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in  regard  to  the  treatment  of  American  Indians,  Hispanics,  the 
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other  nations  and  cultures  being  weak  and  frequently  distorted,  and 
(5)  in  terms  of  educational  soundness,  scholarship,  and  readability, 
comments  and  ratings  were,  in  general,  favorable.  The  document 
concludes  with  a  list  of  steering  committee  members  and  reviewers. 
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Ten  eighth  grade  United  States  history  books  were  examined  to  ^ 
determine  the  extent  to  which  they  reflected  the  pluralistic  nature  of 
the  United  States;  promoted  the  concept  of  global  interdependence;  and» 
were  educationally  sound.    A  group  of  independent  reviewers  was  asked 
-to...rev4ew.  a-nd---ra6e--t4>e-- textbooks 'a'CCording'-to--cri'teTia'"appTD       by  'a 
Michigan  Department  of  Education  social  studies  textbook  review  steering 
committee. 

A  descriptive  report  of  the  study  was  prepared  by  Michigan  Department 
of  Education  staff  «n  two  volumes.    Volume  I  includes  a  Description  of 
Che  Study;  Summary  of  Findings  and  Recommendations  by  Individual  Reviewers; 
Editorial  Conunentary;  and,  Appendices. 

Volume  II,  which  is  available  on  microfiche,  includes  the  checklists 
which  were  completed  by  reviewers.    The  microfiche  is  available  in  all 
Michigan  intermediate  school  district  offices,  regional  educational  media 
centers,  the  State  of  Michigan  Library  and  through  ERIC. 

The  major  findings  of  the  study  are: 

1)  consistent  with  what  was  noted  in  previous 
Michigan  Department  of  Education  studies,  the 

publishers  of  the  materials  reviewed  have   

continued  their  attempts,  with  varying  degrees 
of  success,  to  develop  instructional  materials 
which  accurately  portray  the  pluralistic 
nature  of  our  society; 

2)  none  of  the  textbooks  examined  in  this  study 
were  adequate  in  all  respects  and  categories  in 
regard  to  omissions,  stereotypes,  distortions 
and  bias;  however,  it  was  good  to  note  that  one 
of  the  textbooks  received  the  highest  possible 
positive  rating  by  nine  out  of  a  possible  seventeen 
reviewers,  the  treatment  of  Blacks  in  all  ten 
books  was  significantly  better  than  results  found 
in  earlier  studies;  and,  six  oi  the  ten  books 
reviewed  received  high  marks  in  regard  to  sex 
equitv;  ^ 

3)  in  regard  to  the  treatment  of  American  Indians, 
Hispanics,  the  handicapped  and  bilingtial  education 
students,  a  large  number  of  deficiencies  were 
identified  by  the  reviewers; 
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A)    all  of  the  reviewers  who  paid  particular 

attention  to  the  global/International  aspects 
of  the  textbooks  agreed  that  the  International 
aspects  of  our  history  and  our  contemporary 
society  are  grossly  underrepresented,  references 
to  other  peoples  and  nations  of  the  world  are 
weak  and  frequently  present  distorted  views  of 
those  cultures  .  •  •  and  portray  the  peoples  of 
Africa,  Asia  and  elsewhere  as  passive  rather  than 
,  active  participants  in  history;  and, 

5)    in  terms  of  educational  soundness,  scholarship 
and  readability,  the  comments  and  ratings  of 
reviewers  responsible  for  those  areas  were.  In 
general,  positive  in  nature;  however,  the  reviewers 
made  very  definite  recommendations  for  improvement: 
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FOREWORD 


The  1982-83  Study  of  Selected  Eighth  Grade  United  States  History 
Textbooks  was  conducted  in  accordance  with  Section  1173  of  The  School 
Code  of  1976. 

f  '  , 

this  year's  report  includes  an  Introduction,  Desc**iption  of  the 
Study,  Individual  Reviewers  Findings  and  Recommendations,  Discussion  of 
Re^^ults,  Individual  Reviewers  Completed  Evaluation  Criteria  Checklists 
and  Appendices.    Those  interested  in  1)  the  general  progress  being  made 
by  publishers  in  regard  to  the  development  of  eighth  grade  United  States: 
history  textbooks  which  are  bias  free,  and  2)  the  degree  to  which 
appropriate  school  officials  are  selecting  materials  which  accurately 
and  positively  portray  the  pltiralistic,  interdependent  and  global  nature 
of  our  society  will  be  particularly  interested  in  this  report. 

It  is  good  to  discover  in  the  results  that,  in  regard  to  the  Blacks 
and  sex  equity  categories,  which  were  included  in  the  study,  all  of  the 
books  reveiwed  contained  evidence  to  support  the  conclusion  that  progress 
is  being  made  by  publishers  in  providing  textbooks  that  accurately  and 
positively  portray  these  two  groups^    At  the  same  time,  some  of  the 
findings  are  cause  for  concern.    There  is  a  need  for  much  improvement  in 
regard  to  significant  deficiencies  found  in  relation  to  categories  such 
as  the  American  Indians  and  Hispanics.    In  particular,  this  study 
documents  the  need  for  publishers  to  provide  instructional  materials 
Which  reflect  the  pluralistic  and  interdependent  nature  of  our  woifld. 

te  have  been  fortunate  in  having  the  services  of  some  outstanding 
educators  who  participated  in  the  study.     I  wish  to  express  my  thanks 
and  appreciation  to  the  members  of  the  Michigan  Department  of  Education 
steering  committee,  the  reviewers  and  others  who  assisted  in  this  project 


Phillip  E.  Runkel 
Superintendent  of 
Public  Instruction 
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INTRODUCTION 


Volume  II  of  the  1982-83  Michigan  Study  of  Selected  Eighth  Grade 
United  States  History  Textbooks  includes  all  of  the  completed  criteria 
checklists.    As  stated  elsewhere  (Volume  I,  Appendix  F,  Instructions  to 
Reviewers),  the  reviewers  were  directed  to  examine  ten  selected  eighth 
grade  United  Staces  history  textbooks  for  the  purpose  of  determining  the 
degree  to  which  they  reflected  the  pluralstic  nature  of  the  United  States; 
promoted  the  concept  of  global  interdependence;  and,  were  educationally 
sound.  • 


^  Reviewers  for  each  category  being  reviewed  were  selected  because 
they  had  particular  expertise  and  experience  in  regard  to  specific  categories. 
They  were  instructed  to  use  the  criteria  which  was  approved  by  the  Michigan 
Department  of  Education  Steering  Committee  (Volume  I,  Appendix  F)  to 
evaluate-  the  textbooks  and  to  submit  to  the  Department  a  narrative  summary 
of  findings  Report  (included  in  Volume  I)  and  a  completed  checklist  for 
each  textbook.    The  completed  checklists  are  included  in  this  volume. 

It  is  intended  that  publishers  of  social  studies  history  textbooks^ 
school  district  curriculum  and  textbook  selection  committees  and  appropriate 
others  will  make  use  of  the  results  of  this  study,  including  the  details 
identified  on  the  completed  criteria  checklists  in  this  volume,  to  assist 
them  In  evaluating  and  selecting  social  studies  textbooks. 


Title 

.\merican  History  for 
To  day 


America^  Its  People 
and  Its  Values 

We  the  People 

The  American  Way 

This  is  America's  Story 

Two  Centuries  of  Progress 

'I he  Free  and  the  Brave 

American  Adventure  Series 

America >  America 

Let  Freedom  Ring 


Listing  of  Textbooks  Reviewed 

Publisher 

Glnn  and  Company 

Harcourt,  Brace  and 
lovanovich 

D.C.  Heath 

Holt,  Rinehart  i  Winston 
Houghton-Mifflin 
Laidlaw  Brothers 
Rand,  McNaily  &  Co. 
Scholastic  Inc. 
Scott ,  Foresman 
Silver  Burdette 


Copyright  Date 
1977 

1979 

1977 
1979 
1981 
1977 
1980 
1977 
1977 
1977 
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CEDISS  BIAS  REVIEW  CHECKLIST 


American  History  for  Today 
1 1 TLE__  . —  - — 

r>  „  r,      (^inn  Company 

PUDL I SULR  1  — — — 


Reviewed  By. 
Copyright  


Reviewer  Hi 


1977 


PART  I  REVIEW 

i.Slur 

2.  Stereotypes 
A.  Occu-  b.  Family  c.  Per-    d.  Physic,   e.  OThCR 
RATIONAL  School       sonality  .  Charact./ 
Role        Pole         Traits  Appear. 

1 

3.   Errun.  group  Rep.  | 

A.  U.NDER-    B.  SEGRE- 
REPRESEN-  CATION 
TAT  ION 

—      '                 .  _  !_ 

A.  Male/Female 

SLIGHT 
SEVERE 

JJfM;  

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 
^  J«Nt^    .  .. 

SLIGHT 
SEVERE 
MCHL  

SLIGHT 
SEVERE 

jtmL  

SLlGlfT 
SEVERE 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 
NONE 

SLIGHI 
SEVERE 



D.  Racial 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 

SLIGHT 

StVcKC 

SLIGhfT 

SLIGHT 
SEVEF(t 

<.S£^  

C.  Etwic 

SLIGHT 

SEVERE 

NUNC  

SLIGHT 

SEVERE 

NONE 

slight 

SEVERE 

SLIGHT 
SEVERE 
NONE 

SLIGHT 
SEVERE 
t^ONE 

SLIGHT 
SEVERE 
NONE 

SLIGHT 
SEVERE 

SuIGHT 
SEVERE 
.NONe   

SLIGHT 
SEVERE 
 blQNF 

D.  Religious 

,  NPNg  

slight 

SEVERE 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 
NflNE 

SLIGHT 
,S^VERE 
NflNfL     _  . 

SLIGHT 
SEVERE 
r^iDNE 

SLIGHT 
SEVERE 

fgnNH 

SLIGHT 
SEVERE 

E.  Handicapped 

SLIGHT 
SEVERE 

SLiaiT 
SEVERfx 

SLIGHT 
SEVERE 

NONE  

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 
NONE 

SLian- 

SEVERE 
NONE 

SLIGHT 
SEVERE 

.Mm  - 

SLIGHT 
SEVERE 

NOh!E_ 

Otu.n 

NONE 
SLIG'fT 

SEVERE 

NONE 

jjnNE 

SLIGHT 
SEVERE 

SLiaiT 
SEVERE 

.  .   

SLiGJiT 
SEVERE 
f^JONE 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 
NONE  ^ 

a.IGHT 
SEVERE 
NONE 

SLiQfl- 
SEVERE 

ERIC 
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PART  II;    SPECIFIC  COMMENTS 


None 


PARI  III:    SUMMARY  OF  REVIEW 

American  History  for  Today  is  a  well  written  textbook 
which  contains  detailed  and  comprehensive  descriptions 
of  Blacks  in  United  States  history. 
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CtDISS  BIAS  REVIEW  CHECKLIST 

TlfL'-  America:  Its  People  and  VahieG  REVIEWSD  Dy„  Revtewer  Ifl 
PUOLISHER     Harcourt«  Brace  and  Jovonovlch  COPYRICiHT  


PART  I  REVIEW 


1  .Slur 

2 .  STEREOTYF'ES 

a.  Occu-  b.  Family  c.  Per-    o.  Physic,    e.  OThER 
PATIONAL  School       sonality  Charact./ 
Role        Role         Traitc  Appear. 

3.    Erf?gn.  Group  Rep. 
A.  Under-  b.  Segre- 

REPRESEN-    GAT I on 
TAT  ION 

A.  Male/Flmale 

St,  I  CUT 
SfiVERE 

SLIGHT  1 
SEVERE 

NOrJE  _ 

SLIGHT 
SEVERE 
NOTJE 

^  SLIGHT 
SEVERE 

rirM4  

SLIGHT 
SEVERE 

-.MoriJi  

SLIGHT 
SEVERE 

 tifDfcr..  ,  . . 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 



H.  Racial 

i^LlGHT 
SEVERE 

(.NONE  } 

slight 

SuVERu 

SLIGHT 

SEVlzNc. 

SLIGHT 

SLIGHT 

CCTXiCTOCT 
V  t  Kt 

SLIGHT 

SLIGHT 

CfjONE") 

SLIGHT 

C.  Ethnic 

SLIGHT 
SEVERE 
fICNE 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 
NDTvlF 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 
NONE 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 
HQMS.  ., , 

SLIGHT 
SEVERE 
^^ONF 

0.  Religious 

SLIGHT 
SEVERE 
NfiM'-: 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 

NOMI" 

SLIGHT 
SEVERE  . 

NfiMi-: 

SLIGHT 
SEVERE 

NONl- 

SLIGHT 
SEVERE 

MDNE 

SLIGHT  . 
SEVERE 
NONf^  .  . 

SLIGhfT 
SEVERE 

.m^  

E.  Hanoi capped 

SLIGHT 
SEVERE 

SLIGHT 
SEVERE 

Nn^!E 

SLIGHT 
SEVERE 
NONE 

SLIGHT 
SEVERE 
NriNE 

SLlGhfT 
SEVERE 
NONE 

SLIGHT 
SEVERE 
NONE 

SLIGHT 
SEVERE 
^nNE 

SLIGHT 
SEVERE 
NONE 

Other 

SLIGHT 
SEVERE 
NONE 

SLIGHT 
SEVERE 
NOI>JE 

SLIGHT 
SEVERE 

 WW:  

SLIGHT 
SEVERE 

SLiGin 
SEVERE 
NONE 

SLIGHT 
SEVERE 
NONE 

SLIGHT 
SEVERE 
f^ONE 

SLIGHT 
SEVERE 

1 


PART  II;     SPECIFIC  COMMENTS 


PS*  107  Implies  that  all  slave  traders  were  Arab. 

Pg.  144  Wheatly,  good. 

Pg.  170  Blacks  in  the  Revolution*  good. 

Pg.  259  L'Ouverture.    Use  of  tern  Negro  throughout. 

Pg«  367  Blacks  In  Slavery.    "Some  masters  treated 

slaves  almost  as  members  of  their  family.  .  . 
and  respected  them  as  human  beings". 
Pg*  373,  contradictory. 

Pg.  374  "They  argued  that  Black  people  In  America 

lived  better  than  their  ancestors  had  lived 
in  Africa"  does  not  refute  the  statement. 

Pg.  390  Black  writers  section  separate  section- 

could  have  been  integrated  into  paragraphs 
about  early  American  literature  (Pg.  387). 

Pg.  471  Black  Civil  War  soldiers  with  picture. 

Pg.  486  Implies  that  Blacks  in  Congress  had  less 

education  than  Whites. 

Pg.  566  Contributions  of  Black  Americans  -  why 

Include  slums  here. 

Pg.  569  Charles  Drew     good.    T.  Marshall  -  good. 


PART  III;     SUMMARY  OF  REVIEW 

Textbook  focuses  on  personalities  making  it  difficult 
to  understand  the  interrelationship  between  Blacks  and 
Whites  in  United  States  history. 
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CIEDISS  DIAS  REVIEW  CHECKLIST 
We  the  People:    A  History  of  the  United 


TITLE. 


States 


PUGLISHER. 


U.  C.  Heath  and  Company 


REVIE'aED  [JY. 
COPVRIGHT  


Reviewer  //I 


1977 


PART  I  REVIEVi 


i.Slur 


A.  Male/Fiimale 


B,  Racial 


O-IGHT 
SEVERE 


C.  EThNIC 


SLIGHT 
SEVERE 

SLIGHT 
SEVERE 


f).  Rllk.ious 


SLIGHT 

sr:vf:re 


OTl  t.-.i^ 


L'.LlGHl 
SEVERE 

SLIGHT 
SLVtXE 


2.  STEREOTYPES 

A    OCCU-    B.  FAMILY  C.  PER-      D.  PHYSIC.     E.  OTJ-ER 

RATIONAL  School  sonality  Charact./ 

ROLE  ROLE  TRAITS  APPEAR. 


SLIGHT 
SEVERE 


SLIGHT 
SEVERE 

IONEJl 


SLIGHT 
SEVERE 


SLIGHT 
SEVERE 


jvjnNE. 


SLIGHT 
SEVERE 


SLIGHT 
SEVERE 


SLIGHT 


SLIGHT 
SEVERE 

SLIGHT 
SEVERE 


SEVERE 

SLIGHT 
SEVERE 


SLIGHT 
SEVERE 

SLIGHT 
SEVERE 


SLIGHT 
SEVERE 

.J^ML  

Sl-IGHF 

SEVERE 


SLIGHT 


SEVERE 


SLIGHT 
SEVERE 


SLIGHT 

SEVERE 

HONt-  

SLIGHT 

SEVERE 

_Nr?NrL.  

SLIGHT 

SEVERE 


SLIGI  iT 

SEVERE 


SLIGHT 
SEVERE 


SLIGHT 
SEVERE 

MML  — 

SLIGI  iT 
:j£VERE 

mNE_— 

^.IGHT 
SEVEfx'E 


SLIGHT 
SEVERE 


SLIGHT 
SEVERE 


SLIGHT 

SEVERE 

 HONE. 

SLIGHT 


SEVERE 


S5VERE 
NONF  


SLIGHT 
SEVERE 
MONE  - 


I 


3.    Frrcn.  Group  Rep.  | 

A.  UNDER-  B.  SEGRE- 

REPRESEN-  GAT  ION 
TAT ION 


SLIGHT 
SEVERE 


SLIGHT 
SEVERE 


SLIGHT 
SEVERE 


JiOtlE — 

SLIGHT 
SEVERE 

NONE 


Si-IGHT 
SEVERE 


SLIGHT 
SEVERE 


SLIGHT 
SEVERE 


CSLlGHp 
SEVERE 


SLIGHT 
SEVERE 


SLIGI^T 
SEVERE  . 


SLIGHT 
SEVERE 
^NQWg — 


SLIGHT 
SEVERE 

wnn — 
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PARI  II;     SPECIFIC  COMMENTS 


Pg.  136 


Peter  Salem  -  good. 


Pgs.  252-253       Slavery  -  yes  or  no?    Told  from  European 

perspective  -  slavery  as  economic  enterprise. 

Pgs.  238-259       Slave  rebellion  Cinque  -  good. 


Pgs.  534-535       T.  Marshall  -  good. 


PART  III;    SUMMARY  OP  REVIEW 

Textbook  needs  to  Integrate  the  history  of  Blacks  In 
America  Into  the  overall  history  of  the  United  States.  The 
textbook  should  also  contrast  beliefs  and  views  of  history. 


Pg.  278 


Blacks  as  soldiers  In  Civil  War  -  good. 


Pgs.  292-293 


F.  Douglass,  good. 


Pg.  298 


In  Follow  Your  Interest  students  are  to 
research  Black  scientists,  Inventors,  or 
educators.    This  Information  should  be 
Included  In  textbook. 


ERIC 
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PART  II;    SPECIFIC  COMMENTS 

Pgs*  147-148      At  tucks »  very  gocd. 

Pg.  348  Blacks  in  Clnclnnatl»  very  good,  gave  a 

human*  personal  view  of  Blacks. 

Pictures  were  good,  Black  soldier  of  Civil  War,  pg.  433; 
fugitive  slave  family,  pg.  385;  Black  homestead  1887,  pg.  461 
369th  Regiment,  pg.  588;  pg.  495  language  and  dialect  unique. 

Attributing  Roosevelt^s  **Speak  softly,  o       to  African 
Proverb  -  great. 

Great  Job  of  describing  Blacks  role  in  United  States 
after  World  War  II. 

Comprehensive  and  good. 


PART  III;     SUMMARY  OF  REVIEW 
A  good  coB^rehensive  text. 


CCDISS  BIAS  REVIEW  CHECKLIST 
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PUDLISHER  H""8>'ton  MifElln  Company.  Boaton 
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Copyright  


Reviewer  //I 
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PART  I  RHVIFW  .  . 
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I  .Slur 

2.  Stereotypes 
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SLIGHT 

SLIGHT 
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SEVERE 
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SLIGHT 
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SLIGHT 
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SLIGHT 
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SLIGHT 

SLIGHT 

SLIGHT 

SLIGHT 

SLIGHT 
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PART  II;    SPECIFIC  COMMENTS 

Pg.  296  How  did  slaves  live?    Slave  revolts,  good. 

Pg.  331  Brown,  Forten,  good  perspective  of  Blacks. 

Need  to  show  Blacks  In  west  In  late  1800 's. 

Pgs.  454-478       Did  not  show  the  contribution  of  Black 

inventors  -  business  persons  in  late  1800* s, 
early  1900's. 

Pgs.  486-491       Did  not  show  Blacks  and  labor  unions. 

Pgs.  503-50?       Nothing  on  Blacks  in  farm  organization. 

Used  term  Negro  throughout  textbook. 

Pg.  537  Description  of  Blacks  omits  Black  colleges, 

Job  discrimination,  discrimination  in 
education,  housing. 

Pg.  552  Description  of  early  professional  sports 

does  not  Include  Black  leagues. 

Pg'  365  Vhat  is  an  American?  does  not_describe 

interracial  heritage  of  many  Americans. 

Pg*  704  "Many  people  believed  that  Black  power 

caused  the  Riots"  -  unfair  -  simplistic 
explana'tion.    What  about  report  on  civil 
disorders? 


PART  III;     SUMMARY  OF  REVIEW 

Textbook  contains  many  omissions  and  therefore 
provides  an  unbalanced  portrayal  of  Blacks  in  United 
States  history. 
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BEST  COPY  AVAilABLE 
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PART  II;     SPECIFIC  COMMENTS 


Overall  strengths:    Tone,  content  and  integration 
Immediately  prior  to  Civil  War  through  present,  pictures. 

Weaknesses:    Coverage  of  Blacks  in  exploration  of  the 
Americas  and  in  Colonial  America. 

Pgs.  645-695  Excellent. 


PART  III:     SUMMARY  OF  REVIEW 

A  sophisticated  and  comprehensive  account  of  the 
history  of  the  United  States.    Provides  a  variety  of 
perspectives  and  allows  student  to  clearly  understand 
the  role  and  conditions  of  Blacks  throughout  United 
States  history. 
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Copyright  
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2 .  STEREOTYPES 
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PART  II;     SPECIFIC  CCMffiNTS 


H'  140  Description  of  Africa  during  slave  trade* 

Reinforces  the  belief  that  Africa  is  one 
homogeneous  nation.    Does  not  explain  the 
impact  and  contributions  of  the  Eopires  of 
Africa. 


J 


9 

PART  III;    SUMMARY  OF  REVIEW 

This  textbook  contains  an  uneven  account  of  Blacks 
In  United  States  history. 
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PART  II:     SPECIFIC  COMMENTS 
Chapter  5  Not  Intergrated. 

Pgs.  A5-A7>         Good  coverage  of  African  Empires. 
5A-59 

Pgs,  305-307       Views  of  slavery  contrasted,  good. 

^8*  337  Black  soldiers  in  Civil  War  -  good  and  a  good 

picture* 

Chapter  27         American  Individualism  -  doesn't  mention 

Blacks, 

Chapter  29  America's  Problems  and  Prospects  -  does  not 

discuss  racism^  discriMnation^  or  poverty 
as  America's  problems. 

Overall  gives  a  disjointed  account  of  Blacks 
in  United  States  history. 

The  major  weaknesses  of  this  textbook  are 
omissions  and  segregation. 


PART  III:     SUMMARY  OF  REVIEW 

Although  this  textbook  contains  some  ve^  good 
descriptions  of  Blacks  during  the  Civil  War  arid  the  Civil 
Rights  Movement t  the  textbook  overall  is  uneven  in  its 
representation  of  Blacks,    There  are  major  segments  of 
United  Stated  history  presented  which  do  not  mention 
Blacks »  e,g.  World  Wars  I  and  II, 
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PART  I  RRVIEW 

1   A  IIR 
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SEVERE 

NONE.,  

SLIGI  iX 
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Exceptionally  good  pictures  throughout  the  textbook. 


PART  III:     SUMMARY  OF  REVIEW 

America!    America!  Is  an  exceptionally  good  textbook* 
It  provides  a  balanced  and  comprehensive  view  of  Blacks 
In  United  States  history. 
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^>ART  I  REVIfW 

1.5LUR 

2 .  Stereotypes 
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REPRESEN- 
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SLIGHT 
SEVERE 

NnrJH 

SLIGHT 
SEVERE 
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PART  II;    SPFCiriC  COMMENTS 
Fg.  28  Good. 

75  Reference  to  Jefferson  and  his  slaves  good. 

Fgs.  138,172,  Good. 
208 

Pgs.  236-238  Tubman,  good.  ,^ 

Pgs.  239,  240  Douglass,  good. 

Pgs.  355,  356  Plessy  vs.  Ferguson  is  very  good. 

Pgs.  459-461      Very  good  -  Harlem  renaissance  and  conditions 

of  times. 

Pgs.  605-620       Good  section.    Parks,  King,  Brown  vs.  Board 

of  Education. 

Pg.  629  Great!    Moving  description. 

Pgs.  649-650       Riots  of  1960 's,  fair.    Good  narrative. 


PART  III;     SUMMARY  OF  REVIEW 

This  is  an  excellent  textbook  -  clear,  concise, 
accurately  portrays  the  roles  of  Blacks  throughout 
United  States  history.    A  model  textbook. 
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PART  II;    SPECIFIC  COMMENTS 


Indians  are  described  as  warlike  throughout  the  text- 
book.   See  accomplanylng  pages.  Items    2,  3,  4,  6,  8, 
9.  11,  12.  13.  lA.  15.  16.  17.  18.  19.  20.  21.  22.  23. 
24.  25.  26.  27.  28.  29.  30.  32.  33.  34.  35.  36.  38.  39. 
40.  41.  42.  43.  44.  45.  46.  47.  48.  50.  51.  52.  53.  54. 
55.  56.  57. 

Only  tvo  Indian  women  are  mentioned  -  Sacajawea  (tribal 
affiliation  not  mentioned  in  text)  In  1805.    Pages  153 
and  157  and  Pocahontas  (pg  33)  bom  In  1595. 

Indians  are  seldom  mentioned  after  1880.  Twentieth 
century  Indians  have  almost  nothing  positive  said  on 
their  behalf.    See  accompanying  Items  49.  50  and  ^1. 

Definite  statements  are  made  to  encourage  students  to 
regard  Indians  as  Ixmlgrants.  although  this  conflicts 
with  many  of  the  tribes*  religious  teachings.    See  items 
1.  58.  59.  60  and  61.    'Puerto  Rlcans  are  not  immigrants, 
but  they  have  the  same  problems  as  foreigners  who  come  to 
our  country."    Some  students  will  certainly  become  con- 
fused over  comments  of  this  nature. 

PP  331-532:    Indians  are  pictured  here  demonstrating  for 
civil  rights.    There  are  no  pictures  of  20th  century 
Indians  achieving  in  today's  world.    As  an  example,  photos 
might  Include  members  of  the  National  Indian  Education 
Association  attending  their  annual  conference  .  .  .Indian 
lawyers  such  as  Rirke  Klcklngbird  .  .  .musicians  and 
composers  such  as  Louis  Ballard  .  .  .  singers  like  Wayne 
Newton i  Buffy  St.  Marie  or  Paul  Ortega  .  .  .athletes, 
physicians,  architects,  writers  .  .  .there  are  hundreds 
of  possibilities.    With  all  the  negative  comments  Implied 
in  the  textbook  about  warlike  Indians,  a  great  deal  should 
be  done  to  balance  Impressions. 

The  last  few  pages  of  the  textbook  include  reprints  of  the 
Declaration  of  Independence  and  the  Constitution  with  its 
amendments.    On  pages  531-532.  photos  are  Included  with  a 
brief  discussion  of  the  problems  involving  the  treaties 
with  the  Sioux.    If  students  are  to  have  a  better  under- 
standing of  Indian-white  problems »  appropriate  U.S.  Govern- 
ment-Sioux treaties  should  also  be  Included. 

P.  310:    Caption  under  photo-    "war  party  on  prowl."  This 
doesn't  fit  the  photo. 
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F/3a        P.  312:    There  should  be  an  explanation  here  of  why 
Sitting  Bull  found  a  safe  haven  In  Canada  and  why, 
despite  that,  he  returned  to  the  U.S..    Also,  students 
reading  American  history  books  assume  Indians  just 
automatically  attacked  all  wagontralns  and  stage  coaches 
of  all  settlers  headed  West.    However,  these  attacks  did 
not  happen  In  Canada.  Vbyt 

F/3a        Mention  Is  made  here  of  Helen  Hunt  Jackson's  book,  "A 

Century  of  Dishonor,"  which  Is  commendable.    Many  Influ- 
ential people  have  read  this  volume,  but  more  became 
aware  of  the  human  sufferings  involved  as  a  result  of 
•llamona,"  which  had  a  much  wider  distribution.    It  focused 
on  the  lives  of  one  California  family  as  the  United  States 
took  over  land  from  those  Spanlsh/Mexlcan/Indlan  heritage 
(pg.  313). 

B/3b        "The  Wheeler-Howard  Act  put  the  Indians  back  on  reservations." 
This  statanent  is  certainly  misleading  and  open  for  great 
misinterpretation.    The  Wheeler-Howard  Act  occurred  after 
Indians  became  full  U.S.  citizens  in  192A,  yet  even  today, 
many  people  think  they  are  prisoners  on  the  reservations 
because  of  statements  like  this  (pg.3l3). 

F/3a        P.  313:    "The  Dawes  Act  was  not  very -successful."    It  was 

successful  in  getting  large  amounts  of  land  in  white  control, 
which  was  what  it  was  really  intended  to  do.    There  is  In- 
sufficient exp9.an8tlon  of  its  full  impact  on  the  tribes  at 
the  tine  it  was  passed,  and  yet  today. 

A/1         See  Item  7  of  accompanying  sheets. 

C/2b        See  Item  10  of  accompanying  sheets. 

B/3b        P.  31A:    "Where  do  Indians  Live?"  Nowhere  in  this  section 
is  there  mention  of  large  numbers  of  non-Indians.    Also,  no 
mention  is  made  of  the  serious  conflicts  on  the  reservations 
over  control.    The  Bureau  of  Indian  Affairs  still  manages 
most  facets  of  life  for  most  reservations.    There  is  no 
discussion  of  the  part  large  corporations  play  In  the  lives 
of  many  reservation  Indians  as  they  drill  oil,  mine  coal, 
pasture  ranch  cattle,  and  open  factories.    Also,  nothing  is 
said  of  business  operations  of  the  tribes  themselves.  The 
high  unemployment  rate  on  many  Indian  reservations  can  be 
contributed  to  the  type  of  land  which  does  not  lend  itself 
to  productivity. 

B/3a        P.  333:    "Richer  by  Immigrants"    This  section  and  many  others 
discuss  the  outstanding  contributions  of  foreigners  coming  to 
this  land.    There  is  no    corresponding  section  for  the  con- 
tributions of  outstanding  American  Indians  of  a  corresponding 
time  period. 


ERIC 


-24- 

33 


F/3a        Sections  covering  all  wars  engaged  In  by  the  United 
States  since  and  including  the  Civil  War*  carefully 
mention  black  soldiers »  often  with  photographs  In  the 
textbook.    There  Is  not  a  single  mention  of  an  American 
Indian  soldier  in  any  of  these  wars»  although  if  you  go 
Into  Indian  homes,  a  photo  will  often  be  prominently 
displayed  of  a  young  man  in  \mlform.    Many  Indians 
consider  themselves  the  most  loyal  soldiers  this  nation 
could  have  since  this  is  where  their  roots  have  been 
since  time  immemorial «    Our  government  apparently  agrees, 
as  it  entrusted  Navajo  soldiers  with  relaying  Its  most 
trusted  secrets  in  World  War  II  (Navajo  Code  Talkers) « 

F/3a        ?.  445:    "How  did  the  war  bring  ch^ges  for  minorities/* 
There  is  only  one  minority  discussed  in. this  section  - 
-  Blacks.    Apparently  no  other  minority  peoples  were 
affected. 

« 

B/3a        ?•  266:    *Vhat  famous  Black  universities  got  started/* 

This  page  is  a  discussion  of  Black  education  in  the  1800 *s. 
There  is  no  parallel    section  to  discuss  the  Old  Cherokee 
coilegesythe  beginning  of  the  Indian  college  at  what  is 
now  Pembroke  State  University  in  North  Carolina,  or  the 
school  for  Indians  at  Carlisle,  PA.    Tlie  impression  is 
left  that  Indians  weren't  Interested  in  education  for 
their  families.    Also,  nothing  Is  said  about  conflicts 
with  American  educators  on  the  subject  of  appropriate 
education  for  Indian  children. 

D/1  P.  62:    "Three  things  held  back  progress."    This  is  strictly 

a  materialist  white  point  of  view.    A  traditional  Indian 
trould  view  progress 'as  mainly  social  and  religious,  not 
material . 

D/2b        P.  41:    "Thanksgiving  Day,  1621,  was  a  time  of  reiolclng 
for  the  Pilgrims,  even  though  so  many  of  their  loved  ones 
had  died.    The  harvest  had  been  good,  and  Massasolt  brought 
ninety  of  his  Indian  braves  to  a  feast.    The  Pilgrims  sup- 
plied wild  ducks,  geese,  combread  and  berries.    The  Indians 
brought  deer  to  eat.    For  entertainment,  men  and  boys  ran 
races  and  held  shooting  matches." 

Here  we  have  an  account  of  the  Pilgrim's  First  Thanksgiving" 
taken  from  the  only  original  source  where  this  occasion  is 
mentioned.    Our  author  has  taken  the  liberty  to  use  a  great 
deal  of  imagination  in  puffing  up  the  original  version  much 
beyond  its  content  in  Mourt's  Relation >  a  book  Itself  that  is 
totally  untrustworthy.    I  have  put  this  comment  under  and  in- 
correct family  stereotype,  as  it  is  a  well-known  Indian  trait 
to  include  the  entire  family  in  Thanksgiving  feast 
ancient  Indian  custom.    Therefore,  If  Indians  did  Indeed  attend 
this  affair,  there  nost  likely  were  90  x  5  (extended  family 
members)  or  about  450-  guests.    According  to  Mourt *s  Relation, 
they  brought  five  deer.    Only  In  England  did  men  go  co  such 
feasts  by  themselves. 
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D/2b  Further  down  the  page,  Wm.  Bradford's  History  of  the 

Pllmouth  Plantation  is  mentioned  as  a  FULL  record  of 
events  of  this  period.    Bradford  goes  imto  great  de- 
tail about  the  waeks  in  question^  discussing  potential 
food  shortages,  the  addition  of  a  number  of  unexpected 
people  to  the  colony  to  be  cared  for  during  the  coming 
winter,  etc.,  but  makes  no  mention  of  the  "Pilgrim's 
First  Thanksgiving."    Our  author  gives  us  not  a  clue 
as  to  the  discrepancy  between  the  two  accounts* 

Indians  were  red  men  of  Oriental  descent. 

"warlike  Indians" 

"Little  Stephen"  has  beeu  killed  b^  enemy  Indians. 

Ebtavanico  .  .  .  was  killed  by  the  Indians.  The 
historical  reason,  cruelty,  was  conveniently  omitted. 


1. 

P. 

19, 

CI 

2. 

P. 

20, 

C2 

3. 

P. 

21, 

C2 

4. 

P. 

22, 

CI 

5. 

P. 

29, 

CI 

6. 

P. 

34, 

CI 

7. 

P. 

41, 

CI 

8. 

P. 

54, 

CI 

9. 

P. 

54, 

CI 

10. 

P. 

59, 

CI 

11. 

P. 

66, 

C2 

12. 

P. 

76, 

C2 

13. 

P. 

77. 

CI 

14. 

P. 

77. 

C2 

15. 

P. 

78, 

C2 

16. 

P. 

79, 

C2 

Indians  were  .  .  .  red  to  dark-skinned  peoples. 
.  .  .  terrible  wars  with  Indians . 

"Squanto  had  once  visited  Europe  with  English  fisher- 
man and  spent  several  years  there."    He  wias  known  to 
have  been  a  captured  slave,  forced  to  work  as  a  sailor. 
Eventually,  he  escaped  and  made  his  way  back  to  America. 

"Indians  attacked  white  settlements." 

"the  red  man,  Indian  raid,  whites  were  massacred" 

"the  Eskimo  in  the  frozen  north  bundle  themselves 
in  furs  and  live  in  homes  made  of  stone  or  snow.' 
A  gross  stereotype  that  is  totally  inappropriate  to 
the  20th  Century  Eskimo  or  Alaskan  Indians. 


II 


.  Scotch-Irish  farmers  were  also  .  .  .  Indian 
fighters." 

"French  and  Indian  War. "    In  battle,  the  French  and 
Indians."    "troops  fought  Indian-style." 

"What  method  of  fighting  did  French  and  Indians  use" 
"...  Indian  frontier  fighters." 

"French  and  Indian  War."  French  and  Indians  fought" 
"French  and.  Indian  War" 
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17.    P.  82,  C2     "The  British  also  faced  trouble  vith  the  Indians 

...  A  brave  warrior  ...  on  the  varpath  . 
of  Indian  braves .    Pontiac  hoped  to  wipe  out 


•     •  • 

It 


18.  P.  82,  C2  "Indians  were  fighting" 

19.  P.  83,  C2  ...  "Army  protecting  the  colonist  from  the  Indians" 

20.  P.  83,  C2  ...  "Indians  attack" 

21.  P.  85,  CI  "braves  on  the  warpath" 

22.  P.  92  "French  and  Indian  War" 

23.  P,    94  "Indian  savages  to  attack" 

24.  P.  110,  CI  "...  stirred  up  the  Indians  and  made  plans  with  them 

to  attack  us" 

25.  P.  128,  CI  "...  Protection  against  attacks  by  the  Indians" 

26.  P.  130,  CI  "Indian  threats.  Indians  to  fight  the  new  settlers" 

27.  P.  130,  C2  ".  .  .  led  .  .  .  soldiers  against  Indians" 

28.  P.  131,  CI    "Indians  at  the  Battle  of  Fallen  Timbers,  problems 

with  Indians,  defeated  Indians" 

29.  P.  132,  CI    "Indians  raided  and  massacred  white  settlers,  pioneers 

demanded  government  (to)  protect  them  from  Indians" 

30.  P.  132,  CI    "...  efforts  to  keep  peace  in  the  West  failed  .  .  . 

crushed  Indians  power" 

31.  P.  145  "Thomas  Jefferson  .  .  .  expert  on  .  .  .  the  American 

Indian"  Why  does  the  book  cite  no  American  Indians  as 
experts  on  American  Indians? 

32.  P.  157,  02    ".  .  .  trouble  .  .  .  with  the  Indians  .  .  .  warrior 

named  Tecumseh  .  .  .  Indians  prepared  to  strike." 

33.  P.  158  "...  Indians  at  the  Battle  .  .  .  Indians  in  battle" 

34.  P.  161,  CI    "...  battle  between  the  Creek  Indians  and  Americans. 

The  Creeks  massacred  .  .  .  pioneers" 

35.  P.  162  "...  American  forces  defeated  the  Indians  at  the 

Battle  ..." 

36.  P.  190  "Andrew  Jackson,  veteran  Indian  fighter  .  .  .  told 

red  men" 

37.  P.  191  "Red  men  were  to  be  .  .  ."    "red  men  in  America" 
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38.  P.  199 

39.  P.  201 

40.  P.  204,  CI 

41.  P.  209,  CI 

42.  P.  211,  CI 

43.  P.  219,  CI 

44.  P.  219,  CI 

45.  P.  306,  C2 

46.  P.  307 

47.  P.  308,  C2 

48.  P.  318,  CI 

49.  P.  531 

50.  P.  531 

51.  P.  532 

52.  P.  310 

53.  P.  312 

54.  P.  312 

55.  P.  321 


56.    P.  314 
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.  .  soluti''    to  Indian  problems  ..." 
".  .  .  red  me...  In  America" 

".  .  .  fighting  the  Indians  .  .  .  fouRht  with  the 
Indians  .  .  .  wars  with  the  Indians" 

".  .  .  one  of  the  most  famous  Indian  fighters" 

.  .  Whitman-  and  his  wife  killed  b}r  unfriendly 
Indians" 

"Indian  attacks" 
"Indian  attacks" 

" .  .  .  unfriendly  Indians,  Many  .  .  .  died  .  .  .  from 
Indian  arrows  and  bullets" 

"Indians  often  attacked" 

".  .  .  Indians  fought" 


"Indians  fighting  .  .  .  made  life  dangerous  .  .  .  the 
red  men." 

.  .  Chief  Joseph  .  .  .  (decided)  to  give  up  the 
fight  against  .  .  .  settlers." 

"...  discontent  among  Indians  .  .  .  native  Americans 
protected. 

"Indian  militants  occupied  .  .  .  site  of  a  bloody  con- 
flict .  .  ." 

".  .  .  Indians  insisted,  demands  Indians  make.  First 
Americans  capture" 

"hard- fighting  Indians.  War-like  Indians .  main  occu- 
pation was  fighting.  Tribes  fought  .  .  .  stole  .  .  . 
warriors  .  .  .  horse  stealing,  wars  between  settlers 
and  Indians,  Indian  problems,  war  party  on  prowl" . 

"the  massacre  (by  the  Sioux)  was  bloody  and  complete." 

"News  of  the  Custer  massacre  (by  the  Sioux)  ..." 

"The  story  of  the  Indian  Wars,  one  fight  .  .  .  Indians 
did  not  loose,  Indian  arrows ,  Sioux  go  on  warpath. 
Indians  picked  off  .  .  .  American  troopers ,  turning 
point  of  Indian  Wars,  defeat  at  hands  of  Indians,  Sit- 
ting Bull  .  .  .  had  defeated  Custer,  did  the  Indians 
go  on  the  warpath". 

"Indian  wars  reached  a,  end  of  the  Indian  wars,  When 
the  Indian  wars  finally  ..." 
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57,  P.  317  "Indian  problene"    "Indians*  last  line  of 

defense" 

58.  P.  325  .  .Anerlcan  Indians  were  the  first  Immigrants'* 

59*    P*  333  "All  Americans  are  immigrants  or  descendents  of 

immigrants.  .  ."  « 

60.  P.  3  **The  first  people  to  live  here  came  from  Asia 

about  30 » 000  years  ago.    They  became  American 
Indians." 

61.  P.  5  '*The  first  Americans,  then,  were  Asians.  .  .their 

dark  hair,  olive  skin  color,  and  the  shape  of  their 
eyes  show  that  they  were  once  Asians.'* 
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PART  II:     SPECIFIC  C0>2'IENTS 


C/3a     P.  62,  C.  1,  P.  2:     "The  Roanoke  settlers  had  disappeared." 
There  should  be  a  mention  here  that  the  Lumbee  Indians  of 
Robeson  County,  North  Carolina  trace  part  of  their  heritage 
to  the  "lost  Roanoke  settlers'*.    AdolPh  Dial,  a  Lumbee  author, 
has  written  an  excellent  volume  on  the  subject  published  by 
the  Indian  Historian  Press,  San  Francisco* 

F/2e     r.  67,  C.  1,  P.  2:    "wigwams".    An  explanation  should  be 
given  here  that  there  are  many  Indian  languages  and  that 
this  word  means  "house"  in  the  Algonquian  group.    It  does 
not  describe  the  type  of  house.    Queen  of  the  Woods,  a  vol- 
ume written  in  the  19th  century  by  Potawatomi  author  Pokagon 
of  Michigan  contains  the  word  *Vigwam"  in  reference  to 
Pokagon • 8  home  —  a  log  cab in • 

C/3a     P.  68  &  P.  71:     "The  Iroquois  were  a  fierce  and  warlike  people." 
There  should  be  a  discussion  here  of  "The  Great  Peacemaker", 
'  Deganawidah,  the  White  Roots  of  Peace  and  ^be  Confederacy  of 
the  Iroquois.    It  ^^ould  also  be  an  area  that  should  have  an 
illustration.    This  is  important  as  it  is  recognized  that  the 
American  confederacy  of  the  13  colonies  had  its  roots  in  the 
Iroquois  league* 

C/2e      "...  houses  50  feet  long."    The  house  of  Seattle  was  ap- 
proximately 1000  feet  long. 

C/2       Paragraph  3,  P.  564:    The  paragraph  seems  to  give  the  impression 
missionaries  all  tried  to  be  friends  with  Indians  and  treated 
them  kindly.    Fr^  an  Indian  point  of  view^  missionaries  were 
the  problem,  not  the  solution.     "Churches  sent  missionaries  to 
teach  them,  new  ways  .  .  .  missionaries  accomplished  much,  but 
there  were  never  enough  of  them  ..."    If  the  missionaries 
were  conceived  as  the  point  of  a  spear  being  aimed  at  Indians 
with  the  larger  group  of  immigrants  following  behind  as  the 
shaft,  then  more  of  them  would  have  compounded  the  problem. 
Most  Indians  are  thankful  there  weren^t  more  of  them^ 

A/3a     P. -565,  C.  2,  P.  1:    "However,  most  of  them  still  live  there  (on 
reservations)."    "A  few  have  moved  of::  the  reservations  to  liye 
and  work  in  the  nation cities."    Na-.:ionwide,  large  numbers  of 
Indians  live  off  the  reservations.    Ir  Michigan,  less  than  5% 
of  Indians  live  on  the  federally-recognized  reservations.  Indians 
can  be  found  in  nearly  every  community  in  this  country.  Over 
70%  are  off  reservations  according  to  most  official  figures. 
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A/1       ?.  566,  C.2,  P.  1:    '"Why  do  you  think  they  (Mohawk  Indians)  do 
not  regard  the  job  (high  steel  work)  as  a  dangerous  one?" 
This  is  a  stereotype  that  seems  to  give  the  impression  that 
Indian  high  steel  workers  do  not  have  the  same  human  feelings 
as  non- Indians.    It  is  true  that  they  were  less  concerned  than 
many  other  potential  workers  when  they  first  started  in  the 
1880 's.    However,  any  Indian  high  steel  worker  is  as  aware  of 
the  danger  as  are  non-Indians.    The  crosses  erected  at  their 
cemetery  at  Caughnawaga,  often  with  special  desV-gns  or  inscrip- 
tions for  those  killed  on  the.  Job,  will  provide  food  for 
thought  to  those  who  see  it.  ^ 

A/3a     P.  39:    Midterm  Reviw.    Question  7  used  past  tense  when  present 
tense  is  still  correct. 

P.  67:    Test  on  identifying  important  Americans.    Couldn't  at 
least  one  person  on  thi^  list  have  been  Indian?    An  excellent 
choice  would  have  been  Charles  Eastman,  author  ^nd  the  first 
American  Indian  to  receive  a  degree  in  medicine  from  an  American 
university.    All  young  people  who  have  ever  been  involved  with 
scouting  have  felt  the  influence  of  Eastman's  work. 

A/2a     P.  398,  C.  1,  P.  1:    "They  (California  Indians)  were  peaceful 
people  who  seldom  fought  against  each  other."    What  happened 
to  these  peaceful  people  during  the  Gold  Rush?"    Also  on  the 
subject  of  the  Gold  Rush,  no  mention  is  made  of  the  devastation 
created  in  California  by  the  hydraulic  system  of  mining.  Near- 
ly all  of  the  Central  Valley  of  CAlifomia  was  flooded  in  the 
1860 's,  and  California  people,  especially  the  Indians  are  still 
suffering  the  effects  as  rivers  are  dammed,  valley  areas  are 
flooded,  and  people  are  forced  to  move.    Plans  for  a  diversion 
canal  are  currently  threatening  Round  Valley,  an  Indian  reserva- 
tion and  the  largest  piece  of  flat  land  in  Mendocino  County. 

P.  398,  C.  1,  P.  1:     "Their  (California  Indians)  main  achieve- 
ment in  handicrafts  was  basket  weaving."    As  their  baskets 
were  so  intricate  and  are  so  extremely  valuable  today,  an  illus- 
tration would  have  been  well  placed  at  this  point. 

D/3a     P.  398,  C.  1,  P.  5:    "About  the  year  1270  ...  the  Indians  left 
the  Cliff  Palace  ..."    Throughout  this  textbook  non-Indians 
are  often  provided  with  religious  reasons  for  their  behavior. 
The-Hopi  Indians  have  a  religious  explanation  for  the  drought 
and  the  nubsequent  need  for  the  abandonment  of  Cliff  Palace. 
The  explanation  is  well-stated  by  Frank  Waters  in  his  volume 
"Book  of  the  Hopi",  Part  2,  Chapter  2. 
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C/2b     P,  398,  C.  2,  P.  1:    "They  (Pueblo  Indians)  live  much  as  did 
their  ancestors  centuries  ago."    There  seems  to  be  a  trend 
throughout  this  textbook  to  keep  Indians  subtly  behind  the 
times  and  in  the  past,  without  change  or  "progress".  Life 
in  the  Pueblos  has  changed  dramatically  in  the  last  few  centu- 
ries.   Homes  that  are  pueblo  style  on  the  outside  often  close- 
ly resemble  small  suburban  ranch  houses  complete  with  modern 
electrical  appliances  on  the  inside.    Children  go  to  rather 
ordinary  American-style  schools  with  the  same  textbooks  that 
other  American  children  use.    English  is  the  basic  language 
of  instruction.    Many  Pueblo  young  people  atlend  high  school 
and  college.    Most  wear  blue  Jeans  and  dress  much  as  non- 
Indian  residents  of  their  area.    Few  Pueblo  residents  hundreds 
of  years  ago  had  to  live  in  what  has  become  a  perpetual  tour- 
ist attraction  with  strang^^rs  wandering  even  into  their  homes 
to  "see  how  real  Indians  live". 

D/2b     P.  399  top  of  page,  P.  2t    "An  Indian  Doll".    The  paragraph 

explaining  the  Kachina  dolls  continuously  uses  the  past  tense. 
It  should  have  been  written  in  the  present  tense  as  the  dolls 
are  still  used  for  their  original  teaching  purposes  by  tradi- 
tional families. 

B/1       P.  36,  C.  2,  P.  2:    "One  group  .  .  .  was  led  by  Estevanico, 
but  he  was  killed  by  Indians."    This  statement  is  true,  but 
slanted  against  Indians  because  it  does  not  contain  the  reason. 
According  to  Indian  tradition,  EStevanico  was  killed  because 
of  his  extreme  cruel  behavior  toward  the  Indian  women.  See* 
Frank  Waters  volume  Masked  Gods.  Chapter  2,  "The  Black  Kachina." 
^the  Black  Ogre  Kachina  of  Zuni  behavior  of  frightening  them  a 
bit,  much  as  St.  Nicholas  was  used  by  the  Europeans. 

P,  36,  C.  2:    Section  Check-up  "^^at  four  things  did  Cortez 
accomplish  by  defeating  the  Aztecs"?    This  question  assumes 
that  only  four  answers  given  on  P.  30  of  the  teacher's  manual 
are  correct.    Another  entire  area  was  omitted  and  that  was 
largely  religious.    The  Sioux  author  Tony  Shearer,  in  his 
volume  Lord  of  the  Dawn,  gives  fuller  explanation.  Cortez 
opened  up  a  great  exchange  of  religious  ideas  which  have 
drastically  changed  both  the  "New  World"  and  the  "Old  World." 
fAnother  important  exchange  was  of  plants,  especially  those 
which  compose  a  large  part  of  our  diets  such  as  corn,  peppers, 
potatoes,  tomatoes,  etc. 
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D/2e     P.  73,  75,  121:    On  page  121,  see  "Discovering  New  Ideas  and 
Information"  Section  4b.    It  is  suggested  that  students  pre- 
sent a  short  skit  on  the  first  Thanksgiving  in  America.  This 
presents  a  problem  as  the  first  Thanksgiving  in  America  was 
observed  in  pre-historic  times  by  Indians.  Thanksgivings 
throughout  the  calendar  year  have  been  a  most  important  part 
of  Indian  religious  experience.    If  what  is  meant  by  this 
suggestion  is  the  traditional  November  American  festivity, 
this  would  present  an  excellent  opportunity  for  the  students 
to  do  some  original  research.    Unfortunately,  neither  the 
teacher  nor  the  student  is  given  information.    P.  60  of  the 
teacher's  manual  has  no  references.    The  textbook  being  re-^ 
viewed  also  gives  no  hard  data  on  P.  75.    In  fact,  it  doesn  t 
mention  the  Thanksgiving  «at  all,  which  is  acceptable  as  no 
documentation  can  be  found  that  is  totally  acceptable  to  ^ 
historians.    Only  two  original  sources  can  be  found,  Mourt  s 
Relation,  which  cannot  be  trusted  and  William  Bradford's 
History  of  the  Plimouth  Plantation  which  mentions  the 
"first"  Thnaksgiving"  being  held  as  a  day  of  prayer  in  July 
1623  after  a  long  prayer  for  rain  saved  their  corn.  crop. 

P.  501,  Frame  of  Reference.    A  quotation  from  Black  Elk  is 
given  without  notation  as  to  its  source  (Either  The  Sacred 
Pipe  or  Black  Elk  Speaks.).    Courtesy  would  credit  a  scholar 
and  author  with  his  own  mr.terial.    It  might  also  have  been 
interesting  to  explain  how  Black  Elk  could  'have  written  such 
excellent  English.    The  other  problem  with  this  quote  is  that 
it  gives  the  reader  the  impression  that  Black  Elk  thought 
complete  white  cultural  takeover  was  inevitable.    Black  Elk 
Speaks  contains  a  different  prophecy  for  the  future  as  g>ven 
by  God  to  Black  Elk  in  visions.    It  is  a  promise  to  which 
most  Indians  still  cling. 

A/3a     P.  563,  C.  2,  P.  1:    The  Indian  population  of  the  United  States 

  is  given  at  about  800,000.    No  source  or  explanation  of  the 

figure  is  given.    At  present  there  is  no  standard  definition  of 
"Indian".    This  figure  is  much  lower  than  that  usually  quoted 
from  the  U.S.  Census.    It  also  does  not  mention  the  millions 
of  Americans  of  part-Indian  an-estry  who  often  are  unnoticed 
in  our  population.    All  of  these  children  are  students  of 
American  history  in  our  schools  and  relate  to  the  portraiture 
of  Indians  in  their  textbo.ks. 
> 

p    575  Illustration  at  top.    The  inclusion -of  the  picture  was 
conanendable.    However,  it  would  have  been  considerate  to  have 
identified  the  artist  by  tribe  and  to  perhaps  mention  the 
source  of  his  artistic  training. 
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PART  lit    SPECIFIC  COMMENTS 


B/3a     Only  two  American  Indian  authors  were  noted  In 

approximately  500  entries  over  9-1/2  pages  In  the 
Teacher* 8  Bibliography.    However*  many  well-chosen 
works  on  the  subject  of  American  Indians  are  listed. 

D/2e     Pp.  7,  17,  20  and  30}    Four  entries  firmly  repeat 

the  theory  of  American  Indians  coming  from  Asia  by 
way  of  Alaska.    There  is  no  comparable  presentation 
of  any  American  Indian  tribal  stories  of  their  own 
origin.    Many  are  easily  available  in  print  and  are 
very  enlightening.    Omitting  any  reference  to  these 
stories  is  a  sure  way  of  turning  off  the  interest  of 
Indian  students. 

F/2e     P.  10-11:    These  two  pages  present  a  discussion  of 
prehistoric  and  extinct  animals  formerly  living  in 
this  hemisphere.    One  wide-spread  American  Indian 
origin-story  could  be  presented  here.    Very  ancient 
bonciS  of  prehistoric  Indians  cannot  be  found  because 
in  a  previous  world  (eon)  of  time,  they  and  the  ani- 
mals looked  alike,  except  the  Indians  had  humah  souls 
which  clearly  distinguished  them  ft  am  the  real  animals. 
Perhaps  those  eohlppus  and  mammoths  were  really  people! 

D/3a     P.  20:    "They  sang,  danced  and  played  games  .  .  .  They 
did  not  know  about  other  continents  and  peoples." 
There  should  be  a  mention  in  this  section  that  each 
great  culture  group  arose  because  it  followed  the 
teachings  of  an  important  religiotis  messenger.  In 
this  area,  the  messenger  was  "The  Feathered  Serpent." 
All  laws,  songs,  games,  etc.  were  based  on  these  great 
teachings.    Some  teachings  did  contain  items  referring 
to  other  areas  of  the  planet.    Also,  ships  landed  peri- 
odically from  Africa,  Europe,  Asia  and  Polynesia  .  .  . 
enough  that  people  showed  some  physical  traits,  showed 
such  Influences  in  artifacts,  and  carried  hints  of 
these  events  in  song  and  story. 

B/2e     Pp.  22,  23,  24:    These  visuals  and  accompanying  ex- 
planations are  positive  and  unusual.    However,  no  . 
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B£2e     dates  are  given,  so  a  student  might  think  they  are 
(Cont)  part  of  pre-history. 

P.  25:    On  this  page  is  a  map  purporting  to  show 
the  location  of  various  Indian  tribes.    No  date 
is  given,  making  time  placement  difficult.  Also, 
the  word  "tribe"  is  used  to  describe  tribes,  con- 
federations of  tribes,  language  groups  and  even 
non- Indians  (Eskimo). 

C/3b     P.  76-79:    This  is  a  section  on  the  New  England 

Pilgrims.    Much  information  is  taken  from  Bradford's 
History  of  the  Plimoth  Plantation  and  a  very  brief 
reference  to  the  1621  "Thanksgiving . "  Neither 
Bradford's  history,  nor  Mourt's  Relation:  the  only 
two  original  sources  on  the  subject,  are  given  in 
the  teacher's  bibliography.    Something  should  in- 
dicate that  the  documentation  for  the  event  is 
extremely  weak. 

B/2d     P.  63:    "a  young  Indian  princess  named  'One-of 

Beauty',  the  wife  of  a  chief."  It  would  be  best 
to  avoid  the  word  "princess."  Rephrase  the  sen- 
tence, "A  young  Indian  woman,  One-of-Beauty,  the 
wife  of  a  tribal  leader,  and  her  six-year  old  son." 

B/2c     P.  69:    The  last  paragraph  posed  four  questions  re- 
garding the  "lost  Roanoke  Colony."    One  is:  "Had 
angry  Indians  killed  them?"    This  question  is  very 
negative.    Ask  instead:    "Had  friendly  Indians 
saved  them?     Are  their  descendants  now  found 
among  the  Lumbee  Indians  of  North  Carolina,  as  their 
tribal  history  indicates?" 

P/2e     P.  84:    "John  Eliot,  A  Puritan  preacher,  translated 
the  Bible  in  the  language  of  the  Indians."  The 
proper  Indian  language  should  be  given,  as  there  is 
no  single  "Indian  language."  ^ 

B/2c     P.  92:    "William  Penn  made  a  treaty  with  the  Indians." 
At  this  point  the  word  "treaty"  should  be  defined. 
Also  the  group  or  tribe  with  whom  he  made  the  treaty 
should  be  clearly  named.    Both  of  these  points  are 


Important  to  Indian  self-image. 


C/2b     P.  101:    Caption  under  photo  "A  New  England  family's 
Thanksgiving."    There  is  nothing  in  the  photo  to 
clearly  indicate  the  nature  of  the  event.  Something 
might  be  said  to  indicate  when  a  special  Thanksgiving 
Day  became  generally  celebrated  in  non- Indian  America 
(about  the  time  of  the  Civil  War.) 

B/3a     P.  101:    A  possible  positive  image  of  Indian  life 
could  be  substituted  here.    Possibilities  are  many: 
An  Iroquois  Thanksgiving  (strawberry  festival)  in 
the  spring;  A  white  deer  dance  or  green  com  festi- 
val of  the  Pueblo;  or  a  modem-day  Thanksgiving  in 
an  Indian  center.    Urban  areas  generally  have  these 
every  fall.    Sometimes,  as  here  in  Michigan,  they 
are  combined  with  a  "Ghost  Supper." 

Pp.  110  and  188:    "When  the  colonists  came  to 
America,  they  found  that  it  was  a  wilderness"  .  .  . 
"the  wilderness  had  resources."    This  is  a  favorite 
non-Indian  concept  which  is  not  shared  by  American 
Indians.    America  was  a  land  fully  occupied,  with 
resources  used  as  the  Great  Spirit  directed  in  ac- 
cordance with  ancient  laws  of  conservation.  No 
area  was  truly  empty  or  unused.    If  humans  didn't 
use  an  area  directly  and  constantly,  animals  and 
plants  did. 

P.  117:    "Indians  had  no  part  in  the  life  of  the 
colonies."    In  many  cases  they  inter-narried , 
farmed,  owned  land,  raised  families,  etc.  They 
certainly  did  affect  thd  life  of  the  colonies  even 
though  they  did  not  directly  vepresent  the  colonies 
in  governmental  units  of  England. 

P.  131:    "He  (Thomas  Jefferson)  also  made  a  written 
vocabulary  of  Indian  languages.    Which  languages? 
How  many,  from  which  area?    American  Indians  don't 
like  to  be  lumped  together  In  one  homogeneous  blob 
anymore  than  Europeans,  Africans  or  Asians  do. 
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F/3a     Pp.    176-177:    The  War  of  1812.    Mention  should  be 
made  here  of  Canada's  land  grants  to  the  Iroquois 
who  fled  in  fear  from  the  United  States.  These 
Canadian  reservations  just  north  of  the  border  play 
an  important  part  in  the  lives  of  many  Iroquois  even 
today.    Michigan  also  draws  many  Canadian  Iroquois 
into  Its  cities,  especially  those  on  the  eastern  side 
of  the  state. 

D/3a     Pp.  208-215:    Part  C.    The  Indians  Lose  Their  Lands. 
This  section  briefly  covers  the  years  1770  to  1830, 
ending  with  the  removal  of  Eastern  tribes  to  Okla- 
homa.   It  contains  a  two-paragraph  explanation  of 
the  Iroquois  confederacy,  but  omits  any  reference  to 
the  religious  teaching  of  Deganawldah,  which  were 
the  underglrdlngs.    Somehow,  unless  there  Is  a  dis- 
cussion of  Indians  being  converted  to  Christianity, 
religion  is  usually  avoided  in  the  text  as  it  refers 
to  American  Indians.    On  the  whole,  though,  this 
section  is  sensitively  presented. 

B/2a     Pp.    218-219:    Two  pages  covering  Sacajawea's  assist- 
ance to  the  Lewis  and  Clark  expedition  to  Oregon 
were  tastefully  done  and  something  of  an  antl  dote 
to  the  touching  portrait  of  Daniel  Boone. 

C/3b     P.  224:    Marcus  and  Narclssa  Whitman t  Pioneers. 

There  is  no  real  reason  for  inclusion  of  this  story 
as  the  Daniel  Boone  and  Sacajawea  stories  cover 
essentially  the  same  ground.    Why  not  use  the  two 
pages  of  space  to  present  a  more  positive  biography 
of  one  or  more  20th  Century  Indian  leaders? 

B/3b     P.  239:    The  direction  to  teachers  (Note  in  blue  at 
top  of  page.  Teacher's  Edition)  concerning  the  prob- 
lems of  Indians  in  California  after  1849  is  commend- 
able >  as  is  the  reference  to  Theodora  Kroeber's  Ishi 
in  Two  Worlds  for  background. 

B/2a     Pp.  316-324:    The  last  of  the  Indian  Wars,  This 
section  is  well-done •    It  also  contains  the  only 
visual  by  an  American  Indian  artist  living  in  what 
is  now  the  United  States. 
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From  an  Indian  point  of  view,  distortions  occur 
in  this  volume,  not  so  much  from  the  telling  of 
outright  untruths,  as  from  the  studies  omission 
of  that  which  would  allow  the  young  reader  to 
view  Native  Americans  as  fully  human  beings.  The 
blood-thirsty  savage  Image  has  largely  been  dropped 
and  replaced  with  a  non-entity. 

The  volume *s  largest  area  of  omission  has  been  in 
the  religious  orientation  which  directs  most  of 
the  achievements  of  mankind.    It  Is  carefully 
•handled  where  Western  European  culture  is  concerned 
and  either  ignored  or  its  worst  evidences  stress 
when  it  pertains  to  Indians. 

A  few  examples  of  this  type  of  writing  are: 

1.  P.  7:    It  is  stated  firmly  that  American  Indians 
originated  by  groups  of  peoples  crossing  a  land 
bridge  from  Asia  in  ancient  times.  Succeeding 
pages  further  elaborate  and  illustrate  the 
theory.    Nowhere  is  any  suggestion  made  of  long- 
held  Indian  ideas  or  other  anthropological  evi- 
dences of  peoples  coming  to  the  Americas  in  many 
separate  groups  over  long  periods  of  time  from 
North  Europe,  Africa,  China,  Japan,  the  Poly- 
nesian Island,  or  even  possible  reverse  or 
cyclical  migrations  from  the  Americas  back  to 
Asia  and  Europe  (A  Hopi  concept.) 

2.  On  P.  14:    we  havs  some  very  misleading  state- 
ments concerning  Incas,  Myans  and  Aztecs.  Con- 
fusion la  created  as  to  who  constructed  and 
researched  the  great  calendar  of  Mexico  and  who 
built  the  pyramids.    Few  students  of  Mexico  will 
credit  the  Aztecs  for  all  of  these  accomplish- 
ments, as  the  calendar  was  known  and  most  of 
the  pyramids  built  long  before  the  Aztecs  came 
into  power.    This  is  something  like  crediting 
the  Christians  or  followers  of  Islam  for  creating 
the  great  pyramids  of  Egypt. 
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D/3a       No  mention  is  made  of  the  peaceful  religious  uses  of 
(Cont)    both  the  calendar  and  the  great  pyramids  of  Mexico 
or  of  the  teachings  of  Quetzalcoatl>  which  were  the 
motivation  for  their  construction^    The  author  makes 
a  brief  reference  to  **The  Feathered  Serpent^  CQuet- 
zalcoatl)  in  paragraph  2,  but  then  totally  slides 
over  an  explanation  of  the  deeper  significance  of 
the  reference* 

F/3a       Mention  Is  made  of  the  Aztec  capital,  without  giving 
Its  pre-conquest  name,  and  gives  no  description  cap- 
able of  Indicating  Its  position  In  world  city  archi- 
tecture.   Eye-witness  accounts  by  Bemal  Blaz  and 
Heman  Cortez  and  others  give  us  comparisons  of 
Tenochtltlan  with  some  of  the  finest  ^cities  In  Europe: 
Seville,  Cordova  and  Venice. 

C/2e       After  the  brief  history  of  Native  Americans  from  pre- 
historic times  to  AD  1300,  students  are  asked  on  p.  16, 
"Checking  the  Facts"  to  decide  whether  Native  Americans 
were  less  advanced  than  Europeans.    This  subtly  leads 
the  reader  to  a  prejudiced  answer. 

F/3a       On  P.  A64:    the  author  states  that  "They  (Indians)  also 
became  citizens  of  thtt  United  States,"  referring  to  one 
of  the  provisions  of  the  Dawes  Act  of  1887.    Later,  the 
timeline  on  the  bottom  of  p.  593  says  Indians  were 
"made  full  citizens  of  the  United  States"  In  3924.  No 
explanations  were  given  of  these  seemingly  contradic- 
tory facts.    Certainly  this  situation  might  be  puzzling 
to  a  student  who  reads  on  p.  466  about  the- Battle  of 
Wounded  Knee  In  1980,  with  Indians  being  killed  for 
exercising  religious  rites  and  then  being  held  prisoner 
on  their  reservation  by  the  United  States  Army. 

F/2e  On  P.  450:  the  Bureau  of  Indian  Affairs  of  the  United 
States  I)epartment  of  the  Interior  Is  twice  Incorrectly 
called  "The  Board  of  Indian  Affairs." 

D/3a       Discussion  on  P.  24  mentions  formation  of  the  League 
of  Five  Nations  of  the  Iroquois.    No  details  are 
given  of  Its  foundations  In  th".  religious  principles 
set  out  by  Deganawldah,  the  Peacemaker,  or  of  its 


-42- 


54 


D/3a       influence  on  John  Locke  and  Benjamin  Franklin,  who 
(Cont)    used  much  of  Deganawidah's  thinking  in  setting-up 
the  structure  of  the  United  §tates  government. 

E/1        On  P.  289:    Tecumseh's  brother  is  called  a  "fanatic," 
A/1        certainly  a  derogatory  'term.    He  is  al§o  given  the 

title  "The  Prophet."    No  explanation  is  given  for 

either  reference. 

D/3a       On  P.  289:  there  is  a  discussion  of  the  situation 
between  Tecumseh's  backers  and  th?  Whites.  The 
White  position,  a  need  for  more  land  is  given,  but 
Tecumseh's  and  those  of  his  followers  is  not. 
Tecumseh's  position  follows  an  old  Indian  religious 
principle  that  God  made  the  earth  for  the  use  of  all 
people.    No  one  could  own  it  to  the  exclusion  of  all 
others.    You  cannot  sell  what  you  do  not  own.  The 
reader  here  cannot  xindei.  stand  the  dilemma  Tecximseh 
was  in,  as  not  enough  information  is  available. 

B/3a       On  P.  253:    The  Jay  Treaty  is  discussed  without 

reference  to  its  provision  as  they  pertain  to  Indians 
living  along  the  United  States-Canadian  border. 
Among  them  today,  the  red  border-crossing  pass  is 
important,  especially  to  the  Iroquois  families 
living  in  Upstate  New  York  and  nearby  areas  of 
Ontario  and  Quebec.    Modem-day  disputes  between 
the  various  governments  and  Indians  living  in  this 
area  have  their  root  in  perceived  violations  of  the 
Jay  Treaty. 

B/3a       P.  389:    begins  a  section  of  the  State  of  California, 
It  says  "The  Anglo  population  of  the  West  had  con- 
quered the  native  population  ,i  Mexicans."    On  P.  382: 
the  author  says  in  reference  to  California,  that  "there 
was  no   protection  (in  United  States  law  of  1848)  for 
Mexicans  and  Native  Americans."    Both  of  these  state- 
ments are  without  much  further  elaboration  as  they 
relate  to  the  Indian  population  of  California.  The 
student  is  not  told  that  a  very  high  percentage  of  all 
Indians  living  in  what  is  now  the  continental  part  of 
the  United  States  in  1492,  lived  in  what  is  now  the 
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B/3a       State  of  California.    In  1850,  the  population  of 
(Cont)    Indians  in  California  was  large:    by  1900  few  were 

left.    Our  author  avoids  this  situation  by  saying 

nothing!  ^ 

A/3e      ^Nothing  is  said  on  the  subject  of  20th  Century  men 
or  women,  except  for  a  brief  reference  to  Richard 
Wilson  in  the  Wounded  Knee  situation  of  1973.  One 
colored  visual  is  Included  of  an  Indian  woman,  Foco- 
hontas,  in  about  1615.    Sacajawea  Is  meiltloned  in 
1805-06  on  P.  269.    Apparently  no  one  worthy  of  In- 
clusion could  be  found  after  that  period.  American 
school  children  are  fortunate  that  Dillon  Press  in 
Minneapolis  has  seen  fit  to  publish  a  fine  series  of 
biographies  of  American  Indians,  which  has  a  number 
of  titles  devoted  to  women,  many  of  whom  are  still 
living  and  contributing  to  today's  society. 

Our  author  could  easily  have  Included  some  mention 
of  today's  Indian  people  in  education,,  law,  anthro- 
pology, religion,  art,  music,  writing  and  many  other 
areas . 

•  The  textbook  has  gracefully  not  mentioned  the  classic 

mythological  Ptory  of  the  Pilgrim's  "First  Thanks- 
giving Dinner"  and  has  provided  a  reference  in  the 
student's  Plantatlo'n  for  an  original  piece  of  research. 

B/3a       When  Wounded  Knee,  1973,  is  discussed  on  P.  699,  it 
is  passed  off  as  a  slight  skirmish  between  AIM  and 
Richard  Wilson,  Chief  of  the  Ogalala  Sioux  at  Pine 
Ridge  Reservation.    Again,  no  details  are  given. 
Would  large  numbers  of  Indians  from  throughout  the 
United  States  and  Canada  engage  in  and  support  with 
their  meagre  financial  resources,  a  3-month  occupa- 
tion of  an  isolated  site  in  the  Dakotas  over  a  simple 
disputtf  with  a  tribal  officer?    I  think  not.  Indians 
saw  the  sitxiation  as  a  serious  invasion  of  their  poli- 
tical and  religious  rights  as  guaranteed  by  the  United 
States  Constitution.    These  rights  were  being  violated 
by  agents  of  the  federal  government  Itself.  Federal 
troops  with  tanks  and  guns  saw  service  at  Wounded 
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B/3a       Knee  for  several  months.    The  outcome  of  a  lengthy 
(Cont)    trial,  held  in  St.  Paul  concurrently  with  the  Water- 
gate investigation,  indicted  the  federal  govern- 
ment for  violating  the  basic  rights  of  Indian  Ameri- 
cans. 
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PART  II:     SPECIFIC  COMMENTS 


D/ 1       Definite  statements  are  made  to  encourage  students  to  regard 
Indians  as  immigrants,  although  this  conflicts  with  many  of 
the  tribes'  religious  teachings.    See  accompanying  items, 
v.,  p. 24. 

B/3a     The  Nation  As  A  Whole  Becomes  More  Democratic.    What  was 
the  American  Indian  status  at  this  time? 

A/3a      Only  one  Indian  woman  is  mentioned  -  Sacajawea  (tribal  af*- 
filiation  not  given).    Page  350. 

A/ 2b      P.  436:    Government  Changes  Its  Indian  Policy.    This  sec- 
tion gives  the  reader  the  impression  that  Indians  are  very 
backward  and  tends  to  lend  the  idea  that  the  Indian  is 
capable  of  being  taught  only  manual  skills. 

F/2e      Spanish  and  French  missionaries  are  mentioned,  throughout 
j£         the  textbook.    Churches  sent  missionaries  to  teach  their 
religion  to  the  Indians  ...  No  teachings  of  Indian  re- 
ligion is  given,  or  the  fact  that  Indians  preferred  to 
keep  their  own  religious  beliefs. 

C/2b      F    453:*   Linking  Past  To  Present,     "Hopis  live  in  eleven 
villages  in  Arizona  and  New  Mexico.    They  live  in  adobe 
(clay)  "apartment  houses'\  built  high  on  cliffs  and  en- 
tered by  long  ladders.    Some  of  these  pueblos,  as  the 
homes  are  called,  wei^.  built  before  the  time  of  Columbus.'* 
There  seems  to  be  h  trend  throughout  this  textbook  to 
keep  Indians  in  the  past,  without  change  or  "progress". 
Life  in  the  pueblos  has  changed  drastically  in  the  last 
few  centuries.    Homes  that  are  pueblo  style  on  the  out- 
side often  closely  resemble  small  surburban  ranch  houses 
complete  with  modern  electrical  appliances  on  the  inside. 

D/3a      The  textbook's  largest  area  of  omission  has  been  in  the  re- 
ligious/philosophical orientation,  which  directs  most  of 
the  achievements  of  mankind,  and  is  extremely  important  to 
Indians. 

E/3a      Handicapped  Indians  ere  completely  omitted.     Severely  handi- 
capped, well-known  Indians  could  include  Sequoyah  (Cherokee 
alphabet)  and  Deganawidah  (Iroquois  League  of  Five  Nations) • 
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A/1       Indians  are  described  as  warlike  savages.    See  accompanying 
pages  116,  136,  360,  and  4A1. 

P.  116:    Quotation,  "These  savages  nay,  indeed,  be  a  formi- 
dable enemy  ..." 

P.  353:     "Furthermore,  the  warlike  Indians  of  Florida  often 
raided  frontier  settlements." 

P.  360:    Picture  of  Pony  Express  rider  being  chased  by 
Indians  with  Indian  grave  on  poles.    Caption:    This  old 
print  shows  one  of  the  daring  relay  riders  escaping  from 
Indians.    At  right  can  be  seen  an  Indian  grave,  raised  on 
poles  above  the  sod.    This  textbook  gives  no  explanation  of 
why  the  Indians  were  chasing  him  .   .   .  Although,  it  is  clear 
in  the  picture  that  the  pony  express  rider  is  crossing  on 
sacred  burial  grounds  I 

P.  441:    Picture  -  This  picture  reinforces  the  motion  picture 
stereotyping  of  the  "cowboys  and  Indians"  theme.    Should  de- 
finitely be  removed  from  the  textbook. 

A/2b      P.  436:    Government  Changes  Its  Indian  Policy.     "Schools  were 
"  built  and  teachers  were  sent  out  to  the  reservations.  For 

older  children  there  are  boarding  schools  where  pupils  live. 
The  girls  learn  cooking,  sewing,  and  other  household  jobs; 
the  boys  learn  farming,  carpentering,  and  other  trades.  These 
two  sentences  give  the  reader  the  impression  that  Indians  are 
capable  only  of  being  taught  manual  skills,  thus  placing  the 
American  Indian  in  the  role  of  underachiever . 

P.  437:    Picture  -  To  be  commended  for  showing  an  Indian  in  the 
modern'world.    However,  this  picture  only  enforces  manual  skills 
stereotype.    Alternative  phonos  might  include  members  of  the 
National  Indian  Education  Association  attending  their  annual 
convention  .  .   .  Indian  lawyers,  such  as,  Louis  Ballard  .  .  . 
singers  like  Buffy  St.  Marie,  or  Paul  Ortega. 

F/2e      The  textbook  seems  to  give  the  impression  the  missionaries  all 
3l —     tried  to  be  friends  with  the  Indians  and  treated  them  kindly. 
—         From  an  Indian  point  of  view,  missionaries  were  the  problem, 
nor  the  solution.     "Churches  sent  missionaries  to  teach  their 
religion  to  the  Indians,  cure  their  sicknesses,  and  teach  them 
new  ways  .   .  .  missionaries  accomplished  much,  but  there  were 
never  enough  of  them  ..."    Most  Indians  are  thankful  there 
weren't  more  of  them. 
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p.  358:    Speaks  of  Spanish  missionaries,  but  not  how  they  en- 
slaved the  Indians  .  .  .  '*These  Spaniards  lived  well,  with 
Indian  servants  to  do  their  work/' 

D/1       Page  V.  Number  1:     "We  are  all  immigrants."    Even  the  Indians 
whom  we  think  of  as  Native  Americans  came  here  from  somewhere 
else.    It  is  not  explained  that  for  the  most  part  these  ex- 
perts are  non-Indian  and  that  Indians  have  their  own  experts 
and  stories  regarding  their  tribal  origin. 

P.  24:    The  First  Americans  -  American  Indians  were  Asians  who 
had  migrated  from  Siberia  to  Alaska.    The  long-held  Indian  ideas 
or  other  anthropological  evidences  of  peoples  coming  to  the 
Americas  in  many  separate  groups  over  long  periods  of  time  from 
North  Europe,  Africa,  China,  Japan,  the  Polynesian  Islands,  or 
even  possible  reverse  cyclical  migrations  from  the  Americas 
back  to  Asia  and  Europe  (A  Hopi  concept) . 

B/3a     Pages  318-327:    Part  3  of  Chapter  17.    How  Did  More  Americans 
Win  A  Larger  Share  In  The  Government?    Talks  of  how  people 
were  allowed  to  vote.     It  also  stated  how  the  Negroes  did  not 
have  the  right  to  vote  and  did  not  have  the  same  opportunities 
as  the  white  man.    However,  there  is  no  mention  of  American 
Indians.    What  was  their  status  at  this  time? 

Part  4  of  Chapter  17:    How  Was  Life  Of  The  A-'serican  People 
Improved?    Reformers  seek  to  improve  conditions  (early  1830 's- 
1840's).    Talks  of  abolitionists,  rights  for  Blacks,   (women  & 
men),  the  criminals  and  insane,  blind  people,  temperance  lead- 
ers fight  the  liquor  evil,  women *s  rights,  public  education, 
improve  rights  to  read,  teach  more  people  to  read,  but  no  men- 
tion of  the  Indian  people  at  this  point  ih  tine  once  a^ain. 
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PART  II;     SPECIFIC  COMMENTS 


D/2e      P.  13  and  16:     Emphasis  on  the  theory  of  American  Indians 

coming  from  Asia  by  way  of  Alaska  is  recorded.     There  is  no 
comparable  presentation  of  any  American  Indian  tribal  stories 
of  their  ovm  origin.    Many  are  easily  available  in  print  and 
are  very  enlightening.    Omitting  any  refe>-ence  to  these 
stories  is  a  sure  way  of  turning  off  the  interest  of  Indian 
students. 

B/2c      P.  22:    The  identifying  (stereotyping)  of  the  Apache  people 
as  ^'Raiders"  by  name  was  unnecessary  and  completely  opposite 
of  the  whole  trend  of  this  section  dealing  with  the  Indian 
habitants.    Also,  there  was  a  total  lack  of  identification  of 
the  American  Indian  tribes  throughout  this  section  (grouping 
almost  all  of  them  only  as  Indians.)    While  dealing  with 
European  cultures,  all  were  specifically  identified  as  English, 
French,  Swedish,  German,  Spanish,  Italian,  etc.     The  Indian 
cultures  in  America  were  much  more  varied  than  the  Europeans 
but  did  not  seem  to  warrant  identification. 

C/3a      P.  33:     "Projects"    It  is  suggested  that  students  write  or 
discuss  a  report  about  a  North  American  tribe  before  the 
Europeans  came.     Several  tribes  were  mentioned.     The  project 
is  very  important  to  understand  American  history.     It  is  impor- 
tant enough  to  be  taught  and  discussed  in  the  textbook.  It 
would  however,  be  impossible  to  reach  any  conclusions  about 
Indian  progress,  arts,  culture  and  world-wide  contributions 
from  the  lack  of  information  given  in  the  textbook. 

D/2a      P.  129:    Question;  "From  what  three  sources  did  the  authors 

of  the  Constitution  borrow  ideas?"    Answering  with  the  British 
political  system,  the  colonial  ways,  and  from  the  experiences 
of  the  states. 

P.  128:    Also  credits  the  ancient  Greeks.     Why  was  there  no 
mention  of  the  League  of  Five  Nations  of  the  Iroquois  and  its 
influence  on  John  Locke  and  Benjamin  Franklin,  who  used  much 
of  Deganawidahs '  thinking  in  setting-up  the  structure  of  the 
United  States  government. 

A/3a      P.  186  and  187:     The  Lewis  and  Clark  expedition  is  explained. 
Tliese  pages  leave  me  wondering  why  the  authors  of  this  text- 
book didn't  find  Sacajawea  worthy  of  inclusion. 
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B/3a      P.  236  and  237:    "Indian  Removal"    A  positive  attempt  is 

made  in  explaining  the  Irtdian  Removal  Law  in  1830.  Caption 
above  painting  helps  explain  that  Cherokee  people  sufferred 
many  more  hardships  than  the  painting  shows. 

B/3b      Brief  discussion  is  made  of  the  Dowes  Act  and  Reorganization; 
however,  no  mention  is  made  of  the  serious  conflicts  on  the 
reservations  over  control.    The  Bureau  of  Indian  Affairs  still 
manages  most  facets  of  life  for  most  reservations.  Also, 
nothing  is  said  of  business  operations  of  the  tribes  them- 
selves. 

C/3a     The  word  treaty  is  mentioned  with  no  explanation  given •  If 
students  are  to  have  a  better  understanding  of  Indian-White 
problems,  apprc^^riate  United  States  government  treaties 
should  also  be  included. 

A/3a     P.  688:    The  Indian  population  of  the  United  States  is  given 
at  about  800,000.    No  source  3r  exp'^anation  of  the  figure  is 
given.    At  present,  there  is  no  s      dard  definition  of  "Indian." 
This  figure  is  much  lower  than  tha    usually  quoted  from  the 
United  States  Census.    Also,  there  is  no  mention  of  millions 
of  Americans  of  part  Indian  ancestry  who  often  are  unnoticed 
in  our  population.    All  of  these  children  are  students  of 
American  history  in  our  schools  and  relate  to  the  portraiture 
of  Indians  in  their  textbooks. 

P.  688:    "Over  half  still  live  on,  or  near  reservation.  Some, 
however,  have  moved  to  cities."    Nationwide,  large  numbers  of 
Indians  live  off  the  reservations.     In  Michigan,  less  than  5% 
of  Indians  live  on  the  federally-recognized  reservations. 
Indians  can  be  found  in  nearly  every  community  in  this  country. 
O^er  70%  are  off-reservations  according  to  most  official 
figures. 

F/3a      Sections  covering  all  wars  engaged  in  by  the  United  States 
since  and  including  the  Civil  War,  mention  Black  soldiers, 
often  including  photographs  in  the  textbook.    There  is  not  a 
single  mention  of  an  American  Indian  soldier  in  any  of  these 
wars,  although  if  you  go  into  Indian  homes,  a  photograph  will 
often  be  prominently  displayed  of  a  young  men  in  uniform. 
Many  Indians  consider  themselves  the  most  loyal  soldiers  this 
nation  could  have  since  this  is  where  their  roots  have  been 
since  time  immemorial.     Our  government  apparently  agrees,  as 
it  entrusted  Navajo  soldiers  with  relaying  its  most  trusted 
secrets  in  World  War  II  (Navajo  Code  Talkers). 
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D/3a      The  textbooks  largest  area  of  omission  has  been  in  the 

religious/philosophical  orientation,  which  directs  most 
of  the  achievements  of  mankind,  and  is  extremely  important 
to  Indians. 

E/3a  Handicapped  Indians  are  completely  omitted.  Severly  handi- 
capped, well-known  Indians  could  include  Segwoyah  (Cherokee 
alphabet)  and  Deganawidah  (Iroquois  League  of  Five  Nations). 
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Part  {!  SpQcICc  Ccmnicnls:* 
(SEE  FOLLOWING  PAGE) 


P.^HT  II:     SPECIFIC  COMMENTS 


B/la      P.  2:     Florida  Indians  as  described  as  hunters  (not  fanners) 
eating  rather  filthy  food.     "Nothing  the  Florida  Indians  eat 
is  grown  on  the  ground."    P.  9:     Seminoles  are  considered 
one  of  "the  civilized  tribes  •  .  .  (they)  had  long  ago 
found  that  it  was  wise  to  stay  in  one  place  and  farm/'  These 
two  comments  seem  inconsistent. 

F/2e      P.  6:    "These  earliest  Americans  crossed  the  place  where 

Bering  Strait  lies  today."    This  section  does  hedge  a  bit  on 
Indian  origins,  but  other  statements  such  as  the  quote  here, 
are  more  opinionated.    Please  include  some  Indian  origin 
theories  and  stories. 

B/1       P*  10:    "It  (maize)  seems  to  have  been  grown  in  the  New  World 
D/2       as  far  back  as  several  thousand  years  before  Christ  was  born." 
This  is  a  very  slanted  statement.     Indians  resent  the  concept 
"New"  and  "Old"  World.    Also,  one  would  have  to  be  Christian 
to  figure  the  dates.  Most  tribes  who  used  com  have  their 
stories  of  how  it  was  given  to  them  as  a  sacred  gift.  Why 
not  indicate  this? 

B/1       P.  36:     "But -before  Estevanico  reached  the  'seven  Cities', 
the  Indians  killed  him."    Without  an  explanation,  Blacks 
could  well  use  this  incident  to  develop  an  anti-Indian 
prejudice  for  killing  "the  most  famous  (INFAMOUS)  Black 
explorer  of  the  New  World."    According  to  the  Zuni  Indians, 
Estavanico  was  killed  because  of  his  extreme  cruelty  and 
greed,  especially  as  it  involved  young  Indian  women* 

D/3a      P.  40:     "Crisscross  of  Culture  .   .   .  Missions*"    This  de- 
scription of  missions  and  missionaries  is  very  idyllic.  Two 
visuals  at  the  bottom  of  the  page  are  oh  so  peaceful!  The 
whole  truth  regarding  these  missionaries  is  quite  different, 
involving  much  cruelty,  violence,  slavery,  torture,  Indian 
mistresses,  etc.    The  pro-Christian  slant  here  Is  very  ob- 
vious . 

B/1        ?♦  53:     Cartier  and  his  men  arrived  on  the  St.  Lawrence  River 
D/1        in  Canada  about  1535.     "Most  of  the  fanners  and  all  of  the 

soldiers  wl-.o  came  to  New  France  (before  1660)  were  single  men." 

P*  54:     •    •       "By  1663  there  were  2500  (French).     Are  we  to 

believe  these    j^n  all  remained  in  a  state  of  single  chastity 

for  135  years! 
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F/1       P.  55:    "A  peace  treaty  was  signed  (by  the  French)  with  the 
Jj2a      Iroquois  in  1667."    There  should  be  a  clear  definition  of 

"treaty,"  as  the  word  is  frequently  used  through  succeeding 
pages.    Why  not  reproduce  a  treaty  to  be  read  by  the  students? 

D/1       P.  100:    My  thoughts  ...  Do  I  have  to  finish  this  book?  It 
is  already  obvious  that  this  textbook  could  not  have  been 
written,  by  a  Buddist,  Hindu,  Jew,  Mohammedan,  traditional 
American  Indian,  Bahai,  Black  Muslim,  Unitarian,  etc.    Only  a 
person  determined  to  expound  on  Christian  theology  could  have 
produced  such  a  volume  .  .  .  is  he  a  Roman  Catholic?    I  sus- 
pect so  ...  he  doesn't  sound  like  a  Greek  Orthodox  eitl^er. 
Is  this  "history"  or  a  Sunday  School  Lesson? 

B/2e      P.  235:    I'm  still  PLOWING  through  this  cold,  factual  text- 

book  and  bored  to  death.    A  few  pro-Indian  quotes  and  comments 
have 'shown  up,  but  basically,  nothing  has  changed  from  the  old 
style  anti-Indian  stereotyped  history  books  of  the  past.  I 
wonder  how  much  blood  and  thunder  is  ahead.    We  have  only 
gotten  to  1786. 

F/3a     P.  262-263:    Jay's  Treaty.    Some  reference  is  made  regarding 
Indians,  but  nothing  is  said  about  how  the  Jay  Treaty  still 
affects  Indians  on  the  United  States/Canadian  border. 

P.  280:    Here  is  another  lost  opportunity  to  mentioiS  Indian/ 
White  marriages.    The  child  of  Sacajawea,  named  "Pomp"  was 
the  son  of  a  Frenchman  and  better  known  to  history  ae  Jean- 
Bap  t  is  te  Charbonneau. 

P.  280:    "The  Indians  were  poor."    Compared  to  whose  standards' 

D/I       P.  12:     Instructions  in  teacher's  edition  to  students. 

b7i        "Emphasize  that  around  1000  A.D.,  Australia,  most  of  Africa, 

and  all  of  the  New  World  were  unknown."    Unknown  to  whom? 

Isn't  this  an  ethnocentric  bias? 

C/1        Pp.  16,  17,  18,  20:    On  page  20  in  the  teacher's  edition,  we 
'  Wie      find  the  following  instruction:     "The  teacher  may  wish  to 
expand  on  the  importance  spreading  Christianity  played  in 
explorations  by  Europeans."    The  other  three  pages  cover  a 
discussion  of  early  European's  reasons  for  wishing  a  route 
to  the  Orient.    A  very  biased  view  is  developed  that  nearly 
all  worthy  culture  was  either  European  Christian  or  material 
goods  discovered  by  Marco  Polo  in  China  and  Japan. 
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D/2e      Without  the  contributions  of  Islamic  civilizations  in  the 
(Cont)  preceding  centuries,  Christian  Europe  would  not  have  been  in 
a  position  to  colonize  the  Americas.    We  have  here,  evidence 
of  the  author's  religious  bias.    Examples  of  Islamic  develop- 
ments are:    analytical  geometry,  trigonometry,  algebra,  Arabic 
numerals,  the  decimal  system  (Zero  was  also  known  in  Mexico 
in  pre-Columbian  times),  the  compass,  cannons  using  gunpowder. 
Irrigation  systems  in  Spain,  the  manufacture  of  silks,  cotton, 
woolen,  and  linens,  improvements  in  metallurgy  used  for 
weapons  made  in  Spain,  astronomy,  geography,  ocean  navigation, 
public  education,  libraries  and  great  universities  in  Spain, 
the  manufacture  of  paper  for  the  printing  of  books  and  maps, 
windmills  for  pumping  water,  and  the  introduction  of  rice, 
cherries,  peaches,  sugar  from  India,  spices  from  the  East 
and  other  fine  crade  items.    It  was  under  th^ tutelage  of 
skilled  Arab  navigators  that  Prince  Henry  the  Navigator 
trained  his  pilots.    Without  these  navigational  skills  which 
the  Arabs  bequeathed  him,  and  without  the  revival  of  the  Greek 
concept  of  a  round  earth  which  Arabs  restored  to  Europe, 
Columbus  would  never  have  ventured  forth  over  the  Atlantic  or 
even  have  conceived  the  idea  of  such  a  voyage.    Co incidentally , 
Arab  control  of  Spain  ended  in  1492  with  the  expulsion  of  the 
Moors  and  Jews. 

It  appears  that  the  religious  motivation  often  put  forth  as 
an  excuse  for  the  conquest,  was  in  reality,  a  very  strongly 
materialistic  one. 

D/2e      Pp.  24,  25,  32,  33,  34:     Sections  on  Cortez,  Aztecs,  Peru, 
B/l       and  the  Incas.     P.  33:     "On  *Good  Friday'  in  1419,  he  (Cortez) 
landed  on  the  coast  of  Mexico/*    "Was  1519  the  year  for  his 
(Quetzalcoatl's)  recurn?"    Here  we  have  two  more  religious 
biases.     First  the  student  is  expected  to  be  broadly  enough 
versed  in  Christianity  to  know  that  the  date  for  the  event 
was  April  21,  1519.     The  other  is  that  there  is  ViO  serious 
discussion  of  the  prophecy  of  the  13  Heavens  and  9  Hells. 
When  Quetzalcoatl  died  in  the  year  999  A.D.,  he  said  he 
would  return  on  the  Day  One  Reed  and  the  Year  One  Reed, 
would  come  from  the  East  like  the  Morning  Star,  to  close  the 
Thirteen  Heavens,  open  the  Nine  Hells,  return  again  at  the 
end  of  the  Ninth  Hell  and  take  off  his  mask.     Also,  the 
opening  of  the  Nine  Hells  would  signal  great  destruction  in 
all  of  Indian  America.    Our  textbook  portrays  Montezuma  as 
something  of  a  fool,  but  in  the  face  of  the  prophecy  (.which 
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D/2e  still  has  a  few  more  years  to  run)  perhaps  we  should  reserve 
b7i  judgment.  Cortez  arrived  in  Mexico  on  the  Day  One  Reed,  and 
(Cont)  the  Year  One  Reed  on  the  last  day  of  the  Thirteenth  Heaven. 

F/3a    P.  206:    Indians  are  briefly  mentioned  regarding  the  Revolu- 
tionary War.    "The  Indians  sided  with  the  British." 

B/l      P.  330:    1830' s.    "Jackson  had  little  sympathy  for  Indians. 
B/3a    He  saw  them  only  as  a  stumbling  block  to  the  expansion  of  the 

United  States."    Our  author  doesn't  seem  to  have  much  sympathy 

either. 

D/1     P.  371:    "The  few  priests  in  charge  of  these  missions  (Cali- 
p/Ja    fornia  before  1834)  depended  on  the  work  of  Indians  who  had 

accepted  the  Christian  religion."    This  is  an  understatement! 

Many  Mission  Indians  of  California  are  more  conscious  of  the 

situation  as  analogous  to  the  worst  aspects  of  slavery  in  the 

Southern  states. 

F/1     P.  385:    "The  Cherokee  Indians  also  profited  by  trade  with 
Y/3a   pioneers"  (going  to  California  as  a  result  of  the  Gold  Rush)  . 
The  genocide  of  California  Indians  isn't  discussed.    Are  we 
to  believe  all  Indians  benefitted  from  the  Gold  Rush? 

B/l      P.  472:    Indians  have  largely  disappeared  from  the  previous 
B/2c    100  pages,  covering  the  period  of  the  Civil  War.  Throughout 
pages  472  to  489,  Indians  are  quickly  and  painlessly  removed 
from  the  plains,  placed  on  sterile  reservations,  and  America 
industrializes  under  the  leadership  of  the  "King  of  Steel," 
"Lord  of  Oil,"  and  the  "Work  of  Giants"  (railroads). 

B/2c    After  P.  489:    Indians  pop  up  again  on  Pp.  685-686  to  irritate 
the  author  by  "organizing  to  fight  for  political  power  in  the 
late  1960's,  going  to  court  to  demand  their  treaty  rights, 
marching  in  Chicago's  Uptown  neighborhood  demanding  decent 
housing  and  an  end  to  job  discrimination,  and  in  1973,  taking 
over  Wounded  Knee,  South  Dakota,  demanding  that  the  federal 
government  pay  attention  to  their  problems." 

D/3a    P.  83:     "In  November  (1621),  the  Pilgrims  gathered  for  the 

first  Thanksgiving  ever  held  in  America.     They  had  a  feast  of 
wild  duck,  venison,  fish,  clams,  corn  bread,  and  many  other 
good  foods."    A  modern-style  artist's  rendering  of  their  dinner 
is  located  at  the  bootom  of  the  page.     There  are  several  prob- 
lems here.     First,  Thanksgiving  feasts  were  common  activities 
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D/3a     among  all  American  Indian  groups  from  the  most  ancient  of 
(Cont)  times.    This  was  not  so  true  in  England.    Also,  both  the 

author  and  artist  have  used  a  great  deal  of  wild  Imagination 
to  develop  a  few  words  found  in  the  unreliable  volume  Mourt's 
Relation  into  a  full-blown  mythological  ceremony.    The  text 
refers  to  Bradford's  History  of  the  Plymouth  Plantation  and 
cautiously  uses  many  pieces  of  information  from  it.  Therefore, 
our  author  must  know  of  Bradford's  omission  of  any  reference 
to  a  Thanksgiving  by  the  Pilgrims  in  the  fall  of  1621. 
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PAJIT  11;     SPECIFIC  COMMENTS 


A"C/2a     P.    49:    The  expression  "old  men"  used  several  times  on 
the  page  seemed  very  inappropriate  without  some  explana- 
tion.   The  statements  about  the  Indian  elders  teaching 
the  Indian  children  is  an  important  point,  however,  the 
connotation  of  "old  men"  in  the  non-Indian  society  many 
times  reflects  «  negative  impression.    The  expression  de- 
finitely does  uoL  explain  the  special  role  and  reverence 
afforded  the  Indian  elders. 

A"C2a       P.    48:    The  description  and  explanation  of  how  Iroquois 
chiefs  were  chosen  was  excellent.    The  description  of  the 
matron  (oldest  woman)  would  probably  be  better  explained 
in  the  Iroquois  terminology,  clan  mother. 

B/2e         P.     92:     Special  recognition  to  the  authors  for  their 

continuous  attempt  to  state  history  as  it  truly  happened. 
The  brief  description  of  why  this  conflict  happened  be- 
tween Indians  and  settlers  reflects  their  overall  un- 
biased viewpoint. 

D/2e         P.     16,  18:     It  makes  interesting  reading  for  our  students 
to  have  more  than  one  viewpoint,  especially  when  dealing 
with  theory.     Students  often  receive  information  and 
pictures  of  primitive  subhuman  beings  tugging  across  the 
Bering  Straits. 

D/2a         When  discussing  Indian  religion,  caution  should  be  taken 
in  presenting  appropriate  information  P.  250.  Authors 
would  best  be  advis^^d  to  consult  knowledgeable  Indian 
people.    Among  the  Northwest  coast  tribes,  certain  women 
were  believed  to  be  born  with  special  powers  and  were  able 
to  have  visions.    These  were  their  religious  leaders,  the 
medicine  women.     Men,  on  the  other  hand,  had  to  pursue 
different  methods  in  order  to  be  accepted  ia  the  spirit 
world.    Purification  of  body  and  mind  through  fasting, 
sweat  lodges,  and  bathing  in  cold  streams  of  water  was  one 
process  used  (a  form  of  study),  as  it  is  in  the  Wintu  tribe. 

E/3a  Handicapped  Indians  are  completely  omitted.  Severly  handi- 
capped, well-know  Indians  could  include  Sequoyak  (Cherokee 
alphabet)  and  Deganawidah  (Iroquois  League  of  Five  Nations), 
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FART  11;     SPECIFIC  COMMENTS 


A/ 3a       P.  232:    Sacajawea  was  the  only  member  of  the  party  who 


knew  the  country  beyond  the  Missouri,  so  she  was  an  in- 
valuable guide,  but  her  most  important  Job  i/as  to  be  an 
interpreter  and  peacemaker  with  the  Shoshoni. 

P.  272:    Sacajawea  became  the  main  guide  for  Lewis  and 
Clark.    Charbonneau  served  as  interpreter.  Charbonneau 
known  to  be  French.    Statement  on  page  272  seems  to  be 
contradictory  to  page  232.    To  whom  is  our  author  trying 
CO  give  credit,  the  French  or  Sacajawea,  the  only  Indian 
woman  mentioned  by  name  in  the  textbook? 


t 
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PART  II:     SPECIFIC  COMMENTS 


B/2e      C.  1,  P,  2:    **Today'8  experts  agree  almost  unanimously 
on  the  theory  of  a  Journey  by  land»  or  largely  by  land, 
across  the  Bering  Strait  from  Siberia  (directly  north  of 
Mongolia)  to  Alaska/*    It  Is  not  explained  that,  for  the 
most  part,  these  experts  are  non-Indian  and  that  Indians 
have  their  own  "experts"  and  stories  regarding  their  own 
tribal  origins*    Some  agree  with  the  Asian  origin  and 
some  do  not* 

C/1       P.  37,  C.  1:    "It  (a  Cherokee  Legend)  indicates  they  (the 
Cherokees)  krew  little  about  environments  other  than  their 
own,"    Yet  the  story  speaks  of  people  living  far  to  the 
north  in  ice  houses  that  melt  with  too  much  heat  from  the 
sun!    Surely  this  proves  some  knowledge  of  our  distant 
peoples. 

C/2-3    P.  38,  C.  1,P.  2:    "The  Iroquois,  too,  were  a  warlike 

people..."    Alson,  C.2,  Par  2:    "The  Iroquois....  ruthless 
Invaders,  spreading  destruction  and  death  throughout  the 
lands  of  their  Indian  neighbors."    Considering  that  the 
Iroquois,  after  the  arrival  of  Deganavidah,  the  Great 
Peacemaker,  considered  themselves  the  people  of  peace,  it 
would  be  interesting  and  more  accurate  to  compare  their 
activities  in  spreading  their  gospel  of  peace  to  that  of 
Christians  during  the  Crusades  or  the  Spanish  Inquisition 
as  two  good  examples. 

PP  39  and  40:    The  Illustration  shows  tepee  covered  horses. 
On  the  following  pages,  Indians  of  the  Great  Plains  are 
hunting  buffalo  without  them,  using  only  dogs.    No  explan- 
ation is  given  of  the  time  periods  involved. 

PP  41,  C.  2,  P.  1:     It  is  commendable  that  Old  Oraibi,  a 
Hopl  town  in  Arizona,  is  mentioned  as  the  "oldest  contin- 
uously inhabited  site  in  what  is  today  the  United  Spates  of 
America."    Most  textbooks  either  avoid  this  statement  or  give 
the  Impression  St.  Augustine,  Florida  is  the  oldest.  . 

B/1       PP  68,  C.  2,        1:     "Meanwh-f.le,  Estavanico  pushed  on  info 

a  village  of  the  Zuni  Indians  and  was  captured  and  killed.'' 
Tills  statement,  without  explanation  of  the  circumstances, 
could  well  help  prejudice  Blacks  against  Indians,  especially 
when  Estavanico  is  held  up  as  something  of  a  Black  hero. 
The  whole  story  is  contained  in  the  volume.  Masked  Gods, 
by  Frank  Waters.    Estavanico  was  killed  because  of  his  great 
greed  and  cruelty.     See  the      "it ion  in  Chapter  2.  "The  Black 
Kachina." 
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C/3       PP  90  and  91:     *'The  Lost  Colony"  top  of  page  in  blue 
area.    There  shou  d  be  a  mention  here  that  the  Lumbee 
Indians  of  Robeson  County,  North  Carolina  trace  part  of 
their  heritage  to  the  *'Lo8t  Roanoke  settlers/'  Adolph 
Dial,  a  Lumber  author,  has  written  an  excellent  volume 
on  the  subject  published  by  the  Indian  Historian  Press, 
San  Francisco.    Also,  many  Lumbee  people  have  established 
homes  in  Michigan,  especially  the  Detroit  area,  because 
of  the  Job  opportunities  in  auto  plants, 

PP  94  and  95:    No  mention  is  made  in  the  students*  text- 
book of  the  classic  Thanksgiving,  which  is  commendable. 
However,  the  teacher*s  edition,  P,  94,  left  column  in 
blue,  contains  an  excellent  quote  from  H,  L,  Mencken  on 
the  subject.    This  quote  is  a  problem  in  one  respect. 
Mencken  and  the  teacher  could  easily  give  the  student  the 
impression  uhat  the  classic  "First  Thanksgiving"  was  an 
historical  reality.     As  our  author  has  obviously  read 
Bradford's  History  of  the  Plimouth  Plantation,  it  would 
have  been  helpful  to  have  cited  this  volume  and  Mourts 
Relation  as  original  source  material. 


F/3a      PP  548,    Teachers  Edition:    Center  of  left  coluim  In  blue. 
Several  books  for  reference  material  on  Indians  listed. 
Pages  548  and  549  contain  a  photo  and  background  Information 
on  Sioux  lawyer  and  author  Vine  DeLoria,  Jr.     Tv/o  of  the 
references  are  by  DeLoria,  but  both  are  over  ten  years  old. 
He  has  written  several  excellent  volumes  since.    One  addit-- 
ional  work.  Bury  My  Heart  at  Wounded  Knee  by  non-Indian  Dee 
Brown  would  have  been  better  replaced  by  the  works  of  two 
American  Indian  authors  who  were  present  at  the  event  des- 
cribed,  .   .     Black  Elk  Speaks  by  Black  Elk  as  told  to  John 
Neihardt,  and  any ^of  several  volumes  by  Charles  Eastman. 
The  authors  are  also  easier  to  read. 

These  references  are  taken  from  the  Social  Studies  Skills 
Book. 

« 

PP  78:     "In  the  Mining  Camps  ...  a  description  of  life 
during  the  California  Gold  Rush.".   .   .  "the  Indians  unmerci- 
fully slaughtered."    Thi::  is  the  only  textbook  recently 
reviewed  that  deals  truthfully  with  this  subject.  Most 
simply  don't  tiient:'.un  the  subject  of  California  Indians  during 
this  period  at  a".!. 

:'/3a      PP  105-107;     "At  Utiat  Trice  Process."    On  the  whole,  this 
section  has  much  to  recorrnnend  it  as  compared  to  material 
available  to  students  a  decade  or  more  ago.     A  feu  problems 
still  do  exist.     As  a  sam>\e'.     P.  106,  Par.  1.  "The:  area 
g^ve"  to  the  Inciiaas  included  the  Black  Hills   .   .    .  the  treaty 
of  1868  ^aye  the  land   .   .   ."  Ar   that  point  the  Sioux  considered 
themselves  owners  of  tha  land  In  question.     The  United  State" 
Oovemir.ent  had  treaties  with  tht-r  as  It  did  with  other  foreign 
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nations  including  Canf.da,    It  could  not  have  possibly 
given  the  Black  Hills  to  the  Sioux  under  these  circum- 
stances.   Perhaps  the  wording  could  be  changed  to 
dicate  that  they  were  allowed  to  remain  on  what  w»» 
still  considered  Indian  land. 

A/3a     PP  124:    ''What  Makes  a  Person  Great?"    Twenty  names 

are  listed  as  possibilities.    None  Is  Indian.    Two  peo- 
ple are  known  only  as  baseball  players:    three  are  Black.  ^ 
It  is  obvious  that  "great  Americana"  are  basically  media 
creations. 

PP  125:    "Gallup  Poll  results  of  Most  Admired  Women  for 
1974."    A  number  of  white  women  and  two  Blacks  are  men- 
tioned b« re.    This  would  be  a  good  place  to  mention  the 
omission  -^f  Indian  women  and  bring  out  the  accomplishments 
of  a  few.    Books  on  the  subject  by  Dillon  Press  of  Minneapolis 
would  make  good  reference  reading  for  this  age  student.  They 
also  have  some  fine  books  on  Indian  men,  both  of  the  past 
and  present. 
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PART  II:     SPECIFIC  COMMENTS 


B/1       P.  16:    The  three  objectives  of  this  chapter  appear  to  be  too 
D/1       limited.    Students  would  have  no  concept  of  the  numerous 

tribes  In  North  America,  their  culture,  lifestyles  a^d  values. 

The  Bering  Seas  crossing  ani  the  Ice  Age  theories  should  be 

presented  as  such  since  thcxe  Is  no  proof. 

P.  16-18:    Chapter  2.    Au  Interesting  chapter  with  good  dis- 
cussion questions. 

F/1       P.  18-19:    adapter  3.    Probably  a  good  chapter  for  discussion 
F/2e     of  the  British,  French  and  Spanish  rivalries.    The  chapter 

does  not  Indicate  the  relationships  with  the  American  Indians, 
or  mention  the  policies  of  the  different  foreign  nations  re- 
garding their  relationship  with  the  peoples  of  this  land. 

B/1       P.  19-20:    Chapter  4.    "They  Were  Free  at  Last."    The  objec- 
B/2e      t.ive  would  appear  to  some  to  be  slanted  because  it  dwells  only 
on  the  religious  and  not  the  economic  motives  of  the  first 
immigrant  settlers.    The  first  immigrants  had  money,  financial 
backers,  and  were  well-attuned  to  the  gain  of  wealth  from 
exploitation  of  resources. 

P.  20-21:    Chapter  5.    Five  interesting  discussion  questions. 

B/3a      Chapters  12  through  18,  which  cover  the  Revolutionary  period, 
do  not  mention  or  infer  the  part  played  by  the  Eastern  tribes. 

C/1       Pp.  43-44:    Chapter  25.    One  Indian  woman  is  mentioned  and 
C/2d      describes  frontier  settlers  as  hating  Indians,  but  resembling 
them  in  dress  and  manner. 

B/1       P.  45:    Chapter  27.    Mentions  the  Sioux  as  unfriendly. 

B/3a  P.  61,  63,  64:  Bibliography  of  American  Indian  subjects  for 
teachers  and  students.  The  range  of  recommendations  is  very 
poor.    No  works  by  American  Indians  authors  are  included. 

B/3a      P.  73  /5:     Book  4,  Chapter  1.     An  interesting  chapter  which 
D/3a      asks  siioilar  questions  that  occurred  in  residents  of  Spain 
during  the  ISCO's,  but  are  not  pointed  out  in  this  chapter. 
The  questions  center  around  the  idea  that  Indian  culture  is 
inferior  to  Spanish  culture  and  whether  or  not  they  should  be 
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B/3a.  educated.  From  the  Indian  viewpoint,  this  is  a  smokescreen, 
D/3a  because  che  int.er.t  is  the  same  in  both  periods,  and  this  was 
(Cont)  to  claim  more  land  for  economic  purposes.    The  idea  that 

Indians  could  be  of  great  assistance  to  Spain  if  educated. 

The  religious  concept,  it  appears,  prevents  clear  thinking 

on  the  part  of  the  Spanish  government. 

F/3a     P.  100:    Tttis  chapter,  which  mentions  Richard  Nixon  and 
comments  on  Alaska  as  the  49th  State,  makes  no  reference 
to  American  Indian  land  claim  settlements  in  Alaska  during 
Nixon^s  term  of  office. 

B/3a     Pp.  110-118:    This  section  clearly  overplays  the  Nez  Perce, 
and  Chief  Joseph  incident  as  it  excludes  many  other  relevant 
incidents  in  American  history  regarding  the  federal  policies 
and  events  involving  the  different  tribes. 
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PART  II;     SPECIFIC  COMMENTS 

A/1:    •  "You  are  all  fools  and  old  women.    Come  with  me  if  any  of  you 
are  brave  enough,  and  I'll  show  you  how  to  fight. "(p.  204) 

A/2/a:    •  :!en  were  fishermen,  women  wove  colorful  baskets,   (p.  5) 

•  "Suppose  your  son  had  been  asked  to  sign  on  Columbus' 
crew?" (p.  27) 

•  '.'Anoble  would  gather  his  knights..."  (p.  8)  Assumption  that 

noble  was  male. 

•  prolific  use  of  businessmen,  frontiersmen,  workmen,  cattlemen 
throughout . 

•  "Like  the  workingmen,  farmers  had  many  things  to  complain  about..." 
(p. 352);  and  "Farmers,  like  the  workingmen. . ."(p.  357).  Bias: 
assigns  male  sex  role  to  farmer. 

A/2/b:    •  "Sons  worked  side  by  side  with  fathers.    Daughters  helped 
their  mothers."  (p.  338) 

"Fathers  taught  sons  to  hunt,  fight,  get  along  in  life; 
mothers. . .daughters  to  cook,  make  clothes,  and  do  other 
household  duties."  (p.  29) 

"After  1860 's.  Women  could  buy  canned  and  packaged  foods  in 
stores.    This  saved  time  in  preparing  meals."  (p.  342) 

A/2/c:    •  "Some  farsighted  men  could  see  that  unless  they  took  action..." 
(p.  324) 

•  J'ln  desperation,  some  young  girls  jumped  screaming  out  of  the 
windows. "(p.  322) 

A/2/d:     •    "...Pocahontas,  a  beautiful  youn»;  Indian  girl."  (p,  33) 

•  Re:  Washington:  "...he  married  a  pretty,  rich,  young 
widow..."  (p.  103) 

•  "Andsodid  the  President's  beautiful  young  wife,  Jacqueline..." 
(p.  433) 

A/3/a      •  Scanty  mention  of  individual  women  and  if  ^gl^^e  mentioned . 

in  many  instances  it  is  by  name  only  with  no  space  devoted  to 
their  contributioiis ,  e.g.,  eleven  words  about  Queen  Elizabeth  I, 
(p.  31)  "They  dearly  loved  their  queen,  the  fiery  and  forceful 
Elizabeth  I.  " 

•  For  many  pages  (200  or  so)  women  not  mentioned  as  workers 
except  as  basketweavers  -(p.  5) 

•  One  paragraph  of  five  lines  related  women's  struggle  for  voting 
rights  and  simple  statement  (with  no  details)  of  names  of 
organizers:    Att:  Anthony,  Stanton,  Mott,  Stone, (p.  368).  This, 
according  to  index,  i.i  only  mention  of  Anthony  in  entire  book  - 
just  her  name. 
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A/4  :  •  Prolific  use  of  generic  he,  man,  men,  mankind:(pp •  vii,  viii,  19, 
53,  54,  71,  90,  136,  165,  192,  193,  208,  334,  356,  357,  408,  410, 
414,  415,  502). 

•  Gender  reference  word  her  is  used  for  New  York  State,  p.  68; 
Europe,  p.  9;  England,  p-  81;  Virginia,  p.  135;  Spain,  p.  156; 
Texas,  p.  205;  Kansas,  p.  235;  Russia,  p.  396;  Japan,  p.  438. 

•  Use  of  cliches  -  with  generic  man. 

-  Washington  did  not  went  "yes  men, "(p.  129) 

-  ''one  man's  vote  was  as  good  as  another's, "(p*  63) 

-  "The  poor  man's  university,"  (p.  341)  "The  common  man,"  (p.  355) 

•  "America was  settled  by  people  who  believed  that  life  should 
be  better  for  all  men." 

•  "The  black  man  and  the  red  man  came  to  realize  that  they  had  one 
enemy  in  common  -  the  white  man.    In  their  view  it  was  the 
European  white  man  who  was..."    Generic  use  of  man  -(p,  54) 

•  "The  worst  problem  of  the  African  slave  in  the  thirteen  colonies 
was  the  way  other  people  regarded  him.    He  was  looked  at  as 
property,  instead  of  as  a  human  being.    Thus,  like  a  chair, 
table,  or  work  horse,  the  slave  had  no  rights.    He  could  not 

vote,  and  he  could  not  protect  himself  from  the  white  laan."  (d.  71) 
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PART  lit    SPECIFIC  COMMENTS 


A/1:    •  Mr.  Ernest  Muller,  a  farmer,  sets  out  with  his  wife  for 
Philadelphia. . .a  story  that  demonstrates  how  overseas 
trade  developed,  but,  in  reality  demonstrates  how  language 
perpetuates  the  idea  of  inferiority  and  passivity  of  women, 
(p.  102) 

A/2/a:    •  Use  of  tradesmen,  craftsmen  (p.  100);  frontiersmen  (p.  102); 
businessman  (p.  243);  workmen,  (p.  94) 

•  The  biased  presentation  of  Mr.  Muller  taking  his  wife  to 
Philadelphia,  leaving  behind  teenage  sons  to  take  care  of 
the  farm.  (p.  102) 

•  "Whose  opinion  about  hair  styles  would  you  most  respect-your 
girl  friend's,  your  sister's,  a  saleswoman's,  or  a  beauty 
consultant's?"  —  assigning  females  to  knowing  about  hair 
care.  (p.  324) 

•  There  is  reference  to  work  that  women  do.  (pp.  39  and  28a; 

A/2/b:  •  Bias  in  family  role  presentation  of  Mr.  Muller,  the  doer 
and  permission  giver  and  Mrs.  Muller,  the  passive  member 
in  family,  (p.  102) 

•  Sex  bias  connotations  are  evident  on  this  page  in  relatxon 
to  roles  of  fathers  and  boys;  mothers  and  daughters:  The 
boys  helped  the  father  with  tasks,  and  the  girls  helped  the 
mother."  (p.  325)    Also,  the  quote:  "The  farmer,  faced ^with 
the  forces  of  nature,  had  to  be  practical.    His  family  s 
well  being  depended  on  how  successfully  he  met  his  everyday 
problexas"  —  assigns  the  male  sex  role  to  farmer  and  suggests 
that  the  female  role  of  a  family  does  not  relate  to  well  being, 
only  the  male. 

A/2/c:    •  "When  the  neighbors  finished  helping  to  build  a  new  cabin, 
everybody  had  fun.    The  women  gossiped  and  prepared  a  large 
supper.    Young  people  danced  and  flirted.    The  men  bragged 

about..."  (p.  102)  .    ^  V 

•  Mrs.  Muller  was  presented  degradingly  as  the  dumb  wite: 
"The  shops  thrill  her,"  "but  what  fun  it  is  to  see  such 
lovely  new  things"  in  the  story  regarding  Mr.  Muller  taking 
her  to  Philadelphia  (p.  102) 

A/2/d:  •  "A  frightened  little  girl  was  bought  by  John  Wheatley  as  a 
servant  for  his  wife."  diminutive  treatment  in  presenting 
Phyllia  Wheatley.  (p.  144) 

A/3/a:    •  Women  -  reference  to  work  they  do  on  pp.  39  and  284.  Three 
or  four  sentences . 
«  Two  columns  on  women's  (suffrage)  rights  -  (Susan  B. 

Anthony  not  mentioned  and  not  in  index) . 


ERIC 


-74- 

94 


•  Women's  Movement  (3  columns),  (p.  79/«) 

•  Plus  treatment  of  individuals:    Queen  Elizabeth  (presented  however, 
a  doer);  Fanny  Kemble,  Dorthea  Dix,  Mary  Antin,  and  a  few  others. 

•  Tally  of  the  review  activities  at  close  of  chapters  shows  that 
out  of  32  reviews,  there  were  only  9  that  even  mentioned  women 
and  these  were  bare  minimum  mentions. 

•  Visuals  were  primarily  paintings,  photos  showing  women  in 
traditional  roles  —  vork  included  low  paying  factory  jobs. 
Approximately  27  visua.s  were  prepared  for  book  featuring 
individuals;  approximsi uly  5  of  these  featured  women. 

o  Women  up  until  page  371  are  enormously  under-represented, 
even  though  language  is,  with  some  exceptions,  sex  fair. 

•  "'^he  learned  men  of  the  Mayas  studied. .  .worked  out  a  calendar." 
(p.  7) 

•  "The  lord. . .settled  arguments  among  the  peasants.    In  return 
for  their  work,  he  protected  them."  (p.  10) 

•  In  reference  to  Chinese  merchant. .  .he;  Moslem  merchant. .  .he. 
(p.  18) 

•  ||Sometimes,  a  prisoner  was  placed  flat  on  his  back..."    (p.  51) 

•  '  the  belief  that  men  can  and  should  govern  themselves."  (p.  71) 
Reference  to  slaves  as  he.  (p.  Ill) 

"Americans  believe  that  by  hard  work  and... person  can  improve 
his  own  life."  (p.  123) 
Reference  to  dictator. . .he.  (p.  195) 

"Ordinary  men  are  capable  of  governing  themselves  . . .man. . .men." 
(p.  255) 

Referring  to  the  nation's  youth  as  its  "manhood."  (p.  281) 
"A  man  could  not  live  a  moment  at  such  speed."  (p.  319) 
Frenchman,  (p.  43);  Englishmen,  (p.  57);  Dutchmen,   (p.  99) 
Good  collective  nouns:  scientists,  Europeans,  farmers, 
peasants.  Vikings,  peoples,  French  fur  traders,  French 
explorers . 

Also,  generic  usage  on  pp.  330,  342,  355,  356,  363,  373,  377, 
378.* 

*Sampling  above  from  pp.  1-378  indicated  frequent  usage  of 
generic  h£,  men,  and  man. 
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A/1:     •  None. 

A/2/a:     •  Pictures  show  work  Aztec  boys  may  choose  to  do,  but 
no  mention  of  girls,   (p.  24>- 

•  Occupation  of  fanner  established  as  male  by  combining 
it  with  generic  he.   (pp.  28,  29) 

A/2/b:  •  No  sex-role  stereotyping. 

A/2/c:  •  None. 

A/2/d:  •  None, 

A/3/a:  •  No  under-representation. 

A/4:     •  Generic  he  used  in  referring  to  farmer;  therefore, 
connotation  of  fanner  aa  male.     (pp.  28,  3C5) 

•  Generic  use  of  Frenchmen.     (p.  67) 

•  "Common  man."     (p.  131) 

•  "Her"  referring  to  Spain.   Cp.  223) 

o  Concerning  freed  men:     Is  "freed  men''  a  term  applying 
to  only  male  slaves?    Or,  is  men  in  "freed  men"  generic, 
causing  the  term  "freed  men"  to  apply  to  men  and 
women  slaves  who  are  freed.     Since  freed  men  is  a 
historic  term,  if  it  does  apply  to  women  as  well  as 
men,  would  it  help  to  use  quotes  around  the  term: 
freed  men  . 

•  Vocab'  lary  study  (p.  287);  freed  men  -  people  freed 
from  slavery. 
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Used  "wife  of'^  several  times.  Example,  "Abigail  Adams, 
^ife  of  John  Adams,  wrote  to  her  husband  in  Philadelphia", 
(pp.163,  164)  and  ".   .  .Anne  Forrest,  the  wife  of  one  of 
the.  .  ."  (p.  75);  (also  p.  77). 

No  sex  bias  in  language  concerning  sex-role-stereotyping 
in  occupations. 

Sex-role  stereotyping  exists  in  visuals  to  a  slight  extent 
because  many  visuals  are  paintings  and  photos  that  represent 
earlier  times  and  reflect  the  "life  at  that  time". 

No  bias  found  concerning  stereotyping  in  family  school 
roles  in  language. 

A  general  feeling  that  visuals  showing  the  roles  of  men  and 
women  in  families  depict  them  in  traditional  stereotypic 
roles. 

No  stereotyping  concerning  personality  traits  was  found. 

No  stereotyping  concerning  physical  characteristics  was 
found. 

General  lack  of  mentioning  what  women  were  doing  in  long 
sections: (p.  35-55)  -  explorers;  many  pages  describing  the 
activities  of  Presidents. 

General  under-representat ion  concerning  women  in  sections 
called  "Putting  it  All  Together",  which  is  the  exercise  and 
question  section  at  the  end  of  each  chapter.  Women 
represented  only  on  pages  97,  139,  165,  189  and  613. 
Timetable  charts  at  the' beginning  of  each  chapter  under- 
represented  women  -  there  are  28  tables  with  9  blocks  in 
each,  or  252  blocks.     Only  12  out  of  252  blocks  identify 
contributions  of  women  or  identify  significant  dates  in 
the  progress  of  women. 

No  generic  use  of  he,  man,  men,  mankind,  Frenchmen,  etc. 
-  100%  gender  neutral  words  were  used. 
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•  "Manufacturer  and  wife"  (p.  454)  -  terminology 
suggests  female  exists  only  in  relationship  to 
male. 

•  "Kennedy  slumped  into  the  arms  of  his  wife,  who 
was  riding  beside  him."  (p.-^) 

•  Entire  section  (pp.  90-94)  concerning  colonists 
had  a  pervasive  male  tone;  discussion  of  trades 
and  crafts  had  a  distinct  male  orientation. 

•  Sex-role-stereotyping  is  evident  in  visusils 
(both  older  paintings  and  photos)  of  older  times 
as  they  reflect  accuracely  life  in  early  times. 

•  Sex-role-stereotyping  evident  also  in  newly 
created  illustrations  as  they  generally  depict 
women  in  passive,  onlooker  roles  as  opposed  to 
active-doing  roles. 

•  Sex-role-stereotyping  message  carried  through 
(p.  270)  illustrations  that  men  are  the  traders, 
the  manufacturers,  the  competitors. 

•  Sex-role-stereotyping    evident  in  visuals  as 
they  portray  wo**      ia  only  traditional  occupation 
roles. 

•  Sex-role-stereotyping  in  evidence  in  a  general 
rather  than  specific  manner,  such  as  (p.  5), 
"Your  mother  has  no  oven  in  which  to  do  her 
baking." 

•  No  stereotyping  noted  in  personality  traits. 

•  "He  was  a  handsome  and  dashing  young  man  with  a 
slim  figure  and  flashing  black  eyes.  .   .     He  married 
a  beautiful  young  Spanish  girl.  .  ."     (p.  196) 

•  Although  Queen  Elizabeth  I  was  a  capable  ruler 
(p.  64)  -  nothing  was  said  about  what  she  did, 
except  that  (p.  65)  she  made  Sir  Francis  Drake 
a  knight  t 
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•  General  under-representation  of  women  as  examples: 
original  stories  are  almost  100%  from  a  male 
perspectivBr'  Examples: 

(p.    56)  -  letter  from  Phtlip  -  male  point  of 
view 

(p.  208)  -  Quote  from  male  sports  perspecf^^ve 

"When  we  play  football,  basketball 

or  baseball." 
(p.  271)  -  Story  about  Mr.  Smith  or  Mr.  Jones, 
(p.  312)  -  Story  about  three  men  and  stories  of 

how  their  background  related  to 

adjustment  in  the  West, 
(p.  381)  -  Story  concerning  southern  planter 

and  visiting  neighbor:  Mr.  A  &  Mr.  B. 
(p.  527)  -  Story  about  Mr.  John  Country  wlio  visits 

the  city. 

(p.  531)  -  Story  about  John  Jones  and  wife  (no 

name)  -  Iowa  farm  family  and  grandson, 

Albert  Jones, 
(p.  727)  -  Activity  questions  about  a  boy 

preferring  sneakers  to  moccasins, 
(p.  565)      Dorothy  Thompson's  story  reflects 

male  orientation. 

•  General  under-representation  of  individual  worthy 
women  who  have  contributed  throughout  history;  or, 
if  mentioned  -  not  adequate  space  allotted  to 
contribut^.on. 

•  In  chapter  and  unit  review  sections  -  women  under- 
represented  in  ail  except  pp.  564-569.    Except  for 
Tubman,  Truth,  Addans  and  Rosa  Parks,  most  all  the 
women  mentioned  in  the  entire  book  were  in  pages 
535-564  (Chapter  26). 

•  Chapter  Unit  10  review  is  a  sample  (p.  524-729) 
out  of  41  subjects  of  *'can  you  identify''  -  only  2 
reflected  a  female:    Rosa  Parks  and  Twenty-Seventh 

' Amendment « 

•  Gross  general  under-representation  of  women  in 
visuals  in  *'real*'  paint ingr  and  photos,  as  well 
as  original  illustrations. 

•  In  special  illustrated  sections  relating  to 
particular  individuals  -  out  of  18  secrions,  only 
1  related  to  females  (Clara  Barton,  p.  550). 
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•  Also,  in  illustrated  art  work,  men  outniomber  women 
by  a  substantial  amount  in  a  high  percentage  of 
illustrations,  e.g.  pp.  44-45. 

•  Cartoon  figures  are  all  male:    examples,  pp.  70, 
210,  270,  324,  387.  . 

kt^'^^  •  Generic  use  of  he,  men/man.  Englishmen,  Frenchmen, 
businessmen,  frontiersmen,  forefathers  -  examples 
on  pp.  14,  69,  70,  71,  105,  110,  155,  565. 

•  Use  of  "her"  to  refer  to  Lisbon,  p.  16;  Portugal, 
p.  30;  Fulton's  Folley,  p.  279;  America,  p.  619. 
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Product   Two  Centuries  of  Prp^rcigs 

Ooveloper  Laldlaw  Brothers  

Part  I  Review 


Reviewed  By 


//3 


Date 


1977 


0USINO  euMeNT 
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Hon* 
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S«Mrft 
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Hon« 
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Horn 

Hon« 

H04^ 

Nona 

Nona 

Nona 

PART  Hi     SPECIFIC  COMMENTS 
(SEE  FOLLOWING  PA(;E) 


Pert  }il  Summary  of  Review: 


ERIC 


lUV  lUb 
BEST  copy  flVAIUBLE 


yART  II;     SrECIFIC  COMMENTS 

A/1:    •  Examples  of  use  of  "wite"  -  suggesting  dominant- 
subordinant  roles: 

(p.  24)  -  "So  a  man  looked  outside  his  clan  for 
a  wife." 

(p.  76)  -  "His  wife,  the  queen,  was  a  Roman 
Catholic," 

A/l/a:    •  Examples  of  sexism  in  language  (p,  514),  "And,  in 
general,  women  proved  they  could  do  a  man^s  job  as 
well    as  run  a  home  and  raise  a  family," 
•  P,  359,  Section  "Trends  in  Industry",  reference  to 
business  leaders  is,  in  fact,  businessmen  and  means 
men  -  not  generic.    Stereotypes  according  to  sex 
who  runs  business. 

^ 

A/2/b:    •  Examples  of  stereotyping  by  sex-roles  that  assign 
role  of  child-care,  consumer  duties  and  household 
tasks  to  "wife"  -  taking  for  granted  that  the  female 
is  alwi^ys  a  "wife"  and  that  "wife"  always  performs 
these  tasks. 

(p.  397)  «  "These  people  also  helped  to  set  up  boy's 
clubs,  day  nurseries  for  working  mothers, 
gymnasium,  and  schools-" 

(p.  482)  -  "Many  wives  were  freed  from  normal  house- 
hold chores  by  the  use  of  time-saving 
electric  appliances.     Some  wives  found 
that  they  had  time  to  work  and  raise  a 
family." 

(p.  549)  -  In  reference  to  depression  years:  "For 
example,  women  baked  bread,  made  clothes 
and  preserved  foods."    (Was  it  truly  all 
women  who  performed  these  tasks?) 

(p.  650)  -  "Housewives  and  other  groups  of  people 
began  to  demand  lower  prices  and  better 
goods. " 

A/2/c:     •  Example  of  assigning  **bad"  behavior  to  males  by  using 
"him"  and  "his"  in  this  sentence: 

(p.  86)  -  "There  was  also  a  law  which  said  that  when 
a  child  became  "rude,  stubborn  and  unruly, 
the  government  could  take  him  from  his 
parents,"  \ 
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A/l/d:    •No  stereotyping  noted. 

A/3/a:    •  General  feel  of  book  Is  one  of  under-representatlon 
of  women,  both  In  written  content  and  visuals «  With 
few  exceptions  (excluding  "Focus")  there  Is  little 
written  about  what  women  did.    Visuals  depict  mostly 
males  In  activities.    Cartoons,  almost  100%  use  male 
characters.    Activities*  questions  In  chapter  reviews: 
more  than  20  sections  make  no  mention  of  Individual 
women,  progress  In  women ''s  rights,  etc. 

A/4:    •  Generic  use  of  man,  whlteman.  Englishman,  f rontl^.rsman, 
businessmen.    Examples  on  pp.  13 »  22 »  25 »  45,  74,  402. 
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Product                    ^^^^         ^'^^  Brave 
Developer  Rand>  HcNally  ax\d  Compa^>y  


Part  I  Revi^wr 


•USINQ  CUUtNT 


Part  III  Summary  of  Raviavi': 


Reviewed  By 


//3 


Date 
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1 
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4. 

GENERIC 
USAGE 
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SiigW 
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Sevofo 
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Sevff* 

Seveie 

Severe 

HotH 

Nofi* 
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None 
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Sl>0M 
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Slight 
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Slighl 
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S^yc 
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Se«««» 
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Se>^re 

Nona 

Hoo« 
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No«i« 

None 
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Slight 

Slight 

Sbghl 

Slighi 

SUghi 

sa^m 

S«««r« 

S«v«r« 

Sev«r« 

S«v«fe 

Se^e 

Severe 

Sevete 

Horn 

Moi« 

Nona 

Horn 

Hotm 

None 

Mone 

SltQM 

Si»gM 

Sitghi 

Sdght 

Slight 

Horn 

None 

Severe 
None 

Severn 
None 

Severe 

None 

FART  II:    SPECIFIC  COMMENTS 

(SHE  FOI,LOWIN(J  PAGIO 
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o  BEST  COPY  AVAILABLE 
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PART  II:    SPECIFIC  COMMENTS 


A/1:    •No  bias  noted. 


A/2/a:    •  No  bias  noted  In  language. 


Sex*-»role-*stereo typing  evident  In  visuals  from 
older  times  that  give  portrayal  of  life  at  that 
time  -  these  were  balanced  by  visuals  shoving 
changing  roles  of  women:    women  in  non traditional 
Jobs. 


A/2/b:  #  No  stereotyping  noted. 
A/2/c:    •  No  stereotyping  noted. 

A/2/d:    •  (p.  288)  "Dolley  Madison  was  the  blue-eyed,  black- 


halred  wife  of  the  fourth  president.    She  was  a 
Quaker  and  very  popular.    Because  she  was  friendly, 
she  was  able  to  Influence  people."    This  Is  noted 
only  because  one  wonders  If  Dolley  Madison  were 
male 9  would  the  blue  eyes  and  black  hair  havu 
been  recorded. 


A/3/c:    •  Special  sections  concerning  wciaen  were  noted; 

however,  between  pages  102  and  approximately 
p.  317  there  was  little  (except  for  p.  132) 
mention  of  women  and  women^s  work.     (There  were 
few  visuals. ) 

•  Chapter  and  unit  review  sections  need  more  questions 
and  activities  relating  to  Individual  women  and  women 
In  general*    Many  of  the  sections,  especially  from 
p.  122-290,  made  no  mention  of  women. 

9  In  considering  the  book  as  a  whole,  the  visuals 
represented  women  truthfully.    There  seemed  to  be 
slight  under-representatlon  In  the  number  of 
pictures  of  women  compared  to  the  number  of 
pictures  of  men. 

A/4:    •  No  S6tx-bla8  noted  In  generic  usage  In  language. 

(The  only  time  generic  he,  men,  etc.,  was  used 
was  in  quotes. ) 
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Honm 
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SitQhi 
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Hon* 
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PART  II:    SPECIFIC  COMMENTS 

(SEK  FOLLOWING  PACE) 


Part  ill  Summary  of  Review: 
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PART  II:     SPECIFIC  COMMENTS 

A/1:    #  (p.  28)  "Helen  de  Champlain,  the  young  wife  of 

Samuel 9  came  to  Quebec  to  live  for  several  years." 

•  (p.  74)  In  speaking  of  Jefferson:  "They  were  part  of 
h-^s  conversations  when  he  sat  down  to  dinner  with  his 
young  wife,  Martha." 

•  fp.  144)  "They  hired  a  French-Canadian  trapper  to 
help  them  t/ith  Indian  languages.    His  wife,  Sacajawea, 
was  a  member.  .  ." 

•  (p.  405)    "He  and  his  wife,  Sophie,  were  visiting 
the  town  of  Sarajevo." 

•  (p.  516)    In  speaking  of  Einstein,  "The  world  famous 
scientist  and  his  wife,  Elsa,  were  about  to  leave 
Germany . " 

•  (p.  663)  "One  day  in  1972,  Bob  Light  and  his  wife, 
Lee,  moved  to  a  farm»" 

A/2/a:    •  No  biasing  elements  noted  concerning  sex-role- 
stereotyping  in  occupations. 

A/2/b:    •  No  biasing  elements  noted  concerning  family  and 
school  roles. 

A/2/ct    •No  biasing  elements  noted  concerning  personality 
«traits. 

A/2/d:    •  No  biasing  elements  noted  concerning  physical 
characteristics  and  appearance. 

A/3/a:    •  No  biasing  elements  noted  concerning  under- 

representation  in  visuals;  slight  under-representation 
noted  in  chapter  review  sections. 

A/4:    •  Good  use  of  neutral  gender  words  throughout  book. 

•  No  biasing  elements  noted  in  generic  usage  except 
one  I  which  seems  out  of  context: 

(p.  581)  -  "Our  businessman,  though  satisfied 
with  his  profits,  might  also  have 
had  questions  about  the  future." 
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Part  III  Summary  of  Review: 
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PART  II:     SPECIFIC  COMMENTS 

A/1:    •  No  slurs  noted* 

kin  a:    m  No  sex^-role-stereotyplng  In  occupational  roles  noted. 

A/2/b:    •  No  sex-role-stereotyping  in  family-school  roles  noted. 

A/2/c:    •  No  sex-role-stereotyping  in^-personality  noted. 

A/2/d:    •  No  sex-role-stereotyping  in  physical  characteristics/ 
appearance  noted. 

A/3/a:    •  Under-representation  in  language  and  visuals  was  not 
a  biasing  element. 

A/4:    •  100%  free  of  generic  use. 
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PART  II:     SPECIFIC  COMMENTS 

A/1: 

• 

No  slurs. 

A/2/a: 

• 

No  stereotyping  according  to  sex  In  occupational  roles* 

A/2/h: 

• 

No  stereotyping  according  to  sex  In  family /school  roles. 

A/2/c: 

• 

No  stereotyping  according  to  sex  In  personality  traits. 

A/2/d: 

No  suereotyplng  according  to  sex  In  physical  character- 
istics/appearance. 

A/3/a: 

• 

No  bias  In  under-^representatlon. 

A/4: 

• 
• 

• 

• 

No  significant  bias  In  generic  uBagn. 
No  use  was  made  of  generic  "he",  "man",  ere. 
Use  of  personification  in  the  use  of  a  female  gender 
pronoun  "her"  to  refer  to  a  country  and  state: 
(p.  457)  -  "In  a  treaty,  Hawaii  agreed  to  give 

up  none  of  her  territory.  .  ." 
(p.  506)  -  "France  was  reluctant  to  give  up  her 
former  colony  in  Southeast  Asia. 
-  Use  of  heroine  (p.  370), 
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Part  I  Review 


Type  of  Croup 

1.  SLUR 

2,  STliREOTYPES 
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3.  ERRON.  GROUP  REP. 
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•  None 

123 


124 


PART  II:     SPECIFIC  COMMENTS 


p.  7:    Only  mentions  agricultural  workers  who  helped 
make  parts  of  the  United  States  grow  and  develop. 
Needs  to  emphasize  the  role  of  urban  people.  It 
should  be  noted  that  Mexican  Americans  are  a  pre- 
dominantly urban  population. 

P.  13:    Columbus  did  not  "discover"  America.  More 
accxirate  to  state  that  he  was  responsible  for  opening 
the  way  to  European  exploration  and  colonization. 

p.  17:    Acknowledged  that  Spaniards  were  brave,  yet 
also  emphasizes  the  idea  that  the  Spaniards  were 
cruel. 

p.  20:    Extremely  derogatory  in  describing  Pizarro, 
i.e.  "hard-hearted,"  illiterate,  "lawless  and  dis- 
honest." 

p.  21:    Estevanico  does  not  mean  "little"  Stephen. 
It  just  means  "Stephen.''    Besides  the  adjective 
"little"  denotes  a  patronizing  attitude. 

p.  27:    Question:    Why  the  word  "civilized"?  i.e. 
"How  civilised  were  the  first  Americans"?    By  whose 
stamdards? 

p.  31:    Explanation  given  as  to  why  English  left 
England.    Why  was  not  the  same  done  in  section  on 
Spain? 

pp.  150,  156,  157:    Spain  depicted  as  "weak."  Over- 
emphasis on  this  word  whenever  describing  Spain. 

p.  164:    The  section  on  the  Monroe  Doctrine  is  mis- 
leading and  it  contains  inaccuracies.    For  exar^le, 
it  should  hi  pointed  out  that  it  was  two  separate 
paragraphs  in  Monroe's  annual  message.  Secondly, 
it  was  largely  ignored  by  the  world  powers-r-they  did 
not  look  long  and  hard  at  it.    Thirdly,  the  Latin 
American  nations  were  upset  at  America's  audacity  and 
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presmptioujness.    Finally,  people  of  North  America 
and  Scuth  America  have  not  promised  to  help  in  keeping 
peace  and  defending  each  other.    The  Monroe  Doctrine 
is  a  unilateral  doctrine  and,  in  fact,  has  been 
often  used  by  the  U.S.  as  justification  for  inter- 
fering in  the  affairs  of  Latin  America. 

c/1,  2a,    p.  205:    The  section  on  the  Texas  revolution  ia  too 
3a  sketchy.    Need  more  details.,  especially  in  explaining 

the  conditions  set  down  by  Mexico  concerning  settle- 
ment and  how  many  Taxans  repeatedly  violated  these 
rules. 

Did  Santa  Anna  "sweep  away"  the  freedoms 
guaranteed  Texans  by  the  Mexican  consti- 
tution? 

How  valid  is  this  statement  in  light  of 
the  above  statement  concerning  Texas 
violation  of  Mexican  laws? 
Overemphasis  on  the  merciless  killing 
of  Americams  by  Mexicans~i.e.  "The 
Mexicans  swept  east,  killing  Texans  as 
they  went." 

Mexicans  cowardly?    i.e.    "Santa  Anna  found 
shaking  and  hiding  in  the  tall  grass..." 
There  is  a  definite  need  to  re-write  this 
section,    it  defames  Mexicemos  and  dis- 
torts what  happened. 

c/1,  2a,  p.  213:  Again  denigration  of  Mexico.  "California 
2e  xinhappy  with  the  poor  government  Mexico  provided." 

Furthermore,  much  of  the  blame  for  the  Mexican 
War  appears  to  be  placed  on  Mexico,  which  is  not 
a  valid  or  correct  inference  to  leave  students 
with.    In  fact  the  details  on  the  causes  of  the 
Mexican  War  and  on  the  war  itself  are  sketchy  and 
oversimplified.    This  is  an  in^jortant  period  in 
Mexico/Mexican  American  history  and  it  merits  far 
more  attention  and  analysis. 

c/3a  p.  219:    No  reference  to  Mexican/Spanish  contributions 

to  mining  techniques/tools  during  California  gold 
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rush.    No  reference  to  discrimination  against  Me- 
xican and  other  minorities  {i.e.  Foreign  Miner's 
Tax  of  1850)  or  to  the  fact  that  there  were 
Mexicanos  who  chan^ioned  the  rights  of  their  people, 
i.e.  Tiburcio  Vasquez  and  Francisco  P.  Ramirez. 

c/1  and  p.  332:  A  far  better  picture  could  have  been  chosen. 
2c  Instead  there  is  a  woman  with  several  children  in 

poor  setting—what  are  the  connotations  of  such  a 

picture? 

c/3  p.  375:    The  correct  name  of  the  W2a:  is  the  Spanish- 

Cuban-American  War,  given  that  the  Cubans  had  been 
fighting  for  their  Independence  since  1868. 

c/3  p.  380:    No  mention  of  the  work  of  Dr.  Carlos  J. 

Finlay,  a  Cuban  doctor  who  proposed  a  cure  for 
yellow  fever  soma  twenty' years  before  Drs.  Reed 
and  Gorgas. 

c/3a  Unit  15:    No  reference  to  Mexican/Mexican  American 

xinionization  efforts  during  the  19th  century. 

c/3a  Unit  16:    No  information  on  Porfirio  Diaz,  the 

Mexican  Revolution  of  1910,  or  Mexican  immigration. 

c/3a  Unit  17:    No  informa;ion  on  Mexican  Americans /His- 

panics  during  the  1920 's  and  1930 's.    No  discussion 
of  the  mass  deportations  of  the  1930 's.    No  reference 
to  the  League  of  United  Latin  American  citizens. 

c/3a  p.  445:    In  discussing  minorities  and  WW  II,  no 

reference  is  made  to  Mexican  Americans  and  their 
bravery  in  combat.    No  information  on  the  bracero 
program,  renewed  migration/immigration,  or  to 
Mexicsm  American  orgemizations  (i.e.  G.I.  Forum). 
Omission  of  the  Zoot-Suit  Riots  and  other  acts  of 
discrimination  against  Mexicam- Americans. 

c/3a  p.  473:    Nothing  on  Mexican  Americans  during  the 

Korean  War  and  the  1950 's. 

c/i  p.  508:    Textbook  views  slanted  against  Fidel  Castro. 
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p.  509:  Textbook  views  slcuited  in  reporting  the 
Cuban  missile  crisis. 

p.  529 t    What  is  meant  by:    "Spanish  speaking  or- 
gemizations  tended  to  go  their  ovm  ways."?  Just 
one  line  in  discussing  Spanish  speaking  efforts 
to  achieve  civil  rights  during  the  1970's. 

p.  530:    Incorrect  to  state  that  the  Spanish 
speaking  "really  began  to  get  started  about  1965" 
in  organizing.    This  perpetuates  the  myth  of  the 
"docile  and  just  awakening  Mexican  American." 

p.  523:    Nothing  at  all  on  Cuban  Americans. 

p.  542:    Question  inclusion  of  this  section  con-^ 
ceming  pride  and  racism.    It  is  negativistic. 
Recoaanend  that  it  not  be  included. 
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c/3a  The  textbook  omitted  any  statements  or  discussion 

of  the  contributions  of  Mexicans /Spanish  to  mining 
tecliniques  used  in  the  California  gold  fields. 
There  was  also  widespread  discrimination  against 
Mexicanos  amd  other  minorities ^  which  was  omitted 
from  the  textbook,     (i.e.  the  Foreign  Miner's  Tax 
of  1850).    Finally  a  number  of  Mexicanos  openly 
rebelled  against  this  discrimination.    Some  resorted 
to  physical  resistance,  while  others  used  the  printed 
word  to  fight  for  the  rights  of  their  people.  In- 
cluded in  the  former  group  were  Joaquin  Marietta 
and  Tiburcio  Vasquez.    A  newspaper  editor  who  was 
outspoken  in  his  defense  of  the  Mexicanos  was 
Francisco  P.  Ramirez,  editor  of  El  Clamor  Pxiblico. 

c/3a       •  pp%  509--510t    No  discussion  concerning  Mexicano/ 

Spanish  contributions  to  western  gear  such  as  chaps, 
lariat,  etc.,  or  to  the  la:;iguage  (i.e.  rodeo, 
vamoose,  etc.) 

c/3a  pp/  561--562I    The  section  on  Puerto  Rican  and  Mexi- 

can immigration  is  too  sketchy.    It  needs  to  be 
expanded  considerably. 

c/3a  p.  681:    The  Spanish  American  War  should,  in  truth, 

be  referred  to  in  the  textbook  as  the  Spanish-Cuban- 
American  War,  given  that  the  Cxibans  had  been  fighting 
for  their  independence  since  1868.    Fiirthermore , 
Cuban  rebels  also  participated  in  the  fighting 
itself  while  the  Americems  were  in  Ctoba. 

The  textbook  glossed  over  a  nxamber  of  the  issues 
that  lead  to  war  between  the  United  States  and 
Spain.    This  section  needs  more  work.  Furthermore, 
it  should  be  pointed  out  that  Spain  had  offered  to 
acquiesce  to  a  number  of  terms  set  forth  by  the 
United  States  before  war  was  declarud. 

c/3a  p.  684:    Textbook  needs  to  acknowledge  the  fact  that 

a  Cuban  physician  by  the  name  of  Finlay  had  proposed 
the  cause  of  and  ctire  for  yellov;  fever  some  years 
before  Drs.  Reed  and  Gorgas  did. 
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Textbook  was  marred  by  a  number  of  important  omis- 
sions with  regeLTds  to  the  Mexican /Mexican  American 
people  and  their  history.    They  are  as  follows: 


1)  No  information  regarding  Mexico  and 
Woodrow  Wilson  r  or  the  importance 

of  Porf irio  Diaz  and  his  programs  in 
increasing  the  influx  of  Mexicans  to 
the  United  States. 

2)  No  infoxn:nation  on  Mexican  immigration 
during  the  1920 's  and  the  establish- 
ment o£  sizeable  communities  in  the 
Midwest. 

3)  No  information  on  Mexicem/Mexican 
Americain  problems  due  to  the  Great 
Depression  or  to  the  mass  deporta- 
tions which  were  undertaJcen  against 
them  in  the  1930 's. 

4)  Nothing  on  the  role  of  Mexican  Am- 
erican servicemen  during  World  War 
II— a  group  who  was  highly  decorated 
for  valor.    No  mention  of  the  bracero 
program  or  of  acts  of  discrimination 
against  Mexicanos  on  the  home  front 
(i.e.  the  Zoot-Suit  Riots  in  Los 
Angeles^  1943} . 

5)  No  information  on  the  Mexican  Am- 
erican people  for  the  decades  of 
the  1950 's  and  1960's,  which  were 
periods  of  great  activity. 

p.  793:    Incorrect  statement;    "Not  until  after 
World  War  II  did  Mexican  Americans  begin  to  or- 
ganize as  a  minority  group."    The  Mexican  Americans 
have  a  long  history  or  organizing  to  combat  dis- 
crimination and  the  vicissitudes  imposed  upon  them 
by  others.    In  many  ways  their  organizing  efforts 
pre-date  those  of  other  minority  groups,  including 
Black-Americans.    In  the  19th  century  they  organized 
in  the  mine  fields.    In  the  early  20th  centxury,  they 


were  involved  with  the  I*.W.W,    In  the  1920 's  they 
established  mutual  aid  societies,  and  so  on  to  the 
present* 

c/3a  p*  793:    This  section  is  overly  sketchy  and  sintplis- 

tic  in  describing  Chicano  leadership  and  goals.  We 
have  diverse  goals  and  leaders*    Some  information 
needs  to  be  included  on  Rudolf o  Gonzalez #  Reies 
Lopez  Tijerina,  La  Haza  Unida  Party,  and  others • 
The  Puerto  Ricans  and  Cubans  have  even  less  written 
about  them  in  this  section  and  throughout  the  text- 
book*   This  needs  to  be  rectified* 
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c/3 
c/3a 

c/3a 
c/3a 

c/2d 
c/3a 

c/3a 


p.  20:    The  caption  over  the  map  is  toisleading.  The 
Aztecs  were  not  the  only  ancestors  of  the  Mexican 
American  People. 

p.  178:    The  Latin  American  revolutions  were  briefly 
discussed.    This  should  have  been  expanded  so  as 
to  compare  emd  contrast  causes #  consequences  and  key 
fig\xres  of  both  the  United  States  and  the  Latin  Am- 
erican revolutions. 

PP* 232-233:    The  section  on  the  Texas  revolution  of 
1836  was  too  sketchy.    This  is  an  important  event 
in  terms  of  Mexican/Mexican  American  histcy  and  it 
merits  more  discussion  and  analysis* 

p.  234:    Unbelievable— only  two  paragraphs  were  de- 
voted to  the  Mexican  War.    The  textbook  did  not  dis- 
cuss the  causes  and  it  made  no  reference  to  the  Treaty 
of  Guadalupe  Hidalgo.    This  is  a  pivotal  point  in 
Mexican  American  history  and  the  authors  need  to 
treat  it  accordingly. 

p.  236:    The  sketch  on  this  page  is  stereotypic  and 
it  detracts  from  the  content  which  is  on  the  pages 
that  it  appears  on. 

p.  239:    There  was  no  acknowledgement  to  Spanish/ 
Mexican  contributions  to  mining  techniques /too Is 
during  the  California  gold  rush.    Nor  was  there  any 
reference  to  the  discrimination  encountered  by  Me- 
xicans and  other  minorities  in  California  (i.e. 
the  Foreign  Miner's  Tax  of  1850).    Omitted  also  was 
any  reference  to  Mexican  individuals  who  battled 
this  discrimination  such  as  TIbtircio  Vasquez  and 
Francisco  P.  Ramirez. 

p.  376:    A  more  acciurate  title  for  the  Spanish- 
American  War  of  1898  is  the  Spanish-Cuban-American 
War,  given  that  tlie  Cuban  people  had  been  fighting 
for  their  independence  since  1868.    Again  the  text- 
book provi.de s  a  sketchy  overview  of  this  event — 
an  event  that  is  of  importance  in  understanding  the 
history  of  the  Hispcinic  people.    Thus  more  content 
should  be  included. 
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c/3a 


c/3a 


c/3a 


c/3a 


c/3a 


c/3a 


p-  379:    The  textbook  did  not  adknowledge  the  work 
o£  Ceurlos  Flnlay,  A  Cuban  doctor,  who  had  proposed 
a  "cure"  for  yellow  fever  years  before  Dr.  Raed  and 
Gorgas • 

p.  380:    The  textbook  only  provided  one  line  for  the 
Phillippine  instirrection.    The  causes  and  conse** 
quences  were  far  xnore  cozrplex  and  one  line  does 
not  do  jxxstice  to  the  struggle  carried  on  by  these 
people.  _  ^  — — n 


p.  382:  Any  discussKUl  of  the  Mexican  Revolution 
of  1910  and  its  itnpact  on  United  States  relations 
and  on  renewed  Mexican  Imuigration  was  con^letely 
omitted. 

p.  430:    The  discussion  of  Mexicans  during  the  1920 *s 
was  a  good  begizming.    However,  it  needs  to  be 
amended  to  include  more  information.    This  decade 
was  importemt  in  the  growth  euid  development  of 
sizeable  communities  of  Mexicans  and  Mexican  Americauxs. 

p.  431*-432:    The  discussion  of  Mexicans  during  the 
Great  Depression  needs  to  be  expamded  as  well  and 
should  include  information  on  the  mass  deportations 
undertaken  against  Mexicanos  at  that  time, 

p.  454:    No  reference  at  all  the  Mexicanos  during 
world  War  II,  either  on  the  battlefield  or  on  the 
home  front.    Thus  no  acknowledgement  of  their  heroism 
or  the  discrimination  they  suffered  (i.e.  the  Zoot- 
Suit  Riots  of  1943  in  Los  Angeles) . 
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p.  46:    Some  question  as  to  Montezuma's  death. 
The  textbook  states  that  he  was  stoned  to  death. 
Other  sources  state  that  he  was  Injured  seriously 
by  the  stones  but  not  killed*    Need  to  ascertain 
which  is  accurate. 

pp.  46,  47 t    Concerned  about  the  generalization 
about  ^^gold-hungiry  Spanish       There  are  other 
statements  in  the  peuragraphs  that  denigrate  the 
Spanish  and  help  perpetuate  some  of  the  attitudes 
generated  by  the  Black  Legend. 

pp.  47*50;    The  textbook  creates  the  impress4.on 
that  the  Spanish  conquerors /explorers  were  motivated 
solely  by  ^xeed.    Some  balance  needs  to  be  provided 
in  discussijig  the  presence  o£  the  Spanish  in  the 
western  hemisphere. 

p.  33:    Spemiards  portrayal  as  cruel* 

p.  5Ai  Some  of  the  content  is  questionable  con- 
cerning the  Spanieurds.  Again  only  their  cruelty 
and  brutality  is  discussed. 

p.  253:    In  the  discussion  about  Pinckney  Treaty, 
I  question  the  statement  which  holds  that  the 
Spanish  "became  frightened"  over  the  agreement 
between  Englemd  and  the  United  States.    Maybe  a 
better  word  might  be  "concerned." 

p.  356:    The  Spanish  government  and  the  institu* 
tions/values  of  Spain  are  portrayed  as  .stagnant 
and  outdated,  especially  when  they  are  compared 
to  those  of  the  United  States ^  which  the  textbook 
portrays  in  more  positive  and  buoyant  terms. 

pp.  360-363:    The  section  dealing  with  events  in 
Texas  makes  the  Mexicans  appear  as  the  aggressors 
and  thus  prodde  the  Texans  to  revolt.    This  is 
misleading «    The  textbook  needs  to  clarify  and 
elucidate  further  on  its  reference  to  the  burning 
of  the  bodies  by  the  Mexicans  after  the  Alamo. 
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otherwise  students  will  be  left  with  negative 
attitudes  toward  Mexicanos  because  of  their 
"cruel  and  barbaric"  nature,    in  essence  the 
bxuming  of  bodies  was  an  accepted  and  practiced 
military  procedure  by  most  armies  of  that  period. 
The  textbook  should  also  indicate  that  Mexicanos 
also  fought  inside  the  walls  of  the  Alamo  as 
comrades  of  the  Anglos.    Reasons  for  this  need 
to  be  discussed « 

c/3a  pp.  366-3705    The  events  leading  to  the  Mexican 

War  need  further  detailing.    This  is  an  impor- 
tant event  in  Mexican  American  history  and  it 
deserves  more  content  and  analysis* 

I  had  mixed  feelings  about  the  section  on  the 
Mexican  war.    While  a  fairly  good  outline  of 
the  military  aspects  was  provided,  I  also  believe 
that  the  section  implied  a  put  down  of  the  Me- 
xicans by  stressing  their  inefficiency,  backward- 
ness and  poor  leadership.    While  this  was  somewhat 
true  of  the  Mexicans^  it  was  also  applicable  to 
the  American  forces.    Yet  the  Americans  receive 
more  positive  treatment  and  a  great  deal  of 
praise*  ^ 

c/3a  p.  389:    There  was  no  discussion  of  Mexican/Spanish  \ 

contributions  to  mining  techniques  and  tools  during 
the  California  gold  rush.    Also  no  reference  to 
discrimination  against  Mexicsms  and  other  minori- 
ties in  California  (i.e.  the  Foreign  Miner's  Tax 
of  1850) ,  and  to  the  resistance  against  oppression 
by  Mexic2mos  such  as  Joaquin  Murietta,  Tibxircio 
Vasquez,  and  Francisco  P.  Ramirez ,  editor  of  the 
newspaper  El  Clamor  Publico. 

c/3a  pp.  530-:531:    A  more  accurate  name  for  the  Spanish- 

American  War  is  the  Span iah-Cxiban- American  Warr 
given  that  the  Cuban  people  had  been  fighting  for 
their  independence  since  1868.    The  causes  and 
consequences  of  the  Spanish-Cuban-American  War 
merited  more  discussion. 
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c/3a 

c/3a 
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p.  558:    Pains  should  be  taken  to  point  out  and 
discuss  the  stereotypes  portrayed  in  the  cartoon. 

pp.  559-560:    The  activities  of  President  Theodore 
Roosevelt  in  Latin,  Ameirica  and  the  Caribbean  de- 
serve some  conanentary  or  analysis.    Maybe  the  views 
and  reactions  of  the  Latin  Americans  Should  be  dis- 
cussed a  little  more.    The  same  should  be  done 
in  terms  of  the  Roosevelt  Corollaucy  to  the  Monroe 
Doctrine  discussed  on  pp.  560-61. 


p.  564:    The  summary  of  what  Theodore  Roosevelt 
did  in  foreign  affairs  is  provided  without  my 
reference  to  what  it  cost  other  nations  affected 
by  his  policies.    Some  attention  should  be  given 
to  this. 

Ch.  24:    No  reference  to  Mexican  Americans  during 
the  depression.    Some  discussion  of  the  mass 
deportations  during  the  early  1930 's  should  be 
included. 

Ch.  25:    Again  no  reference  to  Mexican  American 
people  during  World  War  II.    This  is  an  important 
period  in  Mexican  American  history  because  it 
witnessed  a  renewed  migration.    It  was  also  the 
period  of  the  bracero  program  and  acts  of  dis- 
crimination against  Mexican  Americans  (i.e.  the 
Zoot-Suit  Riots  of  1943).    F\irthermore ,  it  was 
a  period  of  valor  and  courage  since  the  Mexican 
American  servicemen  were  among  the  most  decorated 
of  soldiers. 

pp.  668-669:    Use  the  term  "tuidocumented  persor.s" 
rather  than  "illegal  immigrants."    Disagree  with 
the  statement  that  Mexicans  "began  to  feel  closer 
to  other  city  people  than  they  did  to  other 
Mexican  Americans."    Why?    Need  to  expand  upon 
and  substantiate. 
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c/1  p.  45:    Spaniaurds  are  compared  \infavorably  with 

English.  "Unlike  Spaniards,  English  caioe  in 
search  of  new  homes  where  they  could  enjoy  a 
freer  way  of  life." 

c/l  p.  356:    In  the  section  on  the  Texas  revolution 

the  Mexicanos  are  portrayed  in  negative  terms. 
The  textbook  did  not  explore  the  myths  and 
realities  of  the  Alamo.    This  is  disappointing 
given  the  textbook  has  presented  a  fairly 
balanced  view  of  events  involving  Hispanics. 

c/3a  p.  363:    The  textbook  contained  no  inf ormationo on 

Spanish/MexicMi  contributions  to  mining  tools/ 
techniques  dxxring  the  California  gold  rush. 

c/3a  P*  449s    The  textbook  omitted  discussion  of  the 

Spanish/Mexican  contributions  to  the  language 
and  gear  of  the  western  covAx)y. 

c/3a  p.  592:    The  textbook  implies  that  the  Mexican 

people  did  not  oppose  the  French  invasion  until 
after  the  United  States  threatened  to  intervene. 
This  is  historically  inaccurate  for  Mexican 
forces  under  the  leadership  of  Benito  Juarez  had 
fought  the  French  from  the  outset. 
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c/2e  p.  31:  Overemphasis  on  the  idea  that  the  Speuiish 
were  driven  by  their  desire  for  gold. 

c/1  p.  192:    The  section  on  Latin  America's  revolutions 

was  sketchy.    It  was  also  somewhat  patronizing 
and  misleading.    Particularly  the  statement;  "The 
success  o£  the  American  Revolution  had  long  been 
envied  by  Latin  Americans  • 

c/3a  p.  278-279:  The  information  on  the  settlement  of 
Texas  and  the  ensuing  rebellion  is  sketchy.  More 
details  euid  discussion  needs  to  be  provided, 

c/3a        p.  312:    The  textbook  tends  to  give  a  good  deal  of 
credit  x:o  the  role  of  the  United  States  in  ousting 
tne  French  from  Mexico.    Yet  little  credit  is  given 
to  the  brave  resistance  of  the  Mexicans  a..der  the 
leadership  of  Benito  Jueurez. 

c/3a         p.  353:    The  textbook  does  not  include  a  discussion 
of  Mexican/Spanish  contributions  to  mining  tools 
and  techniques  during  the  California  gold  rush. 

c/3a        p.  354:    The  textbook  does  not  include  information 
on  Mexican/Spanish  contributions  to  the  West  and 
the  cov^y  in  terms  of  equipment  and  language  (i.e. 
chaps r  lariat,  rodeo,  etc.) 

c/3a        p.  387:    The  Spanish-American  War  should  be  more  ac- 
curately referred  to  as  the  Sapnish-C\iban-American 
War,  particularly  in  light  of  the  fact  that  the 
textbook  accurately  acknowledges  on  p.  386  that 
the  Cuban  people  had  been  fighting  for  their  ii.- 
dependence  since  1868. 

c/2d         p.  389;    The  cairtoon  on  this  page  does  contain 
stero types  and  some  comment  should  be  made  in 
the  caption  in  reference  to  this.    There  is  also 
a  need  to  more  critically  examine  and  evaluate 
Theodore  Roosevelt's  "Big  Stick  Policy"  in  Latin 
America  and  the  Caribbean. 
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'  c/3a 


c/3a 


c/2e 


Chs.  22  and  23:    No  information  whatsoever  on  Me- 
xicans/Mexican Americans  during  the  decade  of  the 
1920 's.    This  was  an  important  period  for  Mexicanos 
in  the  United  States  in  terms  of  immigration,  seic- 
tlement,  and  the  roles  they  played  in  the  industrial/ 
agricultural  development  of  this  country. 

In  fact  the  textbook  should  discuss  the  roots  of 
this  migration  in  the  early  1880 *s  and  then  examine 
Porfirio  Diaz,  the  United  States  and  Woodrow  Wilson, 

p.  550:  Need  more  information  on  Mexican  Americans 
duj^g  the  Great  Depression-    Nothing  at  all  on  the 


mass  deportations  of  Mexicanos  which  occurred  in 
the  early  1930*8. 

p.  584:    Although  some  reference  is  made  to  the  so- 
called  "Zoot-Suit  Riots"  in  1943,  the  information  is 
too  sketchy  to  be  of  much  benefit.    Need  more.  The 
same  can  be  said  concerning  the  discussion  of  Mexican/ 
Mexican  American  migration  to  urban  areas. 

p.  620:    Missed  am  excellent  opportunity  to  provide 
more  information  about  the  Cuban  exiles  and  their 
presence  in  the  United  States  following  Castro's 
takeover.    In  fact,  this  is  o  strong  weakness  of 
the  textJx>ok  throughout — the  information  on  Cubans, 
Puerto  Ricans  and  other  Hispanics  is  miniscule. 
This  needs  to  be  rectified. 

p.  663:    The  information  on  Mexican  American  migration 
patterns  not  sufficient  enough  to  present  students 
with  informed  views  or  ideas. 

pp.  686-687:    The  inference  in  this  section  is  that 
Mexican  Americans  did  not  become  actively  involved 
in  the  civil  rights  struggles  until  after  the  onset 
of  the  Black  movement.    This  is  somewhat  misleading 
and  should  be  clarified.    The  fact  is  that  Mexican 
Americans  were  active  in  securing  their  civil  rights 
throughout  mos'   ^^f  the  mid-19th  century  and  on. 

p.  688:     The  textbook  should  take  pains  to  clairfy  the 
idea  that  not  all  Mexican  Americans  wish  to  be  referred 
to  as  "Chicanes 
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c/3  p.  33:    Question:    Is  it  accurate  to  state  that 

Monteziama  was  stoned  to  death  by  his  own  people? 

c/1  p.  34:    Spaniards  described  as  "greedy  men*"  This 

appears  to  be  a  blanket  statement  eipplied  to  all 
Spaniards* 

c/1  p.  36:    Estevanico  does  not  mean  ''Little  Stephen." 

This  is  patronizing.    It  simply  means  "Stephen." 

c/3a        p,  312-313:    Very  brief  reference  acknowledging  the 
revolt  of  the  Spanish  colonies  cuid  discussing  the 
seizvure  of  the  Ploridas  by  the  United  States.  These 
are  iit\portant  events  and  merit  further  discussion 
and  analysis. 

c/1  pp.  371*372 1    There  is  an  overemphasis  in  this  sec-* 

tion  of  the  textbook  on  the  "weakness"  of  the  Me- 
xican government  in  the  territories  of  New  Mexico 
and  California,    Need  to  discuss  more  thoroughly 
the  reasons  why. 

c/2e         p.  372:    The  figure  of  9,000  Anglo  settlers  in  Texas 
in  1830  does  not  appear  to  be  accvirate.    The  figure 
generally  given  is  about  20,000. 

c/1  p.  379:    The  textbook  depicts  the  Mexican  officials 

as  cowardly  in  stating  that  they  "fled"  when  they 
thought  the  United  States  would  intervene  on  the 
side  of  the  Anglo  rebels  in  California  during  the 
1840 's. 

c/3a  569:    The  textbook  did  not  acknowledge  the  fact 

that  Dr.  Carlos  Finlay,  a  Cxiban  doctor,  was  instru-- 
mental  in  finding  a  cure  for  yellow  fever. 

c/3a         p.  616:    The  textbook  makes  a  very  brief  reference 
to  iiranigration  from  Latin  America  dtiring  the  1920 's. 
This  is  a  very  important  and  formative  period  in* 
the  Hispanic  community  In  the  United  States  and  it 
merits  a  great  deal  more  discussion. 

c/3  p,  635:    There  is  a  very  brief  reference  to  the  im- 
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pact  of  the  depression  on  Mexican  Americans  amd 
that  the  New  Deal  programs  were  of  hosdb  help  to 
them.  Again,  this  was  a  crucial  period  in 
Mexican  American  history  and  more  discussion  is 
necessary,  especially  in  tenas  of  the  mass  depor- 
tations suffered  during  the  early  1930*8  by  the 
Mexican/Mexican  American  people* 

c/3a        p.  684-685 s    The  textbook  does  discuss  the  Me^icam 
American  and  Puerto  Rican  people  and  soae  of  their 
leaders.    Yet  these  are  very  short  sections  and 
do  not  do  justice  to  these  groups  in  tems  of 
their  role  and  contributions  to  American  history. 
There  is  no  information  included  on  the  Cuban 
American  people  and  this  needs  to  be  remedied 
as  well. 


i5:i 
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c/1        p.  18 t    Incorrect  and  patronizing  to  compeuro  Mayan 
calendar  thuily:    the  Mayas  "created  a  calendar 
at  least  as  acciurate  as  ovir  own." 

c/1        p.  20:    Inference  that  Astecs  were  warlike  and 
very  little  else* 

c/1        p.  22:    The  callousness  or  indifference  to  httman 
life  by  Queen  Isabelle  is  overstated. 

c/1,  p.  25:  More  references  to  Spanish  indifference  to 
2c  suffering,  thus  xoaking  them  appear  a  cruel  and 

brutal  people. 

c/2c       p.  26:    Picture  reinforces  negative  image  of  Spa- 
niards as  cruel  and  barbeuric. 


c/1,       p.  27:    Spaniards  described  as  sneaky. 
2c 

c/1        p.  103:    Yet  another  slur  against  the  Spanish. 

c/1        p.  160:    More  negative  views  of  Spain  and  its  short- 
comings . 

c/3a      p.  161:    No  reference  to  Latin  American  reaction  to 
the  Monroe  Docorine. 


c/1,       p.  201:    Anglo  settlers  in  Texas  portrayed  as  peace- 
2c  ful  and  productive  "farmers.** 

in  contrast  Mexicems  are  made  to  appear  as  arbitrary 
in  their  dealings  with  Anglos,  thus  justifying  the 
revolt  by  the  Texans.    There  is  no  mention  of  fact 
that  Texans  rei>eatedly  violated  Mexicem  law.  In 
discussing  California,  the  textbook  portrays  Mexican 
government  there  as  v&ak,  incompetent  and  oppressive. 

c/3,  p.  206:  Not  Mexican  Indians,  but  Mexican.  Again  em- 
2c  phasis  on  Spanish  cruelty. 

c/1        p.  207:    Statements  aore  patronizing. 
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c/1,         In  describing  Mexicans  who  fought  at  the  Alamo 
2c  alongside  the  Texans  the  textbook  uses  the  term 

"friendly."    This  denotes  a  value  judgment. 

c/1  p.  213:    The  caption  below  the  picture  glorifies 

American  accomplishments  at  the  Battle  of  Buena 
Vista  by  playing  up  the  idea  that  the  Americans 
defeated  a  numerically  superior  force. 

c/3  p.  217:    No  reference  to  Spanish/Mexican  contribu- 

tions to  mining  techniques/tools  during  the  California 
gold  rush.    No  reference  to  the  discriminatory  actions 
against  Mexicans  and  other  minorities  (i.e.  Foreign 
Miner's  Tax  of  1850)  or  those  who  championed  Mexican 
American  rights  such  as  Tiburcio  Vasquez  or  Francisco 
P.  Ramirez. 

c/6  The  only  time  when  Hispanics  are  mentioned  in  the 

textbook  in  the  19th  century  are  as  foes  or  as 
losers  to  the  United  states. 

c/2d        p.  371:    A  more  accurate  name  for  the  Spsnish-Am- 
erican  War  is  the\^panish-Cuban-American  War, 
given  that  the  Cubans  had  been  fighting  for  their 
independence  since  1868. 

c/3a        p.  379:    No  reference  to  the  Phillippine  Insxirrection 
which  followed  the  Spanish-Cuban-American  War. 

c/3a         pp.  386-387:    No  reference  to  the  Mexicam  Revolution. 

Porfirio  Diaz  or  the  P\initive  Expedition.    No  infor- 
mation on  Mexican  immigration. 

In  1  act  the  textbook  contains  no  information  on 
Mexican  Americans  during  the  1920 's,  1930 's, 
1940 's,  and  1950 's.    Information  on  the  1960 's  and 
1970 's  pertaining  to  Hispanics  very  sparse.  These 
were  very  important  years.    Nothing  on  the  Puerto 
Ricans  and  Cubans. 

c/3  p.  607:    The  inference  is  that  this  was  the  first 

attmept  by  Mexican  Americans  to  organiza.    This  is 
incorrect  and  helps  perpetuate  the  myth  of  the 
docile  and  "just  awakening"  Mexicem  ^Unerican. 
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pp.  621-624 s    Useful  information  on  Cesar  Chavez. 
Yet  there  is  no  discussion  of  other  organizing 
efforts  or  leaders* 
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p.  68:    There  is  eui  overemphasis  on  Spanish  greed 
&s  the  major  motive  for  Spanish  exploration. 
There  were  other  motives  involved  amd  they 
should  be  discussed  as  well. 

pp.  71-72:    These  paragraphs  are  filled  with 
Black  Zisgend  attitudes.    That  is  the  Spaniards 
are  depicted  as  largely  cruel,  callous  and  brutal. 
This  is  certainly  an  overgeneralization  on  the 
part  of  the  authors* 

p.  73:    The  textbook  includes  the  works  of  Father 
Las  Casas  to  substantiate  some  of  the  information 
concerning  Spanish  atrocities.    It  is  recognized 
that  Las  Casas  embellished  his  work  somewhat  in 
order  to  drive  home  his  point.    Unforttmately # 
enemies  of  Spain  and  later  writers  have  used 
his  work  to  denigratfi  the  Spaniards.    This  needs 
to  be  corrected  so  that  a  more  balanced  view  is 
presented.  ,  ' 

p.  239:    Overemphasis  on  the  role  of  legends  of 
vast  wealth  in  motivating  the  Spaniards  can 
distort  the  views  of  students  about  Spaniards. 
It  also  overshadows  what  they  accomplished  in 
the  face  of  great  odds  and  hardships.  Such 
negative  portrayals  can  cause  students  to 
develop  perceptions  of  Spaniards  as  gullible, 
greedy  euid  insensitive. 

p.  240 t    Question  the  statement  concerning  the 
Indians  and  their  "cowering"  before  pictures 
of  hell  in  Spanish  missions.    It  should  not  be 
in  here. 

p.  243:    More  Spanish  cruelty. 


p.  336:    When\he  textbook  discusses  "Anglo- 


Americans"  words  such  as  "gallant"  and  "courageous" 
are  used.    No  such  adjectives  are  used  to  describe 
Mexicans,  Spamish,  or  Mexican  Americans  Failure 
to  point  out  that  Mexicans  also  fought  on  the  side 
of  the  Anglos  at  the  Alamo. 
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c/3a  pp.  340-341:    Details  on  the  Mexican  War  and  the 

Treaty  of  Guadalupe  Hidalgo  sketchy.    This  is  an 
important  period  for  both  Mexicans  and  the  United 
States  ajid  it  should  be  given  due  consideration 
in  the^.-textbook. 

c/3a  p.  345:    The  contributions  of  Mexicans/Spanish 

to  mining  techniques  used  in  the  California 
gold  fields  was  omitted.    Acts  of  discrimination 
in  the  mines  against  Mexicanos  and  other  minori- 
ties also  omitred-  (i.e.  Foreign  Miner's  Tax  of 
1850).    Finally  no  mention  made  of  those  Mexicanos 
who  fought  discrimination.    Some  were  Joaquin 
Murietta,  Tiburcio  Vasquez,  and  Fremcisco  P. 
Ramirez,  editor  of  the  newspaper  El  Clamor  Pviblico. 

c/3a  p.  453:    Although  the  textbook  makes  reference  to 

Mexican  immigration  to  the  United  States  between 
1900  and  1920,  the  information  is  far  too  sketchy 
and  inadequate.    This  is  an  important  formative 
period  in  Mexican  American  history  and  its  impor- 
tance should  be  discussed  and  underscored* 

c/3a  p.  553:     The  textbook  needs  to  point  out  that  the 

Cuban  people  had  been  fighting  for  their  independence 
since  1368. 

c/3a  The  textbook  suffers  from  a  nxiit^er  of  important 

omissions  with  regards  to  the  Mexican/Mexican 
American  people  and  their  history.    They  are  as 
follows: 

1.  No  discussion  of  the  importance  of  some  of 
Porfirio  Diaz'  programs  which  led  to  an  in- 
creased influx  of  Mexicanos  to  the  United 
States. 

2.  No  discussion  of  the  Mexican  American  during 
the  decade  of  the  1920 's. 

3.  No  information  about  Mexican/Mexican  Americans 
during  the  Great  Depression  or  about  their 
mass  deportation  in  the  early  1930' s. 

4*    Nothing  on  the  role  of  Mexican  Americans 
during  World  War  II— a  group  who  was  highly 
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decorated  for  valor.    Mo  reference  made  to  the 
bracero  program  or  to  the  discrimination  suffered 
by  Mexican  Americans  on  the  home  front  (i.e.  ^ 
the  Zoot»Suit  Riots  in  Los  Angeles,  1943). 
5.    No  information  about  Mexican  Americans  during 
the  1950 's.  . 

p.  649:    The  term  Spanish  Speaking  is  dated  and  is 
not  accurate  in  describing  the  Hispanic  population. 

pp.  649-651:    The  section  on  the  Spanish-speaking 
is  too  sketchy.    A  lot  more  information  could  and 
should  be  included.    Particu^^arly  troubled  by  the 
lack  of  material  in  the  textbook  on  Cubans  and 
Puerto  Ric£ms  in  the  United  States. 

p.  663:    Impression  given  that  the  grape  boycott 
was  the  first  attempt  by  Mexican  Americans  to 
organize.    This  is  not  so.    Students  should  be  in- 
formed about  earlier  efforts  by  Hispanics  to 
organize . 
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HISPANIC  BIAS  REVIEW  CHECKLIST 


Title 
Publ isher 


LET  FREEDOM  RING 


Silver  Burdett 


Part  I  Review 


Reviewed  By 


Copyright  Date 


1 ') ; ; 


Typu  uf  Group 

I.  SLUR 

2.  STEREOTYPES 

a.  Occu-     b.  Family    c.  Per-     d.  Physic,    e.  Other 
patlonal      School         sonality  Charact./ 
Role            Role            Traits       Auoear . 

3.  ERUON^  GROUP  REP. 

a.  Under-    b.  Segre- 
repreaen-  gation 
tatlon 

C.  ETHNIC 
(Hlspanica) 

Slight 
Severe 

Slight 
Severe 
tNone 

Slight 
Severe 
^None 

Slight 
Severe 
(None 

Slight 
Severe 

^Ndne 

Slight 
Severe 
t^one 

(Slight; 
(Severe 
None 

Slight 
Severe 
'  None 
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c/  p.  34:    Need  to  explain  why  the  Spaniards  were  able 

to  conquer  the  Aztecs  "So  easily." 

c/3a       pp.  281-282:    The  Chapter  is  weak  on  the  Texas  revo- 
lution of  the  1836  auad  what  transpired  at  the  Alanio. 

c/3a       pp.  290-291;    No  reference  to  Spanish/Mexican  contri- 
bvitions  to  tools/mining  techniques  used  dtaring  the 
California  gold  rush.    No  discussion  of  discrimination 
against  Mexicanos  and  other  minorities  in  California 
(i.e.  the  Foreign  Miner's  tax  of  1850),  or  to  those 
who  championed  Mexican  American  rights  like  Tiburcio 
Vasquez  and  Fri^ncisco  P.  Ramirez. 

c/3         p.  459 J    A  more  accurate  name  for  the  Spanish-American 
war  is  the  Spanish-Cuban-American  War,  given  that 
Cubans  had  been  fighting  for  their  independence  since 
1868. 

c/3a       Ch.  22  and  on:    No  reference  to  the  role  and  contri- 
butions of  Mexican  Americans/Hispanics  during  World 
war  II.    Overlooked  their  bravery  and  heroism.  No 
discussion  of  discrimination  suffered  by  Hispanics 
during  this  period  (i.e.  Zoot-Suit  Riots  of  1943). 
In  fact  there  is  little  or  no  information  on  Mexican 
Americans  during  much  of  the  early  part  of  the  20th 
century.    For  example  no  discussion  of  Mexican  immi- 
gration in  the  early  1900 's,  Porfirio  Diaz  and  the 
Mexican  Revolution,  the  1920 's  and  Mexican  Americans, 
or  the  Great  Depression  and  Mexican  Americans.  The 
same  is  true  for  the  decades  of  the  1950 's  and  1960's. 
This  represents  a  serious  flaw,  for  these  decades  were 
important  in  the  development  of  the  Mexican  American/ 
Hispanic  peoples  in  the  United  States. 
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EVALUATION  CRITERIA  CHECKLIST 
(Bilingual) 


"Title        :  Amo-y^^nan  Hlstory  Today 

Author       :  Branson  Franne 

Publisher;  Glnn  A  Co. 

Copyr Ight ;  I977  


Reviewer  :_Jf5^_ 

Following  are  questions  for  consideration  in  the  material  you  are  evaluating.  They  are  subdivided  into 
three  main  categories:  content,  forroat^  and  content  bias.  (See  attached  list  of  working  definitions). 
As  you  will  note,  some  items  may  be  answered  with  a  check  in  the  appropriate  box;  others  will  require  a 
short  written  response*    If  some  questions  do  not  apply,  place  and  N/A  to  the  left  of  the  question. 


I.  CONTENT 

1-     Goals  and  objectives  compatible  with  those  of  bilingual  education, 
2.    Content  consistent  with  bilingual  goalst 

Ethnic  groups  language  and  heritage  are  hlgliLighted. 

Follow-up  activities  are  applicable  and/or  adaptable  to  bilingual 
pix>graros  • 

3«  Stimulates  critical  thinking. 

4*  Promotes  self-evaluation  and  formulation  of  own  values. 

S.  Clarity  and  conoisenesy  of  explanations. 

b.  Adaptability  to  varying  levels  of  student  ability. 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely 
Evident  or 
No  Evidence 

X 

X 

X 

X 

X 

X 

X 
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7.  Adaptability  to  many  and  varied  teaching  strategics  and  modes. 

8.  Adaptability  to  other  forms  of  media  and  follow-up  activities. 

OVERALL  FORMAT  RATING 
11.    COMTI?NT  BIAS 

1.  Presents  more  than  one  viewpoint  of  issues,  eventSi  or  problems. 

2.  Presents  minorities  realistically »  and  does  not  perpetuate  myths. 

3.  Preanets  non-stereo typic  models,  both  in: 
a.  Illustrations. 

b«  Wording. 


Facilitates  the  positive  nature  of  differences;  does  not  imply  the 
inferiority  of  any  culture  to  another. 

Includes  the  contributionw ,  inventions,  or  discoveries  of  minorities. 

Includes  the  contributions,  inventions,  or  discoveries  of  women. 

Presents  minorities  in  a  manner  that  promotes  ethnic  pride  and  a 
positive  self-image. 

Contents  are  of  literary  quality  (holds  interest,  variety  of  writing 
styles,  non-monotonous)  . 

Increases  awareness  and  understanding  of  different  ethnic  groups. 

Qualities  of  one  ethnic  group  are  not  stressed  to  the  detriment  of 
another. 

Does  not  give  the  impression  that  the  welfare  of  one  group  (or 
individual)  depends  on  the  generosity  of  another  group  (or 
individual). 

Present infi  the  actions  of  one  ethnic  group  as  less  sophisticated, 
less  interesting,  less  challenging  than  those  of  another. 
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13.    If  ••heroes"  are  presented,  they  are  not  liralted  to  traditional 

heroes,  but  Include  men  and  women  identified  with  non-establishment  causes. 

lA.    When  leaders  are  discussed,  the  totality  of  thair  viows  is ^presented,  and 
not  just  their  controversial  actions. 

15.  In  dealing  with  political  questions,  the  book  avoids  dealing  with  the 
sltuaciou  exclusively  from  the  perspective  of  the  dominant  culture  or 
the  establishment. 

16.  The  issues  of  oppression,  exploitation,  alienation,  domination  or  coloniza- 
tion are  included. 

17.  In  the  relationship  of  encounters  and  clashes  of  cultures,  the  book  reflects 
Impartial Ity. 

a.     It  shows  who  actually  dominates  and  why. 
h.     It  shows  to  whose  advantage  power  is  used. 
i:.     U  shows  who  benefits  and  why. 

18.  The  acquisition  of  another  culture  is  seen  not  as  a  replacement  but  as 
simultaneous  enculturatlon. 

OVF.RALL  BIAS  FREE  CONTENT  RATING 


riease  use  ihlB  space  for  any  general  comments  about  strengths  and  weaknesses  of  the  material, 
and  your  overall  impressions  of  the  material. 

Tho  lack  of  coh.?sion  in  American  History  for  Today  detracts  f lom  the  Important  roles 
minorities  play  in  American  society.    More  importance  is  given  to  assimilation  rather 
than  cultural  div<^rslty  in  modern  times.    This  reviewer  does  not  believe  that  bilingual 
studtMits  can  benef.'t  from  this  textbook. 


Evident 
Throughout 
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Evident 
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No  Evidence 

X 

X 

X 

1 

1 

1 

X 

t 

X 

 — 

X 



X 

X 

1 

X 

ERIC 


171 


ERIC 


EVALUATION  CRITERIA  CHECi  .:«T 
(Bilingual) 


Title       .America:    Its  People  And 
Author      { Leonard  C .  Wood  et.  al 
Pub 1 iaher ;Hnrcourt  Draco  Jovanovich 

CopyriBht  :T979  

Reviewer  t  It  5   


Following  are  questions  for  consideration  in  the  material  you  are  evaluating.  They  are  subdivided  into 
three  main  categories:  content,  format,  and  content  bias.  (See  attached  list  of  working  definitions). 
As  you  will  note,  some  items  may  be  answered  with  a  check  In  the  appropriate  box;  others  will  require  a 
short  written  response.    If  some  questions  do  not  apply,  place  and  N/A  to  the  left  of  the  question. 


1.  CONTKNT 


1.  Goals  ind  objectivea  compatible  with  those  of  bilingual  education. 

2.  Content  consistent  with  bilingual  goals. 

a.  Ethnic  groups'  language  and  heritage  are  highlighted. 

b.  Follow-up  activities  are  applicable  and/or  adaptable  to  bilingual 
programs. 

3.  Silraulatcs  critical  thinking. 

4.  rromotes  self -evaluation  and  formulation  of  own  values. 

5.  Cl.irity  .ind  con.'iscness  of  explanations. 

6.  Adaptability  to  varying  levels  of  student  ability. 

7.  Adaptability  to  taany  and  varied  teaching  strategies  and  modes. 

8.  Adaptability  to  other  fonna  of  media  and  follow-up  activities. 


Evident 
Throughout 

Sonevhat 
Evident 

Scarcely 
Evident  or 
No  Evidence" 

X 

X 

X 

X 

X 

X 

Y 

X 

X 

X 
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i  11.     CONTENT  BIAS 

;  1.    Presents  more  than  one  viewpoint  of  issues,  or  problems. 

2.  Presents  minorities  realistically,  and  does  not  perpetuate  myths. 

3.  Presents  non-stereotypic  models,  both  in: 

a.  Illudtratldna. 

b.  Wording* 

4.  Facilitates  the  positive  nature  of  differences;  does  not  imply  the 
Inferiority  bf  any  culture  to  another. 

5.  includes  the  contributions,  inventions,  or  discoveries  of  minorities. 
S             6.     Includes  the  contributions,  inventions,  or  discoveries  of  women. 

7.  Presents  minorities  in  a  manner  that  promotes  ethnic  pride  and  a 
positive  self-image. 

8.  Contents  arc  of  literary  quality  (holds  interest,  variety  of  writing 
styles,  non-monotonous). 

9.  Increases  awareness  and  understanding  of  different  ethnic  groups. 

10.  Qualities  of  one  ethnic  group  are  not  stressed  to  the  detriment  of 
another. 

11.  Docs  not  give  the  Impression  that  the  welfare  of  one  group  (or 
Individual)  depends  on  the  generosity  of  another  group  (or 
individual) . 

*  '*  12.    Presenting  the  actions  of  one  ethnic  group  as  less  sophisticaLed, 

less  interesting,  less  challenging  than  those  of  another. 

I 
I 
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li.     If  'Mieroes"  arc  presented,  they  arc»  not  limited  to  trndltlonal 

licMoes,  but  Include  men  and  women  identified  with  uon-cstabi  Ishment  cau.ses, 

lA,    Wlicn  leaders  are  discussed,  the  totality  of  thelr-vicws  is  presented.,  and 
not  Just  their  controversial  actions.  ,  ' 

15.  In  dealing  with  political  questions,  the  book  avoids  deali-'g  with  the 
situation  exclusively  from  the  perspective  of  the  dominant  culture  or 
the  establishment, 

16.  The  Issues  of  oppression,  exploitation,  alienation,  domination  or  coloniza- 
tion are  included. 

I/.     In  the  relationship  of  encounters  and  clashes  of  cultures,  the  book  reflects 
impartial Ity. 

a.  It  show*;  who  actually  dominates  and  why, 

b.  It  shows  to  whose  advantage  power  is  used, 
V.     It   shows  who  benefits  and  why. 

IH.     Ti.r  acqulHlLion  of  anotlier  culture  lu  seen  nut  as  a  rep latoiucut  but  as 
s  1  mul  Laiieous  eucul turation. 

OVKRALL  BIAS  KKKK  CONTIiNT  KATING 


i'h'.i^;r  space   tut  any  >»encTal   coiniui'iits  ahouL   .slreiij;lhs  and  weaknessen  of   the  material, 

.Mill  your   uvi-rall    Imp resfi ions  ol    I  he  mateilal. 

rht'  strction  on  taets  and  opinions  and  values  and  declsii>n  making,   if  used  properly,  would  give 
t  h<»  textbook  a  (Ilmenslon  that,   is   lacking  from  other  textbooks.     if  used  properly,  they  will 
tnioutage  students  to  listen,   read,  obtain  information  then  form  their  own  opinion.     it  will 
i  n(  (Miraj;e  stu<lents  to  he  ci  it  leal   and  to  accept  dlfferenees  in  people  in  both  opinion  and 
cultural   biti'k  gtound  • 

Ihis  si  I  however,  would  det  inllely  l)ectnQe  a  weakness   if   usod  improperly. 
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EVALUATION  CRITERIA  CHECKLIST 
(lillingual) 


Title       ;  We  the  People  _ 
Author      ;  Bidna  and  Qihors 
Publisher ;  D.  C.  Hoath  &  Co . 
Copyright  {1977.  1971 
Reviewer:  In 


Following  arc  quoationa  for  consideration  in  the  material  you  are  evaluating.    They  are  subdivided  into 


i.  CONTllNT 


1.  Goals  and  objectives  compatible  with  those  of  bilingual  education. 

2.  'content  consistent  with  bilingml  goals. 

a.  Ethnic  groups  languaga  and  heritage  aro  highlighted. 

b.  Follow-up  activities  aro  applicable  and/or  adaptable  to  bilingual 
programs. 

3.  Stimulates  critical  thinking. 

/4.  I'tomoles  self-evaluation  and  formulation  of  owi^  values, 

'i.  Clarity  nud  conciseness  of  explanations. 

6.  Adaptability  to  varying  levels  of  atudi-nt  ability. 

7.  ,\daptabillty  to  many  and  varied  teaching  atrategies  and  modes. 

8.  Adaptability  to  other  forme  of  media  and  follow-up  activitlea. 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely 
Evident  or 
No  Evidence 
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CONTENT  BIAS 

1.  Presents  more  than  one  viewpoint  of  Isaucs,  or  problems. 

2.  Presents  minorities  realistically,  and  does  not  perpetuate  myths. 

3.  Prf '.cmts  non-siereotyplc  models,  both  In: 

a.  ] 1  lust rat  ions . 

b.  Wording* 

Facilitates  the  positive  nature  of  differences;  does  not  imply  the 
inferiority  of  any  culture  to  another. 

5.  Includes  the  contributions,  inventions,  or  discoveries  of  minorities. 

6.  Includes  the  contributions.  Inventions »  or  discoveries  of  women* 

?•    Presents  minorities  in  a  raannct  that  promotes  ethx;ic  pride  and  a 
positive  self-image. 

8.  Contents  are  of  literary  quality  (holds  interest,  variety  of  writing 
styles,  non-monotonous) ♦ 

9.  Increases  awareness  and  understanding  of  different  ethnic  groups. 

10,  (JualiLlus  of  one  ethnic  group  are  not  stressed  to  the  detriment  of 
another* 

11,  Uocr*  not  give  the  impression  that  the  welfare  of  one  group  (or 
hidivxdual)  depends  on  the  genero:>'ity  of  another  group  (or 
irulivl  lual). 

^    Vl^     Presenting  the  actions  of  one  etlmic  group  as  less  sophisticated, 
leas  interesting,   less  challenging  than  those  of  another. 
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11      Tf  "heroes"  are  presented,  they  are  not  limited  to  traditional 

iLoesI  but  incite  men  aid  woLn  identified  with  non-establishment  causes. 

U.    When  leaders  are  discussed,  the  totality  of  their  views  is  presented,  and 
not  just  their  controversial  actions. 

15  in  dealing  with  political  questions,  the  book  avoids  dealing  with  the 
HUuation  exclusively  from  the  perspective  of  the  dominant  culture  or 
the  eBtabllahrocat. 

16,  The  issues  of  oppression,  exploitation,  alienation,  domination  or  coloniza- 
tion  aro  included. 

17,  In  the  relation .hip  of  encounters  and  clashes  of  cultures,  the  book  reflects 
impartiality. 

a.  It  shows  who  actually  dominates  and  why. 

b.  It  shows  to  whose  advantage  power  is  used. 

c.  It  shows  who  benefits  .^nd  why. 

18,  The  acquisition  of  another  culture  la  seen  not  as  a  replacement  but  as 
simultaneous  enculturation. 

OVERALL  BIAS  PREE  CONTENT  RATING 


Evident 
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1  Somewhat 
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No  Evidencv 

X 

—  ' 

X 

 ■ 

X 



X 

.  X  - 

X 

t 

X 

X 

1 

X 

,n.    PUaee  use  this  ,,paca  for  any  general  co^onts  about  strungtha  and  weakneaaea  of  the  »atarl,.l. 
and  your  overall  impressions  of  the  material. 

Although  this  textbook  makes  a  larger  effort  at  showing  ethnic  minorities        valuable  citizens 
of  a  larger  community,  it  fails  to  highlight  the  importance  of  a  language  ^"^^^^"l^"'^^^ 
also  dea?a  with  questions  of  self- identity  and    self-determination  in  a  superficial  manner. 

18:1  textbook  could  become  a  very  uHeful  tool  in  bilingual  classrooms  with  some  changCH. 
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EVALUATION  CRITERIA  CHECKLIST 
(Bilingual) 


Title        :ThG  AmGripAn  Way 

Author      : Hancy  Bauer 

Publioher;  Holt,  Rlnohrart  ft  Winston 

Copyright:  1979  

Reviewer  :  95 


Following  are  questions  for  consideration  in  the  raaterial  you  are  evaluating.  They  arp  subdivided  into 
three  main  categories:  content,  format,  and  content  bias.  (See  attached  list  of  working  definitions). 
As  you  will  note,  some  items  may  be  answered  with  a  check  in  the  appropriate  box;  others  will  require  a 
short  written  response*    If  some  questions  do  not  apply,  place  and  N/A  to  the  left  of  the  question. 


I.  CONTENT 

1.  Goala  and  objectives  compatible  with  those  of  bilingual  education. 

2.  Content  consistent  with  bilincual  c^ab.. 

a.  Ethnic  groups  language  and  heritage  are  highlighted. 

b.  Follow-'up  activities  are  applicable  and/or  ad&ptable  to  bilingual 
progmms* 

3.  Stimulates  critical  chinking. 

A.     Piumotes  sel f -evaluat ion  and  f ormuiai Ion  cf  own  values. 

Clarify  riud  conciseness  of  cxplanai  Ivmks  . 
6.     Adaptability  to  varying  levels  of  student  ability. 
/♦     Ada|>tabi  I  I ty  to  man/  and  varied  teat  binj;  stratCKlea  and  modes, 
rt.     Ailaptah  i  1  I  Ly  lo  olhiu    loiins  ot  media  and  folluw-up  ac  1 1  v  i  t  i  I's  . 
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1 1  •     l-QNTKNjr  J^IAJi 

\.     PrcsentB  more  than  one  viewpoint  of  isaucs,  or  probloms. 

2.     PrcHCMUs  minorities  realistically,  and  does  not  perpetuate  myths. 

J.     rrohUMUs  ni>n-{iLereotyplc  models,  botli  iji: 
ix.     11  lust  rations. 
b»  Wordin};* 

A.     racilltaies  the  positive  nature  of  differences;  does  not  imply  the 
Inlt^rlorlty  «f  any  culture  Lo  another. 

lucludoM  l\w  contributions,  Invontlous,  or  discoveries  of  minorities. 

6.     Includes  the  contributions,  inventions,  or  discoveries  of  women. 

y.     l»rc'Mcnls  minorities  in  a  manner  that  promotes  ethnic  pride  and  a 
\)Oii  1 1 i  vc  self-* image . 

( 

Contents  are  of  literary  quality  (holds  Interest,  variety  of  writing 
styles,  non-monotonous) . 

9.     Increases  awareness  and  understanding  of  different  ethnic  groups. 

lU.     gualilics  of  one  ethnic  group  are  not  stressed  to  the  detriment  of 
another. 

11.  Dues  not  give  the  impression  thai  the  wtafare  of  one  group  (or 
individual)  depends  on  the  generosity  of  another  group  (or 
individual) . 

12.  Presenting  the  actions  of  one  ethnic  group  as  less  sophisticated, 
less  interesting,  less  challenging  than  those  of  another. 
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13. 


15. 


If  "heroes''  arc  presented,  they  are  not  limited  to  traditional 

heroes,  but  Include  men  and  women  identified  with  nou-establlshment  causes. 

When  leaders  are  discussed,  tlie  totality  of  their  views  is  presented,  and 
not  just  their  controversial  actions.  ^ 

In  dealing  with  political  questions,  the  book  avoids  dealing  with  tha 
situation  exclusively  from  the  perspective  of  the  dominant  culture  or 
the  establishment. 


16.  The  Issues  of  oppression,  exploitation,  alienation,  domination  or  coloniza-- 
tlon  are  included. 

17.  In  the  relationship  of  encounters  and  clashes  of  cultures,  the  book  reflects 
Impartiality. 

a.  It  shows  who  actually  dominates  and  why. 

b.  It  shows  to  whose  advantage  power  is  used, 
r.     It  shows  who  benefits  and  why. 

The  acqulMltion  of  anolhtir  culture  is  si'en  not  as  a  ri:|>ln(omL»nt  but  as 
s Imiil  tancous  encul turat ion. 

OVI-IiALL  BIAS  FRKK  CONTENT  KATINC 
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III. 


I'h'.ist-  usi>  LhlM  npace  for  uny  ^nncral  conimcniB  about  sLrcMUith.H  and  weakne^^^.c•^  of  tlio  mat  cr  l.i  1 , 
iiiiii  your  DviT.ill   ImjiresHloiiJi  oC  ilio  matc'i  lal . 

Tlu:  Ajnjvrlran  Way  presents  mlnoriMos  in  some  Instauco.s  In  tl)f  textbook.  However,  tht;re  i.s 
a  .rriain  bland  (juality  whic:h  perpetuates  the  Idea  that  n.lm.ritieB  In  Anioileau  society  are 
wlllinf;  ur  should  conforra  to  the  majority  culture. 

•ll.ls  t.-xt    Is  not    recommended  because  It   falls  to  hl«hliK!.L  contr  Ibut  lun.s  <.f  ellmlc  mluoritie.s 
ni  AmtTltan  history. 
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EVALUATION  CRITERIA  CHECKLIST 
(Bilingual) 


Title       ;  Thio  In  Ar.icrica'r.  Glory 
Author      :  H.  V/ildor,  et^al. 
Publisher;  Houg^^^o"  Mii't'lin 
Copyright :  197^^ 


Reviewer  ;  //5 

Following  are  questions  for  consideration  In  the  material  you  are  evaluatinfi.  They  are  subdivided  into 
three  main  categories:  content,  for-  ,  and  content  bias.  (See  attached  list  of  working  definitions). 
As  you  will  note,  come  items  may  uc  answered  with  a  check  in  the  appropriate  box;  others  will  require  a 
short  written  response.    If  some  questions  do  not  apply,  place  and  N/A  to  the  left  of  the  question. 


CONTENT 

1.    Goals  and  objoctivos  compatible  with  those  of  bilingual  education. 
•2.    Content  consistent  wich  bilingual  goala. 

a.  Ethnic  groups  lang\iago  e^d  heritage  aro  highlighted. 

b.  Follow-up  activitioa  are  applicable  and/or  adaptable  to  bilingual 
programs « 

3.  stimulate'?  critical  thinking. 

A.  Promotes  self-evaluation  and  foimulation  of  own  values. 

3.  rlartiy  and  conciseness  of  explanations. 

().  Ad.ipi  abi  1  ity  to  varying  levels  of  ttudent  ability. 

7.  Adaptability  to  many  and  voried  teaching  strategies  and  modes. 

8.  Adaptability  to  other  forma  of  media  and  follow-up  activities. 
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II.     CONTENT  BIAS 

1.  Presents  more  than  one  viewpoint  of  issues »  or  problems. 

2.  Presents  minorities  realistically »  and  does  not  perpetuate  myths. 

3.  Presents  non-stcreotyplc  models,  both  In: 

a.  Illustrations. 

b.  Wording. 

A.    I'acllitates  the  positive  nature  of  differences;  does  not  imply  the 
inferiority  of  any  culture  to  another. 

5.  Includes  the  contributions,  inventions,  or  discoveries  of  minorities. 

6.  Includes  the  contributions,  inventions,  or  discoveries  of  wooien. 

7.  Presents  minorities  In  a  manner  that  promotes  ethnic  pride  and  a 
positive  self-image. 

8.  Contents  are  of  literary  quality  (holds  Interest,  variety  ot  writing 
styles,  non-monotonous) . 

9.  Increases  awareness  and  understanding  of  different  ethnic  groups. 

10.  Qualities  of  one  ethnic  group  are  not  stressed  to  the  detriment  of 
another. 

11.  Does  not  give  the  Impression  that  the  welfare  of  one  group  (or 
individual)  depends  on  the  gcneroo'ity  of  another  group  (or 
Individual). 

12.  Presenting  the  actions  of  one  ethnic  group  at;  less  sophisticated, 
less  interesting,  less  challenging  than  those  of  another. 
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13*    If  "heroea"  aTe  presented,  they  are^not  limited  to  traditional 

heroest  but  Include  men  and  women  identified  with  non-establishment  causes* 

14.    When  lenders  are  discussed,  the  totality  of  their  views  is  presented,  and 
not  Just  their  controversial  actions.  ^ 

15#  In  dealing  with  political  questions,  the  book  avoids  dealing  with  the 
situation  exclusively  from  the  perspective  of  the  dominant  culture  or 
the  establishment. 

16.  The  Issues  of  oppression,  exploitation,  alienation,  domination  or  coloniza*- 
tion  are  Included. 

17.  In  the  relationship  of  encounters  and  clashes  of  cultures^  the  book  reflects 
Impartiality. 

a.  It  shows  who  actually  dominates  and  why. 

b.  It  shows  to  whose  advantage  power  is  used. 

c.  It  shows  who  benefits  and  why. 

18.  The  acquisition  of  another  culture  is  seen  not  as  a  replacement  but  as 
simultaneous  enculturation. 

OVERALL  BIAS  TOEE  CONTENT  RATING 
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III.    Please  use  this  space  for  any  feneral  comments  about  strengths  and  weaknesses  of  the  material, 
and  your  overall  Impressions  of  the  material. 

Although  the  textbook,  This  Is  America's  Story >  begins  by  highlighting  the  Aztec  culture  and 
also  makes  mention  of  the  Spanish  heritage,  the  textbook  has  serious  shortcomings.    Among  these,  the 
reviewer  has  found  no  mention  of  ethnic  minorities  In  today's  society  and  the  textbook  emphasizes 
the  Anglo-Saxon  culture. 
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EVALUATION  CRITERIA  CHECKLIST 
(Bilingual) 


I 


erJc 


Title       i  Two  CoriturUn-.  of  Progiucn 

Author     J_BiliUiifl.,_JimJiaon,  Perron© 

Publisher  :_LaidlaJL  

CopyrlBht :  1977   

Reviewer:  ff") 


Following  arc  questions  for  consideration  In  the  material  you  arc  evaluating.  They  are  subdivided  Into 
thr«e  main  categories:  content,  format,  and  content  bias.  (See  attached  list  of  working  definitions). 
As  you  will  note,  some  items  may  be  answered  with  a  check  In  the  appropriate  box;  others  will  require  a 
short  written  response.    If  some  questions  do  not  apply,  place  and  M/A  to  the  left  of  the  question. 


1.  CONTKNT 

1.  Goals  and  objecti'ues  compatible  with  those  of  bilingual  education. 

2.  Content  consistent  with  bilingual  goals. 

a.  Ethnic  groups  language  and  heritage  are  highlighted. 

b.  Follow-up  activities  are  applicable  and/or  adaptable  to  bilingual 
programs . 

3.  Stimulates  critical  thinking. 

A.  Promotes  self-evaluation  and  formulation  cf  own  values. 

5.  Clarity  and  conciseness  of  explanations. 

6.  Adnptability  to  varying  levels  of  student  ability. 

/.  Adaptability  to  many  and  varied  teaching  stiateglea  and  modes. 
8.    Adaptability  to  other  forms  of  media  and  follow-up  activities. 
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II.    CON^^KNT  BIAS 

1.  Prenents  motn  than  one  viewpoint  of  issucsi  or  problems* 

2.  Presents  minorities  realistically »  and  does  not  perpetuate  myths. 

3.  Presents  non-stcrcotypic  models,  both  in; 
u.    liltirtt  rat  ions, 
b*  Wording. 

A.    KaciUtates  the  positive  nature  of  differences;  does  not  imply  the 
inferiority  of  any  culture  to  another. 
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5.  hicludcK  the  coutributiona»  inventions,  or  dJacovcriCH  ot  minoritlca. 

6.  Includes  the  contributions,  inventions,  or  dlscnvarics  of  women. 

7.  Presents  tnlnorities  in  a  manner  that  prorocites  ethnic  pride  and  a 
positive  aelf-imase. 

8.  Contents  are  of  literary  quality  (holds  interest,  variety  of  writing 
styles,  non-monotonous). 

9.  Increases  awareness  and  understanding  of  different  ethnic  groups. 

10.  Qualities  of  one  ethnic  group  are  not  stressed  to  the  detriment  of 
another. 

11.  Does  not  give  the  impression  that  the  welfare  of  one  group  (or 
individual)  depends  on  the  genero&ity  of  another  group  (or 
individual). 

12.  Presenting  the  actions  of  one  ethnic  group  as  less  sophisticated, 
leas  interesting,  less  challenging  than  those  of  another. 
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13,    If  "heroes"  arc  presented,  they  are  not  limited  to  traditional 

h.eroes,  but  Include  men  and  women  Identified  with  non-eatabllshment  causes. 

1^.    When  leaders  are  discussed,  the  totality -of  the'.r  views  Is  presented,  and 
not  just  their  controversial  actions.  ' 

15.  Tn  dealing  with  political  questions,  the  book  avoids  dealing  with  the 
situation  exclusively  from  the  perspective  of  the  dominant  culture  or 
the  establishment. 

16.  The  issues  of  oppression,  exploitation,  alienation,  domination  or  coloniza- 
tion are  included. 

« 

17.  In  the  relationship  of  encounters  and  clashes  of  cultures,  the  book  reflects 
impartiality. 

a.  It  shows  who  actually  domlnatoa  and  why. 

b.  ^rr^sHoCr^-t^-^whose  advantage  power  Is  used, 

c.  It  shows  who  benefits  and  why. 

IH.    Tliu  ac<|ulHltIon  of  another  cuJ  turo  ia  seen  nut  as  a  rep Lacumifut  but  aw 
HlmuUaneous  enculturatloa. 

OVKRALL  BIAS  FUIiE  CONTENT  RATING 


111,^  Ploane  une  this  space  for  any  general  commonts  about  strengths  and  weaknesses  of  the  maturlal^ 
and  your  overall  Impressions  of  the  material. 

The  lack  of  bilingual  program  goals  or  objectives  and  the  limited  adaptability  of  this  textbook 
make  it  inappropriate  for  use  in  bilingual  programs. 
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EVALUATION  CRniiKlA  CUUCKLIST 
(Biliniiual) 


Title       ;  'J'ho  I'Yoo  and^tho  Drove 
Author     ;~M9 toD^  "Hon tgomcry 
Publisher:  Rand  McWaliy... 

Coi»yrlRht;_I2yO__J]  

Reviewer:  //5 


K„l,.,wi..B  ar«  ..uo«tlo«»  for  consideration  in  C.,e  »atcnal  ^'u  are  evaluatiuu.    '^'-i^-^;  -jillfitrlo,':;! 


1.  Goals  .and  objectivee  oompatible  with  those  of  bilingual  education. 

2.  Content  consistent  with  bilingual  goals. 

a.  Ethnic  groups  language  and  henitage  are  highlighted. 

b.  Follow-up  activities  are  applicable  and/or  adaptable  to  bilingual 
/  programs. 

3.  Siimulates  critical  thinkiufi. 

/,.  Promotes  self -evaluation  and  formulation  cf  own  values. 

5.  Clarity  and  conrlscncss  of  explanations. 

6.  Adaptability  to  varying  levels  of  student  ability. 

7.  Adaptability  to  many  and  varied  teaching  strategies  and  modes. 

8.  Adaptability  to  other  forms  of  media  and  follow-up  activities. 
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CONTKNT  BIA^ 

Pres^at^  more  than  one  viewpoint  of  Issues,  or  problems. 

2.  Prc«enLs  minorities  realistically,  and  Joes  not  perpetuate  myths. 

3.  rroscnitf;  non-HLereotypic  models,  both  In: 
a«     11 LusLratlunH. 

b«  Wording. 

4.  Facilltatea  the  positive  nature  of  differences;  does  not  imply  the 
inferiority  of  any  culture  to  another. 

5.  IncludcH  ihc  contributions,  inventions,  or  discovcricH  of  minorl»^ieH. 

6*     Includes  the  contributions,  inventions,  or  discoveries  of  women. 

7.    Tresents  minorities  in  a  manner  that  promotes  ethnic  pride  and  a 
positive  solf-iraafie. 

8*     Contents  are  of  literary  quality  (holds  interest,  variety  of  writing 
atyles,  non-monotonous) . 

9*     lucruases  awareness  and  understanding  of  different  ethnic  groups* 

10.  Qualities  of  one  ethnic  group  are  not  stressed  to  the  detriment  of 
another. 

11.  DocH  not  give  the  impression  that  the  welfare  of  one  group  (or 
individual)  depends  on  the  generosity  of  another  group  (or 
individual). 

12.  Presenting  the  actions  of  one  ethnic  group  as  less  sophisticated, 
less  Interesting,  less  challenging  than  those  of  another. 
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13.    If  "heroes"  are  presented,  they  are  not  lifnitcd  to  traditional 

heroes,  but  include  men  and  women  Identifiod  with  non-catablishment  causes. 

lA.    When  leaders  are  dlixussed,  the  totality  of  their  views  is  presented,  and 
not  just  their  controversial  actions. 

15.  In  dealing  with  political  questions,  the  book  avoids  dealing  with  the 
situation  exclusively  from  the  perspective  of  the  dominant  culturii  or 
the  establishment. 

16.  The  Issues  of  oppression,  exploitation,  alienation,  domination  or  coloniza- 
tion are  included. 

17.  In  the  relationship  of  encounters  and  clashes  of  cultures,  the  book  reflects 
impartiality. 

a.  It  shows  ^ho  actually  domlnatos  and  why. 

b.  It  shows  to  whose  advantage  power  is  used. 
<•..     IL  shows  who  benefits  and  why. 

18.  The  acqulaltlou  of  another  culture  la  seen  not  an  a  rcplaconient  but  as 
simultaneous  enculturation. 

OVERALL  BIAS  FREE  CONTENT  RATING 
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HI.     I'lcase  use  thlH  space  for  any  nenoral  comments  about  strengths  and  weaknesses  of  the  UMitcrlal, 
and  your  overall  Impressions  of  the  material. 
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Excellent  format,  with  pictures  and  narratlveswhich  provide  a  framework  which  bilingual  l 
bicultural  programs  could  adapt  to  their  use.    The  cognitive  objectives  are  cleat ly  indexeq. 

Affective  objectives,  teacher  developed,  which  are  representative  of  bilingual  education's 
global  perspective  could  be  correlated. 
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EVALUATION  CRITERIA  CHECKLIST 
(BUingual) 


Title       t  Aroorican  Advcnturoo 

Author     ;  Jantaon,Priinack,Ilooon 

Publisher:  Scholaotic 

Copyright;  1979 
Reviewer:  //5 


Following  are  questions  for  consideration  in  the  material  you  are  evaluating.  They  are  subdivided  into 
three  main  categories:  content,  format,  and  content  bias.  (See  attached  list  of  working  definitions). 
As  you  will  note,  some  items  may  be  answered  with  a  check  In  the  appropriate  box;  others  will  require  a 
short  written  response.    If  some  questions  do  not  apply,  place  and  N/A  to  the  left  of  the  question. 


I.  CONTENT 

1.  Goals  and  objectives  compatible  with  those  of  bilincual  education. 

2.  Content  consistent  with  bilingual  goals. 

a.  £thnic  groups  language  and  heritage  aro  highlighted. 

b.  Follow-up  aotivitioa  are  applicable  and/or  adaptable  to  bilingual 
pi'OgraraQ. 

3.  Stimulates  critical  thinking. 

A.  Promotes  self -evaluation  and  |onnulation  cf  own  values. 

3.  Clarity  and  conciseness  of  explanations. 

6.  Adaptability  to  varying  levels  of  student  ability. 

7.  Adaptability  to  many  and  varied  teaching  strategies  and  modes. 

8.  Adaptability  to  other  forms  of  media  and  follow-up  activities. 
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CONTENT  BIAS 

1.  Presents  more  than  one  viewpoint  of  issues,  or  problems. 

2.  Presents  minorities  realistically,  and  does  not  perpetuate  myths. 

3.  Presents  non-stereotypic  models,  both  in: 

a.  Illustrations. 

b.  Wording. 

Vacllitates  the  positive  nature  of  differences;  does  not  imply  the 
inferiority  of  any  culture  to  another. 

5.  Includes  the  contributions.  Inventions,  or  discoveries  of  minorities. 

6.  Includes  the  contributions,  inventions,  or  discoveries  of  women. 

7.  Presents  minorities  in  a  manner  that  promotes  ethnic  pride  and  a 
pOHltive  self-imaBC. 

8.  Contents  arc  of  literary  quality  (holds  interest,  variety  of  writing 
styles,  non-monotonous). 

9.  Increases  awareness  and  understanding  of  different  ethnic  groups. 

10.  Qualities  of  one  ethnic  group  are  not  stressed  to  the  detriment  of 
another. 

11.  Does  not  give  the  impression  that  the  welfare  of  one  group  (or 
Individual)  depends  on  the  genaro«fity  of  another  group  (or 
individual). 

12.  Presenting  the  actions  of  one  ethnic  group  as  less  sophisticated, 
less  interesting,  less  challenging  than  those  of  another. 
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13.  If  "heroes"  are  presented,  they  are  not  limited  to  traditional 

heroes,  but  Include  men  and  wonen  identified  with  non-eatablishraeut  causes. 

14.  When  leaders  are  discussed,  the  totality  of  their  views  is  presented,  and 
not  just  their  controversial  actions.  ' 

15.  In  dealing  with  political  questions,  the  book  avoids  dealing  with  the 
situation  exclusively  from  the  perspective  of  the  dominant  culture  or 
the  establishment. 

16.  The  Isauea  of  oppression,  exploitation,  alienation,  domination  or  coloniza- 
tion arc  Included. 

17.  In  the  relationship  or  encounters  and  clashes  of  cultures,  the  book  reflects 
Impartiality. 

A.    It  shows  who  actually  dominates  and  why. 

b.  It  shown  to  whose  advantage  power  is  used. 

c.  It  shows  who  benefits  and  why. 

18.  The  acquisition  of  another  culture  is  seen  not  as  a  replacement  but  as 
simultaneous  enculturation. 

OVERALL  BIAS  FREE  CONTENT  RATING 
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III.    Please  use  this  apece  for  any  general  comments  about  strengths  and  weaknesses  of  the  material, 
and  your  overall  impressions  of  the  material. 

High  Interest  and  low  reading  level  content  make  this  textbook  an  excellent  text.    Minorities  and 
ethnic  groups  are  accurately  portrayed.    Although  lacking  in  bilingual  education  goals  and  objectives, 
the  textbook  could  be  adapted  to  bilingual  programs  by  well  trained  bilingual  curriculum  developers. 
Rule  models,  both  male  and  female  should  be  Included. 
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EVALUATION  CRITERIA  CUliCKLIST 
(Bilingual) 


Title       ;  America  I  Aiicriccii 
Author     :  BucneVi  Panzer,  Hitaako 
Publishcrt  t>coU,  yorcomon  U  Co, 
Copyr  Ight  tWIT 
Reviewer : 


FollowliiB  are  queations  for  consldciatlon  in  the  material  you  are  evaluating.  They  nie  subdivided  into 
three  main  categories;  content,  format,  and  content  bias.  (See  attached  litil  of  working  definitions). 
Ah  you  will  note,  tsomc  Itcma  may  be  answered  with  a  check  in  the  appropriate  box;  others  will  roqulre  a 


I.  CONTENT 

1.  Goals  and  objectives  compatible  with  those  of  bilingual  education. 

2.  Content  consistent  with  bilingual  goalo* 

a.  £thnic  groups  language  and  heritage  are  highlighted* 

b.  Follow-up  activities  ore  applicable  and/or  adaptoble  to  bilinguol 
programs. 

3.  Stimulates  critical  thinking. 

it.  Promotes  self-evaluation  and  formulation  cf  own  values. 

5.  Clarlrv  and  conciseness  of  explanations. 

6.  Adaptability  to  varying  Uvels  of  student  ability. 

7.  Adaptability  to  many  and  varied  teaching  strategies,  and  modes. 

8.  Adaptability  to  other  forms  of  media  and  follow-up  activities. 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely 
Evident  or 
Ko  Evidence 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 
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COMTENT  BIAS 

1.  Proaents  more  than  one  viewpoint  of  issues >  or  problems. 

2.  Presents  minorities  realistically »  and  does  not  perpetuate  myths. 

3.  PrcsentH  non-stcreotypic  models>  both  in: 
a.  Tllustratlons* 

Wording. 

4.  Facilitates  the  positive  nature  of  differences;  does  not  imply  the 
Inferiority  of  any  culture  to  another. 

5.  Includes  the  contributions »  invenClons>  or  discoveries  of  minorities. 

6.  Includes  the  contributions*  inventions,  or  discoveries  of  women. 

7.  Presents  minorities  in  a  manner  that  promotes  ethnic  pride  and  a 
positive  self-image. 

8.  Contents  are  of  literary  quality  (holds  interest »  variety  of  writing 
8tyles»  non-monotonous) . 

9.  Increases  awareness  and  understanding  of  different  ethnic  groups. 

10.  Qualities  of  one  ethnic  group  are  not  stressed  to  the  detriment  of 
another. 

11.  Does  not  give  the  impression  that  the  welfare  of  one  group  (or 
Individual)  depends  on  the  generosity  of  another  group  (or 
individual). 

12.  Presenting  the  actions  of  one  ethnic  group  as  less  sophisticated) 
less  interesting^  less  challenging  than  those  of  another. 
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13.  If  "heroes"  are  presented^  they  ore  not  limited  to  traditional 

heroesi  but  include  men  and  women  identified  with  non-establishment  causes. 

14.  When  leaders  are  discussed,  the  totality  of  their  .views  is  presented,  and 
not  Just  their  controversial  actions*  ^ 

15.  In  dealing  with  political  questions,  the  book  avoids  dealing  with  the 
situation  exclusively  from  the  perspective  of  the  dominant  culture  or 
the  establishment. 

16.  The  issues  of  oppression,  exploitation,  alienation,  domination  or  colonize* 
tion  are  included. 

17.  In  the  relationship  of  encounters  and  dashes  of  cultures,  the  book  reflects 
Impartiality. 

n.    It  shows  who  actually  dcmlnates  and  why. 

b.  It  shows  to  whose  advantage  power  is  used. 

c.  It  Bhows  who  benefits  and  why. 

18.  The  ncqulsltlon  of  onother  culture  is  seen  not  as  a  replacement  but  as 
simultaneous  enculturatlon. 

OVERALL  BIAS  FREE  CONTENT  RATING 
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11 !•    Ploasu  WHO  this  «imce  for  any  general  commouts  about  strengths  and  weaknesses  of  the  material, 
and  yuur  overall  impressions  of  the  material* 
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Vibrant  color  and  content  makes  this  creatively  designed  and  developed  textbook  an  excellent 

resource  for  bilingual  programs*    Multi-ethnic  folklore  and  literature  fill  a  gap  now  present 

In  classroom  resources*    Values  clarification  activities  make  this  textbook  adaptable  for  bilingual 

programs*     The  publisher  should  develop  correlated  goals  and  objectives  which  would  include 

language  considerations  thereby  making  this  a  textbook  bilingual  programs  could  immediately 

utilize. 
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EVALUATION  CRITERIA  CHECKLIST 
(Bilingual) 


Title      ;  Lot  Frocdoin  lling 
Author     t  Jonenh  Dcinnnoy 
Publiahort  Silvor/n«rdott  Co. 
Copyright  i  19^ 
Reviewer I  95 


Following  are  queatlona  for  consideration  in  the  material  you  are  evaluating.  They  are  subdivided  into 
three  nnln  categories:  content,  format,  and  content  bias.  (See  attached  list  of  working  definitions). 
As  you  will  note,  some  items  may  bo  answered  with  a  check  in  the  appropriate  box;  others  will  require  a 
short  written  response*    If  some  questions  do  not  apply,  place  and  N/A  to  the  left  of  the  question. 


I.  CONTENT 

1.  Goals  and  objectives  compatiblo  with  those  of  bilingual  education* 

2.  Content  consistent  with  bilingual  goals* 

a.  Ethnic  groups  language  and  heritage  are  highlighted* 

b.  .Follow-up  aotivitiee  are  applicable  and/or  adaptable  to  bilingual 
programs* . 

3.  Stimulates  critical  thinking. 

4.  Promotes  self -evaluation  and  fomulatlon  of  ovm  values. 
3.  Clarity  and  conciseness  of  explanations. 

6.  Adaptability  to  varying  levels  of  student  ability. 

7.  Adaptability  to  many  and  varied  teaching  strategies  and  modes. 

8.  Adaptability  to  other  forms  of  media  and  follow-up  activities. 
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II.     CONTENT  BIAS 

1.  Presents  nwre  than  one  viewpoint  of  issues,  or  problems. 

2.  Presents  minorities  realistically,  and  does  not  perpetuate  myths. 

3.  Presents  non-stereotypio  models,  both  in; 

a.  Illustrations. 

b.  Wording. 

4.  Facilitates  the  positive  nature  of  differences;  does  not  imply  the 
inferiority  of  any  culture  to  another. 

5.  Includes  the  contributions,  inventions,  or  discoveries  of  minorities. 
f              6.    Includes  the  contributions,  inventions,  or  discoveries  of  women. 

7.  Presents  minorities  in  a  manner  that  promotes  ethnic  pride  and  a 
positive  self-image. 

8.  Contents  are  of  literary  quality  (holds  interest,  variety  of  writing 
styles,  non-monotonous). 

9.  Increases  awareness  and  understanding  of  different  ethnic  groups. 

10.  Qualltloa  of  one  ethnic  group  are  not  stressed  to  the  detriment  of 
another. 

11.  l)oos  not  give  the  Improofllon  thnt  the  welfare  of  one  group  (or 
  4mlividu«l)  depends  on  the  genero*^lty  ol  another  group  (or 

individual) . 
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12,    Presenting  the  actions  of  one  ethnic  group  as  leas  sophisticated, 
leas  interesting,  less  challenging  than  those  of  another. 


I 


13.  If  %eroe8*^  are  presented,  they  are  not  limited  to  traditional 

heroes,  but  Include  men  and  women  Identified  with  non-^cstabllahmont  causes. 

14.  When  leaders  are  discussed,  the  totality  of  their  views  Is  presented,  and 
not  Just  their  controversial  actions. 

15.  In  dealing  with  political  questions,  the  book  avoids  dealing  with  the 
situation  exclusively  from  the  perspective  of  the  dominant  culture  or 
the  establishment. 

16.  The  issues  of  oppression,  exploitation,  alienation,  domination  or  coloniza- 
tion are  included. 

17.  In  the  relationship  of  encounters  and  clashes  of  cultures,  the  book  reflects 
impartiality.  ^ 

a.  It  shows  who  actually  dominates  and  why. 

b.  It  shows  to  whose  advantage  power  is  used. 

c.  It  shows  who  benefits  and  why. 

18.  The  acquisition  of  another  culture  Is  seen  not  as  a  replacement  but  as 
simultaneous  enculturation. 

OVERALL  BIAS  FREE  CONTENT  RATING 


III.    Please  use  this  space  for  any  general  comments  about  strengths  and  weaknesses  of  the  material, 
and  your  overall  impressions  of  the  material. 

This  textbook  is  handsomely  designed  and  illustrated.  It  provides  the  teacher  with  a  great  variety 
of  activities  to  enhance  each  lesson.    Alsp  provides  ideas  for  working  with  slower  students. 

Tlie  book  devotes  a  unit  on  cultural  pluralism  which  is  to  be  admir%i  It  is  relatively  objective  in 
its  treatment  of  ethnic  minorities.  The  student  workbook  is  colorful  and  Informative.  It  provides 
for  a  variety  of  activities.  ^ 
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Title 


GIFTED  ^  TAl-ENTUD  lUlVIEW  QIBCKLIST 
American  History  for  Today 


Rovlewod  W 


96 


Publisher     Ginn  and  Company 


Copyright  date  ^^^^ 


1«    Ttie  textbook  is  educationally 
sound  in  that  it: 

-encourages  higher  level  think-* 
ing  skills:  application^ 
analysist  synthesis »  evalua- 
tion by  encouraging  student 
inquiry t  decision  making » 
problem  solving »  etc* 

-contains  diversified  bibliogra- 
phy.   Resources  for  students 
include  books »  audio«-visual8> 
and  non-text  sources  for  more 
advanced  learners* 

-suggests  for  further  study  a 
variety  of  activities  and 
encourages  students  to  use  the 
methods  of  a  social  scientist 
in  their  invest xgat ions • 


Comments 


Some  class  discussion  questions  found  at  the 
end  of  each  unit  which  encourages  higher 
level  thinking  skills « 


No  evidence  of  thiSi 


No  evidence  of  this* 


Comments 


-encourages  dlocusslon  by  the 
text  format.  Open-ended 
questions  are  suggested* 

-presents  vital  Issues  from 
differing  viewpoints* 

-uses  vocabularly  appropriate 
to  the  topic;  I.e.,  uses  social 
science  and/or  cultural  terms. 

-cites  primary  sources. 


-avoids  over-simplification  of 
complex  matters. 

•presents  the  ethical  and  moral 
dimensions  of  questions. 

-includes  humor  in  the  text 
through  satire,  political 
cartoons,  etc. 


X 


A  variety  of  open-ended  questions  are 
found  at  the  end  of  each  unit. 


Frequently  found  in  the  textbook. 


Easy  to  understand  definitions  are  used 
with  social  science  terms. 


Some  famous  documents  and  many  famous 
speeches  are  ignored* 


Especially  the  plight  of  minority  groups < 


Found  in  readings  as  well  as  cartoons. 
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The  teacher's  manual  provides 
suggestions  to  accommodate 
varying  abilities  and  learning 
styles  of  the  students. 

<-The  organization  of  the  guide 
makes  It  easy  for  teachers  to 
locate  Ideas  for  advanced  and 
Independent  learners. 

-The  manual  offers  some  addl*- 
tlonal  questions  for  discus--* 
8 Ion  which  emphasize  higher 
level  thinking  skills. 

-The  manual  Includes  suggestions 
to  accommodate  a  variety  of 
learning  styles;  l.e«» 
-classroom  management 
strategies  to  facilitate 
simultaneous  individual  and 
small  group  work, 
-suggestions  for  projects  that 
may  Involve  written^  oral» 
and/or  a  final  project  as 
methods  of  reporting. 


Comnicnts 


Teacher's  manual  not  reviewed. 


■  2.C8 


-The  manual  provides  a  cbmpre--* 
hanslve  bibliography  which  may 
Include:    student  resources » 
audio-visual  aids,  texts » 
general  teacher  resource  books » 
free  and  inexpensive  material 
guides,  community  resources, 
and  unusual  resources  on 
specific  topics. 


GIFTBO  4  TALENTED  REVIEW  CHECKLIST 
Title  America;    Its  People  and  Values  


Publisher    ttarcourt  Brace  Jovanovich 


Roviewod  by  


Copyright  date  ^^^^ 


ConiiBcnts 


1.    The  textbook  is  educationally 
sound  in  that  it: 

-encourages  higher  level  think- 
ing skills:  application, 
analysis,  synthesis,  evaluation 
by  encouraging  student  inquiry, 
decision  making,  problea 
solving,  etc. 

-certains  diversified  bibliogra- 
phy.   Resources  for  students 
Include  books,  audio-visuals, 
and  non-text  sources  for  wore 
advanced  learners* 

-suggests  for  further  study  a 
variety  of  activities  and 
encourages  students  to  use  the 
methods  of  a  social  scientist 
In  their  investigations. 


Found  in  "Inquiry  SWlls"  and  "Using  Inquiry 
Skills"  portions  of  each  chapter. 


Not  found  in  student  edition. 


Using  methods  of  a  social  scientist  are 
stressed  but  little  is  suggested  in  the  way 
of  saall  group,  slBulatlon  activities,  or 
even  research  projects  other  than  some  at 
the  end  of  each  unit. 
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•encourages  discussion  by  the 
text  format.  Open-ended 
questions  are  suggested. 

-presents  vital  Issues  from 
differing  viewpoints. 


-uses  vdtabulary  appropriate  to 
the  topic;  l»e.»  uses  social 
science  and/or  cultural  terms. 


-cites  primary  sources. 


-avoids  over-slmpllf icatlon  of 
complex  matters. 

-presents  the  ethical  and  moral 
dimensions  of  questions 

-includes  humor  In  the  text 
through  satire*  political 
cartoonst  etc. 


ConmiontH 


Some  evidence  of  this  In  "Inquiry  SklllB^ 
section. 


Evidence  of  this  In  many  Issues  such  as 
slavery •  treatment  of  the  American  Indians, 
manifest  destiny  of  the  U.S.,  and  others. 

Many  terms  difficult  to  pronounce  are 
phonetically  spelled  In  brackets. 

Many  of  the  primary  sources  are  fairly 
brief  -  usually  one  paragraph. 


Especially  true  regarding  treatment  of 
certain  minority  groups. 

Only  a  few  political  cartoons  are  used. 
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2«    The  teacher's  manual  provides 
suggestions  to  accomodate 
varying  abilities  and  learning 
styles  of  the  students. 

-The  introduction  includes  some 
general  suggestions/rationale 
to  provide  for  gifted/talented 
learners  in  the  classroom. 

-The  organisations  of  the  guide 
makes  it  easy  for  teachers  to 
locate  ideas  for  advanced  and 
independent  learners. 

-The  manual  offers  some  addi- 
tional questions  for  discus- 
sion which  emphasize  higher 
level  thinking  skills. 

-The  manual  includes  sugges- 
tions to  accommodate  a  variety 
of  learning  styles;  i.e.. 


Development  of  inquiry  skills  is  stressed 
for  all  students,  not  just  the  gifted. 


Very  few  ideas  to  motivate  the  gifted 
student  are  included. 


Little  is  offered  In  the  form  of  questions 
involving  analysis  and  synthesis. 
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•-classroom  management  strate- 
gies to  facilitate  simul- 
taneous Individual  and  small 
group  work* 

-suggestions  for  projects 
thLt  may  Involve  wrltten^^ 
oral,  and/or  a  final  proj^ect 
as  methods  of  reporting* 

-The  manual  provides  a  compre- 
hensive bibliography  which 
may  Include:  student 
resources »  audio-visual  alds» 
texts 9  general  teacher 
resource  books ,  free  and 
Inexpensive  material  guides^ 
community  resources »  and 
unusual  resources  on  specific 
topics. 


Comments 


Some  evidence  of  this  In  the  section^ 
^^Teacher-Steaming  Activities**  # 


Evident  In  '^Motivating  Pupils**  section. 


Bibliography  Is  Included  for  the  teacher 
but  not  for  the  students. 


ERIC 


23 


O 


GIFTED  ft  TAL£NTBD  REVIEW  CHECKLIST 

IlliQ         We  Hie  People  -  A  History  of  the  United  Statea  

Publlshor   ^*  C.  Heath  end  Company  


Reviewed  by 


Cop/right  date  ^^^77 


Comments 


1.    The  textbook  is  educationally 
sound  in  that  it: 

-encourages  higher  levul 
thinking  skills:  application, 
analysis,  synthesis,  evalua- 
tion by  encouraging  student 
Inquiry,  decision  waking, 
problem  solving,  etc. 

-contains  diversified  biblio- 
graphy.   Resources  for 
students  include  booku,  audio- 
visuals,  and  non-text  sources 
for  more  advanced  learners. 

-suggests  for  further  study  a 
variety  of  activities  and 
encourages  students  to  use  the 
methods  of  a  social  scientist 
in  their  Investigations. 


Higher  level  thinking  encouraged  by  suggea* 
tions  at  the  end  of  lessons  and  chapters* 


Student  textbook  does  not  contain  biblio- 
graphy.   There  is  a  student  bibliography 
in  the  teacher's  guide  however. 


Soue  project  ideas  located  at  end  of  chapters. 
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Comments  - 


•encourages  discussion  by  the 
text  format*  Open-ended 
questions  are  suggested* 

-presents  vital  Issues  {rom 
differing  viewpoints* 


-uses  vocabulary  appropriate 
to  the  topic;  l«e«>  uses 
social  ficlence  and/or  cultural 
terms* 

-cites  primary  sources* 


•avoids  over-*simpllf Icatlon  of 
complex  matters* 


-presents  the  ethical  and 
moral  dimensions  of  questions i 


"Thinking  Things  Over"  section  provides 
this  at  the  end  of  each  of  the  24  chaptcirs#  ^ 


This  area  Is  lacking  partially  because 
there  Is  not  coverage  given  to  many  vital 
Issues  In  U*S*  history* 

Some  key  social  science  terms  have  not  been 
Included* 


A  few  are  utilised  but  many  Important 
speeches  omitted* 

Due  to  brevity  of  lessons,  not  enough  detail 
Is  provided  concerning  many  historical 
events* 
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Comnonts 


-Includes  humor  in  the  text 
through  satire,  political 
cartoons,  etc. 

2.    The  teacher's  aanual  provides 
suggestions  to  acconaodate 
varying  abilities  and 
learning  styles  of  the  stu- 
^  dents. 

-The  introduction  includes 
sone  general  suggestions/ 
rationale  to  provide  for 
gifted/talented  learners  in 
the  classrooa. 

-The  organization  of  the  guide 
makes  it  easy  for  teachers  to 
locate  ideas  for  advanced  and 
independent  learners. 

'  -The  nanual  offers  some 
.    additional  questions  for 
discussion  which  emphasize 
higher  level  thinking  skills. 


Use  of  humor  and  political  cartoons  is 
negligible. 


None  evident. 


The  teacher's  guide  is  primarily  directed 
to  helping  the  class  as  a  whole. 


Some  questions  are  offered  as  part  of  dis- 
cussion activities  to  help  a  class  get 
orientated  to  a  new  chapter. 
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Conunents 


•The  manual  included  suggea-* 
tlona  to  accommodate  a  variety 
of  learning  styles;  i.e.^ 
-classroom  management 
strategies  to  facilitate 
simultaneous  individual  and 
small  group  work* 
-suggestions  for  projects 
that  may  Involve  written, 
oral,  and/or  a  final  project 
as  methods  of  reporting. 

*Thc  manual  provides  a  compre- 
hensive bibliography  which  may 
Include:    student  resources, 
audio-visual  aids,  texts, 
general  teacher  resource 
books,  free  and  inexpensive 
material  guides,  community 
resources,  and  unusual 
resources  on  specific  topics* 


Not  evident* 


Not  evident* 


Very  coitiprehensive  list  of  book  and  non- 
book  audio-visual  materials  is  offered* 
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GIFTED  4  TAIi!NTBD  REVIEW  CHHCICLIST 


Title 


The  American  Way 


Roviowod  by  ^ 


Publisher    Holt,  Rlnehart,  and  Winston 


Copyright  dote  ^^^^ 


1.    The  textbook  is  educationally 
sound  In  that  it: 

-encourages  higher  level  think' 
Ing  skills}  application, 
analysis,  synthesis,  evalua- 
tion by  encouraging  student 
inquiry,  decision  making, 
problem  solving,  etc. 

-contains  diversified  biblio- 
graphy.   Resources  for  stu- 
dents include  books,  audio- 
visuals,  and  non-text  sources 
for  more  advanced  learners. 

-suggests  for  further  study  a 
variety  of  activities  and 
encourages  students  to  use  the 
methods  of  a  social  scientist 
in  their  investigations. 


Comments 


Some  activities  found  at  the  end  of  the 
chapter  and  unit. 


A  brief  bibliography  found  at  the  end  of  each 
chapter  does  not  Include  audio-visuals. 


Some  activities  suggested  at  the  end  of  each 
chapter  and  unit;  too  much  emphasis  on  library 
research  and  oral  and  written  reports  rather 
than  simulations,  debates,  or  role  playing. 
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^encourages  diacuaalon  by  the 
text  format.  Open-ended 
questions  are  suggested. 

-presents  vital  Issues  from 
differing  viewpoints. 


-uses  vocabulary  appropriate 
to  the  topic;  l.e.»  uses 
social  science  and/or  cultural 
terms. 

-cites  primary  sources « 


-avoids  ovet-slmpllf Icatlon 
of  complex  matters. 

-presents  the  ethical  and  moral 
dimensions  of  questions. 

-includes  humor  In  the  text 
through  satire,  political 
cartoons,  etc. 


Comments 


X 


X 


X 


Very  few  open-ended  questions. 


Especially  with  Issues  Involving  controversy 
such  as  slavery,  treatment  of  minorities, 
manifest  destiny  In  the  1800*8. 

New  vocabulary  words  are  italicized  and 
definitions  are  used  in  context  of  the 
paragraph. 


Many  primary  sources  used,  however  many 
are  very  brief. 

Evident  throughout. 


Strongly  emphasized. 


Especially  provided  In  political  cartoons. 
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2.    The  teacher's  manual  provides 
suggestions  to  accomnodate 
varying  abilities  and  learning 
styles  of  the  students. 

-The  introduction  Includes  sons 
general  suggest Ions/ rationale 
to  provide  for  gifted/ talented 
learners  In  the  classroom. 

-The  organisation  of  the  guide 
makes  It  easy  for  teachers  to 
locate  Ideas  for  advanced  and 
Independent  learners. 

-The  manual  offers  some  addi- 
tional questions  for  discus- 
sion which  emphasize  higher 
level  thinking  skills. 

-The  manual  Includes  sufcgee- 
tions  to  accommodate  a  variety 
of  learning  styles;  I.e., 


X 


Not  evident  for  gifted/ talented. 


Not  evident  for  gifted/ talented, 


Some  found  In  teacher's  guide. 
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Comments 


-•classroom  management 
strategies  to  facilitate 
simultaneous  individual 
and  small  group  work. 

-suggestions  for  projects 
that  may  involve  written^ 
oral*  and/or  a  final 
project  as  methods  of 
reporting. 

-The  manual  provides  a  compre- 
hensive bibliography  which 
may  Include:  student 
resources »  audio-visual  aids» 
texts*  general  teacher 
resource  books »  free  and 
Inexpensive  material  guides* 
community  resources »  and 
unusual  resources  on  specific 
topics. 


The  teacher* 8  guide  provides  answers  to 
chapter  to  questions  and  objectives^  but 
no  additional  teaching  strategies  or 
suggestions  for  projects. 


Extensive  bibliography  provided. 
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Title 


GIFTliD  Q  TALENTED  REVIEW  QIBCKLIST 
This  Is  America's  Story 


Reviewed  by  


Publisher    Houfihton-Mlf flin 


Copyright  date  ^^^^ 


1.    The  textbook  is  educationally 
sound  in  that  Itt 

^encourages  higher  level  think- 
ing skills t  application, 
analysis,  synthesis,  evaluation 
by  encouraging  student  inquiry, 
decision  naking,  problem 
solving,  etc. 

-contains  diversified  biblio- 
graphy.   Resources  for  students 
include  books,  audio-visuals, 
and  non-text  sources  for  laore 
advanced  learners. 

-suggests  for  further  study  a 
variety  of  activities  and  . 
encourages  students  to  use  the 
methods  of  a  social  scientist 
in  their  investigations. 


Conunonts 


Some  projects  at  end  of  each  chapter  and  unit 
proBote  this. 


There  is  a  bibliography  of  book  materials  but 
not  one  of  non-book  materials. 


Did  not  find  this  evident. 
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-•encourages  discussion  by  the 
text  format.  Open-ended 
questions  are  suggested. 

-presents  vital  Issues  from 
differing  viewpoints. 


-uses  vocabulary  appropriate  to 
the  topic;  l.e.»  uses  social 
science  and/or  cultural  terms. 

-cites  primary  sources. 

-avoids  over-simplification  of 
complex  matters. 

-presents  the  ethical  and  moral 
dimenaiona  of  questions. 

-includes  humor  in  the  text 
through  8atire>  politjLcal 
cartoons^  etc. 


ERLC 


The  end  of  each  chapter  has  a  **What  Do 
You  Ihink**  listing  of  S  questions  which 
are  open-ended  In  nature. 

Presents  pros  and  cons  of  m^ny  significant 
Issues  such  as  slavery »  War  with  Mexico 
(1846) »  governing  the  Philippines »  and 
others. 

New  terms  are  put  in  italics  and  defini- 
tions are  provided. 


Could  be  more  primary  source  material. 


Especially  prominent  in  evaluating  U.S. 
^'Manifest  Destiny*^ 


Not  evident. 
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2.    The  teacher's  manual  provides 
suggestions  to  accommodate 
varying  abilities  and  learning 
styles  of  the  students. 

-The  introdtiction  includes  some 
general  suggestions/rationale 
to  provide  for  gifted/ talented 
learners  in  the  classroom. 

-The  organisation  of  the  guide 
makes  it  easy  for  teachers  to 
locate  ideas  for  advanced  and 
inrlependent  learners. 

-Ilie  manual  offers  some  addi' 
tlonal  questions  for  discussion 
-    which  emphasize  higher  level 
thinking  skills. 

-Tlie  manual  includes  suggestions 
to  accommodate  a  variety  of 
learning  styles;  i.e.t 


Couunciits 


The  teacher's  guide  refers  to  portions  of 
the  student  text  that  will  challenge  higher 
ability  students. 


Ideas  for  advanced  learners  are  mainly 
found  in  the  student  textbooks,  not  the 
teacher's  guide. 


Only  occasionally  found. 
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-classroom  management 
strategies  to  facilitate 
simultaneous  individual  and 
small  group  work* 

-^suggestions  for  projects  that 
may  involve  written »  oral^ 
and/or  a  final  pro;^ct  as 
methods  of  reportl^. 

-The  manual  provides  a  compre- 
hensive bibliography  which  may 
include:    student  resources^ 
audio-visual  aids^  text8> 
general  teacher  resource  books » 
free  and  Inexpensive  material 
guides »  community  resources^ 
and  unusual  resources  on 
specific  topics. 


Once  again  these  two  areas  are  found  in 
the  student  textbook  and  not  in  the 
teacher's  manual. 


This  Is  found  in  the  student  text  but  not 
in  the  teacher's  manual. 
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Title 


GIFTED  «  TALENTED  REVIEW  QiECKLIST 
Two  Centuries  of  Progress 


KovlowoU  by 


Publisher    Laldlaw  Brothers 


Copyright  dn^tc  1977 


1*    The  textbook  Is  educationally 
sound  in  that  it: 

-encourages  higher  level  thlnk^ 
ing  skills:  application* 
analysis,  synthesis,  evaluation 
by  encouraging  a  student 
Inquiry,  deQlsion  making, 
problem  solving,  etc« 

-contains  diversified  bibliog** 
raphy*    Resources  for  students 
Include  books,  audlo-^visuals, 
and  non-text  sources  for  more 
advanced  learners. 

-suggests  for  further  study  a 
variety  of  activities  and 
encourages  students  to  use  the 
methods  of  a  social  scientist 
in  their  Investigations. 


Comments 


Encouraged  in  special  sections  called 
"Opinions  Dlffer'\  '^Linking  Past  with 
Present'',  map  and  graph  analysis,  and 
"Section  Helps", 


Some  suggested  readings  are  found  at  the 
end  of  each  unit. 


Many  activities  suggested  at  end  of  chapter 
as  well  as  end  of  unit. 
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^encourages  discussion  by  the 
text  format.  Open*-ended 
questions  are  suggested. 


-presents  vital  Issues  from 
differing  viewpoints. 

-uses  vocabulary  appropriate  to 
the  topic;  l.e.»  uses  social 
science  and/or  cultural  terms. 


-cites  primary  sources. 


-avoids  over-slmpllf Icatlon  of 
complex  matters. 

-presents  the  ethical  and  moral 
dimensions  of  questions. 

^includes  humor  In  the  text 
through  satire,  political 
cartoons,  etc. 


Most  textbook  questions  are  of  a  simple 
recall  of  knowledge  variety.    Some  open- 
ended  questions  are  found  In  the  "Under«> 
standing  the  Unit**  section. 

Highlighted  in  "Opinions  Differ**  section. 


New  words  in  italics  and  contextual  clues 
to  meanings  provided. 


**Oplnlons  Differ**  uses  primary  source 
materials  in  a  debate  format. 


More  depth  could  be  given  to  problems  of 
American  Indians  and  Hispanics. 

Many  political  cartoons  and  photc  essays 
of  various  areas  exhibit  this. 
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Commonts 


2,    The  teacher**  nanual  provides 
suggestions  to  acGoniaodate 
varying  abilities  and  Isarnlng 
styles  ai  the  students.  « 

-Ihe  Introduction  Includes  some 
general  suggestions/ rationale 
to  provide  for  gifted/ talented 
learners  In  the  classroom. 

-The  organisation  of  the  guide 
makes  It  easy  for  teachers  to 
locate  Ideas  for  advanced  and 
Independent  learners. 

-The  manual  offers  some  addi- 
tional questions  for  discussion 
which  emphasise  higher  level 
thinking  sklHs*  * 

-The  manual  Includes  suggestions 
to  accommodate  a  variety  of 
learning  styles;  I.e., 


No  special  rationale  provided. 


A  chapter  by  chapter  teacher's  guide  at 
back  of  book  Is  very  easy  to  use. 


Some  are  offered  In  teacher's  guide 
section  "Enrichment  Ideas". 
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Comments 


-classroom  management 
strategies  to  facilitate 
simultaneous  Individual  and 
small  group  work. 

-suggestions  for  projects  that 
iday  Involve  writteni  orai* 
and/or  a  final  project  as 
methods  of  reporting 

-The  manual  provides  a  compre- 
hensive bibliography  which  may 
include:    student  resources » 
audio-visual  aldSg  textSi 
general  teacher  resource  books » 
free  and  inexpensive  material 
guides,  community  resources, 
and  unusual  resources  on 
specific  topics. 


X 


A  variety  of  role  playing,  debate,  and 
research  projects  are  provided.    Some  are 
for  small  groups,  others  for  individuals. 


Features  a  listing  of  audio-visual  aids 
which  encompasses  13  pages.    The  listing 
is  arranged  by  unit  and  Includes  tllms, 
films trips,  slides,  and  simulation  games. 
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Title 


CIPTUD  Q  TALDNTBD  RBVIEW  CUnCKLIST 
The  Free  and  The  Brave   


Roviowod  by 


IEI6 


Pub lishor  McNally 


Copyright  date  ^^^0 


Comments 


1.    The  textbook  Ifl  educationally 
sound  in  that  it: 

-encourages  higher  level  think- 
ing skills:  application, 
analysis,  synthesis,  evaluatior 
by  encouraging  student  Inquiry, 
decision  making,  problem 
solving,  etc* 

-contains  diversified  bibliogra- 
phy.   Resources  for  students 
Include  books,  audio-visuals, 
and  non-text  sources  for  more 
advanced  learners* 

-suggests  for  further  study  a 
variety  of  activities  and 
encourages  students  to  use  the 
methods  of  a  social  scientist 
In  their  investigations* 


Students  analyze  many  primary  source  readings; 
also  the  end  of  each  chapter  emphasizes  the 
analysis  of  relationships  and  the  recognition 
of  cause-effect  relationships* 


Only  occasionally  evident. 


End  of  chapters  provide  suggestions  but  most 
are  library  research  with  oral  or  written 
report  follow-up*    Rarely  is  a  debate  or  group 
project  suggested* 


ERIC 


Comments 


-^encourages  discussion  by  the 
text  format*  Open-ended 
questions  are  suggested* 

-presents  vital  issues  from 
differing  viewpoints* 

-uses  vocabulary  appropriate  to 
the  topic;  1*6*,  uses  social 
science  and/or  cultural  terms. 

-cites  primary  sources* 


••avoids  over-slmpll  float  ion  of 
complex  matters* 

-presents  the  ethical  and  moral 
dimensions  of  questions* 

-Includes  humor  in  the  text 
through  satire,  political 
cartoons^  etc* 


Especially  found  in  the  chapter  openings* 


Often  primary  source  readings  are  contrasted. 


Mew  vocabulary  put  in  italics  and  defined 
in  context* 


Strongly  evident;  layman's  language 
accompanies  the  Constitution  and  Amendmenta* 


Much  detail  spent  on  slavery,  treatment  of 
American  Indians  and  other  issues* 

Especially  regarding  treatment  of  minority 
groups* 
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The  teacher* 8  manual  provides 
suggestions  to  acconmodate 
varying  abilities  and  learning 
styles  of  the  students. 

-The  introduction  includes  some 
general  suggest ions/ rationale 
to  provide  for  gifted/talented 
learners  in  the  classroom. 

*-11ie  organisation  of  the  guide 
makes  it  easy  for  teachers  to 
locate  ideas  for  advanced  and 
independent  learners* 

-Tlie  manual  offers  some  addi- 
tional questions  for  discussion 
which  emphasize  higher  level 
thinking  skills* 

«-Tlie  manual  includes  suggestions 
to  accommodate  a  variety  of 
learning  styles;  i.e.* 


Suggestions  for  using  an  inquiry  approach 
are  provided  in  some  detail. 


Ideas  for  the  gifted  are  not  centrally 
located;  they  are  interspersed  throughout 
the  chapters. 


Many  interpretation  type  questions  are 
provided. 


I   ^  D  >3 


-classroom  management  strate- 
gies to  facilitate  simultane- 
ous Individual  and  small 
group  work* 

-suggestions  for  projects  that 
may  involve  written,  oral, 
and/or  a  final  project  as 
methods  of  reporting* 

-Ttie  manual  provides  a  compre- 
hensive bibliography  which  may 
include:    student  resources » 
audio-visual  alds^  texts » 
general  teacher  resource  books » 
free  and  Inexpensive  material 
guides »  community  resources »  an< 
unusual  resources  on  specific 
topics* 


V 


Comments 


Not  evident. 


Not  evident* 


None  evident* 
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GIFTED  Q  TALENTED  REVIEW  QIECKLIST 


Title 


American  Adventures 


Uov lowed  by  #6 


Publisher     Scholastic  Book  Services 


Copyright  date  1979 


1.    The  textbook  Is  educationally 
sound  In  that  It: 

-encourages  higher  level  think- 
ing skills:  application, 
analysis,  synthesis,  evaluatlor 
by  encouraging  student  Inquiry, 
decision  making,  problem 
solving,  etc. 

-contains  diversified  bibliogra- 
phy.   Resources  fos  students 
Include  books,  audio-vlsuals, 
and  non-text  sources  for  niore 
advanced  learners. 

-augg«8ta  for  further  study  a 
variety  of  activities  and 
encourages  students  to  use  the 
methods  of  a  social  scientist 
In  their  investigations. 


Comments 


The  end  of  each  chapter  provides  suggestloiis 
for  discussions  and  projects  which  employ 
higher  level  thinking  skills. 


Occasionally  suggests  some  books  to  research 
as  part  of  a  project. 


Many  suggestions  for  individuals  as  well  as 
small  groups  using  a  variety  of  methods  such 
as  debating,  role  playing,  conducting  inter- 
views and  others. 
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-encourages  dlecussion  by  the 
text  format.  Open-ended 
questions  are  suggested* 

-presents  vital  Issues  from 
differing  viewpoints. 

-uses  vocabulary  appropriate  to 
the  topic;  i.e.f  uses  social 
science  and/or  cultural  terms. 

-cites  primary  sources. 


-avoids  over-slmpllf Icatlon  of 
complex  matters. 

-presents  the  ethical  and  fiioral 
dimensions  of  questions. 


-Includes  humor  In  the  text 
through  satire,  political 
cartoons,  etc. 


\ 


Comments 


Each  chapter  has  at  least  one  open-ended 
question. 


In  addition  to  textbook  readings,  many 
political  cartoons  highlight  this.  . 


Many  chapters  contain  brief  )tatlons. 
Many  excerpts  from  songs  and  tamous 
literature  employed. 


Focuses  on  treatment  of  many  minority 
groups  as  well  as  Issues  such  as  war, 
pollution,  political  corruption. 


I 

I 

C\ 


The  teacher's  manual  provides 
suggestions  to  accommodate 
varying  abilities  and  learning 
styles  of  the  students. 

*The  Introduction  Includes  some 
general  suggestions/rationale 
to  provide  for  gifted/ talented 
learners  in  the  classroom. 

>The  organlsatipn  of  the  guide 
makes  it  easy  for  teachers  to 
locate  ideas  for  advanced  and 
independent  learners. 

•The  manual  offers  some  addi- 
tional questions  for  discussion 
which  emphasize  higher  level 
thinking  skills. 

•The  manual  includes  suggestions 
to  accommodate  a  variety  of 
learning  styles;  i.e.» 


Common ts 


Without  mentioning  the  gifted/talented, 
stresses  the  Importance  of  creative 
projects  and  open-ended  discussions. 


X 


X 
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Comments 


-classroom  management  strate*- 
gles  to  facilitate  simultane** 
ous  individual  and  small 
group  work. 

^-suggestions  for  projects  that 
may  Involve  %n:itten»  oral» 
and/or  a  final  project  as 
methods  of  reporting, 

-The  manual  provides  a  compre*^ 
hensive  bibliography  which  may 
Include:    student  resources » 
audio-visual  aids^  texts » 
general  teacher  resource  books » 
free  and  inexpensive  material 
guides >  community  resources, 
and  unusual  resources  on 
specific  topics. 


X 


Many  suggestions  for  debates,  role  playing, 
a  mock  trial  which  help  to  introduce  the 
theme  of  a  chapter. 


Each  "Book"  (there  are  four  in  American 
Adventures)  has  a  student  and  a  teacher 
bibliography. 
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GIFTED  Q  TALENTED  REVIEW  CHECKLIST 


Title 


America!  America! 


Reviewed  by_  ([^ 


Publisher     Scott,  Foresman 


Copyright  date  19B0 


1.    The  textbook  Is  educationally 
sound  In  that  it: 

-encourages  higher  level  think- 
ing skills:  application, 
analysis, /synthesis,  evaluation 
by  encoui^ging  student  inquiry, 
decision  (paking,  problem 
solving,  etc. 

-contains  diversified  bibliogra- 
phy.   Resources  for  students 
include  books,  audio-visuals, 
and  non-text  sources  for  more 
advanced  learners. 

-suggests  for  further  study  a 
variety  of  activities  and 
encourages  students  to  use  the 
methods  of  a  social  scientist 
in  their  investigations. 


"What  Do  You  Think"  section  is  found  at 
conclusion  of  each  chapter.    Some  analysis 
questions,  are  provided  at  the  end  of  each 
aectiofi  (a  chapter  is  comprised  of  2  or  3 
sections) . 


Not  included  in  the  student  textbook. 


Only  occasionally  found  in  the  student 
textbook  but  this  is  stressed  in  Chapter  6. 
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-encourages  diecusslon  by  the 
text  format.  Open-Tended 
questions  are  suggested. 

-presents  vital  Issues  from 
differing  viewpoints. 

-uses  vocabulary  appropriate  to 
the  topic;  i.e.,  usual  social 
science  and/or  cultural  terms. 

-cites  primary  sources. 

-avoids  over-simplification  of 
complex  matters. 

-presents  the  ethical  and  moral 
dimensions  of  questions. 


includes  humor  in  the  text 
through  satire,  political 
cartoons,  etc. 


Comments 


Some  end-of-section  questions  in  the  text- 
book are  more  open-euded  than  strictly 
recall  in  nature. 


As  more  difficult  terms  are  introduced, 
their  meanings  are  given  in  parenthesis « 


Frequently  used. 


Especially  in  reference  to  treatment  of 
the  American  Indian  and  our  desire  for 
'"Manifest  Destiny". 


0 


Comments 


1.    The  teacher's  manual  provides 
suggestions  to  accommodate 
vary^lng  abilities  and  learning 
styles  of  the  students. 

-Tlie  Introduction  Includes  some 
general  suggestions/ rationale 
to  provide  for  gifted/ talented 
learners  in  the  classroom. 

-The  organization  of  the  guide 
makes  It  easy  for  teachers  to 
locate  Ideas  for  advanced  and 
Independent  learners. 

-The  manual  offers  some  addi- 
tional questions  for  discussion 
which  emphasize  higher  level 
thinking  skills* 


Excellent  discussion  starters  in  section  of 
teacher's  guide  called,  ''Teaching  Idea8"t 
Other  suggestions  are  found  in  teacher's 
edition  in  the  questions  presented  in  the 
margins  in  each  chapter. 
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Comments 


-Tlie  manual  Includes  auggestlons 
to  accommodate  a  variety  of 
learning  styles;  I.e., 
-classroom  management  strate- 
gies to  facilitate  slmultane** 
ous  Individual  and  small 
group  work, 
-suggestions  for  projects  that 
may  Involve  writ ten »  oral, 
and/or  a  final  project  as 
methods  of  reporting. 

-The  manual  provides  a  compre- 
hensive bibliography  which  may 
Include:    student  resources^ 
audio-visual  dlds»  texts » 
general  teacher  resource 
books »  free  and  Inexpensive 
material  guides »  community 
resources^  and  unusual 
resources  on  specific  topics. 


X 


Many  projects  are  offered  In  the  section, 
''Teaching  Ideas"  In  the  teacher* s  guide. 


Includes  a  chapter  by  chapter  breakdown 
of  books  available  for  both  teacher  and 
student.    However »  there  is  no  listing  of 
audio-visual  aids  or  simulation  games. 
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Title 
Publisher 


Roviowod  by 


Copyright  Uato_ 


#6 


1980 


Comments 


1.    The  textbook  is  educationally 
sound  in  that  it: 

-encourages  higher  level  think- 
ing skills:  application, 
analysis,  synthesis,  evaluation 
by  encouraging  student  inquiry, 
decision  making,  problem 
solving,  etc. 

-contains  diversified  biblio- 
graphy.   Resources  for  students 
include  books,  audio-visuals, 
and  non-text  sources  for  more 
advanced  learners* 

-suggests  for  further  study  a 
variety  of  activities  and 
encourages  students  to  use  the 
methods  of  a  social  scientist 
In  their  investigations. 


Many  suggestions  offered  in  the  teacher's 
guide* 


Not  evident  in  student  text. 


A  number  of  independent  activities  are 
suggested  at  the  end  of  each  chapter. 
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Comments 


^encourages  dlacusslon  by  the 
text  format*  Open-ended 
questions  are  suggested. 

-•presents  vital  Issues  from 
differing  viewpoints* 


-uses  vocabulary  appropriate  to 
the  topic;  l.e.»  uses  social 
science  and/or  cultural  terms. 

-cites  primary  sources. 

-avoids  over-slmpllflcatlon  of 
complex  matters # 


-presents  the  ethical  and  moral 
dimensions  of  questions. 


Often  found  In  teacher's  guide. 


A  strong  pol^nt  In  this  text.    Issues  like 
Slavery  and  Vj>S.  Involvement  In  a  War  with 
Mexico  (1846)  are  presented  with  both 
supporting  and  opposing  views. 

Each  chapter  has  a  list  of  terms  and 
definitions  called  ''Wordbank". 


Students  receive  enough  Information  on 
vital  historical  Issues  so  they  can  debate 
them. 

Many  activities  and  readings  present 
danger  of  stereotyping  and  how  minority 
groups  have  been  treated. 
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Comments 


-Includes  humor  In  the  text 
through  satire,  political 
cartoons,  etc. 

2.    The  teacher's  manual  prnvides 
suggestions  to  accommodate 
varying  abilities  and  learning 
style^  of  the  students. 

-The/introduction  includes  some 
general  suggestions/rationale 
th  provide  for  gifted/ talented 
learners  in  the  classroom. 

-Ute  organization  of  the  guide 
makes  it  easy  for  teachers  to 
locate  ideas  for  advanced  and 
independent  learners. 

-The  manual  offers  some  addi- 
tional questions  for  discussion 
which  emphasize  higher  level 
thinking  skills. 


Many  examples  of  political  cartoons. 


No  special  Introduction  included  in  teacher's 
guide  introduction. 


Ideas  found  in  margin.    Many  of  them  will 
Indicate  what  higher  level  skills  are  being 
used;  i.e.,  application,  analysis,  synthesis. 


2Sl 


Cdmmonts 


"-The  manual  Includes  suggestioni 
to  accommodate  a  variety  of 
learning  styles;  l#e#» 
-classroom  management  atrate"* 
gles  to  facilitate  simultane- 
ous individual  and  small 
group  work. 

•suggestions  for  projects 
that  may  involve  written, 
oral,  and/or  a  final  project 
as  methods  of  reporting. 

-The  manual  provides  a  compre-* 
hensive  bibliography  which  may 
include:    student  resources, 
audio-visual  aids,  texts, 
general  teacher  resource  books, 
free  and  inexpensive  material 
guides,  community  resources, 
and  unusual  resources  on 
specific  topics. 


Most  strategies  encourage  u<.^bates  and 
panel  discussions* 


Many  offered  in  teacher's  edition. 


A  list  of  book  and  non--book  resources  is 
found  in  thu  teacher's  guide. 
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Part  lii  Summary  ol  Review: 


^  26 ; 


Reviewed  By        Reviewer  17   

Copyright  Dale  197.7. 


Part  II  Spocitic  Commonls:* 
E.2.C.    Associetea  fierce  tenper  and 
wooden  leg.    Pg.  46 

E.l.  Refers  to  John  )friv-z  as  the 
world's  heaviest  governor.  48 

E.l.    Refers  to  General  Braddock  as 
fat.    Pg.  76 

E.l.    Refers  to  the  mentally  ill  as 
"insane".    Pg.  196 

E.l.    Refers  to  a  "madman''  killing 
the  president.    Pg.  357 

E.l.    Refers  to  President  Fioosevelt 
as  a  "physical  weakling"  and  as  having 
"poor  eyesight".    Pg.  359 

E.l.  President  Wilson  "laid  helpless 
in  bed".    Pg.  404 
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Part  II    Specific  Comments: 

E.3.a.    DlscuBslon  of  the 
handicapped  ore  avoided  in 
several  oectlons  of  this 
CiixCbook. 


Part  III   Suimnary  &  Conclusions: 

1.  This  textbook  overraphasizea 
the  weight  and  sise  of 
individuals. 

2.  The  use  of  such  tenns  as 
"insane",  "Madman",  "physical 
weakling",  "poor  eyesight" 
and  "helpless"  provide  a 
negative  view  of  the  various 
subgroups  of  handicapped. 

3.  Although  the  organization  of 
the  textbook  provides  numerous 
occasions  for  the  discussion 
of  the  various  handicapped 
subgroups,  they  are  completely 
avoided. 


Part  IV   Reconiiuendatlons  for  Action 

□  JsQ  as  is 

n    Redevelop  the  materials 

[7]    Use  the  materials  in  ways  which 
will  counteract  the  bias 

□  Do  Not  Use  Materials 

□  Other -.   
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noviowcd  By     .  MviPM^T  .il  -  

Copyright  Oato....W% 

Part  11  Specific  Comments:* 

E.3.a.    No  mention  or  reference  to 
the  handicapped  is  made  past  the 
early  1800' s. 
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Pdrt  III    Suiiiiiary  &  Conclusions: 

The  authors  discuss  reforms  concerning 
the  handicapped  during  and  prior  to 
the  early  1800*8*    However,  contri- 
butions and  reforas  In  regard  to  the 
handicapped  are  completely  delete^ 
from  the  textbook  after  that  period^  


Part  IV    Recommendations  for  Action 
Use  as  is 
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Redevelop  the  materials 

Use  the  materials  In  ways  which 
will  counteract  the  bias 

Do  Not  Use  Materials 
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B*2.e.    Insinuates  that  becouso 
President  Roosevelt  was  unable  to 
walk  he  should  therefore  not  be 
able  to  continue     career  in 
politics.    Pg.  4/3 

E*3.a.    A  discussion  of  the  social 
security  does  not  discuss  the  handi* 
cappedi  but  refers  to  people  who 
are  sicki  too  old  or  families  In 
which  the  husband  or  father  died. 
Pg.  426 

E.3.a«  Handicapped  people  are  not 
mentioned  or  depicted  in  the  main- 
stream* 
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Part  II    Specific  Coiiwicnts: 
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Pflrt  HI    SuKwiary  &  Conclusions: 

The  authors  have  neglected  many 
opportunities  to  include  Che 
handicapped.    The  authors  have 
also  given  a  negative  portrayal 
to  President  Roosevelt's  inability 
to  walk. 


Part  IV  RccomnicndiUions  tor  Action 
D    Use  as  is 

Q    Redevelop  the  materials 

IZl    Use  the  materials  in  ways  which 
will  counteract  the  bias 

D    Oo  Not  Use  Materials 
□  Other 
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Part  III  Summaiy  ol  Review; 
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Reviewed  By  Reviewer ..ff7  

Copyright  Dale 


Pari  II  Specific  Comments:* 

E.3.a.  Opportunities  to  portray  the 
handicapped  were  ignored. 

E.l.    Refers  to  the  mentally  ill  as 
"insane".    Pg.  3A3 
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Part  II    Specific  Coiwients: 
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Part  in   Suiwnary  &  Conclusions: 

The  author  has  Included  in  the 
textbook  a  dlscusalon  of  the 
education  of  the  deaf  and  the 
conditions  for  the  mentally  111 
In  the  late  1800*8.  However, 
opportunities  to  further  portray 
the  handicapped  In  the  weaving 
of  the  themes  were  not  used. 
Use  of  the  word  "Insane"  has  a 
negative  stereotype  attached  to 
It, 


Part  IV   Recoiwnendations  fo»"  Action 

□  Use  as  is 

Q    Redevelop  the  materials 

IS    Use  the  materials  in  ways  which 
v/ill  counteract  the  bias 

6 

□  Do  Not  Use  Materials 

□  Other   
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Port  tl  Specific  Comments:* 


B.3.a.    References  to  the  handicapped 
are  limited  to  dlecusslons  of  the 
1800*8  and  President  Rooaevelt. 


Part  Hi  Summary  ol  Review: 


Part  11    Specific  Conmunts: 
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Part  III    Suninary  &  Conclusions: 

The  textbook  has  avoided  references 
to  the  handicapped  in  everyday  life- 
style.   Accomplishments  and  Influences 
of  the  handicapped  on  our  educational 
systems,  technology,  architecture  and 
many  other  areas  have  also  been  avoided. 


Part  IV  Reconxncndatioas  for  Action 
I  I    Use  as  is 

f~]    Redevelop  the  materials 

1x1    Use  the  materials  in  ways  v/hich 
will  counteract  the  bias 

O    Do  Not  Use  Materials 

□  Other   
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Pari  III  Summary  of  Review; 


Part  II  Specitic  Comments:* 

E.l.    Refers  to  handicapped  person 
as  an  invalid.    Pg.  48 

E.l.    Refers  to  mentally  ill  as 
insane.    Pg.  232 

E.l.    Refers  to  a  mentally  ill  or 
emotionally  impaired  individual  as 
"insane".    Pg.  248 

E.l.    Suggests  that  the  handicapped 
are  all  "people  in  need".    Pg.  537 

E.3.a.    They  do  not  mention  the 
various  subgroups  of  the  handicapped 
population. 
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Part  11    Specific  Comments 
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Part  III    Summary  &  Conclusions: 

The  terms  "insane"  and  "Invalid" 
are  used  on  three  occasions  in 
this  text.    These  terms  have  very 
negative,  stereotyping  connotations 
by  our  society  today,  and  therefore 
reflect  the  bias  opinion  that  the 
mentally  ill  and  the  crippled  are 
not  worthy  members  of  our  society. 


Part  IV  Reconinendations  fci  Action 
(~1    Use  as  is 

r~|    Redevelop  the  materials 

fx]    U»c  the  materials  in  ways  which 
will  counteract  the  bias 

O    Do  Not  Use  Materials 

□  Other  
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Part  III  Summary  of  Review: 


Reviewed  By      Reviewer  07   

Copyright    Dale  . ..  1?80. 

Part  II  Spccilic  Comments:* 

E.3.a.  Throughout  the  textbook  the 
handicapped  are  rarely  mentioned. 
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Part  II    Specific  Consents: 


Part  in    Suimiiary  &  Conclusions: 

Reforms  'and  contributions  made  by 
the  handicapped  are  not  represented, 
as  well  as  portraying  the  handicapped 
in  the  mainstream  of  American  life. 
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Part  IV  Recommendations  for  Action 
(~[    Use  as  is 

Q    Redevelop  the  materials 

(J!    Use  thi  materials  in  ways  which 
will  counteract  the  bias 

□  Do  Not  Use  Materials 

□  Other   
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Part  lit  Summary  of  Review: 


Part  II  Specific  Comments:^ 

E.3«a.  Textbook  falls  to  portray 
the  handicapped  population  during 
the  1900^ s. 


Part  II    Specific  Comments: 
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Part  III    Summary  &  Conclusions: 

The  textbook  does  a  superior  portrayal 
of  the  handicapped  prior  to  the  1900*6. 
However,  discussions  concerning  reforms 
and  contributions  made  by  this  popula- 
tion in  the  last  couple  of  decades  are 
completely  deleted. 


Part  IV  Recomniendations  for  Action 
I  I    Use  as  is  > 

Q    Redevelop  the  materials 

jjf]    Use  the  materials  in  ways  which 
will  counteract  the  bias 

□  Do  Not  Use,  Materials 

□  Other   
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Reviewer  Jl  7  

Copyright  Oalo  _1M0. 


Part  11  Spocllic  Comments:* 

E.3.a.    Opportunities  to  portray  the 
handicapped  were  Ignored  during  the 
1900*8. 
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Part  II    Specific  Coiiments: 
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Part  III    Summary  &  Conclusions: 


This  textbook  limits  its  references 
to  the  handicapped  and  has  deleted 
cuntributions  and  reforms  made  by 
the  handicapped  population  during 
the  1900's. 


Part  IV  Recommendations  fcr  Action 
I   I    Use  as  is 

(  )    Redevelop  the  materials 

U]    Use  the  materials  in  ways  which 
v/ill  counteract  the  bias 

□  Do  Not  Use  Materials 

□  Other  
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Part  III  Summary  ol  Rcviow: 


Rovicwed  By   Reviewer  1?  

Copyright   Dale  -1980 


Part  il  Specillc  Comments:* 

E.2.d.    Shows  wheelchair  race  at 
Special  Olympics.    Pg.  22 

Shows  a  men  in  a  wheelchair 
registering  to  vote.    Pg.  S7A 

E.2.C.    Slow  Learner  Techniques  discuss 
problems  slow  learners  will  have  with 
lessons. 
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3UJ 


Part  II    Specific  Coiuinents; 


I 

M 
SO 
I 


Part  III    SiJiiimary  &  Conclusions: 

The  only  pictures  or  references  to 
the  handicapped  through  the  textbook 
show  pictures  of  people  in  wheelchairs, 
when  in  fact  there  is  opportunity 
throughout  this  Social  Studies  Text 
to  portray  other  handicaps. 

The  authors  attempt  to  include  the 
handicapped  is  admirable.  However, 
it  is  often  assumed  that  the  students 
will  have  certain  problems  with  the 
readings.    Because  of  their  inability 
to  provide  various  modes  cf  learning 
for  each  lesson,  I  feel  t'ley  are 
stereotyping  "slow  learners". 


PArt  IV    Roconiinendations  for  Action 

□  Use  as  is 

Lj    Redevelop  the  materials 

[XJ    Use  the  materials  in  ways  which 
will  counteract  the  hi  as 

□  Do  Not  Use  Materials 

□  Other   


ERIC 


30i 


305 


EVALUATIVE  r.RTTERIA  CHECKLIST 
(Social  SUudles  Review) 


I 


•jmig       .  Gtnn  and  Company 
?ubllBher:  /^nfi^r'^**"  n^^fory  fnV  Today 

Copyright ;  ]<^77.    -in]  oH^^^nn 


THE  INSTRUCTIONAL  MATERIALS  SHOULD  CONVEY  TO  THE 
STUDENT  VALUES  BASIC  TO  THE  AMERICAN  DEMOCRATIC 
SOCIETY 

-  It  demonstrates  consideration  for  the  wort!,  and 
dignity  of  all  people  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-cultural  character  of 
American  society,  past  and  present,  throughout 
its  language,  illustrations,  and  supplementary 
materials.  • 

-  It  reflects  the  multi-ethnic  character  of  American 
society,  past  and  present,  throughout  its  language,  • 
Illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-racial  character  of  American 
society,  past  and  present,  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  fairly  the  recognition  of  the  achieve- 
ments and  accomplishments  of  American  ethnic  and 
racial  groups,  past  and  present,  throughout  its 
language,  illustrations,  and  supplementary  materials 

-  U  avoids  sex  stereotyping  In  its  language,  lUus- 
traiions,  and  supplementary  materials. 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

-  The  textbook  reflects  contemporary  research 

-  The  presentations  are  historically  accurate 
The  textbook  Is  up**to<-date 

-  The  textbook  treats  controversial  Issues  fairly 

THE  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 

-  The  textbook  Is  compatible  to  the  age  group  of 
the  students  for  whom  It  la  Intended 

~  The  textbook  encourages  inquiry 

"  The  textbook  encourages  decision-making 

-  The  textbook  encourages  Independent  study  and 
investigation. 

-  The  textbook  encourages  group  work  in  its 
suggested  activities 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT 
THOUGHTFUL  DESIGN  AND  CONSTRUCTION 

-  The  textbook  has  a  good  glossary 

-  The  textbook  has  a  good  index 

-  The  charts,  graphs,  Illustration,,  and  maps  are 
up'-tO'^ate 

-  The  textbook  has  a  variety  of  learning  activities 

-  The  print  is  legible 

-  The  textbook  is  durable 
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Reviewer  ^8A 


EVALUATIVE  CRITERIA  CHECKLIST 
(Social  Studies  Review) 


Title  iAmprirni    Ira  P<»np1  o/Val ii«»n 

PubllshertHarcourt  Brace  Jovanovich> 
Copyright tl979.  2nd  Edition  revised . 


TlIE  INSTRUCTIONAL  MATERIALS  SHOULD  CONVEY  TO  THE 
STUDENT  VALUES  BASIC  TO  THE  AMERICAN  DEMOCRATIC 
SOCIETY 

-  It  demonstrates  consideration  for  the  worth  and 
dignity  of  all  people  throi^ghout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-cultural  character  of 
American  society,  past  and  present »  throughout 
its  language.  Illustrations,  and  supplementary 
materials. 

It  reflects  the  multi-ethnic  character  of  American 
society,  past  and  present,  throughout  Its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-racial  character  of  American 
society,  past  and  present,  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  fairly  the  recognition  of  the  achieve- 
ments and  accomplislmicnts  of  American  ethnic  and 
racial  groups,  past  and  present,  throughout  its 
language,  illustrations,  and  supplementary  materials. 

-  Jt  avplds  sex  stereotyping  in  Its  language.  Illus- 
trations, and  supplementary  materlaJs. 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

~  The  textbook  reflects  contemporary  research 

-  The  presentations  are  historically  accurate 

-  The  textbook  Is  up-to-date 

-  The  textbook  treats  controversial  Issues  fairly 

THE  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 

"  The  textbook  is  compatible  to  the  age  group  of 
the  students  for  whom  It  is  Intended 

-  The  textbook  encourages  Inquiry 

-  The  textbook  encourages  decision-making 

-  The  textbook  encourages  Independent  study  and 
Investigation. 

^  The  textbook  encourages  group  work  In  its 
suggested  activities 
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TIIE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT 
THOUGHTFUL  DESIGN  AND  CONSTRUCTION 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely 
Evident  or 
No  Evidence 

1 

COMMENTS 

-  The  textbook  has  a  good  glossary 

-  The  textbook  has  a  good  Index 

>  The  charts,  graphs.  Illustration,  and  maps  ace 
up-to-date  * 

/ 

-  The  textbook  has  a  variety  of  learning  activities 

✓ 

-  The  print  is  legible 

-  The  textbook  is  durable 

✓ 
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EVALUAriVE  CRITERIA  CHECKLIST 


Title         tyjy    flip  People 


Publ  Isher  m.C.  Heath 


THE  INSTRUCTIONAL  MATERIALS  SHOULD  CONVEY  TO  THE 
STUDENT  VALUES  BASIC  TO  THE  AMERICAN  DEMOCRATIC 
SOCIETY 

-  It  demonstrates  consideration  for  the  worth  and 
dignity  of  all  people  throughout  Its  language* 
illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-cultural  character  of 
American  society,  past  and  present,  throughout 
its  language,  illustrations,  and  supplementary 
materials* 

-  It  reflects  the  multi-ethnic  character  of  American 
society,  past  and  present,  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-racial  character  of  American 
socJety,  past  and  present',  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  fairly  the  recognition  of  the  achleve- 
cienta  and  accomplishments  of  American  ethnic  and 
racial  groups,  past  and  present,  throughout  its 
language,  illustrations,  and  supplementary  materials. 

-  It  avoids  sex  stereotyping  in  Its  language,  illus- 
trations, and  supplementary  materials. 
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Evident  or 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCilOURSUIP 

^  The  textbook  reflects  contemporary  research 
-  The  presentations  are  historically  accurate 
^  -  The  textbook  Is  up-to--date 

*  The  textbook  treats  controversial  Issues  fairly 


THE  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 

-  The  textbook  Is  compatible  to  the  age  group  of 
the  students  for  whom  It  Is  Intended 

-  The  textbook  encourages  Inquiry 

^  The  textbook  encourages  decision-making 

-  The  textbook  encourages  Independent  study  and 
Investigation. 

-  The  textbook  encourages  group  work  In  its 
suggested  activities 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT 
THOUGHTFUL  DESIGN  AND  CONSTRUCTION 

-  The  textbook  has  a  good  glossary 

The  textbook  has  a  good  Index 

^  The  charts^  graphs^  Illustration,  and  maps  are 
up-to-date 

-  The  textbook  has  a  variety  of  learning  activities 

-  The  print  Is  legible 

-  The  textbook  Is  durable 
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323 


Reviewer  //8A 


EVALUATIVE  CRITERIA  CHECKLIST 
(Social  "studies  Review) 


Title       :  The  American  Way 
Publisher:  Holt>  Rineharl  and  Winston 
Copyright :  1980 


TlIE  INSTRUCTIONAL  MATERIALS  SHOULD  CONVEY  TO  THE 
STUDENT  VALUES  BASIC  TO  THE  AMERICAN  DEMOCRATIC 
SOCIETY 

IL  demonstrates  consideration  for  the  worth  and 
dignity  of  all  people  throughout  Its  languaget 
illustrations*  and  supplementary  materials. 

^  It  reflects  the  multi-cultural  character  of 
American  society »  past  and  present »  throughout 
ils  language »  Illustrations^  and  supplementary 
materials. 

^  It  refK'Cts  the  multl-^ethnlc  character  of  American 
society^  past  and  present^  throughout  Its  language^ 
illustrations^  and  supplementary  materials. 

*-  It  reflects  the  multi-*raclal  character  of  American 
socJety*  past  and  present »  throughout  Its  language^ 
Illustrations*  and  supplementary  materials. 

-  It  reflects  fairly  the  recognition  of  the  achieve*- 
ments  and  accompllslunents  of  American  ethnic  and 
racial  groups »  past  and  present »  throughout  its 
language^  Illustrations^  and  supplementary  materlals< 

-  JLt  avoldH  sex  stereotyping  In  Its  language »  lllus-* 
trati9ns»  and  supplementary  materials. 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCliOURSUIP 

-  The  textbook  reflects  contemporary  research. 

-  The  presentations  are  historically  accurate 

-  Tho  textbook  is  up-to-date 

-  The  textbook  treats  controversial  issues  fairly 

THE  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 

-  The  textbook  Is  compatible  to  the  age  group  of 
the  students  for  whom  it  is  Intended 

-  The  textbook  encoura^^  inquiry 

-  The  textbook  encourages  decision-making  , 

-  The  textbook  encourages  independent  study  and 
investigation. 

-  The  textbook  encourages  group  work  in  its 
suggested  activluies 
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9 

THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT 
THOUGHTFUL  DESIGN  AND  CONSTRUCTION 

->  The  textbook  haa  a  good  glossary 

-  The  textbook  has  a  good  Index 

-  The  charts,  graphs,  Illustration,  and  maps  are 
up-to-date 

-  The  textbook  has  a  variety  of  learning  activities 

-  The  print  Is  legible 

-  The  textbook  is  durable 
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Uu  V  lew  ur  II  B\ 


wVAT.tlATTVR  CRITERIA  CHECKLIST 
(Social  Studies  Review) 


Title       tThis  la  America's  Story 
Publisher:  Houghton  Mifflin  Compaiy 
Copyright ;  1978s4th  edition 


I 
I 


THE  INSTRUCTIONAL  MATERIALS  SHOULD  CONVEY  TO  THE 
STUDENT  VALUES  BASIC  TO  THE  AMERICAN  DEMOCRATIC 
SOCIETY 

-  It  demonstrates  consideration  for  the  worth  and 
dignity  of  all  people  throughout  Its  language, 
illustrations,  and  supplementary  materials. 

-  It;  reflects  the  multi-cultural  character  of 
American  society,  past  and  present,  throughout 
its  language,  illustrations,  and  supplementary 
materials. 

-  It  reflects  the  multi-ethnic  character  of  American 
society,  past  and  present,  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-racial  character  of  American 
society,  past  and  present,  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  it  reflects  fairly  the  recognition  of  the  achieve- 
ments and  accomplislwients  of  American  ethnic  and 
racial  groups,  past  and  present,  throughout  Its 
language,  illustrations,  and  supplementary  materials. 

-  It  avoids  sex  stereotyping  in  its  language,  illus- 
trations, and  supplementary  materials. 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

^  The. textbook  reflects  contemporary  research 
^  The  presentations  are  historically  accurate 
The  textbook  Is  up*-to-date 

-  The  textbook  treats  controversial  Issues  fairly 

THE  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 

-  The  textbook  Is  compatible  to  the  age  group  of 
the  students  for  whom  It  Is  Intended 

^  The  textbook  encourages  Inquiry 

The  textbook  encourages  declslon*-maklng 

^  The  textbook  encourages  Independent  study  and 
Investigation. 

-  The  textbook  encourages  group  work  In  Its 
suggested  activities 
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THOUGHTFUL  DESIGN  AMD  CONSTRUCTION 

Evident 
Throughout 

Somewhat 
!  Evident 

Scarcely 
Evident  or 
No  Evidence 

COMMENTS 

The  textbook  has  a  good  glossary 

^  The  textbook  has  a  good  index 
• 

/ 

->  The  charts,  graphs »  illustration^  and  maps  are 
up-*to-Hiate 

*  The  textbook  has  a  varier.y  of  learning  activities 

/ 

-  The  print  is  legible 

/ 

-  The  textbook  is  durable 
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EVALUATIVE  CRITERIA  CHECKLIST 
H^Soclal  Studies  Review) 


Title       :  TWO  CENTURIES  OP  PROGRESS 
Publisher :  Laidlaw  Brothers 
Copyright ;  1977 


THE  INSTRUCTIONAL  MATERIALS  SHOULD  CONVEY  TO  THE 
STUDENT  VALUES  BASIC  TO  THE  AMERICAN  DEMOCRATIC 
SOCIETY 

^  It  demonstrates  consideration  for  the  worth  and 
dignity  of  all  people  throughout  its  language^ 
illustrations »  and  supplementary  materials* 

-  It  reflects  the  multi-*cultural  character  of 
American  society^  past  and  present »  throughout 
its  languagSt  illustrations »  and  supplementary 
materials* 

-  It  reflects  the  multi-ethnic  character  of  American 
society (  past  and  p^sent»  throughout  its  language^ 
illustrationst  and  supplementary  materials* 

-  It  reflects  the  multi-racial  character  of  American 
aociety»  past  and  present*  throughout  its  languagSi 
illustratlonst  and  supplementary  materials* 

-  It  reflects  fairly  t\x^  recognition  of  the  achieve- 
ments and  accompllshmerta  of  American  ethnic  and 
racial  groups*  past  and  ptf^oent*  throughout  Its 
languagei  illustrations,  and  supplementary  materials 

-  It  avoids  sex  stereotyping  In  itn  language,  lllus- 
tratlonsi  and  supplementary  materials* 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

Tha  cextbook  reflects  contemporary  research 

-  The  presentations  are  historically  accurate 

-  The  textbook  is  up-to-slate 

-  The  textbook  treats  controversial  issues  fairly 

THE  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 

-  The  textbook  is  compatible  to  the  age  group  of 
the  students  for  whom  it  is  intended 

-  The  textbook  encourages  inquiry 

•>  The  textbook  encourages  decision-making 

-  The  textbook  encourages  independent  study  and 
investigation. 

-  The  textbook  encourages  group  work  in  its 
suggested  activities 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT 
THOUGHTFUL  DESIGN  AND  CONSTRUCTION 

-  The  textbook  has  a  good  glossary 

-  The  textbook  has  a  good  Index 

-  The  charts,  graphs.  Illustration,  and  naps  are 
up«>to-date 

-  The  textbook  has  a  variety  of  learning  activities 

-  The  print  Is  legible 

-  The  textbook  is  durable 
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EVALUATIVE  CRITERIA  CHECKLIST 
(Social  Studies  Review) 


Title 


.  THS  FRBB  AND  THIS  BRAVE 


Publisher  t  Hand  McWsllv  k  Cowpany 
Copyright :  1980 


THE  INSTRUCTIONAL  MATERIALS  SHOULD.  CONVEY  TO  THE 
STUDENT  VALUES  BASIC  TO  THE  AMERICAN  DEMOCRATIC 
SOCIETY 

-  It  demonstrates  consideration  for  the  worth  and 
dignity  of  all  people  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-cultural  character  of 
American  society,  past  and  present,  throughout 
its  language.  Illustrations,  and  supplementary 
materials. 

-  It  reflects  the  multi-ethnic  character  of  American 
society,  past  and  present,  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-racial  character  of  American 
society,  past  and  present,  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  fairly  the  recognition  of  the  achieve- 
ments and  accomplishments  of  American  ethnic  and 
racial  groups,  past  and  present,  throughout  its 
language,  illustrations,  and  supplementary  materials 

-  Jt  avoids  sex  stereotyping  In  its  language,  illus- 
trations, and  supplementary  materials. 
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the  Binority  group  is  written 
a  small  "b". 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECST  QUALITY 
SCHOLARSHIP     

-  The  textbook  reflects  contemporary  research 

-  The  presentations  are  historically  accurate 

-  The  textbook  is  up-to-date 

-  The  textbook  treats  controversial  issues  fairly 

c 

THE  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 

-  The  textbook  is  compatible  to  the  age  group  of 
the  students  for  whom  it  is  intended 

-  The  textbook  encourages  inquiry 

-  The  textbook  encourages  decision-making 

-  The  textbook  encourages  Independent  study  and 
investigation. 

-  The  textbook  encourages  group  work  In  its 
suggested  activities 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT 
THOUGHTFUL  DESIGN  AND  CONSTRUCTION 

-  The  textbook  has  a  good  glossary 

-  The  textbook  has  a  good  .Index 

^  The  chartsi  graphs^  Illustration^  and  maps  are 
up**to-*date 

-  The  textbook  has  a  variety  of  learning  activities 

-  The  print  is  legible 

-  Th3  textbook  is  durable 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  CONVEY  TO  THE 
STUDENT  VALUES  BASIC  TO  TIIE  AHERICAN  DEMOCRATIC 
SOCIETY 

-  It  demonstrates  consideration  for  the  worth  and 
dignity  of  all  people  throughout  Its  language, 
Illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-cultural  character  of 
American  society,  past  and  present,  throughout 
its  language.  Illustrations,  and  supplementary 
materials. 

-  It  reflects  the  multl-ethnlc  character  of  American 
society,  past  and  present,  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-racial  character  of  American 
society,  past  and  present,  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  fairly  the  recognition  of  the  achieve- 
ments and  accomplishments  of  American  ethnic  and 
racial  groups,  past  and  present,  throughout  its 
language,  illustrations,  and  supplementary  materials. 

-  It  avoids  sex  stereotyping  in  its  language.  Illus- 
trations, and  supplementary  materials. 


Title       .  AHBRICAW  ADVENTURES 

Publisher :  Scholastic  BnnlT^'rvln^ia 
Copyright: 


Evident 
Throughout 

Somewhat 
Evident 

* 

Scarcely. 
Evident  or 
No  Evidence 

COMMENTS 

X 

Many  biographical  sketches  of 
persons  JTron  all  walks  of  llfu 
are  included* 

X 

X 

— ■  n  t  

X 

X 

American  Indians  are  not 
significantly  recognized  as 
the  "first  Americans." 

X 

341 


342 


I 


THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

The  textbook  reflects  contemporary  research 

-  The  presentations  are  historically  accurate 

-  The  textbook  Is  up«»to-date 

The  textbook  treats  Qontroverslal  Issues  fairly 

THE  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 

The  textbook  Is  compatible  to  the  age  group  of 
the  students  for  whom  it  is  intended 

The  textbook  encourages  inquiry 

-*  The  textbook  encourages  decision-making 

The  textbook  encourages  Independent  study  and 
Investigation, 

"  The  textbook  encourages  group  work  In  Its 
suggested  activities 
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THE  INSTRUCTIONAL' MATERIALS  SHOULD  REFLECT 
THOUGHTFUL  DESIGN  AND  CONSTRUCTION 

-  The  textbook  has  a  good  glossary 

-  The  textbook  has  a  good  index 

-  The  charts,  graphs,  illustration,  and  maps  are 
up-to-date 

-  The  textbook  has  a  variety  of  learning  activities 

-  The  print  is  legible 

-  The  textbook  is  durable  . 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  CONVEY  TO  THE 
STUDENT  VALUES  BASIC  TO  THE  AMERICAN  DEMOCRATIC 
SOCIETY 

-  It  demonstrates  consideration  for  the  worth  and 
dignity  of  all  people  throughout  its  language, 
illustrations*  and  supplementary  materials* 

-  It  reflijcts  the  multi-cultural  character  of 
American  society*  past  and  present*  throughout 
its  language*  illustrations*  and  supplementary 
materials. 

-  It  reflects  the  multi-ethnic  character  of  American 
society,  past  and  present*  throughout  its  language* 
illustiations*  and  supplementary  materials. 

-  It  reflects  the  multi-racial  character  of  American 
society*  past  and  present*  throughout  its  language* 
illustrations,  and  supplementary  materials. 

-  It  reflects  fairly  the  recognition  of  the  achieve- 
ments and  accomplishments  of  American  ethnic  and 
racial  groups,  past  and  present,  throughout  its 
language,  illustrations,  and  supplementary  materials 

-  It  avoids  sex  stereotyping  in  its  language,  illus- 
trations, and  supplementary  materials. 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCUOURSIIIP  ^ 

-  The  textbook  reflects  contotnporary  research 

-  The  presentations  are  historically  accurate 
"  The  text^book  is  up-to-^ate 

-  The  textbook  treats  controversial  issues  fairly 


THE  INSTRUCTION^  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND  \ 

-  The  textbook  is  compatible  to  the  age  group  of 
the  students  for  yhom  it  is  Intended 

-  The  textbook  encourages  inquiry 

-  The  textbook  encourages  decision-making 

-  The  textbook  encourages  independent  study  and 
investigation. 

-  The  textbook  encourages  group  work  in  its 
suggested  activities 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT 
THOUGHTFUL  DESIGN  AND  CONSTRUCTION 

-  The  textbook  has  a  good  gloasary 

^  The  textbook  has  a  good  Index 

The  charts,  grapha,  Illustration^  and  maps  are 
up-*to«^ate 

The  textbook  has  a  variety  of  learning  activities 
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TOE  INSTRUCTIONAL  MATERIALS  SHOULD  CONVEY  TO  THE 
STUDENT  VALUES  BASIC  TO  THE  AMERICAN  DEMOCRATIC 
SOCIETY 

It  demonstrates  consideration  for  the  worth  and 
dignity  of  all  people  throughout  its  language, 
illustrations,  and  supplementary  materials. 

-  It  reflects  the  multi-cultural  character  of 
American  society,  past  and  present,  throughout 
its  language,  illustrations,  and  supplementary 
materials* 

-  It  reflects  the  multi-ethnic  character  of  American 
society,  past  and  present,  throughout  its  language, 
illustrations,  and  supplementary  materials* 

-  It  reflects  the  multi-racial  character  of  /ftnerlcan 
society,  past  and  present,  throughout  its  language. 
Illustrations,  and  supplementary  materials, 

-  It  reflects  fairly  the  recognition  of  the  achieve- 
ments and  accomplishments  of  American  ethnic  and 
racial  groups,  past  and  present,  throughout  Its 
language,  illustrations,  and  supplementary  materials* 
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Not  all  major  Immigrant 
groups  are  included. 


ERIC 


35  J 


351 


THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

4 

"  The  textbook  reflects  contemporary  research 

-  The  presentations  are  historically  accurate' 

-  The  textbook  Is  up-to-date 

-  The  textbook  treats  controversial  issues  fairly 


THE  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 

«  The  textbook  Is  compatible  to  the  age  group  of 
the  students  for  whom  It  la  Intended 

-  The  textbook  encourages  Inquiry 

The  textbook  encourages  decision-making 

*  The  textbook  encourages  independent  study  and 
investigation. 

«  Tlie  textbook  encourages  group  work  In  Its 
suggested  activities 
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'  THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT 
THOUGHTFUL  DESIGN  AND  CONSTRUCTION 

-  The  textbook  has  a  good  glossary 

-  The  textbook  has  a  good  Index 

-  The  charts,  graphs,  illustration,  and  maps  are 
up-to-date 

-  The  textbook  has  a  variety  of  learning  activities 

-  The  print  Is  legible 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

-  The  textbook  reflects  contemporary  research 

-  The  presentations  are  historically  accurate 

-  The  textbook  Is  up-to-date 

-  The  textbook  treats  controversial  issues  fairly 

THE  INSTRUCTIONAL  MATERIALS  SHOULD  UE  EDUCATIONALLY 
SOUND 

-  The  textbook  Is  compatible  to  the  age  group  of 
the  students  for  wKom  It  la  intended 

-  The  textbook  encourages  inquiry 

-  The  textbook  encourages  decision-making 

-  The  textbook  encourages  independent  study 
and  investigation 

-  The  textbook  encourages  group  work  in  its 
suggested  activities 
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-  The  textbook  Is  compatible  to  the  age  group  of 
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-  The  textbook  encourages  Inquiry 
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The  textbook  encourages  independent  study 
and  investigation 

-  The  textbook  encourages  group  work  in  its 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

-  The  textbook  reflects  contemporary  research 

-  The  prusentatlons  are  historically  accurate 

-  The  textbook  is  up-to-date 

-  Thi?  textbook  treats  controversial  issues  fairly 

TIIK  INSTUUCTIONAI.  MATElUAl^  SUOUI.l)  IJ15  EDUCATIONALLY 
SOUND 

-  The  textbook  is  compatible  to  the  age  group  of 
the  students  for  whom  it  is  intended 

-  Tliu  textbook  encourages  Inquiry 
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-  The  textbook  encourages  independent  study 
and  Investigation 
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Title  The  American  Wav 
Publisher  Holt,  Rlnehart  &  Winston 
Copyright  1979  


lllE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

-  The  textbook  reflects  contemporary  research 
^  -  The  presentations  are  historically  accurate 
Y*              -  The  textbook  is  up-to-date 

-  The  textbook  treats  controversial  issues  fairly 

THK  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 

-  The  textbook  la  compatible  to  the  age  group  of 
the  students  for  whom  It  Is  Intended 

^  The  textbook  encourages  Inquiry 

-  The  textbook  encourages  decision-making 

^  The  textbook  encourages  Independent  study 
and  investigation 

-  The  textbook  encourages  group  work  In  Its 
suggested  activities 
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Tit le  This  is  America's  Stor y 

Publisher  Houghton  Mifflin  

Copyright  1978  


niE  INSTRUCTIONAL  MATERIALS  SHOULD. REFLECT  QUALITY 
SCHOLARSHIP 
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-  The  textbook  reflectfl  contewDorary  research 

-  The  presentat ions  ore  historically  accurate 

-  The  textbook  is  up-to-date 

-  The  textbook  treats  controversial  issues  fairly 
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SOUND 

-  Tlie  textbook  is  compatible  to  the  age  group  of 
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Title  The  Free  and  the  Bravi? 
Publisher  Rand  McNallv  and  Comuanv 
Copy  r  igh  t  19gO  


'HIE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

-  The  textbook  reflects  contemporary  research 

-  The  presentations  are  historically  accurate 

-  The  textbook  Is  up-to-date 

-  Tile  taxibook  treats  controversial  issues  fairly 

TIIK  INSTRUCTIONAL  MATERIALS  SHOULD  Ul-  EDUCATiONALLY 
SOUND 

-  The  textbook  is  compatible  to  the  aRC  group  of 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

-  The  textbook  reflects  contemporary  research 

-  The  presentations  are  historically  accurate 

-  The  textbook  Is  up-to-date 

-  The  textbook  treats  controversial  Issues  fairly 

THE  INSTRUCTIONAL  MATERIA!^  SHOULD  BE  EDUCATIONALLY 
SOUND 

-  The  textbook ^8  compatible  to  the  age  group  of 
the  students  for  whom  It  is  Intended 

-  Tlie  textbook  encourages  inquiry 

-  The  textbook  encourages  decision-making 

-  The  textbook  encourages  independent  study 
and  investigation 

-  The  textbook  encourages  group  work  in  its 
suggested  activities 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

-  The  textbook  reflects  contemporary  research 

-  The  presentations  are  historically  accurate 

-  The  textbook  Is  up-to-date 

-  The  textbook  treats  controversial  Issues  fairly 

THE  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 

The  textbook  Is  compatible  to  the  age  group  of 
the  students  for  whom  It  Is  Intended 

-  *rho  textbook  encourages  Inquiry 
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THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

-  The  textbook  reflects  contemporary  research 

-  The  presentations  are  historically  accurate 

-  The  textbook  is  up-to-date 

-  The  textbook  treats  controversial  issues  fairly 

THK  ILSTRUCTIONAL  MATERIAl^  SHOULD  UE  EDUCATIONALLY 
SOUND 

-  The  textbook  is  compatible  to  the  age  group  of 
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-  The  textbook  encourages  inquiry 

-  The  textbook  encourages  decision-making 

-  The  textbook  encourages  independent  study 
and  investigation 

-  The  textbook  encourages  group  work  in  its 
suggested  activities 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely 
Evident  or 
No  Evidence 

■ 

Comments 

X 

X 

X 

X 

37 


J 


o  37 'l 

ERIC 


I 


Reviewer  // 


KVAI.UATIVR  CRITKRIA  CHECKLIST 
(Social  Studies  Review) 


THE  INSTRUCTIONAL  MATERIALS  SHOULD  REFLECT  QUALITY 
SCHOLARSHIP 

-  The  textbook  reflectH  contemporary  research 

-  The  presentations  are  historically  accurate 

-  The  textbook  is  up-to-date 

-  Thu  textbook  treats  controversial  Issues  fairly 

THE  INSTRUCTIONAL  MATERIALS  SHOULD  BE  EDUCATIONALLY 
SOUND 
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-  The  textbook  encourages  group  work  In  its 
suggested  activities 


Tl t le  Let  Freedom  Ring 

Publ ishe r  Silver  Burdett  

Copvrlltht  1980  


Evident 
Throughout 

Somewhat 
Evident 

1 

Scarcely 
Evident  or 
No  Evidence 

Comments 

X 

JC 

X 

X 

17; 
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1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


TITLE  American  History  for  Today 

PUBLISHER  Glnn  and  Company  

COPYRIGHTJ977  

REVIEWER  9A  


TEXT  BOOK  ANALYSIS 


1.0  LINGUISTIC  FACTORS 

1.1  X     


1.2 


1.3  _JL 
l.A 


1.5 
1.6 


2.0  CONCEPTUAL  FACTORS 

2.1  _X  


2.2 
2.3 


Comments 


Generally  appropriate  to  intended  sMpr;  (in) 

grade  leveKs)  according  to  Fry   

(9.2)  formula   

Linguistic  patterns  suitable  to   

most  populations  and  fit  intended   

level (s)   

Vocabulary  choice  and  control   

suitable   . 

New  vocabulary  highlighted,  ital-  

icized,  in  boldface  or  underlined  

New  vocabulary,  defined  in  context   

New  vocabulary  defined  in  margin   

guides,  glossary,  beginning  or  end  

of  chapter   


Conceptual  level  generally  appro- 
priate to  Intended  grade  level (s) 
Concepts  presented  deductively 
.Concepts  presented  inductively 


37« 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 
3«  Not  Evident 


 — ? —  — 3   Comments 

2.0  CONCEPTUAL  FACTORS  continued   

2-^  -JL_  ^tajor  Ideas  are  highlighted,  Ital- auhheading«  in 

Iclzedi  In  boldface  type  or  under-  question  formah  

lined   

2*5  , .  X , ,      Appropriate  assumptions  made   

regarding  prior  level  of  concepts   

2.6  X    Sufficient  development  of  new  

concepts  through  examples »  lllus-  

tratlons»  analogies ,  redundancy   

2.7     X      No  evidence  of  sexual,  racial »        all  races  and  

economic  cultural  or  political  bias  cultures  emphasized 

3.0  ORGANIZATIONAL  FACTORS 

3.1    X  Units »  chapters »  table  of  contents »  

Index  present  clear |  logical   ^  

development  of  subject  

3.2  X      Chapters  or  Instructional  segments   

contain  headings  and  sub-headings   

^  that  aid  comprehension  of  subject   

3.3    X   Introductory »  definitional »   

illustrative,  summary  paragraphs/   

sections  used  as  necessary   


371) 


P6c 


Ti^xt  Book  Analysis 
!•  Evident  Throughout 
2.  Somewhat  Evident 
3«  Not  Evident 


1 


Comments 


3.0  ORGANIZATIONAL  FACTORS  continued 


1.4 


3.5 


4.0  WRITING  STYLE 


4.2 
4.3 


A. 4   

5.0  LEARNING  AIDS 

5.1  X   


5.2 


Topic  sentences  of  paragraphs   

clearly  identifiable  or  easily  

inferred   

Each  chapter/sectlon/unlt  contains  no  nvprvipugc 

a  well-written  summary  and/or   

overview   


Ideas  are  expressed  clearly  and 
directly 

Word  choice  is  appropriate 
Tone  and  manner  of  expression  are 
appealing  to  intended  readers 
Mechanics  are  correct 


too  manv  questions- 
choppy  


no  variety 


Questions/tasks  appropriate  to  con-  

ceptual  devolopment  of  intended   . 

age/grade  level(9)  

Questions/tasks  span  levels  of  too  much  amplmftin 
reasoning:    literal,  interpretive,  on  literal  level 

critical,  values  clarification,   

problem  solving 


3oU 


Text  Book  Analysis 
K  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1  2  3  ...^  -      -   -  -- 

5.0  LEARNING  AIDS  continued 

5.3  X ,    >     Quest  Ions/ tasks  can  be  used  as 

reading  guides 

5.4      X  Suitable  supplementary  readings 

suggested 

6.0  TEACHING  AIDS  (NOT  AVAILABLE  FOR  INSPECTION) 

6.1        Clear »  convenient  to  use 

6.2      ^  Helpful  Ideas  for  conceptual 

development 

6.3        Alternative  Instructional  sugges- 
tions given  for  poor  readers,  slow 
learning  students,  advanced 

tudents 

6.4      Contains  objectives,  management 

plans,  evaluation  guidelines,  tests 
of  satisfactory  quality 

6.5  ____   Supplementary  aids  available 

7.0  BINDING/PRINTING/FORMAT/ILLUSTRATIONS 

7.1  X    Size  of  book  la  appropriate 

7.2  X  ,  Cover,  binding  and  paper  are  appro- 

priate 


331 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Kvldent 

3.  Not  Evident 

—  J         ^  -        y    .  -       Comments 

7.0  Bl NDINC/PRINTING/ FORMAT/ ILLUSTRATIONS^colTtTnuea 

7.3  X     1      Type-face  is  appropriate  ____  

7.4    Y       •   Format  I9  appropriate  .  

7.5  ~~~~~      X    Pictures,  charts,  graphs  are   . 

appealing   

7,5    X      Illustrations  aid  comprehension  of  

text    

7.7     X              _                    Illustrations  are  free  of  sexual,  strogg  pn^n^  nF  tt»itt 

^  -  social,  cultural  bias   . 


384 


t.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1 . 0  Li  NGU  rsnc-PAeroRS-:-^ 

1. 1  X 


1.2  X 


1.3  X 


l.A  X 


1.5  X 

1.6  ~T 


2.0  CONCEPTUAL  FACTORS 

2.1  __J^  

2.2  JC_ 

2.3  X 


ERIC 


TITLE  America;  Its  People  and 
•  PUBLISHER  Harcourt/Brace/  Values 

COPYRIGHT  1979  Jovanoylch] 

REVIEWER  9B  

TEXT  BOOK  ANALYSIS 

Cois-'ients 

Generally ~appiroprlat«  to. Intended   SMOG  (10.0)  

grade  level (s)  according  to  Fry   

(8'0)  formula   

Linguistic  patterns  suitable  to   

most  populations  and  fit  intended   

level(s)  

Vocabulary  choice  and  control   

suitable   

New  vocabulary  highlighted,  Ital-  

Icized,  in  boldface  or  underlined  

New  vocabulary,  defined  in  context   

New  vocabulary  defined  in  margin     end  of  chapter  

gud-des,  glossary,  beginning  or  end  

of  chapter 


Conceptual  level  generally  appro- 
priate to  intended  grade  level (s) 
Concepts  presented  deductively 
Concepts  presented  inductively 


333 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

12  3  Coimnents 


2.0  CONCEPTUAL  FACTORS  continued 

2.4  X  Major  ideas  are  highlighted,  Ital-  asked  as  questions 

Iclzed,  In  boldface  type  or  under-  In  boldface  type 
lined  

2.5  X      Appropriate  assumptions  made  

regarding  prior  level  of  concepts 


2.6    X    Sufficient  development  of  new         examples  and 

concepts  through  examples,  lllus-  Illustrations 
tratlons,  analogies,  redundancy   . 

2.7  X      No  evidence  of  sexual,  racial,   

economic  cultural  or  political  bias  


3.0  ORGANIZATIONAL  FACTORS 

3.1  X      Units,  chapters,  table  of  contents,  ^___^  

Index  present  clear,  logical  

development  of  subject  , 

3.2  X      Chapters  or  Instructional  segments  comprehena^ve  guided 

contain  headings  and  sub-headings  questions  

that  aid  comprehension  of  subject  

3.3  X      Introductory,  definitional,  - 

Illustrative,  summary  paragraphs/  . 

sections  used  as  necessary  


381 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1 


3.0  ORGANIZATIONAL  FACTOilS  continued 


Comments 


3-A 


3.5 


A,0  WRITING  STYLE 
A.l  X 


A,2 
4.3 


5.0  LEARNING  AIDS 

5.1  X 


5.2 


Topic  sentences  of  paragraphs 
clearly  identifiable  or  easily 
Inferred 

Each  chapter/sectlon/unlt  contains  ' 
a  well-written  summary  and/or 
overview 

Ideas  are  expressed  clearly  and 
directly 

Word  choice  is  appropriate 
Tone  and  manner  of  expression  are 
appealing  to  Intended  readers 
Mechanics  are  correct 

Questions/tasks  appropriate  to  con-^ 
ceptual  development  of  intended 
age/grade  level(s) 


Questions/tasks  span  levels  of        few  at  the  literal 
reasoning :    11 teral ,  interpretive ,  levels  higher  level 
critical^  values  clarification, 
problem  solving 


8 


covered  well 


385 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Mot  Evident 


Conments 


5.0  LEARNING  AIDS  continued 

5  3   ^,     Questions/ tasks  can  be  used  as   .  

reading  guides   —  

5^4  X    Suitable  supplementary  readings  in  fhp  TMfht^ra 

*  suggested  Guide  _ 


6.0  TEACHING  AIDS 

g  1  X    Clear*  convenient  to  use  _ 

X    Helpful  ideas  for  conceptual  

'  development  _  

^3  X  Alternative  instructional  sugges-   

 ~    ~"       tions  given  for  poor  readers,  slow  ^  

learning  students,  advanced  _  

students  

g  4  X    Contains  objectives,  management  objectives 

- — ~    plans,  evaluation  guidelines,  tests 


of  satisfactory  quality   _  ~  

  X  Supplementary  aids  available  none  referred^to, 

/ .u  BINDING/PRINTING/FORMAT/ILLUSTRATIONS 

7  1     J,    Size  of  book  is  appropriate  _  _ — 

7*2  — X —  ^    Cover,  binding  and  paper  are  appro>),pni<-mar Ift  


6.5 
7.0 


prlate 


38 


ERIC 


Text  Book  Analysis 
1«  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

I  2  3  Conunents 

7,0  BINDINGTHiNTING/FORMAT/ILLUSTRATIONS  continued 

7*3     X     .      Type-face  la  appropriate   

7.4     X      Format  la  appropriate   


7*5   X    Pictures,  charts,  graphs  are  thi>y  s^r^^nr^A^  bvt: 

appealing  not  many  

7.6  X      Illustrations  aid  comprehension  of   

text  

7.7  X       ,    Illustrations  are  free  of  sexual,   

social,  cultural  bias  . 


387 


1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1  2  3 


1.0  LINGUISTIC  FACTORS 

1.1  _X  


1.2  X 


1.3  X 


1.4  X 


1.5  _JL 

1.6  X 


2.0  CONCEPTUAL  FACTORS 

2.1  X     


2.2      __X 

2.3  X     


erJc 


TITLE  We  the  People  

PUBLISHER  D.  C.  Heath 

COPYRIGHT~1977  

REVIEWER  9B  

TEXT  BOOK  ANALYSIS 

Coiranents 


Generally  appropriate  to  Intended  SMOG  (8.'%') 

grade.  leveKs)  according  to  Frv   

(8.0)  formula   

Linguistic  patterns  suitable  to   

most  populations  and  fit  Intended   

level (s)   

Vocabulary  choice  and  control   

suitable   

New  vocabulary  highlighted,  Ital-   

Iclzedt  In  boldface  or  underlined   

New  vocabulary,  defined  In  context   

New  vocabulary  defined  In  margin   

guides,  glossary,  beginning  or  end   

of  chapter  

Conceptual  level  generally  appro-   

prlate  to  Intended  grade  level (s)   

Concepts  presented  deductively   

Concepts  presented  Inductively   
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Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

^  2  3  Comment a 

2.0  CONCEPTUAL  FACTORS  continued  \ 

2.4  X      Major  Ideas  are  highlighted i  Ital-  

Iclzedt  In  boldface  type  or  under-   

lined  ZZIZIIZZIIIZI 

2.5  X    Appropriate  assumptions  made  well-defined,  

regarding  prior  level  of  concepts  illustrated  

2.6  X      Sufficient  development  of  new  

concepts  through  examples »  lllus-   

tratlons^  analogies >  redundancy   

2.7  X      No  evidence  of  sexual »  racial »   

economic  cultural  or  political  bias  

3.0  ORGANIZATIONAL  FACTORS 

3.1  X      Units*  chapters »  table  of  contents »  

Index  present  clear  t  logical  ^  

development  of  subject   

3.2  X      Chapters  or  Instructional  segments   

contain  headings  and  sub-headings   

that  aid  comprehension  of  subject   

^•3     X      Introductory,  definitional,  transition  question 

Illustrative,  summary  paragraphs/  to  next  lesion  

sections  used  as  necessary  
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Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1 


3.0  ORGANIZATIONAL  FACTORS  continued 


3.4 


3.5 


4.0  WRITING  STYLE 

4.1  X   


4.2 
4.3 


4.4 


5.0  LEARNING  AIDS 

5.1  _JS,  

5.2  X   


Comments 
clearly  identifiable 


Topic  sentences  of  paragraphs 

clearly  identifiable  or  easily   

inferred  ^  

Each  chapter/section/unit  contains  review  apd  summary 
a  well-written  summary  and/or         for  each  lesson 
overview   


Ideas  are  expressed  clearly  and 
directly 

Word  choice  is  appropriate 
Tone  and  manner  of  expression  are 
appealing  to  intended  readers 
Mechanics  are  correct 


concepts  are  well 
explained  


Questions/tasks  appropriate  to  con- f »f 
ceptual  development  of  intended  comprehenaion 
age/grade  level (s) 


Questions/tasks  span  levels  of  in  ascending  order 
reasoning:    literal,  interpretive,  nf  dlff-^culhv 

critical,  values  clarification,   

problem  solving 


'S'JO 


ERIC 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

^  2  3  Coroments 

5.0  LEARNING  AIDS  continued 

5.3     X      Quest  Ions/ tasks  can  be  used  as  

reading  guides 


5«A   X   o    Suitable  supplementary  readings      in  teachers  edition 

suggested  by  unit  


6.0  TEACHING  AIDS 

6.1  X    ^        Clear »  convenient  to  use   

6.2  X      Helpful  Ideas  for  conceptual  

^  devg  lopmon  t   

6.3  X                    ^^___      Alternative  Instructional  sugges-  extremely  well 

tlons  given  for  poor  readers^  slow  planned   

learning  students >  advanced   

students  ^  ^   

6. A     X      Contains  objectives »  management 


plans>  evaluation  guidelines^  tests^ 
of  satisfactory  quality 


6«5     X     ^       Supplementary  aids  available  activity  book, 

7.0  BINDING/PRINTING/FORMAT/ILLUSTRATIONS  suggested  media 
^•1     X      Size  of  book  Is  appropriate   


7.2     X      Cover >  binding  and  paper  are  appro- matte  finish 

prlate   


331 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

1  2  3  ,  ^ 

7.0  MNDINCTPraTINCTFORMAT/ILLUSTRATIONS  continued 

7.3   ,   " 

7. A  X     

7.5  X  


7.6 
7.7 


Comments 


Type-face  Is  appropriate 
Format  is  appropriate 
Pictures,  charts,  graphs  are 
appealing 
Illustrations  aid  comprehension  of 

text 

Illustrations  are  free  of  sexual, 
social,  cultural  bias 


quite  larRg  print 
appropriate  and 


conaiatent 


392 


1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1 


TITLE  ClxQ  American  Wav 


1.0  LINGUISTIC  FACTORS 

1.1  _X  


1.2 

1.3 

1.4 

1.5 
1.6 


X 


2.0  CONCEPTUAL  FACTORS 

2.1   


2.2 
2.3 


PUBLISHER  Holt  Rlnehart  &  Wlnaton 

COPYRIGHT  1979  

REVIEWER 


9A 


TEXT  BOOK  ANALYSIS 


Comments 


SMOG  (lOA 


Generally  appropriate  to  Intended 
grade  level(8)  according  to  Fry 

(8.2)  formula 
Linguistic  patterns  suitable  to 
most  populations  and  fit  Intended 
level(s) 

Vocabulary  choice  and  control 
suitable 

New  vocabulary  highlighted,  ital-  

Iclzed,  in  boldface  or  underlined    by  synonym  

New  vocabulary,  defined  In  context  

New  vocabulary  defined  In  margin     short  glossary,  end 

guides,  glossary,  beginning  or  end  of  units  only 

of  chapter  


Italicized  followed 


Conceptual  level  generally  appro- 
priate to  Intended  grade  level (s) 
Concepts  presented  deductively 
Concepts  presented  inductively 
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Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

12  3  Comments 


2.0  CONCEPTUAL  FACTORS  continued 

2.4  X      Kajor  ideas  are  highlighted,  ital-  nrganiz«f<nn  aaay  m 

*  icized*  in  boldface  type  or  under-  follow  

lined  

2.5  X      Appropriate  assumptions  made   

regarding  prior  level  of  concepts   .  

2.6  X      Sufficient  development  of  new   , 

concepts  through  examples,  illus-  

trations,  analogies,  redundancy  ,  

2.7  X      No  evidence  of  sexual,  racial,   

economic  cultural  or  political  bias  


3.0  ORGANIZATIONAL  FACTORS 

3.1  X      Units,  chaptera,  table  of  contents,_  

index  present  clear,  logical   .  

development  of  subject   _^  

3.2  X      Chapters  or  instructional  segments  

contain  headings  and  sub-headings  

that  aid  comprehension  of  subject   . 

3.3  X      Introductory,  definitional,  pnn^  tmi^  nr^A  n^lnp^f^r 

illustrative,  summary  paragraphs/  previews  

sections  used  as  necessary..   .  


3di 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1 


3.0  ORGANIZATIONAL  FACTORS  continued 


Comments 


3.  A 


3.5 


A.O  WRITING  STYLE 
A.l  X 


A. 2 
4.3 


4.4 


5.0  LEARNING  AIDS 

5.1  X 


5.2  X 


Topic  sentences  of  paragraphs 
clearly  Identifiable  or  easily 
Inferred 

E/»ch  chapter /sect Ion/ unit  contains 
a  well-written  summary  and/or 
overview 

Ideas  are  expressed  clearly  and 
directly 
Word  choice  Is  appropriate 
Tone  and  manner  of  expression  are 
appealing  to  Intended  readers 
Mechanic^  nre  correct 

Questions/tasks  appropriate  to  con- 
ceptual development  of  Intended 
age/grade  level (s) 
Questions/ tasks  span  levels  of 
rp<isonlng:    literal,  Interpretive, 
critical,  values  clarification, 
problem  solving 


variety  In  sentence 
structure 


ERIC 


39o 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


Comnents 


5.0  LEARNING  AIDS  continued 

5^3     X      Questions/ tasks  can  be  used  as  , 

reading  guides    

5,4     X                                   Suitable  supplementary  readings  at  the  end  of  oach 

suggested  chanter  

6.0  TEACHING  AIDS 

5.1  X      Clear,  convenient  to  use 


6,2     X      Helpful  ideas  for  conceptual  .  — 

development   .  —  

6  3     X    Alternative  Instructional  sugges-  throughout  chapters 

    tions  given  for  poor  readers,  alow  and  apeclal  needs — 

learning  students,  advanced  section  it^  Teachers 

students  Guiii  

6. A  X    Contains  objectives,  management 


plans,  evaluation  guidelines,  tests, 
of  satisfactory  quality 


6,5     X   Supplementary  aids  available  g^ippiomont-aT  Bfiirlginf. 

7.0  DINDING/PRINTING/FORMAT/ILLUSTRATIONS  workbook 

-J  I     X    Size  of  book  is  appropriate  

7 ',2  ""X    Cover,  binding  and  paper  are  appro-   _ 

prlate  ^  — - 


33j 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1  2  3 

7.0  BINDINCTpRINTINGTFORMAT/ILLUSTRATIONS  continued 

7.3    X      Type-face  is  appropriate 

7. A    X      Format  is  appropriate 

7.5  y      Pictures*  charts,  graphs  ar«i 

appealing 

7.6  X    ^   Illustrations  aid  comprehension  of 

text  « 

7.7  X      Illustrations  are  free  of  sexual, 

social,  cultural  bias 


39  V 


1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1.0  LINGUISTIC  FACTORS 

1.1  X 


.2 


1.3 

1.4  X 


1.5 
1.6 


2.0  CONCEPTUAL  FACTORS 

2.1  X 


2.2  X 
2.3 


TITLE  This  Is  America's  Story 
PUBLISHER  Houghton-Mlf  f  lln 

COPYRIGHT  1978   l_ 

REVIEWER 


9A 


TEXT  BOOK  ANALYSIS 


Comments 


Generally  appropriate  to  Intended  SMOG  (10) 

grade  levelCs)  according  to  Fry   

(7.5)  formula 


Linguistic  patterns  suitable  to  

most  populations  and  fit  Intended  

level (s)   

Vocabulary  choice  and  control   

suitable   

New  vocabulary  highlighted,  Ital-  but  not  consistent 

Idzed,  In  boldface  or  underlined  throughout  text 
New  vocabulary,  defined  In  context 


Nev  vocabulary  defined  In  margin    no  glossary 

guides,  glossary,  beginning  or  end   

of  chapter   


Conceptual  level  generally  appro- 
priate to  intended  grade  level (s) 
Concepts  presented  deductively 
Concepts  presented  Inductively 


39y 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident  1 

 I    ?    3  Commenta 

2.0  CONCEPTUAL  FACTORS  continued   

2*4  _X   Major  Ideas  are  highlighted,  Ital- chaptpr  honH^t^ga  i« 

Iclzed,  In  boldface  type  or  under-  question  format 
lined 

2»5     X      Appropriate  assumptions  made   ^  

regarding  prior  level  of  concepts   

2#6     X    Sufficient  development  of  new   

concepts  through  examples »  lllus- 

tratlonsy  analogies »  redundancy   

2.7     X      No  evidence  of  sexual^  raclal»   

economic  cultural  or  political  bias  


3.0  ORGANIZATIONAL  FACTORS 

^•l     X      Units,  chapters,  table  of  contents,  well-organized 

Index  present  clear,  logical   

development  of  subject  ^  

3.2  X      Chapters  or  Instructional  segments   

contain  headings  and  sub-headings   

that  aid  comprehension  of  subject   

3.3  X      Introductory,  definitional,   

Illustrative,  summary  paragraphs/   

sections  used  as  necessary   


erJc  39y 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Mot  Evident 

1  2  3 

3.0  ORGANIZATIONAL  FACTORS 

3.4  X  


3.5  X 


4.0  WRITING  STYLE 

4.1  X   


4.2  _X 

4.3  X 


5.0  LEARNING  AIDS 

5.1  X  


continued 

Topic  sentences  of  paragraphs 
clearly  Identifiable  or  easily 
inferred 

Each  chapter/sect Ion/ unit  contains 
a  well-written  suinnary  and/ur 
overview 

Ideas  are  expressed  clearly  and 
directly 

Word  choice  is  appropriate 
Tone  and  manner  of  expression  are 
appealing  to  Intended  readers 
Mechanics  are  correct 

Questions/tasks  appropriate  to  con- 
ceptual development  of  Intended 
age/grade  level (s) 
Questions/tasks  span  levels  of 
reasoning:    literal,  Interpretive, 
critical,  values  clarification, 
problem  solving 


4LU 


Text  Book  Analysis 
K  Evident  Throughout 

2.  Somewliat  Evident 

3.  Not  Evident 


5.0  LEARNING  AIDS  continued 

5*3     X  "    Quest  Ions/ tasks  can  be  used  as 

reading  guides 

5*^     X      Suitable  supplementary  readings 

suggested 

6.0  TEACHING  AIDS 

6.1  X      Clear,  convenient  to  use 

6*2     X     ^      Helpful  Ideas  for  conceptual 

development 

6*3      X  Alternative  Instructional  sugges- 

tions given  for  poor  readers,  slow  ] 
learning  students,  advanced 
students 

6.4    X    Contains  objectives,  management 

plans,  evaluation  guidelines,  tests' 
of  satisfactory  quality 

6.5    X    Supplementary  aids  available  [ 

7.0  BINDING/PRINTING/FORMAT/ILLUSTRATIONS 

7.1  X      Size  of  book  is  appropriate 

7.2  X      Cover,  binding  and  paper  are  appro-] 

priate 


Comments 


ERLC 
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ERIC 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


Conunents 


1  2_-      3  ,  ^ 

7.0  BINDTncTpRINTINGTFOBMAT/ILLUSTRATIONS  continued 

7  3    jj    Type-face  Is  appropriate  

y    Format  Is  appropriate   

■,'c     —  Pictures,  charts,  graphs  are  nn  rnlnr,  hut  does 

'•5  a   appealing  nnt  detract  from  text 

7  ^    X   ^  Illustrations  aid  comprehension  of   .  — 

  text  ■  

T  J    yt    Illustrations  are  free  of  sexual,   

—    social,  cultural  bias  — ^  


402 


1.  Evident:  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


I 


1.0  LINGUISTIC  FACTORS 

1.1  X 


1.2 


1.3  _X_ 

1.4  X 


1.5 
1.6 


2.0  CONCEPTUAL  FACTORS 

2.1  X 


2.2 
2.3 


TITLE  TWo  Centuries  of  Proareaa 
PUBLISHER  Laldlaw  Brothers 

COPYRIGHT  1977  

REVIEWER  9A  


TEXT  BOOK  ANALYSIS 


Generally  appropriate  to  Intended 
grade  leveKs)  according  to  Fry 

(8.1)  formula 
Linguistic  patterns  suitable  to 
roost  populations  and  fit  intended 
level (s) 

Vocabulary  choice  and  control 
suitable 

New  vocabulary  highlighted,  ital- 
icized, in  boldface  or  underlined 


Comments 


SMOG  (10) 


italicized  followed 
by  definition — breaks 
New  vocabulary,  defined  in  context/up  flow  of  sentence 

New  vocabulary  defined  in  margin     glossary  only  

guides,  glossary,  beginning  or  end   

of  chapter  


Conceptual  level  generally  appro- 
priate to  intended  grade  level (s) 
Concepts  presented  deductively 
Concepts  presented  inductively 


403 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


I         2  3 
2.0  CONCEPTUAL  FACTORS  continued 

2.4  X      Major  Ideas  are  highlighted.  Ital- 

icized, In  boldface  type  or  under- 
lined 

2.5  X     ^      App«roprlate  assumptions  made 

regarding  prior  level  of  concepts 

2.6   X    Sufficient  development  of  new 

concepts  through  examples.  Illus- 
trations, analogies,  redundancy 

2.7     X      No  evidence  of  sexual,  racial, 

economic  cultural  or  political  bias 

3.0  ORGANIZATIONAL  FACTORS 

3.1  X      Units,  Chapters,  table  of  contents. 

Index  present  clear,  logical 
development  of  subject 

3.2  X      Chaptera  or  Instructional  segments 

contain  headings  and  sub-headings 
that  aid  comprehension  of  subject 

3.3    X    Introductory,  definitional. 

Illustrative,  sumoiary  paragraphs/ 
sections  used  as  necessary 


40-1 


'i 


\ 

\ 


Text  Book  Analysis 

1.  Evldenc  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1 


3.0  ORGANIZATIONAL  FACTORS  continued 


3.4 


3.5 


4.0  WRITING  STYLE 

4.1  X 


4.2 
4.3 


4.4 


5.0  LEARNING  AIDS 

5.1   


5.2 


Comments 

too  Bhort^«"Choppy 
(no  variety  in 


Topic  sentences  of  paragraphs 

clearly  identifiable  or  easily  

inferred  paragraph  length) 

Each  chapter/section/unit  contains  no  chapter  previews, 

a  well-written  summary  and/or   

overview 


Ideas  are  expressed  clearly  and 
directly 

Word  choice  is  appropriate 
Tone  and  manner  of  expression  are 
appealing  to  Intended  readers 
Mechanics  are  correct 


no  variety;  choppy 
writing  style  


Questions/tasks  appropriate  to  con-  

ceptual  development  of  intended  

age/grade  level(s)   

Quest  ions/ tasks  span  levels  of        too  much  emphasis  on 

reasoning:    literal»  interpretive p  literal  level  

critical t  values  clarlf IcatloUi  

problem  solving 


ERIC 


40o 


ERIC 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

Cownents 


__l  2_  3 

5.0  LEARNING  AIDS  continued 

5.3     X    Questions/ tasks  can  be  used  as 


reading  guides 


5.4  X    Suitable  supplementary  readings      Tpflrhftrn  Kfllrinn 

"  suggested  nnly 

6.0  TEACHING  AIDS 

^  J     X    Clear,  convenient  to  use   . —  

— 5r~  "    Helpful  Ideas  for  conceptual   _  

  '  developnent   — 

.  ^  X         Alternative  Instructional  sugges-  ,  

    — —      tlons  given  for  poor  readers,  slow  

learning  students,  advanced   ■ 

students   ■  

f.  I.     y  Contains  objectives,  management   

^      plans,  evaluation  guidelines,  tests 


6.5 


of  satisfactory  quality   — -—  

Supplementary  aids  available  films  and  t>oPK  llatB 


  — — ~—    only 

7.0  BINDING/PRINTING/FORMAT/ILLUSTRATIONS 
7  ,      V  Slse  of  book  is  appropriate 


7*2  ~"x~    "      Cover,  binding  and  paper  are  appro- 

prlate 


40(i 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

^  2  3  Coroments 

7.0  BINDINGTpRINTING/FORMAT/ILLUSTR^  continued 

7.3   X    Type-face  Is  appropriate   

7.4  X      Format  la  appropriate   

7.5  X      Pictures^  charts*  graphs  are   

appealing     

7.6  X      Illustrations  aid  comprehension  of   

I  text   

i  7.7    X      Illustrations  are  free  of  sexual »  

f  social*  cultural  bias  . 


ERLC 


1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


I         2  3 


1.0  LINGUISTIC  FACTORS 
I. IX  


1*2  _JL 


1.3  X 


1.4    X 


1.5  __X  

1.6   .  X 


2.0  CONCEPTUAL  FACTORS 

2.1  X 


TITLE  The  Free  and  the  Brave 

PUBLISHER  Rand  McNally  

COPYRIGHT  19B0 

REVIEWER  9B  

TEXT  BOOK  ANALYSIS 

Coflmente 

Generally  appropriate  to  Intended   RAnfc  of  A»1Q  

grade  leveKa)  according  to  Pry      SMnn  (Q.n\  

?(7.2)    formula   ,  

Linguiatlc  patterns  suitable  to  ,  

moot  populations  and  fit  intended   

level (a)   

Vocabulary  choice  and  control  

suitable  —  — 

New  vocabulary  highlighted,  ital-  Italicized  

iclzedt  In  boldface  or  underlined   _____ 

New  vocabulary,  defined  in  context   

New  vocabulary  defined  in  margin    fin^f  ghflp»i»r — 

guides,  glossary »  bctginning  or  end  — 

of  chapter  _  — - 

Conceptual  level  generally  appro-  

priate  to  Intended  grade  leveKa)   ,  

Concepts  presented  deductively  . 

Concepts  presented  inductively   ^  


4uy 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


I 


2.0  CONCEPTUAL  FACTORS  continued 

2*^   X    Major  ideas  are  highlighted,  Ital-  italicized 

Iclzed,  In  boldface  type  or  under*-  

lined  ZZZZZ! 

2«5     X  Appropriate  assumptions  made   

regarding  prior  level  of  concepts   

2.6  X      Sufficient  development  of  new   

concepts  through  examples,  illus*-   

tratlons,  analogies,  redundancy 

2.7  X   .    No  evidence  of  sexual,  racial,   ] 

economic  cultural  or  political  bias  

3.0  ORGANIZATIONAL  FACTORS 

3.1  X      Units,  chapters,  table  of  contents,  

index  present  clear,  logical  

development  of  subject   

3.2  X      Chapters  or  instructional  segments  ^  

contain  neadlngs  and  sub^-headings  ^^^^^^^^^^^^^^^ 
that  aid  comprehension  of  subject   

3.3    X    Introductory,  definitional,   

illustrative,  summary  paragraphs/   

sections  used  as  necessary   


Comments 


ERLC 


4oy 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1 


Conuweota 


3.0  ORGANIZATIONAL  FACTORS  continued 


3.A 


3.5 


A.O  WRITING  STYLE 
4.1     X   „ 


4.2 
4.3 


4.4 


5.0  LEARNING  AIDS 

5.1  X 


5.2  X 


Topic  aantences  of  paragraphs 
dearly  Identifiable  or  easily 
Inferred 

Each  chapter/sectlon/unlt  contains 
a  well-written  sunoary  and/or 
overview 

Ideas  are  expressed  clearly  and 
directly 

Word  choice  Is  appropriate 
Tone  and  Banner  of  expression  are 
appealing  to  intended  readers 
Mechanics  are  correct 

Questions/tasks  appropriate  to  con- 
ceptual development  of  intended 
age/grade  leveKs) 
Questions/ tasks  span  levels  of 
reasoning:    literal,  interpretive, 
critical,  values  clarification, 
problen  solving 
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ERIC 


Text  Book  Analysis 
1*  Evident  Throughout 

2.  Somewhat  Evident  ^ 

3.  Not  Evident  /  * 

/ 

4 

1  2  3  Comments 

5.0  LEARNING  AIDS  continued 

5.3     X      Quest  Ion's/ tasks  can  be  used  as        grasping  the  Issues 

reading  guides 


5.4     X      Suitable  supplementary  readings  search  and  research 

suggested   

6.0  TEACHING  AIDS 

6.1  X      Clear »  convenient  to  use   


6.2   X    Helpful  ideas  for  conceptual  

deve lopment   

6.3      X^_      Alternative  instructional  sugges-   

tlons  given  for  poor  readers »  slow  _^  

learning  students »  advanced   

students   

6.4  X      Contains  objectives,  management   

plans »  evaluation  guldellnes»  tests  

of  satisfactory  quality   

6.5  X      Suppleirentary  aids  avalli^ble   

7.0  BINDING/PRINTING/FORHAT/ILLUSTRATIONS 

7.1  X      Size  of  book  la  appropriate   

7.2  X      Cover,  binding  and  paper  are  appro-  sem|-ipattg 

prlate 


ERLC 


411 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

I          2         3  Cororoents 
7.0  BINDINOTPRIliTING/FORMAT/ ILLUSTRATIONS  continued 

7.3  X                                 Type-face  Is  appropriate   

7.4  y                                -Format  is  appropriate    . — 

7.5  X                                 Pictures,  charts,  graphs  are   .  

appealing  _  

7,5    X      Illustrations  aid  comprehension  of  

text   —  

7,7    X                                  illustrations  are  free  of  sexual,  

social,  cultural  bias  — 


ERIC 


412 


ERIC 


1.  Evident  Throughout  TITLE  American  Adt/anturea 

2.  Somewhat  Evident  PUBLISHER  Scholflat;^g  Book  Serv 

3.  Not  Evident  COmiGHTjl79  


REVIEWER  9B 
TEXT  BOOK  ANALYSIS 


Comments 


SMfV;  (7) 


1.0  LINGUISTIC  FACTORS 

1.1  X      Generally  appropriate  to  Intended 

°  grade  leveKs)  according  to  y^y 
 formula 

1«2     X      Linguistic  patterns  suitable  to 

most  populations  and  fit  Intended 

  level  (ft)  ~    --..^   

1.3     X      Vocabulary  choice  and  control 

suitable 

1«4                  X                      New  vocabulary  highlighted,  Ital- 
icized, In  boldface  or  underlined   

^•5   X    New  vocabulary,  defined  In  context  aomp  tan^Min^a 

1«6  X    New  vocabulary  defined  In  margin    /-inniii/io/i 

guides,  glossary,  beginning  or  end  ffina^ary  only  

of  chapter  

2.0  CONCEPTUAL  FACTORS 

2.1    X    Conceptual  level  generally  appro-   

prlate  to  Intended  grade  level (s)  

2v2      X  Concepts  presented  deductively   

2*3   X    Concepts  presented  Inductively       aiimm.  nn^  appflr«.nf 
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Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Mot  Evident 

1         2         3  Copiments 
2.0  CONCEPTUAL  FACTORS  continued 

2.4   X      .^^^      Hajor  ideaa  arc  highlighted,  ital-not  consistent  

idaed,  in  boldface  type  or  under-  

lined   - 

2.5   X  Appropriate  aaauaqttlona  made  

regarding  prior  level  of  concepta 

2.6     X         Sufficient  development  of  new        few  actlvitea  and  no 

concepta  through  examplea,  illus-.  summaries  to  clarify 
 tr«ttqnri~»na logics,  redundancy  concepts  —  

2.7    X    No  evidence  of  sexual,  racial,       atatements  seen 

economic  cultural  or  political  bias  economically  biased 

3.0  ORGANIZATIONAL  FACTORS 

3.1    X    Units,  chapters,  table  of  contents,  ^ 

index  preaent  clear,  logical   

dcvelopaent  of  aubject   

3.2      X         Chaptera  or  inatructlonal  aegnents   

contain  headlnga  and  aub-headlnga  

that  aid  comprehension  of  subject  

3,3   X    Introductory,  definitional,  nna  

illustrative,  ausnary  paragraphs/  

sections  used  as  necessary   


41.1 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1 


3.0  ORGANIZATIONAL  FACTORS  continued 


Comments 


3.4 


3.5 


A.O  WRITING  STYLE 
A.I  X  


A. 2 
A.3 


4. A 


5.0  LEARNING  AIDS 

5.1  X 


5.2 


Topic  sentences  of  paragraphs 
clearly  identifiable  or  easily 
inferred 

Each  chapter/section/unit  contains 
a  well-written  suranary  and/or 
overview 

Ideas  are  expressed  clearly  and 
directly 

Word  choice  is  appropriate 
Tone  and  manner  of  expression  are 
appealing  to  intended  readers 
Mechanics  are  correct 


Quest ions /tasks  appropriate  to  con- tasks  are  appropriate 

ceptual  development  of  intended  

age/grade  level (s)   _ 

•  Quest  ions /tasks  span  levels  of   

reasoning:    literal,  interpretive,  

critical,  values  clarification,   

problem  solving 


er|c 
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Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

12         3  CoB»«enta 


5.0  LEARNING  AIDS  continued 

5.3   X    Quaatlona/ tasks  can  be  used  as   ,  

reading  guides  

5.4   ,    Suitable  suppltuaentary  readings   

suggested 

6.0  TEACHING  AIDS 

6.1    X    Clear,  convenient  to  use   

6.2   X   --ilelH«*^"W«*«^<>f  «<"*ceptwl  "  ' 

developMent  

6.3      X         Alternative  Instructional  sugges-   

tlons  given  for  poor  readera,  slow   

learning  students,  advanced  .  

students   

6.4    X    Contains  objectives,  management      oblectlvea.  ore  and 

plans,  evaluation  guideline*,  tests  post  teatg  

of  satlafactory  quality   

6.5     X         Supplensntary  aids  available   

7 . 0  BINDING/PRINTING/FORMAT/ILLUSTRATIONS 

7.1  X      Sl»e  of  book  la  appropriate  ■  

7.2  X      Cover,  binding  and  paper  are  appro-  

priate  , 


416' 

ERIC 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

1  2  3 

7.0  BINDINGTpRINTIN^^  continued 

7.3  _x     *  Type-face  is  appropriate 

7.4  X    Format  Is  appropriate 

7.5  X      Pictures,  charts,  graphs  are 

appealing 

7.6  X      Illustrations  aid  comprehension  of 

text 

7.7    X  ^  Illuatrationa  are  free  of  ^^xmaI^ 

  -  .--Ti— rr**^-- .  QQj;j[3^^  "^yity^g2^  bias 


41V 


1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1 


TITLE  America  I  America  I 


1.0  LINGUISTIC  FACTORS 



JL.2 

1.3 

1.4 

1.5 
1.6 


2.0  CONCEPTUAL  FACTORS 

2.1  X   


2.2 
2.3 


PUBLISHER  Scott.  Foreaman  &  Co. 

COPYRIGHT  1980  

REVIEWER 


9A 


TEXT  BOOK  ANALYSIS 


Coranents 


Generally  appropriate  to  Intended 

grade  level (a)  according  to  Frv   

(7.8)       formula  ____ 

— Linguistic  i>atterD»~8uitabltf  to  

most  populatlona  and  fit  Intended   

level (a)  •  

Vocabulary  choice  and  control 

aul table   

New  vocabulary  highlighted,  Ital-   

Iclsedt  in  boldface  or  underlined 

New  vocabulary,  defined  in  context   - 

New  vocabulary  defined  in  margin    margin  guides  in 
guldea,  glossary,  beginning  or  end  Teacher's  Edition 
of  chapter  only  ■ 


Conceptual  level  generally  appro- 
priate to  Intended  grade  level (s) 
Concepts  presented  deductively 
Concepta  presented  inductively 
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Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 
3*  Not  Evident 

— I —   ?    2   Comments 

2.0  CONCEPTUAL  FACTORS  continued   

2*4   X   1      Major  ideas  are  highlighted,  Ital-  

icized,  in  boldface  type  or  under-   

lined 

2*5     X      Appropriate  assumptions  made  ^  

regarding  prior  level  of  concepts   

2*6     X     Sufficient  development  of  new         original  source 

concepts  through  examples »  illus-  readings  used 
trations,  analogies,  redundancy  

2.7     X      No  evidence  of  sexual,  racial,   

economic  cultural  or  political  bias  

3.0  ORGANIZATIONAL  FACTORS 

3#l     X      Units,  chapters,  table  of  contents,  

Index  present  clear,  logical   .  

development  of  subject   

3#2     X      Chapters  or  Instructional  segments   

contain  headings  and  sub-headings 

that  aid  comprehension  of  subject  

3*3     X      Introductory,  definitional,   

illustrative,  summary  paragraphs/   

sections  used  as  necessary   


4VJ 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


I 


3.0  ORGANIZATIONAL  FACTORS  continued 


3c4 


3.5 


4.0  WRITING  STYLE 

4.1  X 


4.2 
4.3 


4.4 


5.0  LEARNING  AIDS 

5.1  _JC  

5.2  _j;  


Topic  sentences  of  paragraphs 
clear).y  identifiable  or  easily 
inferred  ^. 
Each  chapter/section/unit  contains 
a  vaH'fwritten  summary  and/or 
overview 

Ideas  «re  expressed  clearly  and 
directly 

Word  choice  is  appropriate 
Tone  and  manner  of  expression  are 
appealing  to  intended  renders 
Kechanios  are  correct 

Questions/tasks  appropriate  to  con- 
ceptual development  of  Intended 
age/grade  level (s) 
Quest ions/ taaks  span  levels  of 
veasoningi    literal,  interpretive, 
critical,  values  clarification, 
problem  solving 


Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewlmt  Evident 

3.  Not  Evident 

^  2  3  Coinroents 

5.0  LEARNING  AIDS  continued 

5.3     X      Quest  ions/ tasks  can  be  used  as   

reading  guides 


5*^                X                      Suitable  supplementary  readings  in  TearWU  Rri<f<..n 

suggested  

6.0  TEACHING  AIDS 

6.1  X      Clear »  convenient  to  use   

6.2  X      Helpful  •ideas  for  conceptual  

deve lopment  

6.3      X  Alternative  instructional  sugges-   

tlons  given  for  poor  readers »  slow   

learning  students »  advanced   

students   

6.4  X     Contains  objectives,  management  

plans,  evaluation  guidelines^  tests  

of  satisfactory  quality   ^  

6.5  X      Supplementary  aids  available   

7.0  BINDING/PRINTING/FORMAT/ILLUSTRATIONS 

7.1  X   Size  of  book  la  appropriate   

7.2  X      Cover,  binding  and  paper  are  appro-  

prlate   
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Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

1  2         3  CoBunents 

7.0  DINDING/PRINTING/FORMAT/ ILLUSTRATIONS  continued 

7.3  X      Type-face  Is  appropriate  

7.4  X      Format  is  appropriate  — 

7.5  X      Pictures,  charts,  graphs  are  colorful  maps.  

appeollng  illuatrationa  &  ohotcg 

7.6  X      Illustrations  aid  comprehension  of  .  

text  .  •  '. — 

7.7  X      Illustrations  are  free  of  sexual,  

social,  cultural  bias   
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0 


1.  Evident  Throughout 

2.  Sonewhat  Evident 

3.  Mot  Evident 


I 


1.0  LINGUISTIC  FACTORS 

1.1  X 


1.2 


1.3 

l.A 

1.5 
1.6 


2.0  CONCEPTUAL  FACTORS 

2.1  X 


2.2 
2.3 


TITLE  Let  Freedom  Ring 
PUBLISHER  Sliver  Burdett 
COPyRIGHT"*l980 
REVIEWER 


9B 


TEXT  BOOK  ANALYSIS 


Comments 


Generally  appropriate  to  intended 
grade  l6vel(8)  according  to  Frv 

(9.5)  formula 
Linguistic  patterns  suitable  to 
most  populations  and  fit  Intended 
level(s) 

Vocabulary  choice  and  control 
suitable 

New  vocabulary  highlighted.  Ital- 
icized, in  boldface  or  underlined 
New  vocabulary,  defined  In  context 
New  vocabulary  defined  In  margin 
guides,  glossary,  beginning  or  end 
of  chapter 

Conceptual  level  generally  appro- 
priate to  intended  grade  level (s) 
Concepts  presented  deductively 
Concepts  presented  inductively 


SMOG  flO.O^ 
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Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 


T         ^  3   Comments 


2.0  CONCEPTUAL  FACTORS  continued 

2. A   X    Major  ideas  are  highlighted,  ital-  KniMfara  »ypa 

icised,  in  boldface  type  or  under- 

lined   

2,5     X      Appropriate  assumptions  made 

regarding  prior  level  of  concepts 


2.6  X      Sufficient  development  of  new         Bomewhat  wftpArAtad 

concepts  through  examples,  illus-  frnm   ^ 

trations,  analogies,  redundancy  

2.7  X      No  evidence  of  sexual,  racial,   , 

economic  cultural  or  political  bias  

3.0  ORGANIZATIONAL  FACTORS 

3.1  X      Units,  chapters,  table  of  contents,  

index  present  clear,  logical   , 

development  of  subject 

3.2  X      Chapters  or  instructional  segments  

contain  headings  and  sub->headingr  ,   

that  aid  comprehension  of  subject 


3.3     X      Introductory,  definitional,  «»n-.«r<»h«fi 

Illustrative,  summary  paragraphs/  atimnMiy<^n 
sections  used  as  necessary 
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Text  Book  Analyw-<s  * 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

1          2  3 
3.0  ORGRNIZATIONAL  FACTORS 
3.A  L   


3.5  X 


S  4.0  WRITING  STYLE 

•  A. I  Y 


^.2  X_ 

^•3  X_ 

A. A  __X    

5.0  LEARNING  AIDS 
5.1  X 


5.2  X 


ERIC 


coii^inued 

Topic  sentences  of  paragraphs 
clearly  Identifiable  or  easily 
Inferred 

Each  chapter/sect lon/unlt  contains 
a  well-written  sunmary  and/or 
overview 


Ideas  are  expressed  clearly  and 
directly 

Word  choice  Is  appropriate 
Tone  and  manner  of  expression  are 
appealing  to  intended  readers 
Mechanics  are  correct 


Questions/tasks  appropriate  to  con-pnnd  ..n^^ 

ceptual  development  of  Intended   

age/grade  level (a)   

Quest  ions/ tasl^  span  levels  of  

reasoning:    literal,  interpretive.   

critical,  values  clarification,   

problem  solving 

e 


Comments 


•  425 


Text  Book  Analysis 

1.  Evident  lliroughout 

2.  Somewhat  Evident 

3.  Not  Evident 


1 


-Coamentfl- 


S.O  LEARNING  AIDS  continued 

5.3  _X  


5.4 


6,0  TEACHING  AIDS 

6.1  X_ 

6.2  X 


6.3 


6.4 


6.5 


Quest Ions/ tasks  can  be  used  as 
reading  guides 

Suitable  supplementary  readings 
suggested 


VQcahwlary  and 
miw  guflotioni 
excellent  Hfilftr.rinn 
Xii  TMchBra  guide 


Clear,  convenient  to  use 
Helpful  Ideas  for  conceptual 
development 

Alternative  Instructional  sugges- 
tions given  for  poor  readers,  slow 
learning  students,  advanced 
students 

Contains  objectives,  management 
plans,  evaluation  guidelines,  testef^qfqry  inf^i^ify 
of  satisfactory  quality  ^ 
Supplementiiry  aids  available  ftoift,»Mnii 


7.0  DINDING/PRINTING/FORMAT/ILLUSTRATIONS 

7.1  X      Size  of  book  Is  appropriate  overaige  t^Atih.qtiiAtt 

    Cover,  binding  and  paper  are  appro-white  fleml-yatt:^ 

priate 


7.2 
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Text  Book  Analysis 

1.  Evident  Throughout 

2.  Somewhat  Evident 

3.  Not  Evident 

^          2          3  Conunents 
7.0  BINDINCTframira/FOllHOT/IL^^  continued 
7.3    X      Type-face  is  appropriate 

7. A    X      Format  is  appropriate   

7.5   X    Pictures,  charts,  graphs  are   

appealing   

7.6  X      Illustrations  aid  comprehension  of   

text   

7.7  X      Illustrations  are  free  of  sexual,   

social,  cultural  bias   
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EVALUATIVE  CRITERIA  Title:    American  History  for  Today 

Publisher »  Glnn  

(Africa)'  Copyright ;  1977  , 

Reviewer:   


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  o: 
Not  at  all 
Evident 

COMMENTS 

I.    The  text  should  convey  to  the  student 
cultural  and  geographical  diversities 
as  well  as  human  commonalities  In  a 
positive  way* 

A*    Peoples  of  other  cultures  are 
described  without  bias  or  steoreotyp^ 
leal  descriptions!  including  ones 
relating  to  sex  roles»  religion^ 
customs »  etc. 

X 

Unusual  amount  of  detail  on  African 
cultureS|  without  blas« 

B»    History  is  presented  without  an 
Eurocentric  Western  bias.    All  phases 
of  the  area's  history  are  presented  as 
Important  and  of  themselves »  not  Just 
as  they  relate  to  the  West.    The  colo- 
nial period  is  discussed  fairly, 
presenting  the  negative  as  well  as 
^     positive  Impact. 

X 

Historical  references  to  African 
cultures  reflect  Western  preoccupation 
with  material  wealth  and  kingdoms; 
acephalous  African  societies  are  nut 
discussed  although  they  were  affected 
by  the  slave  trade.    No  reference  to 
the  colonial  period. 
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Geography  Is  presented  with 
reference  to  human  culture  and  to  the 
areata  political  and  econqiolc  concerns 
Exotic  but  less  humanly  relevant  geo*>* 
graphical  features  do  not  dominate  the 
ra£.ierlal.    The  concepts  of  "continent" 
"country^*  and  "culture*  are  different 
tlated^ 


D«    Political t  social,  and  economic 
issues  are  treated  honestly.  The 
effects  of  the  dominant  role  of  Westeri 
powers  are  analyzed  without  deference 
to  Westernization.    Areas  of  political 
social,  and  economic  conflict  are 
discussed  openly.  /Peoples  are 
described  with  diversity  of  social, 
political,  and  economic  interests,  not 
as  homogenous  citizens  of  a  nation  or 
area. 


The  arts  and  music  are  presented 
positively,  #howing  diversity  and  ^ 
beauty  in  th^  cultural  context 
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One  page  devoted  to  cultural  gifts 
brought  from  Africa. (p. 327) 
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F.    Commonalities  In  the  human  exper- 
ience are  made  relevant  to  the  reader. 
There  la  an  opportunity  to  draw  comp9r< 
laons  and  contrasts  In  lifestyles  and 
Institutions. 


Examples  of  civilizations  and  of  Indi- 
vidual persons  from  Africa  lend  them-  ' 
selves  to  this  possibility  although  the 
author  does  not  make  these  comparisons* 


II.  The  textbook  should  reflect  quality 
scholarship 


A.    The  text  reflects  contemporary 
scholarship*  Including  views  of 
scholars  from  the  area  being  studied 


B.    The  facts  are  accurate  and  up-to- 
date  and  not  presented  In  misleading 
ways 


C.  Tlte  charts,  maps,  and  lllustratlonc 
are  up-to-date 


U.    The  terminology  used  to  describe 
other  cultures  Is  acceptable  and  accu- 
rate; value-laden  negative  descrip- 
tions are  avoided 


E.    Controversial  issues  are  treated 
fairly;  diverse  viewpoints  are  pre- 
sented without  bias.    Countries  not 
considered  "frlendB"  of  the  United 
States  are  given  fair  treatment. 


It  Is  inaccurate  to  say  the  "entire 
West  Coast  (of  Africa)  was  turned  Into 
p  gtave  corrfll."  fp.lfl),  See  narrqrlve. 


NA 


"Tribe"  is  misused. 
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I.  »  .e  text  should  convey  to  the  student 

^  cultural  and  geographical  diversities 

^  as  well  as  human  conmonalltles  In  a 

*  positive  way* 

A.    Peoples  of  other  cultures  are 
described  without  bias  or  stereotyp- 
ical descriptions,  Including  ones 
relating  to  sex  rolea»  religion, 
customs,  etc. 

^«    History  is  presented  without  an 
Eurocentric  Western  bias.    All  phases 
of  the  area's  history  are  presented  as 
Important  and  of  themselves,  not  Just 
as  they  relate  to  the  West.    The  colo- 
nial period  is  discussed  fairly, 
presenting  the  negative  as  well  as 
positive  impact. 
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EVALUATIVE  CRITERIA 
(Africa) 


I^utri.^'"**''fegjiJ.''B  gennlfi^nd^yaiue 
Publisher :  war court  orace  — 

Copyright ;  iq7q  ^ 

Reviewer:  atn  
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COMMENTS 


No  reference  to  African  societies 
affected  by  the  slave  trade.  Very 
little  reference  to  African  people » 
no  specificity  to  references. 


European  Imperialism  and  resulting 
dependency  of  other  nations  Is 
presented    generally  and  with  unusual 
candor.    Subsequent  references  to 
contact  with  Africa  are  highly  Western- 
focused  e^g^U.S,  roles  in  Africa  in 
post^-Worlo  War  II  period  is  limited 
to  aid  projects^  not  to  the  impact 
of  Increased  trade. 
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Evident 
Throughout 

Sonenhat 
Evident 

[Scarcely,  or 
Kot  at  all 

Evident 

COMMENTS 

C«    Geography  Is  presented  with 
reference  to  human  culture  and  to  t\\P 
areata  political  and. economic  concerns < 
Exotic  but  leas  huioanly  relevant  geo** 
graphical  features  do  not  dominate  t:he 
material*.    The  concepts  of  ''continent** 
"country/  and  "culture*  are  differei)*^ 
tlated*. 

D.    Political^  social^  and  economic 
issues  are  treated  honestly.  The 
effects  of  the  dominant  role  of  Westeri 
powers  are  analyzed  without  deferenp^ 
to  Westernization.    Areas  of  politip^l, 
social,  and  economic  conflict  are 
discussed  openly.    Peoples  are 
.  described  with  diversity  of  social , 
politlcali  and  economic  interests,  not 
as  homogenous  citizens  of  a  nation  or 
area. 

1 

t 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity  and 
beauty  in  the  cultural  context 

No  mention  of  African  arts  in  America. 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely »  or 
Not  at  all 
Evident 

F*    Commonalities  In  the  human  exper**- 
ience  are  made  relevant  to  the  reader • 
There  Is  an  opportunity  to  draw  compar^ 
Isons  and  contrasts  in  lifestyles  and 
Institutions. 

X 

References  to  African  explorers 
couxa  De  usee  in  this  way • 

The  textbook  should  reflect  quality 
scholarship 

A,    The  text  reflects  contemporary 
scholarship,  including  views  of 
scholars  from  the  area  being  studied 

X 

Focua  la  on  slave  trade  and  US  response 
to  Africa's  development  needs  afrer. 
World  War  II.    Insufficient  coverage  of 

The  facts  are  accurate  and  up-to- 
date  and  not  presented  in  misleading 
ways 

X 

Africa/U.S.  links. 

References  to  Africans  not  knowing  how 
to  maintain  soil  fertility  begs  the 
question  of  why  the  soils  became  inferti 

C.    The  charts,  maps,  and  Illustrations 
are  up-to-date 

NA 

The  terminology  used  to  describe 
other  cultures  is  acceptable  and  accu- 
rate; value-laden  negative  descrip- 

tlonS    ATO  A\/nl(lprl 

X 

Lacks  specificity  in  reference  to 
people,  "wandering  tribes"  is  juxtaposed 
to  "higher  developed  cultures," 

E.    Controversial  Issues  are  treated 
fairly;  diverse  viewpoints  are  pre- 
sented without  bias.    Countries  not 
considered  '•friends**  of  the  United 
States  are  given  fair  treatment. 

NA 
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EVALUATIVE  CRITERIA  Title:   We  the  People 

Publisher':  Heath 
(Africa)  Copyright:  1977 

Reviewer;  • 

u 


i 

Evident 
Throughout 

^Somewhat 
Evident 

Scarcely,  o 
Not  at  all 
Evident 

« 

COMMENTS 

I.    The  text  should  convey  to  the  student 
cultural  and  geographical  diversities 
as  well  as  human  commonalities  in  a 
positive  way. 

•  ** 

A.    Peoples  of  other  cultures  are 
described  without  bias  or  stereotyp- 
ical descriptions ^  Including  ones 
relating  to  sex  roles^  religion^ 
customs »  etc. 

NA    Africans  are  not  portrayed. 

B«    History  is  presented  without  an 
Eurocentric  Western  bias.    All  phases 
of  the  area's  history  are  presented  as 
important  and  of  themselves »  not  Just 
as  they  relate  to  the  West.    The  colo- 
nial period  is  discussed  fairly^ 
presenting  the  negative  as  well  as 
positive  impact. 

X 

History  is  presented  only  as  it  relates 
to  the  West. 

< 
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Evident 
Throughout 

Somewhat 
^ident 

Scarcely »  or 
Kot  at  all 

COMMENTS 

Geography  is  presented  with 
reference  to  human  culture  and  to  the 
areata  political  and  economic  concerns < 
Exotic  but  less  humanly  relevant  gco*-^ 
graphical  features  do  nut  dominate  the 
material..    The  concepts  of  *'contlnen%" 
"country/  and  ''culture^  are  different 
tlated^ 

NA 

D.    Political 9  social 1  and  economic 
issues  are  treated  honestly.  The 

powers  are  analyzed  without  deference 
to  Westernization.    Areas  of  political, 
social,  and  economic  conflict  are 
discussed  openly.    Peoples  are 
described  with  diversity  of  social, 
political,  and  economic  Interests,  not 
as  homogenous  citizens  of  a  nation  or 
area. 

NA 

K.    The  arts  and  music  are  presented 
positively,  showing  diversity  and 
beauty  in  the  cultural  context 

No  reference  to  African  arts. 
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9 

Evidoit 
Throughout  , 

Somewhat 
Evident 

Scarcely »  or 
Not  at  all 
Evident 

t 

F.    Commonalities  in  the  human  expert 
ience  are  made  relevant  to  the  reader* 
There  Is  an  opportunity  to'  draw  conpar* 
isons  and  contrasts  in  lifestyles  and 
institutions. 

X 

No  'such  possibility. 

The  textbook  should  reflect  <iuality 
scholar  ship 

A.    The  text  reflects  contemporary  ' 
scholarship^  including  views  of 
scholars  from  the  area  beinR  studied 

X 

Reference  to  olave  trade  is  inaccurate 
(p*  13  Teachers'  Manual) 

The  facts  are  accurate  and  up«-to*- 
date  and  not  presented  in  misleading 
ways 

X 

Most  Afrl<^an  Slaves  were  not  *  kidnapped 
as  the  authors  say« 

C.    The  charts^  maps»  and  illustrationi 
are  up-to-date 

X 

Mercator  map  is  kuro*^centric  and  should 
not  be  used.    Transkei  is  not  a  nation* 

D.    The  terminology  used  to  describe 
other  cultures  is  acceptable  and  accu** 
rate;  value-laden  negative  descrip- 
tions are  avoided 

African  cultures  are  not  described. 

E*    Controversial  issues  are  treated 
fairly;  diverse  viewpoints  are  pre-* 
sented  without  bias*    Countries  not 
considered  '^frienda^*  of  the  United 
States  are  given  fair  treatment. 

No  controversial  issues  are  discussed  % 

43/ 


4 


EVALUATIVE  CRITERIA  Title:  The  American  Way  . 

Publisher:  HQJ^t  Rinenart  Winston 
(Africa)  Copyright:  1^^^^ 

Reviewer: 


* 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  oi 
Not  at  all 
Evident 

COMHENTS 

Tlie  text  shou^ld  convey  to  the  student 
cultural  and  geographical  diversities 
as  veil  as  human  commonalities  in  a 
positive  way* 

«% 

A«     Peoples  of  other  culturAa  a«*o 
described  without  bias  or  stereotyp- 
ical descriptions.  Including  ones 
relating  to  sex  roles,  religion, 
customs,  etc. 

X 

Complexity  of  African  kingdoms  Is  noted 
and  gives  readers  a  glimpse  Into  those 
diverse  societies « 

B.    History  la  presented  without  an 
Burocentrlc  Western  bias.    All  phases 
of  the  area's  history  are  presented  as 
Important  and  of  themselves,  not  Just 
as  they  relate  to  the  West.    The  colo- 
nial period  Is  discussed  fairly, 
presenting  the  negative  as  well  as 
positive  Impact. 

X 

historical  references  to  African  cultures 
reflect  Western  preoccupation  with  material 
wealth  and  kingdoms;  acephalous  African 
societies  are  not  discussed  although  they 
were  affected  by  the  slave  trade.  No 
reference  to  the  colonial  period. 
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Evident 
Throaghout 

Somewhat 
Evident 

H 
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COMMENTS 

- 

C«    Geography  Is  presented  with 
reference  to  human  culture  and  to  the 
area ''8  political  and  econonic  concerns < 
Exotic  but  less  humanly  relevant  geo'^ 
graphical  features  do  not  dominate  the 
material.    The  concepts  of  "continent,** 
"country,'  and  "culture'  are  diffpten- 
tiated^ 

NA 

D.    Political,  social,  and  economic 
issues  are  treated  honestly.  The 
effects  of  the  dominant  role  of  Westeri 
powers  are  analyzed  without  deference 
to  Westernization.    Areas  of  political, 

firtnlnl      unH   Arofionilc  Conflict  AFfi 

discussed  openly.    Peoples  are 
described  with  diversity  of  social^ 
political^  and  economic  Interests,  not 
as  homogenous  citizens  of  a  nation  or 
area. 

The  discussion  on  the  role  of  the 
Communists  in  Africa  (p*663)  fails 
to  give  the  African,  nations*  views  of 
colonialism  and  domination  by  foreign 
powers  and  fails  to  discuss  the  negative 
role  of  the  UtS.  in  the  anti-colonial 
struggle.    This  section  is  cast  in 
a  **cold  war''  tone. 

• 

£•    The  arts  and  music  are  presented 
positively,  showing  diversity  and 
beauty  in  the  cultural  coi^text 

X 

The  influence  of  African  music  on 
Joplin  is  noted* 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

: 

• 

Ft    Commonalities  In  the  human  exper*** 
lence  are  made  relevant  to  the  reader* 
Tliere  Is  an  opportunity  to  draw  compare 
Isons  and  contrasts  In  lifestyles  and 
institutions* 

- 

NA 

The  textbook  should  reflect  quality 
scholarship 

A.    The  text  reflects  contemporary 
scholarship,  including  views  of 
scholars  from  the  area  being  studied 

X 

References  to  Africa  are  l-lmit-o^i  t-n 
exploration,  slave  trade ^  Back  to  Africa 
Movement  and  the  Barbary  pirates.  Reference 
to  the  Cold  War  Is  one  sided  and  very 
misleading. 

B.    The  facts  are  accurate  and  up-to- 
date  and  not  presented  in  misleading 
ways 

C,    The  charts,  maps,  and  illustrationc 
are  up-to*<*date 

.  ..X.  . 

Refereuce  to  African  kingdoms  as  vaguely 
::ontemporary  Is  Inaccurate. 

The  terminology  used  to  describe 
other  cultures  is  acceptable  and  accu- 
rate; value-laden  negative  descrip- 

bXUllo    olTc  aVOlQcU 

X 

Map  showing  African  kingdoms  Is  undated 
and  therefore  very  misleading. 

stereotypical  words  are  not  used. 

£•    Controversial  issues  are  treated 
fairly;  diverse  viewpoints  are  pre- 
sented without  bias.    Countries  not 
considered  "friends"  of  the  United 
States  are  given  fair  treatment. 

X 

(See  I  D  above.) 
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EVALUATIVE  CRITERIA 
,  (Africa). 


Title}  Thla  Is  America's  Story 
Publisher : Houghton  Mifflin 

Copyright  a978  

Reviewer:  #10 


I.    The  text  should  convey  to  the  student 
cultural  and  geographical  diversities 
as  well  as  human  commonalities  In  a 
positive  way. 


A«    Peoples  of  other  cultures  are 
described  without  bias  or  stereotyp- 
ical descriptions^  including  ones 
relating  to  sex  roles »  religion » 
customs »  etc. 


B«    History  is  presented  without  an 
Eurocentric  Western  bias.    All  phases 
of  the  area's  history  are  presented  as 
important  and  of  themselves »  not  just 
as  they  relate  to  the  West.    The  calo-» 
nial  period  is  discussed  fairly» 
presenting  the  negative  as  well  as 
positive  impact. 
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COMMENTS 


African  peoples  are  not  protrayed. 


Only  Western-related  history  is  presented, 
eg.  Darbary  pirates^  English  defiance  cf 
Spanish  law  in  slave  trade. 
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Evident 
Throughout 

Somewhat 
Evident 
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COMMENTS 

Geography  Is  presented  with 
reference  to  human  culture  and  to  the 
dread's  political  and  econgrolc  concerns 
Exotic  but  leaa  humanly  relevant  geo^ 
graphical  features  do  not  dominate  the 
material.    The  concepts  of  "continent" 
••country/  and  "culture'  are  different 
tlated^ 

NA 

D.    Political)  social y  and  economic 
Issues  are  treated  honestly.  The 
effects  of  the  dominant  role  of  Westeri 
powers  are  analyzed  without  deference 
to  Westernization.    Areas  of  political, 
social,  and  economic  conflict  are 
discussed  openly.    Peoples  are 
described  with  diversity  of  social^ 
political,  and  economic  interests,  not 
as  homogenous  citizens  of  a  nation  or 
area . 

NA 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity  and 
beauty  in  the  cultural  context 

X 

No  mention  of  African  arts  except 
slaves  as  artisans. 
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• 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely »  or 
Not  at  all 
Evident 

p.    CommonalltleB  In  the  human  expert 
lence  are  made  relevant  to  the  reader* 
Tliere  Is  an  opportunity  to  draw  compare 
Isons  and  contrasts  In  lifestyles  and 
institutions. 

No  possibility  of  this. 

4 

The  textbook  should  reflect  quality 
scholarship 

A.    The  text  reflects  contemporary 
scholarship »  including  views  of 
scholars  from  the  area  bein|;  studied 

X 

Scholarship  ia  weak»  in  omission  and 
lack  of  specificity.    Reference  ^o 
U.S.  interest  in  new  nations  of  Africa 
is  Inaccurate. 

B>    The  facts  are  accurate  and  up'-to- 
date  and  not  presented  in  misleading 
ways 

X 

Africa  receives  very  little  factual 
coverage. 

C.    The  charts^  rnaps^  and  lllustratiom 
are  up-to-date 

NA 

!)•    The  terminology  used  to  describe 
other  cultures  is  acceptable  and  accu^ 
rate}  vaiue—iaaen  negative  aescrip** 
Lions  arc  avoided 

African  cultures  are  not  described. 

E.    Controversial  issues  are  treated 
fairly;  diverse  viewpoints  are  pre- 
sented without  bias.    Countries  not 
considered  **friends"  of  the  United 
States  are  given  fair  treatment. 

X 

Controversial  issues  all  avoided ,  except 
for  reference  to  the  Barbery  pirates 
whose  views  are  not  given. 

443 

ERIC 


EVALUATIVE  CRITERIA  Title:  Two Centuries  of  Procreaa 

Publisher:  Laid law   

(Africa)  Copyrleht;  1977  ~ 

Reviewer:  IFlO 


5 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

COMMENTS 

I*    The  text  should  convey  to  the  student 
cultural  and  geographical  diversities 
as  well  as  human  commonalities  in  a 
positive  way. 

A.    Peoples  of  other  cultures  are 
described  without  bias  or  stereotyp- 
ical descriptions,  including  ones 
relating  to  sex  roles,  religion, 
customs,  etc. 

X 

ourat*  rererence  CO  KingdorMSy  some  to 
other  cultures. 

B.    History  Is  presented  without  an 
Eurocentric  Western  bias.    All  phases 
of  the  area's  history  are  presented  as 
Important  and  of  themselves,  not  just 
as  they  relate  to  tii<»  West.    The  colo- 
nial period  Is  discussed  fairly, 
presenting  the  negative  as  well  as 
positive  Impact. 

X 

Brief  but  accurate  reference  to  post 
World  War  II  role  of  Soviets. 

4U 


t 

Evident 
Throughout 

Somewhat 
Evident 

OOP 

COMMENTS 

C,    Geography  Is  presented  with 
reference  to  hunan  culture  and  to  the 
areata  political  and  economic  concerns. 
Exotic  but  less  humanly  relevant  geo* 
graphical  features  do  not  dominate  the 
material..    The  concepts  of  "contlnenr," 
"country/  and  "culture'  are  different, 
tiated^ 

NA 

D.    Political,  social,  ond  economic 
issues  are  treated  honestly.  The 
effects  of  the  dominant  role  of  Wcsteri 
powers  are  analyzed  without  deference 
to  Westernization.    Areas  of  political, 

discussed  openly.    Peoples  are 
described  with  diversity  of  social, 
political,  and  economic  interests,  not 
as  homogenous  citizens  of  a  nation  or 
area. 

NA 

• 

The  arts  and  music  are  presented 
positively,  showing  diversity  and 
beauty  in  the  cultural  context 

No  reference  to  African  arts* 
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II. 


• 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

P«    Commonalities  In  the  human  exper^ 
lence  are  made  rele\^ant  to  the  reader* 
There  Is  an  opportunity  to  draw  compar* 
isons  and  contrasts  In  lifestyles  and 
Institutions. 

X 

Little  reference  to  Africa,  but  the 
Issue  of  a  dominant  culture  Is  raised 
and  could  be  used  In  comparative 
studies. 

The  textbook  should  reflect  quality 
scholarship 

■ '  ■  ■  ' 

A.    The  text  reflects  contemporary 
^scholarship.  Including  views  of 
scholars  from  the  area  belns  studied 

X 

Insufficient  coverage  of  U.S./Africa 
linkages. 

D.    The  facts  are  accurate  and  up«*to- 
date  and  not  presented  In  misleading 
ways 

X 

Africa  receives  very  little  factual"" 
coverage  in  this  book. 

C.    The  charts^  mapd,  and  Illustrations 
are  up-to-date 

NA 

D.    The  terminology  used  to  describe 
other  cultures  Is  acceptable  and  accu- 
rate; value-laden  negative  descrip- 

X 

•LnLerLriual  war    is  useci* 

E.    Controversial  Issues  are  treated 
fairly;  diverse  viewpoints  are  pre- 
sented without  bias.    Countries  not 
considered  "friends"  of  the  United 
States  are  given  fair  treatment. 

NA 
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I. 


EVALUATIVE  CRITERIA 
(Africa) 


Title:  The  Free  and  the  Brava 
Publ Isher :  Rand  McNaiiy 
Copyright  t  1^80 
Reviewer:  a^n  


text  should  convey  to  the  student 
^tural  and  geographical  diversities 
as  veil  as  human  commonalities  in  a 
positive  way. 


A.    Peoples  of  other  cultures  are 
described  without  bias  or  stereotyp- 
ical descriptions^  Including  ones 
relating  to  sex  roles^  religion^ 
customs g  etc. 


B.    History  is  presented  without  an 
i^iirocentric  Western  bias.    All  phases 
ot  the  area *8*his tor y  are  presented  ^s 
important  and  of  themselves »  not  Just 
as  they  relate  to  the  West.    The  colo- 
nial period  is  discussed  fairly^ 
presenting  the  negative  as  well  as 
positive  impact* 
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COMMENTS 


Little  coverage    but  author  underlines  ^ 
the  diversity  of  African  people  coming 
to  America,  comparing  it  to  the  diversity 
of  Europeans ♦ 


History  is  presented  only  as  it  relates 
to  the  West. 
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Geugraphy  la  presented  with 
reference  to  huiQdn  culture  and  to  the 
areata  political  and  economic  concerns 
Exotic  but  less  humanly  relevant  geo*** 
graphical  features  do  not  dominate  the 
material.    The  concepts  of  "contlnen^^* 
"country/  and  "culture'  are  different 
tlated^ 


D,    Political,  social,  and  economic 
issues  are  treated  honestly*  The 
effects  of  the  dominant  role  of  Western 
powers  are  analyzed  without  deference 
to  Westernization.    Areas  of  political 
social,  and  economic  conflict  are 
discussed  openly.     Peoples  are 
described  with  diversity  of  social, 
political,  and  economic  interests »  not 
m8  homogenous  citizens  of  a  nation  or 
^rea. 
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M.     The  arts  and  music  are  presented 
positively,  showing  diversity  and 
beauty  In  the  cultural  context 
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COMMENTS 


NA 


NA 


There  is  a  brief  reference  to  African 
musical  influence  on  jazz. 
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Evident 
Throughout 

Sootevhat 
Evident 

Scarcely ,  or 
Not  at  all 
Evident 

F.    Commonalities  in  the  human  exper^ 
icnce  are  made  relevant  to  the  reader. 
There  is  an  opportunity  to  draw  compare 
laons  and  contrasta  in  lifestyles  and 
iiistitutions« 

X 

Such  references  are  lacking. 
 — 

The  textbook  should  reflect  quality 
scholarship 

A.    The  text  reflects  contemporary 
scholarship,  including  viewa  of 
scholars  from  the  area  being  studied 

X 

Focus  on  slave  trade;  insufficient 
coverage  before  and  after  that  period 

B.    The  facts  are  accurate  and  up*-to- 
date  and  not  presented  in  misleading 
ways 

X 

Few  facts  are  given  about  Africa. 

C.    The  charts,  maps,  and  illustrationt 
are  up-to-date 

NA 

D.    The  terminology  used  to  describe 
other  cultures  is  acceptable  and  accu- 
race;  value-laden  negative  descrip- 
tions are  avoided 

X 

Author  avoids  stereotypical  words. 

E.    Controversial  issues  are  treated 
fairly;  diverse  viewpoints  are  pre- 
sented without  bias.    Countries  not 
considered  "friends''  of  the  United 
States  are  given  fair  treatment. 

NA 
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EVALUATIVE  CRITERIA 
(Africa) 


"^^tl^'       American  Adventures 
Publisher ;sohn^A«^^n 
Copyright ;  i97g 
Reviewer:  HO 


The  text  should  convey  to  the  student 
cultural  and  geographical  diversities 
as  well  as  human  commonalities  in  a 
positive  way. 


A.    Ptiopleii  of  other  cultures  are 
described  without  bias  or  stereotyp- 
ical descriptions,  including  ones 
relating  to  sex  roles,  religion, 
customs,  etc. 


B.    History  is  presented  without  an 
Eurocentric  Western  bias.    All  phases 
of  the  area's  history  are  presented  as 
important  and  of  themselves,  not  just 
as  they  relate  to  the  West.    The  colo- 
nial period  is  discussed  fairly, 
ptesouting  the  negative  as  well  as 
positive  impact. 


African  peoples  are  not  portrayed. 


African  history  is  not  covered,  except 
for  very  brief  reference  to  the  slave 
trade. 
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Evident 
Throughout 

Somewhat 
Evident 

r  — 

Scarcely,  or 
Not  ac  all 

COMMENTS 

• 

Geography  la  presented  with 
reference  to  human  culture  and  to  the 
areata  political  and  economic  concerns < 
Exotic  but  leaa  humanly  relevant  geo^ 
graphical  features  do  not  dominate  the 
material.    The  concepts  of  '^continent;'* 
"country/'  and  "culture'  are  different 
tiated^ 

» 

NA 

« 

u«    roxxcicaiy  sociaXy  ana  ecunuinxc 
issues  are  treated  honestly.  The 
effects  of  the  dominant  role  of  Westeri 
powers  are  analyzed  without  deference 
to  Westernization*    Areas  of  political, 
social*  and  economic  conflict  are 
discussed  openly.    Peoples  are 
described  with  diversity  of  social, 
political,  and  economic  interests,  not 
as  homogenous  citizens  of  a  nation  or 
area* 

NA 

K.    The  arts  and  music  are  presented 
positively,  showing  diversity  and 
beauty  in  the  cultural  context 

X 

One  color  photo  shows  African  instru- 
ments and  a  Yoruba  dance* 
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F,    Conusonallties  in  the  'human  exper-^ 
lence  are  nade  relevant  to  the  reader* 
There  Is  an  opportunity  to  draw  compar 
Isons  and  contrasts  In  lifestyles  and 

Institutions.  

II*  The  textbook  should  reflect  quality 
scholarship 


A.  The  text  reflects  contemporary 
scholarship,  Including  views  of 
scholars  from  the  area  being  studied 

B.  The  facts  are  accurate  and  up<"to- 
date  and  not  presented  In  misleading 
ways  


C.    The  charts,  maps,  and  illustratlont 

are  up-to-date  

U.    The  terminology  used  to  describe 


other  cultures  Is  acceptable  and  accu- 
rate; value-laden  negative  dcscrlp- 
tlons  arc  avoided 


E.    Controversial  Issues  are  treated 
fairly;  diverse  viewpoints  are  pre- 
sented without  bias.    Countries  not 
considered  "friends"  of  the  United 
States  are  ^iven  fair  treatment. 
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No  possibility  of  this  vls^a-vls  Africa^ 


Scholarship  Is  weak,  In  omission  and 
In  lack  of  scope  of  US/Africa  linkages. 


7  million  Is  half  the  number  of  persons 
taken  as  slaves* 


NA 


African  cultures  are  not  described. 


Controversial  issues  are  not  presented* 
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EVALUATIVE  CRITERIA  Title J   America!  America! 

Publlaher:  Scott' PoreBmao 
(Africa).  Copyright:  1980 

Reviewer:  ^'lO 


u 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely »  o: 
Kot  at  all 
Evident 

COMMENTS 

I.    The  text  should  convey  to  the  student 
cultural  and  geographical  diversities 
as  well  as  human  commonalities  in  a 
positive  way. 

A.    Peoples  of  other  cultures  are 
described  without  bias  or  stereotyp- 
ical descriptions^  including  ones 
relating  to  sex  roles»  religion^ 
customs »  etc. 

X 

Coverage  is  limited  to  West  African 
kingdoms • 

B.    History  is  presented  without  an 
Eurocentric  Western  bias.    All  phases 
of  the  area^s  history  are  presented  as 
important  and  of  themselves,  not  Just 
as  they  relate  to  the  West.    The  colo- 
nial period  is  discussed  fairly, 
presenting  the  negative  as  well  as 
positive  impact* 

X 

Historical  references  to  African 
cultures  reflect  Western  preoccupation 
with  material  wealth  and  kingdoms; 
acephalous  African  societies  ar^  not 
discussed  although  they  were  affected 
by  the  slave  trade.    No  reference  to 
the  colonial  periodt 
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Evident 
Throughout 

Somevhat 
Evident 

1  

Scarcely y  or 
Not  at  all 

COMMENTS 

Geography  is  presented  with 
reference  to  human  culture  and  to  the 
area'-s  political  and  economic  concerns 
Exotic  but  less  humanly  relevant  geo-^ 
graphical  features  do  not  dominate  the 
material.    The  concepts  of  "continent" 
"country/  and  "culture*  are  differen-. 
tiated^ 

NA 

D.    Political^  social^  and  economic 
Issues  arc  treated  honestly.  The 
erieccs  or  cne  dominanc  role  or  Westeri 
powers  are  analyzed  without  deference 
to  Westernization.    Areas  of  political, 
social^  and  economic  conflict  are 
discussed  ooenlv*     Pennlefi  or^ 
described  with  diversity  of  social^ 
political^  and  economic  Interests »  not 
as  homogenous  citizens  of  a  nation  or 
area. 

NA 

E.    The  arts  and  music  are  presented 
positively^  showing  diversity  and 
beauty  in  the  cultural  context 

X 

Reference  is  made  to  syncopation  and 
poly rhythms  of  African  music  in  Scott 
Joplln*8  work. 
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Evident 
Throughout 

Somevhat 
Evident 

Scarcely »  or 
Not  at  all 
Evident 

F.    Coounonalitlea  In  the  human  expert 
ience  are  made  relevant  to  the  reader. 
There  la  an  opportunity  to  draw  compar* 
isona  and  contraata  In  llfeatyles  and 
institutions. 

X 

Examples  of  civillzatlona  and  of  Indi 
vldual  persona  from  Africa  lend  them* 
selves  to  this  possibility  although 
the  author  does  nut  make  these 
comparisons. 

The  textbook  should  reflect  quality 
scholarship 

A.    The  text  reflects  contemporary 
scholarship^  including  views  of 
scholars  from  the  area  being  studied 

X 

Insufficient  coverage  after  the  alave 
trade. 

B«    The  facts  are  accurate  and  up«to** 
date  and  not  presented  in  misleading 
ways 

X 

C.    The  charts^  maps»  and  lllustratlom 
are  up-to-date 

X 

Good  single  map  of  slave  trade. 

Ut    The  terminology  used  to  describe 
other  cultures  Is  acceptable  and  accu* 
rate;  value- laden  negative  descrip- 
tions are  avoided 

X 

"Tribe"  is  used. 

E*    Controversial  iissues  are  treated 
fairly;  diverse  viewpoints  are  pre- 
sented without  bias.    Countries  not 
considered  "friends"  of  the  United 
States  are  given  fair  treatment. 

NA 
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EVALUATIVE  CRITERIA 
(Africa) 


I*    The  text  should  convey  to  the  student 
cultural  and  geographical  diversities 
as  well  as  human  commonalities  in  a 
positive  way. 


A.    Peoples  of  other  cultures  are 
described  without  bias  or  stereotyp- 
ical descriptions^  including  ones 
relating  to  sex  roles^  religioni 
customs I  etc. 


B.    History  is  presented  without  an 
Eurocentric  Western  bias.    All  phases 
of  the  area's  history  are  presented  as 
important  and  of  themselves »  not  just 
as  they  relate  to  the  West.    The  colo- 
nial period  is  discussed  fairly^ 
presenting  the  negative  as  well  as 
positive  impact. 
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Title:  Let, 
Publisher:^ 
Copyright  r| 
Reviewer: 


Freedom  Ring 
Silver  Burdett 
1980  

no 


COMMENTS 


Unusual  amount  of  detail  on  African 
cultures 9  without  bias. 


Historical  references  to  African  cultures 
reflect  Western    preoccupation  with  material 
wealth  and  kingdoms;  acephalous  African 
societies  are  not  discussed  although  they 
were  affected  by  the  slave  trade.  No 
reference  to  the  colonial  period. 
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Evident 
Throughout 

Somewhat 
Evident 
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COMMENTS 

Geography  id  presented  with 
reference  to  human  culture  and  to  the 
area's  political  and  economic  concerns, 
Exotic  but  less  humanly  relevant  geo*"^ 
graphical  features  do  not  dominate  the 
•material*    The  concepts  of  "continen%" 
"country and  "culture*  are  differen'* 
tlatedi. 

NA 

b.    Political 1  social 1  and  economic 
issues  are  treated  honestly.  The 
effects  of  the  dominant  role  of  Weste|;t 
powers  are  analyzed  without  deference 

L}oo^c» v^n  1 9A t*lcin ^     Ar^Afl  of  DOlitlcal* 

social t  and  e%:onomic  conflict  are 
discussed  ^  lenly.    Peoples  are 
described  with  diversity  of  social^ 
political,  and  economic  interests »  not 
as  homogenous  citizens  of  a  nation  or 
area. 

MA 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity  and 
beauty  in  the  Cultural  context 

1 

No  mention  of  African  arts  in  America. 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Noc  at  all 
Evident 

F«    CoDunonalltles  In  the  human  exper*-* 
lence  are  nade  relevant  to. the  reader. 
There  la  an  opportunity  to  draw  compare 
iaona  and  contraata  In  llfeatylea  and 
Institutions. 

X 

Examples  of  civilizations  and  of 
Individual  persons  from  Africa  lend 
themselves  to  this  possibility  althouj 
the  author  does  not  make  these 
comparisons. 

II*  The  textbook  should  reflect  quality 
acholarahlD 

A«    The  text  reflects  contemporary 
scholarship,  Including  views  of 
scholars  irorn  the  area  belne  studied 

X 

insutrxcient  coverage  after  the  slave 
trade. 

B«    The  facta  are  accurate  and  up-to- 
date  and  not  presented  In  misleading 
ways 

X 

C.    The  charts,  maps,  and  lllustratlom 
are  up«*to*date 

NA 

D.    The  terminology  used  to  describe 
other  cultures  Is  acceptable  and  accu- 
rate; value- laden  negative  descrip- 
tions are  avoided 

X 

Stereotypical  words  are  not  used. 

El*    vtuutruvcrsiai  issues  are  Cireacea 
fairly;  diverse  viewpoints  are  pre- 
sented without  bias.    Countries  not 
considered  "friends"  of  the  United 
States  are  given  fair  treatment. 

NA 

 1  —  
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EVAhUATlVE  CRITERIA 

(Sovlot  Union  m\d  Enstcni  Europe) 


I.    The  text  should  convoy  to  the  student 
cultural  and  geographic  diversities 
as  well  as  human  comntonulitles  In  a 
puHlLlvu  way. 

r»eo|iles  of  other  cultures  are 
described  without  bias  or  stereo- 
typical descriptions.  Including 
ones  relating  to  sex  roles, 
rcllKton  customs,  etc. 

u7~lUHiory  la  presented  without  an 
cui-Qcentrlc  Western  bias.  All 
phuaes  of  the  area's  history  are 
presented  as  Important  In  and  of 
themselves,  not  Just  as  they 
relate  to  the  West.  The  colonial 
period  Is  discussed  fairly, 
presenting  the  negative  as  well 
as  positive  Impact. 


Titles  American  Hlstorv  for  Today 

Publlflher!  Glnn  and  Company  

Copyright  t  1972  

Reviewer :  - 


Comments 


X 


X 


Especially  in  relation  to 
Africa  and  the  American 
Indian 


Evident 
Throughout 

Somewhat 
Evident 

1 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

C.    Geography  is  presented  with 
reference  to  human  culture  ond 
to  the  area's  political  and 
economic  concerns.    Exotic  but 
less  humanly  relevant  geographic 
cal  features  do  not  dominate 
the  material.    The  concepts  of 
"continent,"  "country,"  and 
"culture"  arc  differentiated. 

« 

X 

D.    Political,  social,  and  economic 
Issues  are  treated  honestly. 
The  effects  of  the  doDilnant  role 
of  Western  powers  are  onulyzcd 
without  dlference  to  Wosterni- 
!!nCion.    Areas  of  political, 
social,  and  economic  conflict 
arc  discussed  openly.  Peoples 
uru  descrlhod  with  diversity 
of  social,  pulltlcul  and 
economic  interests,  not  us 

or  urea.  • 

X 

Topics  relevant  to  the 
Soviet  Union*  and  East 
Europe  are  not  treated 
honestly 

\i.    Tito  arts  and  tnuHlc  arc  presented 
poHitlvoly,  showing  diversity 
and  beauty  in  the  cultural 
context. 

X 

4GU 
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* 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

* 

Comments 

Commonalities  In  the  human 
experience  are  made  releveant 
to  the  reader*    There  ia  an 
opportunity  to  draw  comparisons 
and  contrasts  in  lifestyles 
and  instutions* 

X 

II.    The  textbook  should  reflect  quality 
scholarship: 

A,    The  text  reflects  contemporary 
scholarship.  Including  views  of 
scholars  from  the  area  boing 
studied. 

X 

B.    The  facts  are  accurate  and 
up-to-date  and  not  presented 
Ju  misleading  wayH. 

X 

C.    Tliu  charts,  luapH,  and 

il lust rat Ions  arc  up-to-date. 

X 

461 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Conunents 

D,    The  terminology  used  to  describe 
other  cultures  l3  acceptable 
and  accurate;  value-laden  negative 
descriptions  are  avoided* 

X 

Extremely  f request  use  of 
value-laden  negative  terms 

£•    Controvurstal  Issues  are  treated 
fnlriy;  diverse  viewpoints  are 
presented  wltlmut  bias.  Countries 
not  conslderiid  "friends"  of  the 
United  Statcb  are  given  fair 
treatment* 

X 

Soviet  Union  Is  presented 
in  a  very  negative  and 
biased  fashion 

t 
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EVALUATIVE  CRITERIA 

(Soviet  Union  and  Eastern  Europe) 


Title:  America i  Ita  Pcnpioa  anH  Values 
Publisher ;   Harcourt.  Brarp  &  .TnvAnnvich 

Copyright:  1979  

Reviewer ;  111   . 


«  1 

Evident 
Throughout 

\ 

CM  4-f 
>  01 

Scarcely,  or 
Not  at  all 
Evident 

Connnent£» 

I.    The  text  should  convey  to  the  student 
cuUural  and  geographic  diversities 
aa  well  as  human  commonalities  in  a 
positive  way. 

A 

A,    Peoples  of  other  cultures  are 

desdrlbed  without  bias  or  stereo- 
typical descriptions.  Including 
ones  relating  to  sex  roles, 
religion  customs,  etc. 

X 

U.    History  is  presented  without  an 
eurocentric  Western  bias.  All 
phases  of  the  area's  history  are 
presented  aa  important  in  and  of 
themselves,  not  just  as  they 
relate  to  the  West.  The  colonial 
period  is  discussed  fairly, 
presenting  the  negative  as  well 
as  positive  impact. 

X 

461 


Evident 
Thrpughout 

Somewhat 
Evident 

L 

u 
o 

01  d 

^  i! 
$^  tj 

Id  -  M 
U  0  > 
CO  »  W 

Comments 

C.    Geography  la  presented  with 
reference  to  human  culture  ^nd 

vu  Luu  urou  B  poxivXCuA  snci 

economic  concerns.    Exotic  but 
less  humanly  relevant  geographi** 
cal  features  do  not  dominate 
the  material.    The  concepts  of 
••continent,"  "country,"  and 
"culture"  are  differentiated. 

X 

Especiallv  strons  on 
geography  to  economic 
concerns 

D.    Political  1  social,  and  liconomlc 
Issues  are  treated  honestly. 
The  effects  of  the  dominant  role 
of  Western  povicra  are  analyzed 
withoi^  diference  to  Vesternlir 
nation.    Areas  of  political^  ' 
social  1  and  economic  conflict 
are  discussed  openly.  Peoples 
are  described  with  diversity 
ot  social,  political  and 
economic  interests,  not  as 
honogenous  citizens  of  a  nation 
or  area. 

1 

i 

X 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity 
and  beauty  in  the  cultural 
context. 

X 

Inserts  on  art  in  American 
life  Is  appreciated 

ERIC 
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I 
I 


Yl    Commonalities  in  tho  huinun 
experience  are  made  Yelevcant 
to  the  reader •    There  la  an 
opportunity  to  draw  comparisons 
and  contrasts  in  lifestyles 
and  Instutions. 


II.    The  textbook  should  reflect  quality 
scholarship: 


A,    The  text  reflects  contemporary 
scholarship t  Including  views  of 
scholars  from  the  area  being 
studied. 


The  facts  are  accurate  and 
up-*to-date  and  not  presented 
In  misleading  ways. 


C.    The  charts 9  maps,  and 

lllur tratlons  are  up-to-date, 


o 

4-1  M 

8  ^ 


4J 

CO  M 


U 
O 


01  44  d 

u  Id  qI 

U  'O 

CO  ^  W 


Comments 


Common  human  experiences 
in  relation  to  family  life 
is  noted  but  not  for  Soviet 
Union 


\ 


Accurate  but  sometimes 
misleading  since  all  sides 
of  an  issue  are  not  always  pijesented 


Some  charts  are  excellent 
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J 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

D.    The  terminology  used  to  describe 

other  ctiltiipfifi  Ifi  i)r*rAntnti1  A 

and  eccurate;  value-laden  negative 
descriptions  are  avoided. 

X 

4 

E.    Controversial  Issues  are  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias.  Countries 
not  considered  "friends"  of  the 
United  States  are  given  fair 
treatment • 

X 

The  U.S.S.R.  is  certainly 
seen  as  an  enemy  and  an 
unbalanced  picture  of  the 
po6t-1945  era  results 

46y 


EVALUATIVE  CRITERIA 

(Soviet  Union  and  Bastern  Europe) 


Title;   We  the  People  

Publisher;    D«C.  Heath  &  Company 

Copyright  t  1977  

Reviewer ;  911  


f 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

I.    The  text  should  convey  to  the  student 
cultural  and  geographic  diversities 
as  well  as  human  commonalities  in  a 
))OH  It  Ivo  uny. 

X 

Narrative  is  too  weak  to 
handle  this  in  any  in*«depth 
fashion 

A,    PfoplcH  ot  other  cultures  are 

described  without  bias  or  stereo- 
typical descriptions,  including 
ones  relating  to  sex  roles, 
religion  customs,  etc. 

X 

li.    HiaLory  is  presented  without  an 
eurocentric  Western  bias.  All 
phases  of  the  area's  history  are 
presented  as  important  in  and  of 
themselves,  not  Just  as  they 
relate  to  the  West*  The  colonial 
period  is  discussed  fairly, 
presenting  the  negative  as  well 
as  positive  impact. 

X 

Difficult  to  Judge 
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1 

Evident 
Throughout 

Somewhat  , 
Evident 

'  Scarcely,  or 
Not  at  all 
Evident 

Comments 

C.    Caography  Is  presented  with 
reference  to  human  culture  and 
to  the  rrea^s  political  and 
economic  concerns.    Exotic  but 
less  humanly  relevant  geographi- 
cal features  do  not  dominate 
the  material.    The  concepts  of 
"continent,"  "country,"  and 
•/culture"  are  differentiated. 

X 

D*    Political,  social,  and  economic 
issues  arti  treated  honestly. 
The  uffectt;  of  the  dominant  role 
of  Western  powers  are  analysccd 
without  dlferenco  to  Westernl-* 
zntion.    Areas  of  political, 
social,  and  economic  conflict 
are  discussed  openly.  Peoples 
are  described  with  diversity 
of  social,  political  and 

eC!OUOltlLc    lutlQ¥*9MtM.    nnt  iin 

W      V  k  t  will  VVv      A  •  ft  W  V»  l»       C9  W  O  ,       1         V      U  *J 

honogenous  citizens  of  a  nation 
or  area. 

X 

Socialism  and  communism  is 
virtually  ignored 

T\\Q  iivls  and  music  are  presented 
positively,  showing  diversity 
and  beauty  in  the  cultural 
^  context. 

X 

T~Commonalltie0  In  the  human 
experience  are  made  releveant 
to  the  reader •    There  la  an 
opportunity  to  draw  comparisons 
and  contrasts  in  lifestyles 
and  instutlons. 


II,    The  fccKtbook  should  reflect  quality 

scholarship: 


A.    The  text  reflects  contemporary 
ncholarshlp,  including  views  of 
Bcholars  from  the  area  being 
H I ud I ed • 


The  facta  are  accurate  and 
up-to-date  and  not  pvesunted 
In  misleading  ways. 


The  charts,  maps.,  and 

llUirtt  rat  Ions  are  up-to-date, 
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I 


(0 
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8  *H 
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O 


rHI  W 

u  Id  S 

^  M 


Comments 


Very  few  comparisons  to 
non-American  experiences 


The  narrative  la  not 
detailed  


Facts  are  more  often  mis- 
leading rather  than  Incorrec^ 
or  out  of  date 
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Evident 
Throughout 

Somewhat 
Evident 

;   Scarcely,  or 
Not  at  all 
Evident 

Comments 

Dt    The  terminology  used  to  describe 
other  cultures  Is  acceptable 
and  accurate;  value-laden  negative 
descriptions  are  avoided* 

X 

E«    Controversial  Issues  are  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias*  Countries 
IXC :  conaidured  "friends'^  of  the 
United  States  are  given  fair 
treatment. 

X 

Controversial  Issues  are 
not  really  discussed 

472 


EVALUATIVE  CRITERIA 

(Soviet  Union  and  Eastern  Europe) 


Title;  Thp  Amarlran  Way  

Publisher;  Holt.  Rlnehart  ^  Winston 

Copyright;  1979  

Reviewer :  #li  


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

id 

itially 

I.    The  text  should  convey  to  the  student 
cultural  and  geographic  diversities 
as  well  as  human  commonalities  in  a 
positive  way. 

X 

A,    Peoples  of  other  cultures  are 

described  without  bias  or  stereo- 
typical descriptions,  including 
ones  relating  to  sex  roles , 
religion  customs,  etc. 

X 

li.    History  is  presented  without  an 
euroccntric  Western  bias.  All 
phases  of  the  area's  history  are 
,  presented  as  Important  in  and  of 
themselves,  not  Just  as  they 
relate  to  the  West*  The  colonial 
period  is  discussed  fairly, 
presenting  the  negative  as  well 
as  positive  impact. 

X 

Difficult  to  Judge  since 
"colonial  period"  not  really 
relevant  to  this  reviewer,  a 
eurocentricism  is  only  tange 
related  to  a  U.S.  history 
textbook 

I 

{  • 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
^  Not  at  all 
[  Evident  i 

Comments 

C.    Geography  is  presented  with 
reference  to  human  culture  and 
to  the  area's  political  and 
economic  concerns.    Exotic  but 
less  humanly  relevant  geographi- 
cal features  do  not  dominate 
the  material.    The  concepts  of 
"continent,"  "country,"  and^ 
"culture"  are  differentiated. 

X 

D.    Political,  social,  and  economic 
Issues  are  treated  honestly. 
TIio  effects  of  the  dominant  role 
of  Western  powers  are  analyzed 
without  diference  to  Westerni- 
zation.   Areas  of  political, 
social,  and  economic  conflict 
arc  discussed  openly.  Peoples 
are  described  with  diversity 
of  social,  political  and 
economic  interests,  not  as 
hoaogenous  citizens  of  a  nation 
or  area. 

X 

I 
i 

\ 

Especially  good  on  various 
ethnic  and  racial  groups  of 
the  U.S. 

E.    The  arts  and  music  are  presented 
positively,  showing  diversilty 
and  beauty  in  the  cultural 
context. 

X 

EMC 


475 
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T:    Commonalities  in  the  human  ^ 
experience  are  made  releveant 
to  the  reader.    There  la  an 
opportunity  to  draw  comparisons 
and  contrasts  in  lifestyles 
and  Instutions, 


o 

no  O 


0 

H 

c/3  se: 

Comments 


The  history  of  non-elites 
in  U.S.  is  personalised 


The  textbook  should  reflect  quality 
scholarship: 


A.    The  text  reflects  contemporary 
scholarship,  including  views  of 
scholars  from  the  area  being 
studied. 


The  facts  are  accurate  and 
up-to-date  and  not  presented 
in  misleading  ways. 


C.    The  charts,  maps,  and 

illustrations  are  up-to-dcte. 


Excellent' maps 
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Evident 
Throughout 

Somewhat 
Evident  I 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

D.    Tho  terminology  used  to  describe 
other  cultures  Is  acceptable 
and  accurate;  value-laden  negative 
descriptions  are  avoided* 

X 

E*    Controversial  issues  are  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias*  Countries 
not  considered  **frlends"  of  the 
United  States  are  given  fair 
treatment • 

X 

Weak  on  the  cold  war  and 
explaining  socialism  and 
communism 

I 
I 

I 

I 
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EVAhUATlVIJ  CIUTERIA 

(Soviet  Union  and  Eastern  Europe) 


Title; Thl8  la  America's  Storv 
Publ Lahert  Houghton-Mifflin  Compaiiy. 

Copyright:  1978  

Reviewer :  #11  


Evident 
Throughout 

Somewhat 
Evident 

Scarcely 5  or 
Not  at  ail 
Evident 

Comments 

I.    The  text  should  convey  to  the  student 
cultural  and  geographic  diversities 
as  wo  11  HH  tuiman  commonalillcs  In  a 
pDs  i I t vu  way • 

X 

A.    l'oc)pU»H  of  other  culturoH  nru 

described  without  bias  or  stereo- 
typical descriptions,  including 
ones  relating  to  sex  roles, 
ri*lJglon  customs,  etc. 

X 

H.    Ill  story  1b  presented  without  an 
eiirt>cH»ntric  Western  bias.  All 
phases  of  the  area's  history  are 
presented  as  important  in  und  of 
themselves,  not  just  as  they 
rrlate  to  the  West*  The  colcMiIal 
period  iH  discussed  fairly, 
presenting  the  negative  as  well 
as  positive  impact. 

X 

I  felt  that  the  textbook 
was  extremely  provincial  am 
related  all  events  to  the 
U.S. 

47j 

ERIC 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

C.    Geography  is  presented  with 
reference  to  human  culture  and 
CO  cnu  area  a  poiiticux  and 
economic  concerns «    Exotic  but 
less  humanly  relevant  geographi- 
cal features  do  not  dominate 
the  material.    The  concepts  of 
"continent,"  "country,"  and 
"culture"  are  differentiated. 

X 

D.    Political,  social,  and  economic 
Issues  are  treated  honestly, 
Tlio  effects  of  the  dominant  role 
of  Western  powers  are  analyzed 
without  dlference  to  Westerni- 
zation.   Areas  of  political, 
social,  and  economic  conflict 
aie  discussed  openly.  Peoples 
are  described  with  diversity 
of  social,  political  and 
economic  Interests,  not  as 
honogenous  citizens  of  a  nation 
or  area. 

f 
t 
I 

X 

I 

As  above,  few,  if  any, 
non-U. S.  developments  are 
seen  in  their  setting.  Yet 
the  issues,  save  McCarthyism 
presented 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity 
and  beauty  in  the  cultural 
context . 

1 

X 

er|c 
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[  Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Kot  at  all 
Evident 

Comments 

F.    Commonalities  In  the  human 
experience  are  made  releveant 
to  the  reader.    There  is  an 
opportunity  to  draw  comparisons 
and  concrascs  in  xxjteswyxes 
and  ins tut ions. 

Y 
A 

11.    The  textbook  should  reflect  quality 
scholarship: 

A.     riic  text  reflects  contemporary 
scholarship.  Including  views  of 
scholars  from  the  area  being 
studied. 

X 

Strong  on  macro  econoaiic 
issues 

The  facts  are  accurate  and 
up-to-date  and  wot  presented 
In  misleading  ways. 

X 

C.    The  charts,  maps,  and 

illustrations  are  up-to-date. 

X 

1 
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• 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

H.    The  terminology  used  to  describe 
other  cultures  Is  acceptable 
and  accurate;  value-laden  negative 
descriptions  are  avoided. 

X 

Soviet  Union  and  Russia  are 
used  interchangeably •  Also, 
Bolshevists,  rather  than 
Bolshevik 

E.    Controversial  Issues  are  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias.  Countries 
not  considered  "friends"  of  the 
United  States  are  given  fair 
treatment • 

X 

For  example,  while  co.nmunism 
Is  given  an  extended  explanat  i 
I  felt  the  coverage  was 
somewhat  bias.    Also  McCarth>] 
is  omitted. 

I 

I 
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EVALUATIVE  CRITERIA 

(Soviet  Union  and  EasCarn  Europe) 


Title;  The  Free  and  the  Brave 
Publiaher;  Rand>  McNallv  &  Company 

Copyright:  1980  

Reviewer :  ijll  


• 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Kot  at  all 
Evident 

Comments 

I.    The  text  should  convey  to  the  student 
culthral  and  geographic  diversities 
us  well  as  human  commonalltiea  in  a 
po}> (I  I vu  way. 

X 

A.    Peoples  of  other  cultures  are 

described  without  bias  or  stereo- 
typical descriptions.  Including 
ones  relating  to  sex  roles, 
rolij'ion  cuslomH,  etc. 

X 

But  only  if  suggested 
exercises  are  completed  by 
the  students 

^ir.    ifhiltuy  Is  pruHented  without  an 
euructMttric  Western  bias.  All 
phaHCt;  of  the  area's  history  are 
presented  as  important  in  and  of 
tliumselves,  not  just  as  they 
relate  to  the  West*  The  colonial 
period  is  discussed  fairly, 
presenting  the  negative  as  well 
as  positive  impact. 

X 

Difficult  to  Judge 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

1 

»                                          .  _ 

Comments 

C«    Geography  Is  presented  with 
reference  to  human  culture  and 

economic  concerns.    Exotic  but 
less  humanly  relevant  geographic- 
cal  features  do  not  dominate 
the  material.    The  concepts  of 
"contliient/^  "country,"  and 
"culture"  are  differentiated. 

X 

D.    Pollticalt  social^  and  economic 
iBsues  arc  treated  honestly. 
The  effects  of  the  dominant  role 
of  Western  powers  are  analyeed 
without  dlference  to  Westerni-* 
jcatlon.    Areas  of  political^ 
hociui 1  ana  economic  contiict 
arc  discussed  openly.  Peoples 
are  described  with  diversity 
of  social,  political  and 
economic  interests,  not  as 
honogenous  citizens  of  a  nation 
or  area. 

1 

X 

\ 

Generally  a  good  job  on  the 
economic  aspects  of  U.S. 
history^  but:  not  strong  on 
either  commumism  or  the 
U.S.S.R. 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity 
and  beauty  in  the  cultural 

contcy.t  • 

X 

* 
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Commonnlltles  In  the  human 
experience  are  made  releveant 
to  the  reader.    There  Is  an 
opportunity  to  draw  comparisons 
and  contrasts  in  lifestyles 
and  instutions. 


II.    The  textbook  should  reflect  quality 
scholarshl{^  ^ 


H.    The  text  reflects  contemporary 
scholarship,  including  views  of 
scholars  from  the  area  being 
studied. 


B.    The  facts  are  accurate  and 
up-to-date  and  not  presented 
in  misleading  ways. 


^C,    The  charts,  maps,  and 

illustrations  are  up-to-date. 
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p^  (0 


4J 

(4  <u 


H 
> 


U)  »  U) 


Comments 


The  post  Civil  War  topical 
chapters  are  helpful  in 
portraying  some  themes  in 
terms  of  commonality,  yet 
the  focus  is  not  Internationa 


The  consistency  of  ••somewhat  avident'* 
checks  reflects  the  lact  of  commitment 


Otherwise  good  text 


Questions  posed  under  inserts 
are  valuable 
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Evident 
Throughout 

Somewhat 
i  Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

D«    The  terminology  used  to  describe 
other  cultures  is  acceptable 
and  accurate;  value-laden  negative 
descriptions  are  avoided. 

/ 

X 

£•    Controversial  issues  are  treated 

fairly;  diverse  viewpoints  are  j 
piosented  without  bias.  Countries/ 
not  considered  "friends"  of  the  y 
United  States  are  given  fair  / 
treatment ,  ( 

X 

Most  controversial  issues  are 
discussed,  except  an 
explanation  of  coramumism 

L  / 
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EVALUATIVE  CRITERIA 

(Soviet  Union  and  Eastern  Europe) 


Title:  Two  Centuflea  of  Profereas 

Publisher;  Laldlaw  Brothers  ^ 

Copyf  ifth,t :  1977  -  

Rev  J  ewer;  tfll  ^  '  . 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

f 

*  * 

Comments 

■  ■  '   j^'^'    '  ■ 

I.    The  text  should  convey  to  the  student 
cultural  and  geographic  diversities 
as  well  an  human  commonalities  in  a 
poslLlvu  way* 

X 

Generally  good  narrative,  but 
lack  of  an  International 
focus 

A.    Peoples  of  other  cultures  are 

described  without  bias  or  stereo- 
typical descriptions,  IncludlnB 
ones  relating  to  sex  roles, 
religion  customs,  etc. 

X 

U.    History  is  presented  without  an 
ciurocentric  Western  bias.  All 
phases  of  the  area^s  history  are 
presented  as  important  in  and  of 
themselves,  not  just  as  they 
relate  to  the  West.  The  colonial 
period  Is  discussed  fairly^ 
presenting  the  negative  as  well 
as  positive  impact. 

X 

— ^ 

H  r- 

Difficult  to  judge 

♦ 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

C.    Cuogruphy  la  presented  with 
reference  to  human  culture  and 
to  the  area's  political  and 
economic  concerns.    Exotic  but 
less  humanly  relevant  geographl*^ 
cal  features  do  not  dominate 
the  material.    The  concepts  of 
"continent,"  ^'country,"  and 
"culture"  are  differentiated. 

X 

U.    Pollt:*cai;  social,  and  economic 
Issues  are  treated  honestly, 
TIic  effects  of  the  dominant  role 
of  Western  powers  are  uniilysced 
without  dlfcrence  to  Westernl- 
/.atlon.    Areas  of  political, 
social,  and  economic  conflict 
are  discussed  openly.  Peoples 
aru  described  with  diversity 
of  Hoeial,  poll t teal  and 
economic  Interests,  not  as 
houo^junouH  citizens  of  a  nation 
or  area. 

X 

Some  of  the  exercises  treat 
these  subjects  in  depth, 
but  they  are  slighted  by 
the  text 

K.    The  arts  and  music  are  presented 
poHltlvoly,  showing  diversity 
and  beauty  in  the  cultural 
context • 

X 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Conunents 

V,    Commonalicleg  In  che  human 
experience  are  roatle  releveant 
to  the  reader.    There  Is  an 
opportunity  to  draw  comparisons 
and  contrasts  m  iitescyies 
and  InH tut ions. 

X 

A  generally  weak  point  for 
the  textbook 

II.    The  tuxtbook  should  rcflftct  quality 
scholarship: 

A.    The  toxC  refluctB  contemporary 
Htholacshlp,  IncUidlnu  views  of 
Hcliohinj  from  tlio  area  hol.nji 
,  HLudlud. 

X 

Especially  In  discussing  U,S, 
post-war  containment  policy 

11.    The  facts  are  accurate  and 
up-to-date  and  not  presented 
in  misleading  ways. 

X 

1^,    The  cliarts,  maps,  and 

Illustrations  are  up-to-date. 

X 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely »  or 
-  Not  at  all 
Evident 

ConimentB 

D«    The  terminology  used  to  describe 
other  cultures  Is  acceptable 
and  accurate;  value-laden  negative 
descriptions  are  avoided. 

X 

£•    Controversial  issues  are  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias.  Countries 
not  considered  "friends"  of  the 
United  States  are  given  fair 
treatment • 

X 

^gain,  the  problem  Is  that 
non-American  people  are  not 
given  much  coverage «  Bias 
Is  not  a  problem 

43U 
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EVALUATIVE  CRITERIA 

(Soviet  Union  and  Eastern  Europe) 


Title!     /^merlnnn  Adventiurefl  

Publisher:    Scholastlr  Book  Servlcea 

Copyrisht:  1979   

Reviewer :  ^l) 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evidenc 

Comments 

I.    The  text  should  convey  to  the  student 
cultural  and  geographic  diversities 
us  woll  as  human  coromunalltlus  in  a 
poHlllve  way. 

X 

A.    Peoples  of  other  cultures  ere 

descclbert  without  bias  or  ^ereo- 
typlcal  descriptions,  InclndluR 
one»  relating  to  sex  roles, 
religion  customs,  etc. 

X 

1 

Excellent 

U.    History  Is  presented  without  an 
cnirocentric  Western  bias.  All 
phases  of  the  are^•3  history  are 
presented  as  important  In  and  of 
thomsolves,  not  Just  as  they 
relate  to  the  West.  The  colonial 
period  Is  discussed  fairly, 
presenting  the  negative  as  well 
as  positive  impact. 

X 

Difficult  to  Judge 

erJc 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  aU 
Evident 

Comments 

C.    Ccugruphy  la  presented  with 
reference  to  luunun  culture  and 
to  the  areu'd  political  and 
economic  concerns.    Exotic  but 
less  humanly  relevant  geographi- 
cal features  do  not  dominate 
tlie  material.    The  concepts  of 
"continent,"  "country,"  and 
"culture"  are  differentiated. 

X 

0.    Political,  social,  and  economic 
Issues  are  treated  honestly. 
The  effects  of  the  dominant  role 
of  Western  powers  are  analyzed 
without  diference  to  Westerni- 
zation.   Areas  of  political, 
Social,  and  economic  confUpt 
are  dJscuBsed  openly.  Peoples 
are  described  with  diversity 
of  social,  political  and 
economic  interests,  not  as 
nonogenous  citizens  of  a  nation 
or  area. 

X 

The  textbook  fully  explains 
and  analyzes  concepts  in 
their  setting,  rather  to 
force  them  into  an  American 
mold 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity 
and  beauty  in  the  cultural 
context. 

X 

Superb  Inserts,  pictures, 
cartoons,  etc. 

ERIC 
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Evident 
Throughout 

Soxneufhat 
Evidenu 

Scarcely,  or 
Kot  at  all 
Evident 

 \  " 

• 

W  WIUUIC &l  wo 

t<*«    Cuminonuiltlcs  In  cho  Uutnun 
cxpuricnce  are  made  releveant 
to  the  reader.    There  is  an 
opportunity  to  draw  comparisons 
and  contrasts  In  lifestyles 
and  ins  tut ions. 

X 

Especially  In  the  student 
exercises 

11.    The  textbook  should  reflect  quality 
scholarship: 

A.    The  text  reflects  contemporary 
Hcliolarshl|),  incluulng  views  oi 
H«!huliirs  froni  the  area  being 
studtud. 

X 

B.    The  facta  arc  accurate  and 
up-to-date  and  not  preaented 
In  tirlH leading  ways. 

X 

C.    Thu  cliarts,  maps,  and 

Illustrations  are  up-to-date. 

X 

Good  bibliographies 
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Evident 
Throughout 

4J 

cow 

Scarcely,  or 
!   Net  at  all 
Ex'ident 

1 

Contments 

D.    The  terminology  used  to  describe 
other  cultures  Is  acceptable 
and  accurate;  value-^laden  negative 
descriptions  are  avoided # 

X 

Exceptionally  strong  aspect 
of  the  textbook 1 

1 

£,    Controversial  Issues  are  treated 
fairly;  diverse  vlwpolnts  are 
presented  without  bias.  Countries 
not  considered  "friends''  of  the 
United  States  are  given  fair 
treatment. 

X 

— ■      ■  ■     f  )   

Extremely  faired  balanced 
In  discussing  the  Soviet 
Union »  East  Eyrope^ 
cocnmudlsni)  etc. 
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EVALUATIVK  CRITERIA 

(Soviet  Union  and  Eastern  Europe) 


Title t  America!  America! 
Publisher ;  Scott »  Foresman 

CopyrlBht  t  1980  

Uevlowur  t       #11  ^ 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely t  or 
Not  at  all 
Evident 

Conunents 

I.    The  text  should  convey  to  the  student 
cultural  and  gcogrophic  diversities 
as  well  as  human  conunonalities  in  a 
posttlvc  way. 

X 

A,    Peoples  of  other  cultures  are 

described  without  bias  or  steroo- 
typical  descriptions »  Including 
ones  relating  to  sex  roles » 
velJulou  custoinB,  cjtc. 

X 

a.    lllslury  iH  pcenented  without  an 
eurucentrlu  Western  bias.  All 
phases  of  the  area's  history  are 
presented  as  important  in  and  of 
tlicmsclves,  not  just  as  they 
relate  to  the  West,  The  colonial 
period  is  discussed  fairly, 
presenting  the  negative  as  well 
as  positive  impact. 

X 

difficult  for  me  to  Judge 

.    .   . 
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Evident 
Thrrughout 

Somewhat 
Evident 

Scarcely 9  or 
Not  at  all 
Evident 

Comments 

C.    Geography  la  presented  with 
rofcrGnce  to  huinun  culture  and 

Liiu  iiiiiiu  D  |im.xkxcux  anu 
economic  concerns.    Exotic  but 
less  humanly  relevant  geographi- 
cal features  do  not  dominate 
the  material.    The  concepts  of 
"contlnc?!nt,"  "country,"  and 
"culture"  are  differentiated. 

X 

D.    Political,  social,  and  economic 
Issues  are  treated  honestly. 
The  effects  of  the  dominant  role 
of  Western  powers  ui*e  analyzed  * 
without  dlfcrencc  to  Westerni- 
zation.   Areas  of  political, 
sociaxy  ana  economic  conflict 
ino.  dlsciiBscd  openly.  Peoples 
are  described  with  diversity 
of  Hocial^  political  and 
economic  lntcrusts»  not  as 
hono^jenous  clti7»ens  of  a  nation 
or  area. 

X 

K.    The  arts  and  music  are  prencnted 
positively^  showing  diversity 
and  buauty  in  the  cultural 
context* 

X 

Excellent  coverage  of 
fiction  writers »  poets »  etc. 

ERIC 
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T;;    Commonuiitles  in  the  humun 
experience  are  made  releveant 
to  the  reader.    There  Is  an 
opportunity  to  draw  comparisons 
and  contrasts  in  lifestyles 
and  Ins tut Ions. 


The  textbook  should  reflect  quality 

scholarship: 


"aT    'fhe  text  reflects  contemporary 
scholarship,  Including  views  of 
scholars  from  the  area  being 
studied. 


B.    The  facts  are  accurate  and 
up-to-date  and  not  presented 
in  misleading  ways. 


C.    The  charts,  maps,  and 

illustrations  are  up-to-date. 


o 

s  ^ 

^  8 


s 


o 


Comments 


Excellent  special  inserts 
and  exercises 
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•* 

Evident 
Throughout 

Sonevhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

D.    The  terminology  used  to  describe 
other  cultures  is  acceptable 
and  accurate;  value- laden  negative 
descriptions  are  avoided. 

X 

E.    Controversial  issues  arc  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias.  Countries 
not  considered  "friends"  of  the 
United  States  are  given  fair  ^ 
treatment. 

X 

I 

I 

I 
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EVALUATIVE  CRITERIA 

(Soviet  Union  und  Eastern  Europe) 


Title:  Let^  freedom  Ring  

Publlahert  Silver  Burdett  Company 

Copyright :  1980  

Reviewer :  ill  ^ 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

I.    The  text  should  convey  to  the  student 
cultural  and  geographic  diversities 
as  well  as  human  cocnmonalitles  in  a 
poKiLlve  way. 

X 

At    Peoples  of  other  cultures  are 

described  without  bias  or  stsreo- 
typical  descriptions »  including 
ones  relating  to  sex  roles > 
religion  customs ,  etc. 

1 

X 

U.    History  Is  presented  without  an 
iifurocentric  Western  bias.  All 
phases  of  the  area's  history  are 
presented  as  Important  in  and  of 
themselves,  not  Just  as  they 
relate  to  the  West.  The  colonial 
period  is  discussed  fairly, 
presenting  the  negative  as  well 
HB  positive  Impact. 

X 

Difficult  to  Judge 

491) 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  tsr 
Not  at  all 
Evident 

Comments 

C.    Geography  is  presented  with  ^ 
reference  to  human  culture  and 

to  the  MFAA'a  nnllf'lnMl  f%%\A 

economic  concerns.    Exotic  but 
less  humanly  relevant  goographl- 
cul  features  do  not  dominate 
the  mntorlal.    The  concepts  of 
"continent,"  "country,"  and 
"culture"  are  differentiated. 

X 

D.    Political,  social,  and  economic 
issues  are  treated  honestly. 
The  effects  of  the  dominant  role 
of  Western  powers  are  analyzed 
without  dlference  to  Westerni- 
zation.   Areas  of  political, 
auuxux  ^  tina  econoniic  conri.icc 
are  discussed  openly.  Peoples 
are  described  with  diversity 
of  social^  political  and 
economic  interests »  not  as 
honogenous  citizens  of  a  nation 
or  area. 

1 

i 

X 

The  probl^em  is  the  major 
Issues  like  socialism, 
communism,  McCarthylsm,  etc. 
are  not  treated  at  all 

E«    The  arts  and  music  are  presented 
poHitivcly^  showing  diversity 
and  beauty  in  the  cultural 
context. 

full  page  paintings  start 
each  chapter 

5 


UU 


* 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

• 

• 

1 

Comments 

V.  ■  Coinmonnlitlea  In  tho  human 
experience  are  made  rcleveant 
to  the  reader.    There  Is  an 
opportunity  to  draw  comparisons 

Quo  COXltraSLS   Xu  j,i»*cc»uyxcj» 

and  inatutlons. 

X 

O 

11.    The  textbook  should  reflect  quality 
scholarship: 

A,    The  text  reflects  contomporary 
scholarship,  including  views  of 
srhuhirs  from  the  area  being 
BluUied. 

X 

B,    The  tacts  are  accurate  and 
up-to-date  and  not  presented 
In  misleading  ways. 

X 

C\    The  clinrtSj  maps,  and 

illustrations  are  up-to-date. 

X 

Excellent  maps 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
'  Evident 

Conunents 

D.    ThG  terminology  used  to  describe 
other  Ailtures  Is  acceptable 
and  accurate;  value«-laden  negative 
descriptions  are  avoided. 

X 

£•    Controversial  Issues  are  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias.  Countries 
not  considered  " friends''  of  the 
United  States  are  glvun  fair 
truntment:. 

X 

Weak  on  cold  war 
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AREA  STUDIES  Title?  American  Hlstorv  for  Today 

Publisher ;  Glnn  and  Company 

Copyright :  1977  

Reviewer :  912  


Evident 
Throughout 

Scinewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

I.    The  text  should  convey  to  the 
student  cultural  and  geographic 
clivers  I tlcA  as  well  as  human 
i'otnflmiuilltlcs  in  a  positive  way« 

X 

A*    People  of  other  cultures  are 
described  without  bias  or 
atercotypical  duscrlptlons, 
inrJitfilno  onoH  relatlnu  to 
McK  rules,  roll}; Ion  customs, 
otc. 

X 

li.    iilMtory  is  presented  wlrhout 
<ii)  ourorc^ntrlc  Wustorn  bias* 
All  phaHCK  of  llio  arou*H  history 
iirv  prescnied  as  Important  tn 
and  of  themsclvea,  nut  Just 
ns  they  relate  to  the  West. 
The  colonial  period  Is  discussed 
fairly,  presenting  the  negative 
as  well  as  positive  Impxict. 

X 

5UJ 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Coinnicuts 

C.    Geography  la  presented  with 
reference  to  human  cultrurs 
and  to  the  areata  political 
and  econoralc  concerns*  Exotic 
but  less  humanly  relevant 
Keoitr|tphlcal  featured  do  not 
dominate  the  material*  The 
concepts  of  "continent," 
"country,"  and  "culture" 
are  differentiated. 

X 

D«    PoiUicul,  suclai,  and  economic 
isHues  are  treated  honestly • 
The  effects  of  the  dominant 
role  of  Western  powers  are 
ana]y?«ed  without  deference  to 
WeHtcrni7.atlon.    Areas  of 
pol I ticalp  hocIhI,  and  economic 
conn  Jot  lire  dJscusHed  openly* 
Peoples  are  described  with 
diversity  of  social,  political, 
and  economic  liiterests,  not  as 
humoKenous  citizens  of  a 
nation  or  area. 

X 

50'i 


o 


The  urts  and  nmslc  are  presented 

pusLtlvuly,  showing  diversity 

and  beauty  In  the  cultural  context. 


F. 


ConunonulUles  in  the  human 
experience  are  made  relevant  to 
the  reader.    There  is  an  opportunity 
to  draw  comparisons  and  contrasts 
In  lifestyles  and  institutions. 


II. 


'n»e  textbook  should  reflect  quality 
scholarship: 


A.    The  text  reflects  contemporary 
jurholarRhlp,  includtnn  views  of 
Heholura  from  the  urea  being 
studied. 


B.    The  facts  are  accurate  and 
up-to-date  and  not  presented 
In  mislead  In}}  ways. 


"c.    The  charts,  maps,  and  illustrations 
are  up-to-date. 


4J 

Id  «J 

I  8 

it 

fA  UX 


Id  0) 


Id  4J  -H 
o  o  > 

CO  P9 


Comment H 


map  p« 
Crisis 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely t  ot 
Not  at  all 
Evident 

Comments 

H.    The  terminology  used  to 
describe  other  cultures  is 
acceptable  and  accurate;  value-* 
laden  negative  descriptions 
are  avoided* 

X 

E.    Controversial  issues  are 
treated  fairly;  diverse 
viewpoints  are  presented 
without  bias.  Countries  not 
coHHldercd  "friends**  of  the 
till  I  led  States  are  kIvcii  fair 
(ronliticiit  • 

X 
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AREA  STUDIES  Titled  America.  Its  Peonies  &  Values 

Publisher:  Harcourty  Brace  &  Jovanovich 

Copyright :  1979  

Reviewer :  tfl2  . 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

1«    The  text  should  convey  to  the 
student  cultural  and  geographic 
diversities  as  well  as  human 
convnonalltles  in  a  positive  way* 

X 

A«    People  of  other  cultures  are 
described  without  bias  or 
Htereotypl^al  descriptions, 
including  ones  relating  to 
sex  roles t  religion  customs, 
etc. 

X 

B.    History  Is  presented  without 
an  eurocentrlc  Western  bias. 
All  phases  of  the  area's  history 
are  presented  as  Important  in 
and  of  themselves »  not  Just 
as  they  relate  to  the  West* 
The  colonial  period  is  discussed 
fairly,  presenting  the  negative 
as  well  as  positive  impact* 

X 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

• 

Comments 

C.    Geography  is  presented  with 
rererence  to  nuniaii  culture 
and  to  the  area's  political 
and  economic  concerns.  Exotic 
but  less  humanly  relevant 
geographical  features  do  not 
dominate  the  material*  The 
concepts  of  **continentt'* 
"country,"  and  "culture" 
are  differentiated. 

X 

U.    Political,  socialt  and  economic 
issues  are  treated  honestly. 
The  effects  of  the  dominant 
role  of  Western  powers  are 
analyzed  without  deference  to 
Westernization*    Areas  of 
political,  social,  and  economic 
conflict  are  discussed  openly* 
Peoples  are  described  with 
diversity  of  social,  political, 
and  economic  interests,  not  as 
homogenous  citizens  of  a 
nation  or  area* 

1 
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1 

I 

£viaenc 
Throughout 

Somewhat 
Evident- 

Scarcely,  or 
Not  at  all 
Evident 

n  1 

Comment:  H  1 

E,    Tho  arts  and  music  arc  presented  j 
poHltlvuly,  showing  diversity 
and  bcuuty  In  the  cultural  context. 

X 

F,    Commonalities  in  tne  numun 

experience  are  made  relevant  to 
the  reader.    There  la  an  opportunity 
to  draw  comparisons  and  contrasts 
In  lifestyles  and  Institutions. 

X 

|- 

11.    The  textbook  should  reflect  quality 
schotarnhlp; 

X 

A,    The  text  reflectK  contemporary 
HcholarHhip,  Inciudlng  views  of 
scholars  from  the  orea  being 
studied. 

X 

1  no  apparent  1 

B.    The  facta  ore  accurate  ond 
up-to-date  and  not  presented 
in  misleading  ways. 

1 

X 

1  \ 

1  many  Inaccuraclea  in  1 
1  contamporary  material  1 

\       2b4-aketchy  map  ol'  1 

C.    The  charts,  maps,  and  illustrations 
are  up-to-date. 

X 

Africa;  p.  761-good  map  of- 
M*E.;  p.  7A6-roap  of  Africa] 
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Evident 
Throughout 

• 

Somewhat 
Evident 

Scarcely,  ox 
»ot  at  all 
Evident 

Comments 

1).    The  terminology  used  to 
(ieNcribe  other  cultures  Is 
acceptable  and  accurate;  value- 
laden  negative  descriptions 
ore  avoided. 

X 

E.    Controversiol  issues  are 
treated  fairly;  diverse 
viewpoints  are  presented 
without  bias*  Countries  not 
considered  "fricndn"  of  the 
United  States  are  given  fair 
treatment. 

•X 
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AREA  STUDIES  Title t  ytt  the  People 

Publisher:  D.C.  Heath  and  Co» 

Copyright  J  1977  

Ruviewert  


Evident 
Throughout 

V7 

II 

Scarcely,  or 
Hot  at  all 
Evident 

Coronienta 

I.    The  text  should  convey  to  the 
Btudcnt  outtural  and  geographic 
dlvorsttloH  as  well  as  human 
coimiioiialltioH  In  a  poHitivu  wuy. 

X 

A,    People  of  other  nultures  are 
duHcrlbed  without  bias  or 
Hirn-oiypical  doner  1  pt ions « 
ln<:ludinK  onoH  relating  to 
sex  roles )  religion  customs * 
etc. 

X 

B.    History  is  presented  without 
an  curocentrlc  Western  bias. 
All  pluiHcs  of  the  arenas  history 
are  presented  as  important  in 
and  uT  themselves  %  not  Just 
us  they  relate  to  the  West. 
The  colonial  period  is  discussed 
falrJy,  present Inu  the  ncRatlvc 
iiH  well  «B  positive  impact. 

X 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely »  or 
Not  ^t  all 
Evident 

Comments 

C.    Geoftniphy  Is  preaentcd  with 
reference  to  human  culture 
and  to  the  area's  political 
and  economic  concerns «  Exotic 
but  less  humanly  relevant 
Kuoftrfiphlcal  features  do  not 
dotninnte  the  material «  The 
concepts  of  "continent i" 
"country,"  and  "culture" 
are  dtrrcrcntlated« 

X 

U«    PolUlcal,  Hociult  and  economic 
IsHuuH  are  treated  honuHtty. 
The  effects  of  the  dominant 
role  of  Western  powers  are 
analysed  without  deference  to 

IJpH t^i*nlzAt! ion       Ai*MiiM  nF 

political,  Hoctal,  und  economic 
ronfUct  are  discussed  openly* 
PeupU^s  lire  described  with 
diversity  of  social,  political, 
and  economic  interests*  not  as 
homogenous  citizens  of  a 
mit  Ion  or  area • 

X 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

E«    The  arts  and  music  arc  presented 
positively,  showing  diversity 
and  beauty  In  the  cultural  context. 

X 

F,    Commonalities  In  the  human 

experience  are  made  relevant  to 
the  reader.    There  is  an  opportunity 
to  draw  comparisons  and  contrasts 
In  lifestyles  and  Institutions. 

X 

II,    The  textbook  s!iould  reflect  quality 
scholarship: 

X 

A,    Till-  irxt  rcfliTtH  contemporary 
Kr.holarHhlp,  Includlnn  vlewH  of 
HchuliirH  from  thr  mou  being 
studied. 

X 

'riic  factH  are  acr orate  and 
up~lo-date  and  not  pruHCUted 
iu  iiiiHitsidhvi  w.'iyH. 

X 

7f;  "n7i,  tharua,  maps,  and  llluatratlonH 
are  up-to-date. 

X 

one  small  map  -  Crusades 
one  photograph  of  a  Muslis 
castle  In  Spain  -  p.  32 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely 9  or 
Not  at  all 
Evident 

Conuncnts 

D«    The  terminology  used  to 
describe  other  cultures  Is 
acceptable  and  accurate;  value-* 
laden  negative  descriptions 
are  avoided # 

X 

B«    Controversial  issues  are 
treated  fairly;  diverse 
viewpoints  are  presented 
without  bias*  Countries  not 
conHldcrod  "friends"  of  the 
United  States  ure  i\ivon  fair 
1  riMtitiistu  • 

X 
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AREA  STUDIES  Title;  The  American  Way 

Publlflheri  Holt.  Rlnehart  &  Winston 

CopyrlRht:  1979  

Reviewer:  §12  


Evident 
Throughout 

Somewhat 
Evident 

Scarcely »  or 
Not  at  all 
Evident 

Coimnenta 

I.    The  text  should  convey  to  the 
student  cultural  and  geographic 
dlverBlties  aa  well  as  human 
coiiiHtonalltlcs  In  a  positive  way. 

X 

• 

A.    People  of  other  cultures  are 
described  without  bias  or 
Hteriuityplcul  duscrlptlons, 
including  ones  relating  to 
Mi*)(  rulcHt  religion  custoius, 
etc. 

X 

M.    lllHtory  t.s  presented  without 
(in  curocontrlf  WuHtern  biiiH. 
All  phiiHCK  oi  the  arou^K  history 
aro  presented  as  Important  in 
and  of  themselves »  not  just 
as  they  relate  to  the  West, 
The  colonial  period  is  discussed 
fairly,  presenting  the  negative 
as  well  as  positive  impact* 

X 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely »  or 
Kot  at  all 
Evident 

Comments 

41 

C.    Geography  la  presented  with 
reference  to  human  culture 
anci  to  the  area  8  political 
and  economic  concerns.  Exotic 
but  less  humanly  relevant 
Keogr^iphlcal  features  do  not 
dominate  the  material.  The 
concepts  of  "conclnent," 
"country,"  and  "ciflture" 
arc  Uifferentlatcd. 

X 

 .  V  

i  • 

U.    PolJtLcul»  social,  and  economic 
iBHues  are  treated  honestly. 
The  effects  of  the  dominant 
role  of  Western  powers  are 
analyzed  without  deference  to 
WeHtornization.    Areas  of 
political,  HOC  la  It  and  economic 
conflict  are  tlJKCussed  openly. 
Peoples  are  described  with 
divcrnity  of  social,  political^ 
and  economic  interests,  not  as 
homo}»cM>ouH  ritlzona  of  a 
nation  or  area. 

X 
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rcely,  or 
at  all 
Sent 

1  

ComiucntH 

5  > 
CO  w 

fd  4J  •H 

tA    f%  ^ 
W  w 

U)  ss  w 

E«    The  lifts  nnd  music  ore  presented 
posltlvi'ly»  Hhowliip^  dlvoraltv 
utul  beauty  In  the  cultural  context « 

X 

F«    Cominonallt^s^  4n  the  human 

expj&rieac^  are  ^de  relevant  to 
r  ^  the  reader.    TherV  is  an  opportunity 
to  draw  comparlHona  and  contrasts 
in  lifestyles  and  institutions* 

X 

• 

II.    The  textbook  should  reflect  quality 

nrholarship: 

X 

A,    Thr  Li'xt  reflectH  runtomponiry 
Hihularshlp,  incluUluK  views  of 
Hi  hohii'H  froni  lUo  area  being 
studied* 

X 

IK    The  facts  are  accurate  and 
up-to-date  and  not  presented 
in  misleading  ways. 

X 

C,    The  irliurtH,  maps  9  and  i)  lust  rations 
are  up-to-date. 

X 

None 
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Evident 
Throughout 

Somewhat 
Evident 

'      Scarcely,  ox 
Not  at  all 
Evident 

Conmientis 

I).    Tlic  terminology  used  to 
describe  other  cultures  Is 
'                acceptable  and  accurate;  value- 
laden  negative  descriptions 
are  avoided. 

X 

li.    Controversial  issues  are 
treated  fairly;  diverse 
viewpoints  are  presented 
without  bias.  Countries  not 
ooiiHltlerod  "friends"  of  the 
United  States  are  rIvcmi  fair 
IroaUucnt. 

X 
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AREA  STUDIES  Titlet  This  la  America's  Storv 

Publlaher:  Houehton-Mlff lln  Co« 

Copyr iRh  t ;  1978  

Revlawer:  912 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

I«    The  text  should  convey  to  the 
student  cultural  and  geographic 
diversities  as  well  as  human 
comnmnulities  in  a  positive  way. 

X 

A.    People  of  other  cultures  are 
described  without  bias  or 
Blercotypical  descriptions,  , 
JncludJ»-g  ones  relating  to 
sex  roiest  religion  customs « 
etc 

X 

U.    History  Is  presented  without 
an  eurocentrlc  Western  blas« 
All  ph>*,ses  of  the  area's  history 
are  presented  as  important  in 
and  ot  themselves,  not  just 
as  they  relate  to  the  West. 
The  colonial  period  is  discussed 
fairly,  presenting  the  negative 
as  well  as  positive  impact* 

X  • 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Commcnto 

C.    Geography  la  presented  with 
reference  to  human  culture 
and  to  the  area  a  political 
and  economic  concerna*    Exotic  - 
but  leaa  humanlyH^levant 
geographical  feoturea  do  not 
dominate  the  material.  The 
concepts  of  "continent," 
"country,"  and  "culture" 
are  dif rerentiated. 

X 

- 

De    Political*  aocialt  and  economic 
issuea  are  treated  honestly* 
The  effects  of  the  dominant 
role  of  Western  powers  are 
analyzed  without  deference  to 
Westernization e    Areas  of 
political »  social »  and  economic 
conflict  are  discussed  openly. 
Peoples  are  described  with 
diversity  of  social »  political, 
and  economic  interests,  not  a^ 
homogenous  citizens  of  a 
nation  or  area* 

X 
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V 

Evxdent 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity 
and  beauty  in  the  cultural  context « 

X 

F«    Commonalities  in  the  human 

experience  are  made  relevant  to 
the  reader*    There  Is  an  opportunity 
to  draw  comparisons  and  contrasts 
in  lifestyles  and  institutions* 

X 

II.    The  textbook  should  reflect  quality 

scholarship; 

X 

A.    The  text  reflects  contemporary 
Hcholtirshlp,  including  views  of 
scholars  from  the  area  being 

o  L  UU  A    U  V 

X 

B.    The  facts  are  ac::urate  and 
up-to-date  and  not  presented 
in  misleading  wayo. 

X 

C.    The  charts,  maps,  and  illustrations 
arc  up-to-date. 

X 

p.  14  -  one  map  showing 
early  trade  routes 

ERIC 
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1 

Evident 
Throughout 

Sonewhat 
Evident 

Scarcely »  ot 
Not  at  all 
Evident 

Conmicnts 

!>•    The  terminology  used  to 
describe  other  cultures  is 
acceptable  and  accurate;  value- 
laden  negative  descriptions 
are  avoided t 

X 

C«    Controversial  issues  are 
treated  fairly}  diverse 
viewpoints  are  presented 
without  bias«  Countries  not 
conHldered  "friends"  of  the 
United  States  are  given  fair 
Lroatmunt • 

X 

9 

I 

I 


522 


ERIC 


1 


AREA  STUDIES  Title?  Two  Centuries  of  Progreas 

Publlflhcri  Laldlaw  ftrpthers 

Co»vrlp.ht:  1977  

Revlttwur:  112   ^ 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Commenta 

I.    The  text  should  convey  to  the 
student  cultural  and  geographic 
diversities  us  well  as  human 
communal i ties  In  a  positive  way* 

X 

• 

A.    People  of  other  cultures  are 
described  without  bias  or 
Htcruotypical  descriptions, 
Including  ones  relating  to 
sex  roles,  religion  customs^ 
etc* 

X 

IJ.    History  is  presented  without 
an  eurocontrlc  Western  biaSa 
All  phases  of  the  areata  history 
aire  presented  us  Important  in 
and  of  themselves,  not  just 
as  they  relate  to  the  West. 
The  colonial  period  is  discussed 
fairly^  presenting  the  negative 
as  well  as  positive  impact. 

• 

X 

5  ^  iJ 

ERIC 


41 

•4 

ircftly,  or 
:  at  all 
Ldent 

Evident 
Throughoi 

Somewhat 
Evident 

Comments 

W    W  II 

u  o  > 
(0  »  w 

C.    Geography  Is  presented  with 
reference  to  human  culture 
ana  wo  tne  srea  s  poixtxcox 
and  economic  concerns.  Exotic 
but  less  humanly  relevant 
(;eo(»rpphlcal  features  do  not 
dominate  the  material.  The 
concepts  of  "continent," 
"country,"  and  "culture" 
nru  differentiated. 

X 

!  •   — 

1).    Political,  social,  and  economic 
IsHuus  are  treated  honestly. 
The  effects  of  the  dominant 
role  of  Western  powers  are 
nnaly?.ed  without  deference  to 
Westernization.    Areas  of 
political,  social,  and  economic 
conflict  ore  discussed  openly. 
Peoples  lire  described  with 
diversity  of  social,  political, 
and  economic  interests,  not  as 
homogenous  cltlatons  of  a 
mi  Lion  or  area. 

X 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

E.    Tlie  arts  nnd  music  nre  proscntttd 
positively,  showing  diversity 
and  beauty  In  the  cultural  context. 

- 

X 

Commonalities  In  tne  numan 
experience  are  made  relevant  to 
the  reader.    There  is  an  opportunity 
to  draw  comparisons  and  contrasts 
In  lifestyles  ond  institutions • 

X 

11,    The  textbook  should  reflect  quality 

sc.holurshlp: 

X 

A.    Tlio  text  roflwtH  contemporary 
.•irliolaiMhl|>,  Inclucllng  vIuwh  of 
HclioiarH  frotn  the  area  being 
studied. 

X 

no  Middle  East  scholars 
were  consulted  (no 
evidence  of  same) 

li.    The  facts  are  accurate  ond 
up-to-date  and  not  presented 
in  misleading  ways. 

X 

« 

~      'dr  'l'he  clmrts,  maps,  and  illustrations 
arc  up-to-date. 

X 

only  one  photograph  showin 
"better-trained"  Israeli 
troops 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  oi 
Not  at  all 
!  Evident 

Comment fl 

D.    The  terminology  used  to 
describe  other  cultures  is 
acceptable  and  accurate;  value-* 
laden  negative  descriptions 
are  avoided • 

• 

X 

Con  trovers  14^1  issues  are 
treated  fairly;  diverse 
viewpoints  are  presented 
without  blas»  Countries  not 
ctonHldcrcd  "frlcndK"  of  the 
United  HtKtcH  aru  jjlvon  fair 
iri'ttiiiiunL  • 

X 
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AREA  STUDIES  Title  t  yhg  Frai*  and  the  Brave 

Publisher t  Rand  McNallv  &  Company 

Convrlehtt  1980  

Rev  lewti  r :  #12  


V 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely  9  or 
Not  at  all 
Evident 

1 

Comments 

l«    The  text  should  convey  to  the 
student  cultural  and  geographic 
diversities  as  well  as  human 
comnionulitles  in  a  positive  way. 

X 

A,    People  of  other  cultures  are 
described  without  bias  or 
stereotypical  descriptions. 
Including  ones  relating  to 
sex  roles,  religion  customs, 
etc* 

X 

U,    History  is  presented  without 
an  eurocentric  Western  bias. 
All  phases  of  the  area's  history 
are  presented  as  important  in 
and  of  themselves,  not  Just 
as  they  relate  to  the  West. 
The  colonial  period  Is  discussed 
fairly,  presenting  the  negative 
as  well  as  positive  impact. 

X 

1 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

C.    Geography  Is  presented  with 
reference  to  human  culture 
end  to  the  Area's  nnlltlcAl 
and  economic  concerns.  Exotic 
but  less  humanly  relevant 
geographical  features  do  not 
dominate  the  material*  The 
concepts  of  "continent," 
"country,"  and  "culture" 
^     are  differentiated* 

•* 

X 

D.    Political,  social,  and  economic 
issues  are  treated  honestly* 
The  effects  of  the  dominant 
role  of  Western  powers  are 
analyzed  without  deference  to 
Westernization.    Areas  of 
political,  social,  and  economic 
conflict  are  discussed  openly. 
Peoples  are  described  with 
diversity  of  social,  political, 
and  economic  Interests,  not  as 
homogenous  citizens  of  a 
nation  or  area. 

*• 

X 

1 
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Comments 


The  nrcs  and  music  are  presented 

positively^  'showing  diversity 

and  beauty  In  the  cultural  context* 


X 


Commonalities  in  the  human  ^ 
experience  are  made  relevant  to 
the  reader.    There  is  an  opportunity 
to  draw  comparisons  and  contrasts 
in  lifestyles  and  Institutions. 


II. 


The  textbook  should  reflect  quality 
Hcholurshlp:  • 


A.    The  text  reflects  contemporary 
scholarship »  including  views  of 
scholars  from  the  area  being 
studied.  ' 


B,    The  facts  are  accurate  and 
up-to-date  and  not  presented 
in  misleading  ways. 


p.  5y:)-photo  snowing  ufku 
meeting  (Arab  head-dress  vary 
much  in  evidence)  p.  283-8qall 


C.    The  charts »  maps,  and  illustrations 
are  up-to-date* 


map  or  no.  Atrica 
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Comments 

• 

U 

M  iH 

U   O  > 
C/3  (U 

U.    The  terminology  used  to 
describe  other  cultures  is 
acceptable  and  accurate;  value- 
luden  negative  descriptions 
are  avoided. 

X 

<• 

E.    Controversial  issues  are 
treated  fairly;  diverse 
vxewpuini.s  are  presenceu 
without  bins.  Countries  not 
conHldercd  ''friends"  of  the 
United  States  arc  ijiven  fair 
trea  tinea  t  • 

X 

I 
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AREA  STUDIES  *  Title I  American  Adventures 

Publisher:  Scholaatrlr  Book  Services 

Copyright!  1979  

Rev  lewer :  £12  


Evident 
Throughout 

Somewhat 
Evident 

Scarcely 9  or 
Not  at  all 
Evident 

* 

Conmieiits 

I.    The  text  should  convey  to  the 
student  cultural  and  geographic 
dlvcrciltles  as  well  as  human 
conuuonalltics  In  a  positive  way. 

X 

• 

A.    People  of  other  cultures  are 
described  without  bias  or 
Htoreotyplcul  descriptions, 
inciuuing  ones  reiaLxng  co 
Hox  rules,  rellKlon  customs, 
etc* 

X 

B«    HlHtory  Is  presented  without 
an  euroccnitrtc  Western  bias. 
All  plwiHCH  of  the  area's  history 
are  pruBonted  us  Import ant  in 
and  of  themselves,  not  just 
ns  they  relate  to  the  West. 
The  colonial  period  Is  discussed 
folrly,  presenting  the  neRatlvc 
as  well  as  positive  Impact. 
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Evident 
Throughout 
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it 

w  w 

Scarcely,  or 
Not  at  all 
Evident 

Comrocnts 

C.    Geography  Is  presented  with 
reference  to  human  culture 
and  to  the  area's  political 
and  economic  concerns.  Exotic 
but  less  humanly  relevant 
geographical  features  do  not 
dominate  the  material.  The 
concepts  of  "continent," 
"country,"  and  "culture" 
are  dif fcrontiatcc). 

X 

1).    Pollttcnl,  uncial,  and  economic 
iuHuuH  arc  treutod  honuHtly. 
The  effects  of  the  dominant 
role  of  Western  powers  are 
analy^cd  without  deference  to 
wcK cernxzocion .    areas  ot 
political,  HOC la L,  and  economic 
conflict  are  discussed  openly. 
Peopliis  are  described  with 
diversity  of  social,  political, 
and  economic  interests,  not  as 
homogenous  citizens  of  a 
nation  or  area. 

X 

» 

• 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Commcnta 

positively^  showing  diversity 

and  beauty  in  the  cultural  context. 

• 

X 

• 

F.    Commonalities  in  the  human 

experience  are  made  relevant  to 
the  reader.    There  Is  an  opportunity 
to  draw  comparisons  and  contrasts 
In  llfMtvlfiR  xind  institutions* 

X 

11.    The  textbook  should  reflect  quality 
scholar-'hlp: 

X 

—  —  ™  ^^^^  rcri(»i  lH  runtiMiipornry 
.sc  iiolarntilpt  IneJuclluK  vIi»wh  of 
scliuiars  from  the  area  bclni; 
studied* 

X 

B»    The  facts  are  accurate  and 
up-to-date  and  not  presented 
ill  ml H leading  ways. 

X 

C.    The  chaits,  maps,  and  illustrations 
are  up-to-date* 

X 

None 
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Throughout 

Somewhat 
Evident 

Scarcely 9  oz 
Not  at  all 
Evident 

Conmionts 

D.    The  terminology  used  to 
doHcrlbe  other  cultures  Is 
acceptable  and  accurate;  valued- 
laden  negative  descriptions 
are  avoided # 

X 

Controversial  issues  are 
treated  fairly;  diverse 
viewpoints  are  presented 
without  bias.  Countries  not 
c!onKidcrod  "friends"  of  the 
Unilud  S  til  ten  are  alven  dAr 
1  r  iN(  linen  t« 

X 

•  - 
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lliout 

ay,  or 

t  all 
It 

|3 

M  M 

Scarc4 
Not  al 
Evidei 

Comments 

I.    Tlie  text  should  convey  to  the 
student  cultural  and  geographic 
divursltlos  as  well  as  ht'nian 
commonalities  in  a  positive  way. 

X 

A.    People  of  other  cultures  are 
described  without  bias  or 
stereotypical  descriptions, 
including  ones  relating  to 
sex  roles,  religion  eustotns, 
etc. 

X 

B.    History  is  presented  without 
an  eurocentric  Western  bias. 
All  phases  of  the  area's  history 
are  presented  as  important  in 
and  ot  themselves,  not  Just 
as  they  relate  to  the  West. 
The  colonial  period  is  discussed 
fairly,  presenting  the  negative 
as  well  as  positive  impact. 

1 
1 

X 
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Evldsnt 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

C,    Geography  la  presented  with 
reference  to  human  culture 

and  economic  concerns.  Exotic 
but  less  humanly  relevant 
geogrfiphlcal  features  do  not 
dominate  the  material.  The 
concepts  of  ''continent/' 
"country,"  and  "culture" 
are  differentiated. 

X 

- 

D.    Political,  social,  and  economic 
issues  are  treated  honestly. 
The  effects  of  the  dominant 
role  of  Western  powers  are 
analyzed  without  deference  to 
Westernization.    Areos  of 
political,  social,  and  economic 
conflict  are  discussed  openly. 
Peoples  are  described  with 
diversity  of  social,  political, 
and  economic  Interests,  not  as 
homogenous  citizens  of  a 
nation  or  area. 

i 
i 

■>>«.. 

536 

ERIC 


Evidcmt 
Throughout 
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tn  Id 

Scarcely,  or 
Not  at  all 
Evident 

• 

Comments 

B..  Thc'urts  nnd  music  are  proscntod 
positively,  showing  diversity 
mid  kouuty  In  the  culturul  context. 

• 

X 

F.    Cumiuonalltlcs  In  the  human 

experience  are  made  relevant  to 
(he  reader.    There  Is  an  opportunity 
to  draw  comparisons  and  contrasts 
In  lifestyles  and  Institutions. 

X 

•• 

II.    The  textbook  should  reflect  quality 
scholarship: 

X 

A.    The  text  reflects  contemporery 
Hcholurshlp,  Including  views  of 
scholars  from  the  area  belig 
studied. 

X 

No  evidence 

!!•    The  facta  ore  accurate  and 
up-to-date  and  not  presented 
in  mislteading  ways.  ^. 

X 

Very  misleading  Informatlo 

C.  The  charts,  maps,  and  Illustrations 
are  up-to-date. 



X 

only  one  picture  -  of 
Israeli  girl  waving  flag 

in  im 
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Throughout 

Somewhat 
Evident 

Scarcely t  oz 
Not  at  all 
Evident 

Conunents 

li.    The  tcrmlnoloRy  used  to 
describo  other  cultures  Is 
acceptable  and  accurate;  valued- 
laden  negative  descriptions 
are  avoided. 

X 

E«    Controversial  Issues  are 
treated  fairly;  diverse 
viewDoints  are  oresented 
without  bias.  Countries  not 
o.onHldered  "friends**  of  the 
United  States  are  given  fair 
treatment. 

X 

only  Israeli  viewpoint 
presented 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evidoit 

Comments 

I.    The  text  should  convey  to  the 
atudent  cultural  and  geographic 
diversities  as  well  as  human 
commonalities  In  a  positive  way. 

X 

A.    People  of  other  cultures  are 
described  without  blus  or 
Htercotyplcal  descriptions, 
including  ones  reiuting  to 
aex  roles,  religion  customs, 
etc. 

X 

B.    History  is  presented  without 
an  ouror.entric  Western  bias. 
All  phasoH  of  tim  area's  history 
are  pruaeuted  us  important  In 
and  oC  Lhemselves,  not  .Just 
us  they  relate  to  the  West. 
The  colonial  period  Is  discussed 
fulrly,  presenting  the  negative 
us  well  as  positive  Impact. 

X 
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Evidient 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

C.    Geography  Is  presented  with 
reference  to  human  culture 

and  to  the  ArfiA's  nn11^1rA1 

and  economic  concerns.  Exotic 
but  less  humanly  relevant 
googrpphlcal  features  do  not 
dominate  the  material.  The 
concepts  of  "continent," 
"country,"  and  "culture" 
are  differentiated. 

X 

• 

1).    Poll t leal,  social,  and  economic 
issues  are  treated  honestly. 
The  effects  of  the  dominant 
role  of  Western  powers  are 
analyzed  without  deference  to 
Westernization.    Areas  of 
political,  HOC  la 1,  and  economic 
conflict  are  discusHcd  openly. 
Peoples  are  describud  with 
diversity  of  social,  political, 
and  economic  interests,  not  as 
homogenous  citizens  of  a 
nation  or  area. 

X 

* 
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Evident 
Throughout 

Somevhat 
Evident 

Scarcely «  or 
Not  at  all 
Evident 

Comments 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity 
and  beauty  In  tho  cultural  context. 

X 

: 

Lomntoua ilexes  m  tne  iiuniiiu 
experience  are  made  relevant  to 
the  reader*    There  is  an  opportunity 
to  druw  comparlaona  and  contrasts 
In  lifestyles  and  Institutions. 

X 

tl.    Th&  textbook  should  reflect  quality 
Hcholurshipt 

X 

^       'a.    •riif  text  rcflurtH  contomponiry 
.sclmlarHhlp,  Including  vIowb  oC 
Hchulurs  from  the  area  being 
studied. 

X 

More  emphasis  could  have 
been  given  to  the 
contemporary  period 

B.    The  facts  are  accurate  and 
up-to-dnte  and  not  presented 
In  nilH leading  ways. 

X 

,y^^^  chartSi  mapn^  and  Illustrations 
are  up-to-datCt 

X 

pp.  47,  48,  58,  512,  54 
good  maps.  Illustrations 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

D.    The  terminology  uued  to 
dcitcrlbe  other  cultures  Is 
acceptable  and  accurate;  value- 
^ laden  negative  descrlptlona 
are  avoided. 

X 

• 

E.    Controversial  Issues  are 
treated  fairly;  diverse 

without  bias.  Countries  not 
conHldored  "friends"  of  the 
United  States  are  glviMi  fiilr 
troalmoiil. 

 1 

X 
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AREA 


The  text  should  convoy  to  the  student  cultural 
iuxil  ueoiiraphlc  diversities  as  well  as  human 
commonalities  in  a  positive  way. 

A.  Peoples  of  other  cultures  are  described 
without  bios  or  stereotypical  descrip- 
tions, including  ones,  relating  to  sex 
roles,  religion  customs,  etc. 

B.  History  is  presented  without  an  eurocen- 
tric  Western  bias.    All  phases  of  the 
area's  history  are  presented  as  important 
In  and  of  themselves,  not  just  as  they 
relate  to  tlie  West.    The  coloni:^l  period 
is  discussed  fairly,  presenting  the 
negative  as  well  as  positive  impact. 

C.  Geography  Is  presented  with  reference  to 
human  culture  and  to  the  area's  political 
and  economic  concerns.    Exotic  but  less 
humanly  relevant  geographical  features  do 
not  dominate  the  material.    The  concepts 
of  "continent,"  "country,"  and  "culture" 
are  differentiated. 
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Evident 
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Somewhat 
Evident 

Scarcely,  or  ^ 
Koc  at  all 
Evident 
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♦  . 

COMMENTS 

• 

X 

Not  always  ovldotii. 

X 

Handles  Asians  in  America  welK 

X 

Tho  author  tries  to  avoid  an 
Eurocentric  Western  bias  but 
(Iocs  not  do  so  consistently. 
Also,  Asian  events  should  not 
bo  made  to  appear  Important 
only  in  context  of  American 
participation* 

X 

While  the  textbook  docs  not  ^ot 
hun/^  up  on  the  exotic,  ic  docs 
not  present  much  in  the  way  of 
Asian  human  i^eonraphy  cither* 
Asia  needs  to  Ik>  humanized  in 
American  history  textbooks. 
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D.  Political t  social t  and  economic  issues  are 
treated  honestly.    The  effects  of  the 
dominant  role  of  Western  powers  are  analyzed 
without  deference  to  Westernization.  Areas 
of  political t  social t  and  economic  conflict 
are  discussed  openly.    Peoples  are  described 
with  diversity  of  social >  political^  and 
economic  interests >  not  as  homogenous 
citizens  of  a  nation  or  area. 

E.  The  arts  and  music  are  presented  positively^ 
showing  diversity  and  beauty  in  the  cul-* 
tural  context. 

F.  Commonalities  in  the  human  experience  are 
made  relevant  to  the  reader.    There  is  an 
opportunity  to  draw  comparisons  and  con*- 
trasts  in  lifestyles  and  institutions. 

The  textbook  should  reflect  quality  scholarship. 

A.  The  text  reflects  contemporary  scholarship. 
Including  views  of  scholars  from  the  area 
being  studied. 

B.  The  facts  are  accurate  and  up-to-date  and 
not  presented  in  misleading  ways. 


Evident 
Throughout 

Socievhat 
Evident 

Scarcely,  or 
Kot  at  all 
Evident 

1 

COMMENTS 

X 

 1 

« 

Onfortunatoly,  this  is  one  of 
the  buok^s  weakest  areas t  More 
consideration  should  he  ^iven  ^ 
to  the  social  and  economic  , 
aspects  of  issues  concerning 
Asia* 

I 

X 

-    ■  '          ' '             ■                 '  1 

I 

Not  evident  as  far  as  Asian 
content  is  conccnxed.  | 

X 

« 

Asian  immip.ration  to  the  M.S.  ' 
is  well  prescntud  in  this  book,  | 

1 

X 

events  jji  Asia  arc?  discussed*  \ 

X 

v^onsuication  wxtn  an  Asia  Area  ' 
export  would  Ikj  niosL^  bonot  iclal .  j 

\* 

sometimes  ciuite  misloadinn*  ! 

! 
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C.    The  charts^  map8»  and  Illustrations  are 
up-to-date. 

D»    The  terminology  used  to  describe  other  cul- 
tures Is  acceptable  and  accurate;  value-laden 
negative  descriptions  are  avoided. 

£•    Controversial  Issues  are  treated  fairly; 
diverse  viewpoints  are  presented  without 
bias.    Countries  not  considered  "friends'* 
of  the  United  States  are  given  fair 
treatment. 
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COMMENTS 


CiCfierally  cciod^ 


as 

Such  tecins^**ronnosa*S  *Uicd 
Chinese^*  and  **Comiminlsk  Cliina 
are  best  avoided  # 


There  is  a  tendency  to  Im!  sof  ; 
when  a  ''friend**  of  the  United 
States  is  discussed # 
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The  text  should  convey  to  the  student  cultural 
a.'d  goournphlc  diversities  as  well  as  humin 
commonalities  in  a  positive  way! 


Ittt    .  ?f  cultures  are  described 

tio^r  Btereotyplcal  descrlp! 

Lions,  including  ones  relating  to  sex 
roles,  religion  customs,  etc. 

^rtilV  »*"«*»"ted  withou.  an  eurocen- 
tric  Western  bias.    All  pHaaes  of  the 

?n"and  cfTv.?  T  P"'*^"^'-'^  important 
in  and  of  themselves,  not  just  as  they 

relate  to  the  West.    The  colonial  period 

is  discussed  fairly,  prosenting  the 

negative  as  well  as  positive  impact. 

C.    Geography  is  presented  with  reference  to 
human  culture  and  to  the  area's  political 
ai.d  economic  concerns.    Exotic  but  less 
humanly  relevant  geographical  features  do 
not  dominate  the  material.    The  concepts 

are  dl?f  ""untry."  and  "culture" 

are  differentiated. 


STUDIES  AMERICA:  ITS  PEOPLE 

Title       :  AW)  VALUES 

Copyright;  iq7o 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

* 

COMMENTS 

X 

Good  tone  set  by  Marco  Polo's 
learning  from  other  civilizations ' 
(See  review  for  discussion,) 

« 

X 

There  la  not  much  detail  on  peo- 
pie  OS  other  cultures. 

X 

Filipino  and  Chinese  perspectives 
Sff*^**^*°"        Klven  (p.  683, 
p.  674),  and  the  concept  of  "eco- 
nomic Imperialism"  is  discussed 
rather  well  (p.  673). 

X 

There  Is  a  brief  mention  of  geo- 
graphic Issues  with  regard  to 
Japan,  but,  unfortunately,  little 
else  in  the  way  of  geography. 
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D.  Political I  social t  and  economic  issues  are 
treated  honestly.    The  effects  of  the 
dominsnt  role  of  Western  powers  are  analysed 
without  deference  to  Westernization*  Areas 
of  political I  social I  and  economic  conflict 
are  discussed  openly.    Peoples  are  described 
with  diversity  of  social »  political,  and 
economic  interests,  not  as  homogenous 
citizens  of  a  nation  or  area. 

E.  The  arts  and  music  are  presented  positively, 
showing  diversity  and  beauty  in  the  cul- 
tural context. 

F.  Commonalities  in  the  human  experience  are 
made  relevant  to  thu  reader.    There  is  an 
opportunity  to  draw  comparisons  and  con- 
trusts  in  lifestyles  and  InHtitutiona. 

textbook  should  reflect  quality  scholarship. 

The  text  reflects  contemporary  scholarship. 
Including  views  of  scholars  from  the  area 
being  studied. 

B.    The  facts  are  accurate  and  up-to-date  and 
not  presented  in  misleading  ways. 


AMBRZCA:  US  PEOPLE  AtD  VALUES 


Evident 
Tlircoghout 
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11  M 
0  > 

Scarcely,  or 
Not  at  all 
Evident 

• 

1 

1 

COMMENTS 

X 

Imperialism  is  discussed  quite 
well.    Some  diversity  within  | 
other  societies  ie  elluded  to, 
but  not  enough.  { 

X 

 :  1 

. 

X 

There  is  fairly  good  treatment  ' 
of  Asian-Americai     but  people  ! 
of  other  nations    re  not  really  • 

brought  to  life.  | 

 1 

X 

uneven  scholarship  (see  review)  ! 

X 

Sone  of  the  Asia-related  materi-i 
al  reflects  lecent  scholarship,  | 
sone  doe^  no^.    (See  review.)  • 

X 

The  text  seems  factually  accu-  | 
rate,  though  some  "facts"  need  \ 
filling  In  to  be  useful^   i 
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D. 


E. 


C.    The  charts,  maps,  and  illustrations  are 
up-to-date. 


The  terminology  used  to  describe  other  cul- 
tures is  acceptable  and  accurate;  value-laden 
nogativc  descriptions  are  avoided. 

Controversial  issues  are  treated  fairlyj 
diverse  viewpoints  are  presented  without 
bias.    Countries  not  considered  "friends" 
of  the  United  States  are  given  fair 
treatment. 
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AMERICA:  ITS  PEOPLE  AND  VALUES 


I 


COMMENTS 


map  error  on  p.  723;  no  illus- 
trations of  China  or  Japan 


There  Is  some  loaded  termino- 
logy (see^^evlew  for  details). 


«Arth  Koi^^a.toiii  Horth  Vietnam  ! 
3^em  not  nalions  but  merely 
puppets  of  the  USSR.    Soffl<»  ron-. 
tr^versies  (such  as  the  A-bomb] 
iare  not  fully  explored. 
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AREA  STUDIES 


Title       {                   WE  THE  PBOPU 
Publisher t   ^«  ^«  neath ° 
Copyright  i  1077  


Ihe  text  should  convey  to  the  student  cultural 
and  ueographic  diversities  as  well  as  human 
commonalities  in  a  positive  way. 


A. 


B. 


C. 


Peoples  of  other  cultures  are  described 
without  bias  or  stereotypical  descrip- 
tions, including  ones  relating  to  sex 
roles,  religion  customs,  etc. 

History  is  presented  without  an  eurocen- 
trlc  Western  bias.    All  phases  of  the 
area's  history  are  presented  as  Important 
in  and  of  themselves,  not  just  as  they 
reladu  to  the  West.    The  colonial  period 
Is  discussed  fairly,  presenting  the 
negative  as  well  as  positive  impact. 

Geography  is  presented  with  reference  to 
human  culture  and  to  the  area's  political 
and  economic  concerns.    Exotic  but  less 
humanly  relevant  geographical  features  do 
not  dominate  the  material.    The  concepts 
of  "continent,"  "country,"  and  '"culture" 
are  differentiated. 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely^  or 
Not  at  all 
Evident 

COMMENTS 

X 

X 

X 

Completely  U.S. -centric. 

X 
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D«    Political,  soclali  and  economic  issues  are 
treated  honestly.    The  effects  of  the 
dominant  role  of  Western  powers  are  analyzed 
without  deference  to  Westernization.  Areas 
of  political,  social 9  and  economic  conflict 

^      are  discussed  openly.    Peoples  are  described 
with  diversity  of  social,  political,  and 
economic  Interests,  not  as  homogenous 
citizens  of  a  nation  or  area. 

E*    The  arts  and  music  are  presented  positively, 
showing  diversity  and  beauty  In  the  cul-- 
tural  context. 

F.    Commonalities  in  the  human  experience  are 
made  relevant  to  the  reader.    There  Is  an 
opportunity  to  draw  comparisons  and  con- 
trasts in  lifestyles  and  Institutions. 

II.    The  textbook  should  reflect  quality  scholarship. 

A.  The  text  reflects  contemporary  scholarship, 
Including  views  of  scholars  from  ehe  area 
being  studied. 

B.  The  facts  are  accurate  and  up-to-date  and 
not  presented  In  misleading  ways. 
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COMMENTS 


hardly  worth  mentioning  scholarahkp 


in  the  context    of  this  textbook  ^ 
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C.    The  charts,  maps,  and  illustrations  ar« 
up-to-date . 

The  cerminology  used  to  describe  other  cul- 
tures is  acceptable  and  accurate;  value**laden 
negative  descriptions  are  avoiccd* 

£•    Controversial  issues  are  treated  fairly; 
diverse  viewpoints  are  presented  without 
bias.    Countries  not  considered  "friends" 
of  the  United  States  are  given  fair 
•treatment* 


Evident 
Throughout 

Somevhat 
Evident 

Scarcely »  or 
Not  at  all 
Evident 

1 

t 

X 

X 

X 

where  Is  the  controversy: 
God  is  on  our  side 

553 


ERIC 


REVIEWER  913  . 


conunonaUties  in  a  positive  way?     "  ^""^^ 

^'    iT.^^^t  wf  "^'^^^  cultures  are  described 

"e^otyplcal  descrlp! 

rwles,  religion  customs,  etc. 
^'    ^tltlV       PK?f^"wlthout  an  euroc^'- 

xu  and  of  fr'^  ""l*^  presented  as  Important 
xu  and  of  themselves,  not  just  as  they 

L  CM         T/'^^'  period 
U  ciscussed  fairly,  presenting  the 
negative  as  well  as  positive  impact. 

C.    Geography  Is  presented  with  reference  to 
human  culture  and  to  the  area's  poUtical 
and.economic  concerns.    ExoUc  buL  less 
humanly  relevant  geogrdphical  features  do 
not  dominate  the  material.    The  concepts 

a  e  dl?f  «nd  "culture'' 

are  differentiated. 
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Title       ;  THE  AMERICAN  WAY 
Publisher;" Holt,  Rine1iarr~gnd  Winston 
Copyright;"  iq7q 


Evident 
1  Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

i                                                            *  1 

J  COMMENTS 

X 

Uneven  in  its  treatment 
of  diverse  perspectives. 

1                                                 ^  1 

X 

Uneven  again »  but  very  1 

disturbing  treatment 

01  Vietnamese  (p.  68?£f.) 

is  very  damaging. 

X 

Inconsistent,  good  on  Panama, 
Philippines;  Inadequate  on 
other  topics,  e.g.  Open  Door, 
Boxer  Rebellion,  Vietnam. 

X 
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V  STUDIES 


D.    Political,  social,  and  economic  issues  are 
treated  honestly.    The  effects  of  the 
dominant  role  of  Western  powers  are  analyzed 
without  deference  to  Westerniaatlon.  Areas 
of  political,  social,  and  economic  conflict 
arc  discussed  openly.    Peoples  are  described 
with  diversity  of  social,  political,  and 
economic  interests,  not  as  homogenous 
^  citizens  of  a  nation  or  area. 

?  E.    The  arts  and  music  are  presented  positively, 

showing  diversity  and  beauty  in  the  cul- 
tural context. 

F.    Conunonalities  in  the  human  experience  are 
made  relevant  to  the  reader.    There  is  an 
opportunity  to  draw  comparisons  and  con- 
trasts in  lifestyles  and  Institutions. 

II.    The  textbook  should  reflect  quality  scholarship. 

A.    The  text  reflects  contemporary  scholarship, 
including  views  of  scholars  from  the  area 
being  studied. 

a.    The  facts  are  accurate  and  up-to-date  and 
not  presented  in  misleading  ways. 
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COMMENTS 


Inconsistent >  some  events 
treated  honestly;  sone  not. 
Economic  Interests  of  UeS# 
not  labeled;  euphemism  is 
**incr eased  trade*% 


Again  inconsistent 


j: 


Disturbed  by  treatment  of  Open  | 
Door^  Boxers,^  Vietnam  for  examplej. 
A  clear  mids  on  Tonkin  Gulf  incident. 


Errors  cited  in  review,  e.g. 

use  of  Formosa  instead  of  Taiwan.* 
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c. 


VD. 


£. 


The  charts,  maps,  and  illustrations  are 
up-to-date. 

The  terminolcgy  used  to  describe  other  cul- 
tures is  acceptable  and  accurate;  value-ladc 
negative  descriptions  are  avoided. 

Controversial  issues  are  treated  fairl*'? 
diverse  viewpoints  are  presented  without 
bias.    Countries  not  considered  "friends" 
of  the  United  Svates  are  given  fair 
treatment. 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

COMMENTS 

X 

X 

The  Vietnam  case  ruins  text 
In  this  regard. 

X 

Controversy  hardly  ever 
indicated,  e.g.  A-Bomb, 
relocation  camps. 
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REVIEWER  1113 


AREA  STUDIES 


Title       t  THIS  IS  AMERICANS  STORY 
Publisher ;  Houghton-Mifflin 
Copyright :  1978 


1. 


I 
i 


The  text  should  convey  to  the  student  cultural 
and  geographic  diversities  as  well  as  human 
commonalities'^ in  a  positive  way. 

A.  Peoples  of  other  cultures  are  described 
without  bias  or  stereotypical  descrip- 
tions, including  ones  relating  to  sex 
roles t  religion  customs »  etc. 

B.  History  is  presented  without  an  eurocen- 
trie  Western  bias.    All  phases  of  the 
area's  history  are  presented  as  iroportrfht 
in  and  of  themselves »  not  just  as  the]^  \ 
relate  to  the  West.    The  colonial  period 
is  discussed  fairly,  presenting  the 
negcitive  as  well  as  positive  impact. 

C.  Geotiraphy  is  presented  with  reference  to 
human  culture  and  to  the  area's  political 
and  economic  concerns.    Exotic  but  less 
humanly  rvjlevant  geoijraphical  features  do 
nat  dominate  the  material.    The  concepts 
of  "continent/'  "country,"  and  '•culture" 
are  differentiated. 


5Gl 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

COMMENTS 

X 

Text  uses  stereotypes  of 
'*Bllitari8tlc"  Japan  and  loaded 
terms  such  as  "Connunlst  China" 
and  "Red  China" 

X 

Text  often  fails  to  present  a 
balanced  view  of  colonialism, 
economic  history,  and  the  Cold 
War. 

X 

This  is  not  at  all  apparent 
in  the  text. 

H « 
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D.  Political,  soclali  and  economic  Issues  are 
treated  honestly.    The  effects  of  the 
dominant  role  of  Western  powers  are  analyzed 
without  deference  to  Westernization.  Areas 
of  political,  social,  and  economic  conflict 
are  discussed  openly.    Peoples  are  described 
with  diversity  of  social,  political,  and 
economic  Interests,  not  as  homogenous 
citizens  o^  a  nation  or  area. 

E.  The  arts  and  music  are  presented  positively, 
showing  diversity  and  beauty  in  the  cul- 
tural context. 

F.  Commonalities  in  the  human  experience  are 
made  relevant  to  the  reader.    There  is  an 
opportunity  to  draw  comparisons  and  con- 
trasts In  lifestyles  and  institutions. 

The  textbook  should  reflect  quality  scholarship. 

A.  The  text  reflects  contemporary  scholarship, 
including  views  of  scholars  from  the  area 
being  studied. 

B.  The  facts  are  accurate  and  up«»to*^ate  and 
not  presented  in  misleading  ways. 


Evident 
Tliroughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

O  1 

i 

.  1 

COMMENTS  , 
 1 

X 

Text  Is  very  patronizing  and 
pro-U.S.  when  it  states  Filipinos 
had  to  prove  they  could  govern 

themselves.     It  la  also  -IneiilMno 

and  incorrect  when  it  states  that 
Japan  modernized  when  it  adopted 
Western  ways.  ^ 

• 

I 

1 

Not  appllcai>le 

X 

Not  at  all  evident 

1 

i 

! 

1 
1 

1 
1 

1 

f 

X 

Text  is  unbalancad  and  reflects 
only  one  side  of  each  Issue. 

X 

Text  is  uneven;  most  often 
presents  only  a  Cold  War  mentalit 
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V 


C«    The  charts,  maps,  and  illuatratlons  are 
up-to-date. 

D«    The  tei-minolof;y  used  to  describe  other  cul«- 
turcs  is  acceptable  and  accurate;  value--laden 
negative  descriptions  are  avoided. 

£•    Controversial  Issues  are  treated  fairly; 
diverse  viewpoints  are  presented  without 
bias.    Countries  not  considered  **friends^^ 
of  the  United  States  are  given  fair  . 
treatment. 


ERIC 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

..  -. 

COMMENTS 

X 

All  but  one  which  still  shows 
North  and  South  Vietnam 
jepacAtedA  _    _ 

X 

Sometlnes  acceptable;  sometlraes 
poor 

• 

X 

Text  tends  to  be  distinctly 
one-sided— pro-Cold  War. 
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REVIEWER  1/13 


I. 


B. 


commonalities  in  a  positive  way! 

without  M  '"''""^  described 

without  bias  or  stereotypical  descrip- 
tions, including  ones  relating  to  sex 
roles,  religion  customs,  etc. 

History  is  presented  without  an  eurocen- 
trxc  Western  bias.    All  phases  of  the 

in  L^    J^^?""^        presented  as  important 
in  and  of  themselves,  not  just  as  they 
relate  to  the  West.    The  colonial  period 
Is  discussed  fairly,  presenting  the 
negative  as  well  as  positive  impact. 

Guocraphy  Is  presented  with  reference  to 
human  culture  and  to  the  area's  political 
and  economic  concerns.    Exotic  but  less 
humanly  relevant  geographical  features  do 
not  dominate  the  material.    The  concepts 

are  cH?  ^^""•^'^y."  ^nd  "culture" 

are  differentiated. 
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i  STUDIES  m.^,  Centuries  of 

3^5,         •  ProRress 

Publisher :  La id law  ~ 
Copyright;"   J 977 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely^  or 
Not  at  ail 
Evident 

1 

COMMENTS 

X 



uther  countries  rareTy  emerge  as 
soclties  peopled  by  human  beings; 
an  example  of  nations  treated  as 
abstractions  is  found  on  D.3ft7 

I 

people  in  other  soclties  are 

described  at  all,  let  alone 
legatlvely 

X 

1 
e 
1 
i 

Fairly  good  treatment  of  "Imper- 
allsra".  but  I  don't  think  the 
xerclse  on  pp.  T89-90  is  partlcu- 
arly  good  for  examining  colonial- 
era  and  Imperialism 

li 

^  11 

not  much  geographic  perspective — 
3  given  though  it  would  help  stu- 
iderstand  China  and  Japan  better 
f  there  were  some 
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D.  Political,  social,  and  economic  Issues  are 
treated  honestly.    The  effects  of  the 
dominant  role  of  Western  powers  are  analyzed 
without  deference  to  Westernization.  Areas 
of  political,  social,  and  economic  conflict 
are  discussed  openly.    Peoples  are  described 
with  diversity  of  social,  political,  and 
economic  Interests,  not  as  homogenous 
citizens  of  a  nation  or  area. 

E.  The  arts  and  music  are  presented  positively, 
showing  diversity  and  beauty  In  the  cul- 
tural context. 

F.  CnmiBonallties  In  the  human  experience  are 
made  relevant  to  the  reader.    There  is  an 
opportunity  to  draw  comparisons  and  con-  . 
trasts  In  lifestyles  and  institutions. 

The  textbook  should'  reflect  quality  scholarahlp. 

A.    The  text  reflects  ccntemporary  scholarBhlp> 
including  views  of  scholars  from  the  area 
being  studied. 

The  facts  are  accurate  and  up-to-date  and 
not  presented  in  misleading  ways. 


I 


TWO  CENTDRIES  OF  PROGRESS  c  ^ 


Evident 
Throughout 

Sosewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident  1 

COMMENTS 

* 

X 

Though  the  economic  motivations 
for  U.S  foreign  policy  in  the 
late  19th  Century  are  alluded  to 
(pp.  384-388),  the  text  hardly 
fulfills  the  other  qualifications 
listed  here. 

X 

There  is  almost  no  detail  on  the 
lErts  ftnd  music  .01  otner  cuivur«&, 
but  this  is  a  U.S.  history  text. 

X 

X 

Pew  sources  are  cited. 

X 

The  bibliography  has  no  signifi- 
Asian  representation. 

X 

See  text  of  review  for  specific 
errors  of  commission  and  omission. 

C.  The  charts,  maps,  and  illustrations  are 
up-to-date, 

D.  The  terminology  used  to  describe  other  cul- 
tures is  acceptable  and  accurate;  value-laden 
negative  descriptions  are  avoided, 

E.  Controversial  issues  are  treated  fairly; 
diverse  viewpoints  are  presented  without 
bias.    Countries  not  considered  "friends" 
of  the  United  States  are  given  fair 
treatment. 


TWO  CENTURIES  OF  PROGRESS 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

COMMEl.'TS 

X 

Photos  on  p.  626  show  modern 
apan  and  China.    Maps  are  fine. 

X 

See  text  of  review  for  speci- 
fic problems  reflecting  Cold 
War  thinking. 

X 

« 

Many  controversies  are  avoided 
Dualist ic  viewpoint  presented  - 
countries  are  either  friends 
or  not. 

V 
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REVIEWER  //1 3 


The  text  should  coYivey  to  the  student  cultural 
and  ceograiJhlc  diversities  as  well  as  human 
commonalities  in  a  positive  way. 

A.  Peoples  of  other  cultures  are  described 
without  bias  or  stereotypical  descrip- 
tions, including  ones  relating  to  sex 
roles,  religion  customs,  etc. 

B.  History  is  presented  without  an  eurocen- 
tric  Western  bias.    All  phases  of  the 
area's  history  are  presented  as  important: 
in  and  of  themselves,  not  just  as  they 
relate  to  the  West.    The  colonial  period 
is  discussed  fairly,  presenting  the 
negative  as  well  as  positive  impact. 

C.  Geography  is  presented  with  reference  to 
human  culture  and  to  the  area's  political 
and  economic  concerns.    Exotic  but  less 
humanly  relevant  geographical  features  do 
not  dominate  the  '..aterial.    The  concepts 
of  "continent,"  "country,"  and  "culture" 
are  differentiated. 
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Title  : 
Publisher: 
Copyright: 


The  Free  and  the  Brave 

Rand  McNally 

1980 


COMMENTS 


Because  the  content  la  focused  on 
U.S.  historical  events,  cultural  cojn' 
ponents  are  not  included  unless  it 
deals  with  American  culture  and  thei 


People-per  se-are  not  emphasized 
but  events  are. 


It  la  "high" 
culture. 


All  content  Is  presejited  from  an 
American  perspective.    Other  countries 
appear  as  they  are  Impacted  by  the  \).S, 


Only  the  Age  of  Discovery  unit  dealp 
with  geographical  factors  affecting, 
life  style. 
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D.  Follclcal,  social  I  and  economic  Issues  are 
treated  honestly.    The  effects  of  the 

 .  J  _ ^  dominant  role  of  Western  powers  are  analyzed 

""/without  deference  to  Westernization,  Areas 
of  political,  social >  and  economic  conflict 
are  discussed  openly.    Peoples  are  described 
with  diversity  of  ioclal,  political,  and 
economic  interests,  not  as  homogenous 
citizens  of  a  nation  or  area. 

E.  The  arts  and  music  are  presented  positively, 
showing  diversity  and  beauty  in  the  cul- 
tural context. 

F.  Commonalities  in  the  human  experience  are 
mnde  rclcvnnt  to  the  reader.    There  is  an 
opportunity  to  draw  comparisons  and  con- 
trasts in  lifestyles  and  Institutions. 

H.    The  textbook  should  reflect  quality  scholarship. 

A.  The  text  reflects  contemporary  scholarship, 
including  views  of  scholars  from  the  area 
being  studied. 

B.  The  facts  are  accurate  and  up-to-date  and 
not  presented  in  misleading  ways. 
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COMMENTS 


All  events  are  presentect  from  an  ' 
American  prespectlve  and  these  events 
are  political  and  military  In  nature. 
Again,  "peoples"  per  se  are  not  gener- 
ally discussed.  , 


Not  Included 


The  description  of  Urban  life  for  : 
immigrants « Represents  varied  life  ! 
styles  but  no  specific  reference  to 
any  Asian  group.  i 


Most  information  is  correct.  One  : 
date  referring  to  the  escablishment 
of  the  PRC  Is  1947  instead  of  1949. j 


The  list  of  consultants  does  not 
indicate  Area  specialists. 
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C.  The  chcvvtsi  maps,  and  illustraclons  are 

D.  The  terminology  used  to  describe  other  cul- 
tures is  acceptable  and  accurate;  value**laden 
nccaclvc  descriptions  are  avoided* 

E.  Controversial  issues  are  treated  fairly i 
diverse  viet^points  are  presented  without 
bias.    Countries  not  considered  '^friends" 
p£  the  United  States  are  given  fair 
treatment. 
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COMhlEKTS 


Strong  point  of  text-variety  of 
maps-pictures  that  illustrate  al 
ternatlve  perspectives  (pp.SAl-" 

Irhe  term  communist  4^  often  used 
in  place  of  a  countries  name-  im 
;>lie8  a  negative  approach* 


5o4) 


In  context  of  the  War  in  the  Pacific  (p.  64< 
an  insinuation  by  *^the  Yank  in  a  foreign 
land"  appears.    The  omission  of  (  iscussion 
of  particular  countries  (India)  :  s  a  state- 
ment In  Itself  -  almost  no  di^cu'  sion  of 
immigration  and  subsequent  discr  mination. 
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AREA  STUDIES 


I. 


I 


A. 


The  text  should  convey  to  the  student  cultural 
and  ueouraphlc  diversities  as  well  «s  humnn 
commonalities  in  a  positive  way 

iTttut  '"^'"'^^^  described 

Mn^!    .  Stereotypical  descrip- 

tions, including  ones  relating  to  sex 
roles,  religion  customs,  etc. 

^tlTLl  J'  I>«sented  without  an  eurocen- 
rxc^Western  bias.    AU  phases  of  the 

in  and  oJ'h "^f^  P-^^^^nted  as  important 
in  a«o  of  themselves,  not  just  as  they 

Z^^r  The  colonial  period 

oiscussGd  fairly,  presenting,  the 
negative  as  well  as  positive  impact. 

Geography  is  presented  with  reference  to 
human  culture  and  to  the  area's  political 
and  economic  concerns.    Exotic  but  less 
humanly  relevant  acoi..raphica:  features  do 

or-'conVr'"  rne  concepts 

or  continent,"  "country,"  and  "culture'' 
are  dif terentiated.  ^ 


'^^-^^        -American  Advent:iir«« 

I'ujllshor : 


Copyrif'.ht: 


■1979  -■  


Henerally  quite  f.ood. 


Not  always  consistently  applied. 


This  is  one  of  the  book's  stronp.-" 
points — diverse  porsiHjct i vos 
are  presented  with  fairness. 

pKi  colonial  pnriod  is  not  relnvant 
to  this  review,  , 


I    With  tlie  oxcoptiort  of  oronomic: 
issues,  the  rest:  are  well 
presented. 
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D.  Political,  social,  and  economic  Issues  are 
treated  honestly.    The  effects  of  t'ne 
dominant  role  of  Western  powers  nre  analyzed 
without  deference  to  Westernization.  Arons 
of  political,  social,  and  economic  conflict 
are  discussed  openly.    Peoples  are  described 
with  diversity  of  social,  political,  and 
economic  interests,  not  ns  homogenous 
citizens  of  a  nation  or  urea. 

E.  The  arts  and  music  are  presented  positively, 
showing  diversity  and  beauty  in  the  cul- 
tural context. 

F.  Commonalities  in  the  human  experience  are 
made  relevant  to  thu  reader.    Tliere  is  an 
opportunity  to  draw  comparisons  fnd  ron- 
trasus  in  lifestyles  and  institutions. 

The  textbook  should  reflect  quality  scholarship. 

A.  The  text  reflects  contemporary  scholarship, 
including  views  of  scholars  from  the  area 
beinp.  studied. 

B.  The  facts  are  accurate  and  up-to-date  and 
not  o'*esenued  in  misleac.ing  vays. 
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X 


Anotlicr  stronr,  point  or  iho 
book*    Hut  like  most  discussions 
of  Asia  in  Aiiiorlcan  histoiy  texts 
economic  ami  social  issuun  arc 
not  presented  adewately* 


Not  included* 


Outstandini'  in  this  respect* 


X. 


c. 


D. 


The  charts,  maps,  and  illustrations  are 
up-to-date. 

The  terminology  used  to  descrljie  other  cul- 
tures is  acceptable  and  accurate;  value-lad< 
negative  descriptions  are  avoided. 

Controversial  issues  are  treated  fairly; 
diverse  viewpoints  are  presented  without 
bias.    Countries  not  considered  "friends" 
of  the  United  States  are  given  fair 
treatment. 
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REVIEWER  013 


AREA  STUDIES 


Title       ;  AMERICA!  AMERICA! 
Publlflher;  Scott »  roreBmaiTTt  Co. 
Copyright ;  i^^oQ 


I. 


I 


1^8 ') 

ERIC 


A. 


The  text  should  convey  to  the  student:  cultural 
and  geographic  diversities  as  well  aa  human 
commonalities  in  a  positive  way. 

Peoples  of  other  cultures  are  described 
without  bias  or  stereotypical  descrip- 
tions, Including  ones  relating  to  sex 
roles,  religion  customs,  etc. 

History  Is  presented  without  an  eurocen- 
trlc  Western  bias.    All  phases  of  the 
area's  history  are  presented  as  Important 
in  and  of  themselves,  not  just  as  tney 
relate  to  the  West.    The  colonial  perl6d 
Is  discussed  fairly*  presenting  the 
negative  as  well  as  positive  impact. 

Geography  Is  presented  with  reference  to 
human  culture  and  to  the  area's  political 
and  economic  concerns.    Exotic  but  less 
humanly  relevant  geographical  features  do 
not  dominate  the  material.    The  concepts 
of  "continent,"  "country,"  and  "culture" 
are  differentiated. 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely »  or 
Not  at  all 
Evident 

COMMENTS 

X 

Good  sections  on  As lan<-'Amer leans, 
but  uses  '^militaristic**  stereo- 
type for  pre«-WWI  Japan. 

X 

Gives  a  fairly  balanced 
view  of  events  and  Issues* 

1 

X 

Provides  fair  coverage  of  the 
Asian  perspective  toward  events. 

D.  Political)  social 9  and  economic  Issues  are 
treated  honestly*    The  effects  of  the 
dominant  role  of  Uestern  powers  are  analyzed 
without  deference  to  Westernization.  Areas 
of  political)  social)  and  economic  conflict 
are  discussed  openly.    Peoples  are  described 
with  diversity  of  social,  political,  and 
economic  interests)  not  as  homogenous 
citizens  of  a  nation  or  area. 

E.  The  arts  and  music  are  presented  positively) 
showing  diversity  and  beauty  in  the  cul-*- 
tural  context. 

F.  Commonalities  in  the  human  experience  are 
made  relevant  to  the  reader.    There  is  an 
opportunity  to  draw  comparisons  and  con*- 
trasts  In  lifestyles  and  Institutions. 

II.    The  textbook  should  reflect  quality  scholarship. 

A.  The  text  reflects  contemporary  scholarship, 
including  views  of  scholars  from  the  area 
being  studied. 

B.  The  facts  are  accurate  and  up-to-date  and 
not  presented  in  misleading  ways* 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

COMMENTS 

X 

Text  does  confront  many  Issues 
In  a  balanced  manner. 

Mot  applicable 

X 

Limited  in  this  area. 

• 

1 

X 

i 

Text  navs  soinA  fl^^An^1nn  ^rk 

area  scholarifhip. 

X 

Overall  pretty  accurate  but  has 
some  mistakes. 
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The  charts,  maps,  and  illustrations  are 
up-to-date. 

The  terminology  used  to  describe  other  cul- 
tures is  acceptable  and  accurate;  value-laden 
negative  descriptions  are  avoided. 

Controversial  issues  are  treated  fairly; 
diverse  viewpoints  are  presented  without 
bias.    Countries  not  considered  "friends" 
of  the  United  States  are  given  fair 
treatment. 


Evident  ' 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

• 

COMMENTS 

X 

Okay 

X 

Uses  loaded  terms  such  as 

^HnDiaun  ACI  t  vnAua  . 

X 

Text  is  fairly  forthright  In 
this  category. 
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AREA  STUDIES 


^^^1®       '  Let  Freedom  Rlnrj^ 
Publisher;  Silver  Burdett 
Copyright ;  198Q 
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A. 


B. 


I.    The  text  should  convey  to  the  student  cultural 
comroonallties  in* a  positive  way. 

Peoples  of  other  cultures  are  described 
without  bias  or  stereotypical  descrip- 
tions, including  ones  relating  to  sex 
roles,  religion  customs,  etc. 

History  is  presented  without  an  eurocen- 
tric  Western  bias.    All  phases  of  the 
area  s  history  are  presented  as  important 
in  and  of  themselves,  not  just  as  they 
relate  to  the  West.    The  colonial  period 
IS  oiscussed  fairly,  presenting  the 
negative  as  well  as  positive  impact. 

Geocraphy  is  presented  with  reference  to 
human  culture  and  to  the  area's  political 
and  economic  concerns.    Exotic  but  less 
humanly  relevant  geographical  features  do 
not  dominate  the  material.    The  concepts 
of    continent,"  "country."  and  "culture- 
are  differentiated. 
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COMMENTS 


Because  this  is  a  U.S.  history  text, 
the  emphasis  is  on  events  In  the  ' 
U.S.  and  outside  as  they  relate  to 
Americanos  role.    The  huiM«  ^\^r.^^^ 
The  section  on  immigration 


to  the  US     ncludes  only  3  paragra- 
phs on  Asians.  No  mention  of  Chlness 
being  brought  by  Americans  to  come 
the  railroad.  The  Chinese  are  only 


is  practi** 
:ally  non- 
existent. 


The  Filipino  perspective  is  evident 
the  Spanish-Am.  War  (P.  463)  The  pa 
Emilio  Aguinaldo  is  highlighted  in  cne 
well  as  in  the  BACKGROUND  INPORMATI  )N. 
there  is  no  explanation  as  to  why  i :  tooK 
50  years  for  the  Philippinos  to  gai  i  their 
independence.  ' 


work  for 
Uiansdiscusi 
during 
riot 

:he  text  as 

However « 
:  took  almost 


Only  in  terms  of  the  the  early  tradi 
routes  and  material  dealing  with  th^ 
Ist  inhabitants  of  North  America 
(adaptation  of  peoples    to  their 
environment.) 
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D.    Political,  social,  and  economic  issues  are 
treated  honestly.    The  effects  of  the 
dominant  role  of  Western  powers  are  analyzed 
without  deference  to  Westernization.  Areas 
of  political,  social,  and  economic  conflict 
are  discussed  openly.    Peoples  are  described 
with  diveVsity  of  social,  political,  and 
economic  interests,  not  as  homogenous 
citizens  of  a  nation  or  area.  k 


E. 


The  arts  fnd  music  are  presentea  positively, 
showing  diversity  and  beauty  in  the  cul- 
tural context. 

F.    Cnmmonalities  in  the  human  exp^ience  are 
„,nde  relevant  to  the  reader.    There  is  an 
opportunity  to  draw  comparisons  and  con- 
trasts in  lifestyles  and  institutions. 

The  textbook  should  reflect,  quality  scholarship 

A     Thr.  text  reflects  contemporary  scholarship, 
*    including  views  of  scholars  from  the  area 
being  studied* 

B     The  facts  are  accurate  and  up-to-date  and 
not  presented  in  misleading  ways. 
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COMMENTS 


All  events  are  treated  from  the  US 
point  ot  vtewt    Occasionally  ther 
will  be  an  activity  or  statement  to 
indicate  a  diverse  opinion.  Economics  ari 
not  discussed,  particularly  absent,  are 
the  economic    issues  that  lead  to  the 
war  with  Japan.    Imperialism  is  defined 
&  It  seems  clear  thfit  the  expansion 
efforts  were  done  PtlmarUy  for  Increaset 
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The  charts I  maps,  and  lllustraclons  are 
up-to-date. 

The  terminology  used  to  describe  other  cul- 
tures is  acceptable  and  accurate;  value-^laden 
negative  descriptions  are  avoided* 

Controversial  issues  are  treated  fairly; 
diverse  viewpoints  are  presented  without 
bias.    Countries  not  considered  "friends" 
of  the  United  States  are  given  fair 
treatment. 
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COMMENTS 


Strong  point  of  the  text. 


Obher  cultures  per  se  are  not 
described;  most  information  is 
context  of  historical  narrative 


ill 


Japanese  relocatlbn  centers  & 
perspective  of  the  atomic  bomb 
Still  a  problem  with  Communists 
describe  people  &/or  country  & 
name  of  country  or  person  used 
nonrcomittuni&t  governtpents 


Ja  ^anese 


are 


included 
ised  to 
tie  specific 
f)r 
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EVALUATIVE  CRITERIA 
(I.atln  America) 


I.    The  text  should  convey  to  the 

student  cultural  ond  goographlcal 
diversities  as  well  as  human 
commonalltlea  in  a  positive  way 

A.  Peuplcs  of  other  cultures  ore 
described  without  hUi9  or 
stereotypical  descriptions » 
Including  ones  relating  to  sex 
roles,  religion  customs,  etc. 

B.  History  is  presented  without  an 
curocontric  Western  bins.  All 
ptwisua  of  the  urcn's  history  are 
presented  as  importont  In  and  of 
themselves,  not  Just  us  they 
relate  to  the  Wast.  The 
colonial  period  is  discussed 
fairly,  presenting  the  negative, 
us  well  as  positive  impact. 


Publisher »  fifnP  "M**  <r**f»a"v  

Copyright t  1977  

Reviewer :  fH 


11 

W  Ml 


Comments 


The  pantheon  of  Utin  Americj  n 
heroes  does  not  Include  Santr 
Anna.  Honetheless,  his  cowan  liness 
and  inconpetence  is  singled  i  ut 
for  the  nest  extensive  descr  otion 
nf  "  T^r^n  4m»rf'*rT 


figure 

There  Is  no  significant 
discussion  of  Latin  American 
culture  unrelated  to  conflict 
with  the  United  States 
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is 


C*    Guography  la  preaentod  wi^h 
reference  to  human  culture 
and  to  the  areata  political 
and  economic  concerna*  Exotic 
but  1^88  humanly  relevant 
geographical  features  do  not 
dominate  the  matdrial*    Ttie  ^  ^ 
/         concepts  of  "contlnen^:," 

"country »^  and  "culture"  are 
differentiated* 


D*    Political)  Huclal>  and  oconomlc! 
issues  are  treated  honestly*  The 
effects  of  the  dominant  role  of 
Western  powers  are  analyzed 
without  deference  to  Westerni-- 
nation*    Areas  of  political^ 
social t  and  economic  conflict 
arc  discussed  openly*  Peoples 
are  described  with  diversity 
of  social)  politicalt  and 
economic  interests »  not  as 
homogenous  citizens  of  a  nation 
or  area* 


o 

ll 
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Comments 


Oversimplification  permeates 
histories  of  Texan  Independeilce 
and  the  war  with  Mexico*  Accounts 
of  the  Spanish^^American  Waf 
and  the  Panama  Canal  Zone  igtlore 
political  and  economic  issuec 
in  favor  of  a  "benevolent 
American"  argument 
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COO 


• 

Evident 
Throughout 

Somewhat 
Evident 

hi 

Cmiments 

positively,  showing  diversity 

?t 

context 

F.    Coinmonalltles  in  the  human 
experience  are  made  relevant 
to  the  reader.   There  is  an 
opportunity  to  draw  conparlsons 
and  contrnsts  In  llfustylus  and 
luBtl tut ions 

X 

The  legacy  of  the  Spanish  and 
Indian  cultures  are  cursorily 
treated,  rendering  an  under- 
standing of  lifestyles 
impose ihle 

II.    The  textbook  should  reflect  quality 
scholarship: 

X 

A.    The  text  reflects  contemporary 
acholiirship.  Including  views 
of  scholars  from  the  area 
being  studied 

X 

B.    The  facts  are  accurate  and 

up-to-date  and  not  presented  in 
misleading  ways 

•  X 
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• 

Evident 
Throughout 

Somewhat 
Evident 

|4 

Stj  S 

^  o  ^ 

M  S2S  M 

Comments 

C«    The  chartB)  inap8»  and 

11  lust  rot  ions  arc  up**to-*date 

X 

Omitted  from  this  text  Is  a 
nap  of  contemporary  Latin 
America 

D.    The  terminology  used  to  describe 
other  cultures  Is  acceptable 
and  accurate;  value-*laden 
negative  descriptions  are  avoided 

X 

li«    Controversial  issues  ore  treated 
fairly;  diverse  vlcwpulnts  ore 
presented  without  bios. 
Countries  ndt  considered 
**frlendH**  of  the  United  States 
are  given  fair  treatment 

X 

the  Justification  of  U.S. 
interventions  in  the  area  on 
the  grounds  of  settling  debti 
is  a  paternalistic  attempt  t< 
avoid  the  controversial 
issues  of  economic  dependence 
and  cultural  sovereignty 
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EVALUATIVE  CRITERIA 
(Lutln  Aiuorlcii) 


Tltlct  America,  Ita  People  and  Values 
Publisher i  Harcourt.  Brace  &  Jovanovlch 
Clnpyriuhtr  1^^^ 

Reviewer : 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

• 

Coniaents 

Ln 

>f  the 
:he 
itury 
as 

I.    The  text  should  convoy  tosthe  J 
1                     student  cultural  and  geographical 

dlverslLica  as  well  aa  human 
V                   commonalities  in  a  positive  way 

A.    VuupJtts  oi  other  cultures  are 
(luHiTlbud  without  bUiH  or 
Hlcrnutypicul  dcHcrlptloiiH, 
Including  ones  relating  to  sex 
roles,  religion  customs,  etc. 

X 

A  fair  picture  is  provided  of 
the  class  character  of  the 
Latin  American  novemencs  sor 
independence 

li.    History  is  presented  without  on 
curocentric  Western  bias.  All 
phases  of  the  area's  history  are 
preuuntcd  as  important  in  and  of 
themselves,  not  Just  as  they 
relate  to  the  West.  The 
colonial  period  is  discussed 
fairly,  present iuR  the  negative 
as  well  us  positive  impact. 

•  X 

On  the  positive  side,  the  tex 
colonial  section  effectively 
promotes  understanding  of  the 
Spanish  heritage  of  governmen 
social  classes,  and  religion 
Latin  America.    Other  phases 
area's  history,  noat  notably 
pre-colonial  and  twentieth  ce 
periods,  are  handicapped  by  b 
gnfl  imonrl-flnt  amisaioofi  

60J  •         .  601 

erIc 


4 

Evident 
Throughout 

Somewhat 
i  Evident 

Scarcely »  or 
Not  at  all 
Evident 

Comments 

9 

c 

In 
th 
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fQT&Ty 

Ised 

C.    Geography. is  presented  wich 
reference  to  human  culture 
and  to  the  area's  political 
and  economic  concerns ^  Exotic 
but  less  humanly  relevant 
geographical  features  do  not 
dominate  the  material*  The 
concepts  of  "continent," 
"country,"  and  "culture"  are 
differentiated. 

X 

I),    Political,  Hociul,  und  economic 
Issues  are  treated  honestly.  The 
effects  of  the  dominant  role  of 
Western  powers  are  analyzed 
without  deference  to  Westerni- 
zation.   Areas  of  political, 
social,  and  economic  conTllct 
arc  discussed  openly.  Peoples 
are  described  with  divcrulty 
of  social,  political,  and 
.economic  interests,  not  as 
homogenous  citizens  of  a  nation 
or  area.  • 

X 

Political,  social  and  econom: 
Inquiry  lessons  are  of  high 
quality  for  the  period  of  La 
American  history  beginning  v 
colonial  rule  and  ending  wltl 
the  close  of  the  19th  centur 

relations  are  Ignored  or  fiXot 
over. 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Kot  at  all 
Evident 

.  

T 

Comments 

ine  and 
heater 
description 
n  than  ia 

ain 
na 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity 
and  beauty  in  the  cultural 
context 

X 

A  photo  of  an  Incan  gold  f  igui 
nsentlon  of  Spanish  songs  and 
represent  the  sua  of  artistic 
But  this  l8  more  represencacic 
oneeufttered  in  weat  afeher-teiH 

F.    Commonalities  In  the  human 
experience  are  made  relevant 
to  the  reader.    There  Is  an 
opportunity  to  draw  comparisons 
und  controsts  In  lifestyles  and 
Institutions 

X 

The  account  of  colonial  New  S\ 
Is  sufficiently  equitable  and 

nK4an^'lua     tO  Invlttfi  COmDSrlSC 

with  the  Amerlan  coloiflal  ^ 
legacy 

11.    The  textbook  should  reflect  quality 
scholarship: 

Accuracy  and  balance  charactei 
treatment  of  periods  to  the  cl 

ize 

nse  of 
^ric  bias 
3  cent 
L deration 

J.S. 

ath 

9M  of 

A.    The  text  reflects  contemporary 
scholarship.  Including  views 
of  scholars  from  the  area 
boing  studied 

X 

the  19th  century.  The  ethnocei 
of  the  preaer  ^ition  of  more  u 
history  reflects  lack  of  consi 
o£  LaUtfc  Aaariann  perapeativei 

U.    The  facts  are  accurate  and 

up-to-date  and  not  presented  in 
misleading  ways 

X 

amlted  depth  In  accounta  of  1 
)olltical  and  trade  relations 
^atln  America  undermine  analyt 
contemporary  problems 
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Evident 
Throughout 

4J 

II 

W  Ui 

Scarcely,  or 
Not  at  all 
Evident 

-> 

• 

Comments 

C.    The  charts »  mapsy  and 

Illustrations  are  up-*to-*date 

X 

D.    The  terminology  used  to  describe 
other  cultures  is  acceptable 

negative  descriptions  are  avoided 

X 

Cuutroversiiil  Ihsuqs  arc  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias. 
Countries  not  considered 
"Crlends"  of  the  United  States 
are  given  fair  treatment 

X 

Although  mention  is  made  of 
Latin  American  resentment  of 
U.S.  interference  in  Panama 
and  the  Dominican  Republic, 
these  grievances  are  never 
substantiated  and  have  the 
tone  of  allegations  paling  In 

U.S.  national  security 
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EVALUATIVE  CRITERIA 
(Latin  America) 


T<Hft»  y*.  People  

Publiahert  p^r.  Heath  Comnanv 

Copyright  t  1977.  

Rev  lewer :  ilk  


cn  ss  M 


Conunents 


I 

Kit 


I.    The  text  should  convey  to  the 

student  culturol  and  geographical 
diversities  as  well  as  human 
commonalities  In  a  positive  way 


A. 
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Peoples  of  other  cultures  are 
dt'Herlbtjd  without  hliiH  ov 
Blorcolypical  deHcrlpl Iohm, 
lucludlnB  ouea  relallng  to  hcx 
roles,  religion  custojws,  etc, 


B.  "niatory  la  presented  without  an 
eurocentrlc  Wostcrn  bias.  All 
phases  of  the  area's  history  are 
presented  as  important  in  and  of 
themselves,  not  just  as  they 
relate  to  the  West.  The 
colonial  period  is  discussed 
fairly,  presenting  the  negative 
iiH  well  us  positive  impact.  


•the  emphasis  on  Spanish  gree«! 
and  mlBtreatment  of  the  Indidns 
combined  with  omission  of  note 
positive  themes  perpetuates  dhe 
•'black  legacy."  In  contrast, 
flPf.t-4^i,»  nn  t-hft  Afffars  Am  

sensitive  and  Innovative. 

More  factual  Information  on 
American  culture  and  U.S.  forieign 
policy  Is  needed  to  exercise  Ithe  ^ 
Interpretation  demanded  in  twe  text  8 
own  "understanding"  units.  Scant 
attention  Is  given  colonial  Ijlfe, 
independence  and  other  issue« 
inilriirntlpnr  nf  "  invnlventtat. 


Ithe 


[latin 
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Evident 
Throughout 
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1  Scarcely,  or 
!  Mot  at  all 
Evident 

. Comments 

. .  .  _  f 

rises 
tion 
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tion 
the 
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C.    Geography  Is  presented  with 
reference  to  human  culture 
and  to  the  area's  political 
and  economic  concerns*  Exotic 
but  less  humanly  relevant 
geographical  features  do  not 
dominate  the  material.  The 
concepts  of  "continent*" 
"country,"  ind  "culture"  are 
differentiated. 

X 

TuUticalt  Notttal,  and  economic 
ISHUCH  aru  treated  huaeully.  The 
effects  of  the  dominant  rble  of 
Western  powers  are  analyzed 
without  deference  to  Westernl-* 
nation.    Areas  of  political, 
social,  and  economic  conflict 
arc  discussed  openly.  Peoples 
slq  described  with  diversity 
of  social,  political,  and 
economic  Interests,  not 
hoqiogenous  clti?«en8  of  a  nation 
or  area. 

X 

• 

An  ethnocentric  bent  characte 
descriptions  of  U.S.  interven 
in  Cuba  and  acquisition  of  th 
Panama  Canal .    Oversinplif ica 
also  hinders  understanding  of 
causes  of  the  war  with  Mexico 

■• 

i 
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E.    The  arts  and  music  are  presented 
positively,  showing  diversity 
and  beauty  in  the  cultural 
context 


F*    Commoni;lltie6  in  the  human 
Gxpcrlonce  are  made  relevant 
to  the  reader t   There  is  an 
opportunity  to  draw  comparisons 
iiiut  runtrmitB  In  llfuutylca^  and 
InHMCutionH 


II,    The  textbook  should  reflect  quality 
scholarship: 


A.    The  text  reflects  contemporary 
scholarship,  including  views 
of  scholars  from  the  area 
being  studied 


B«    The  facts  are  accurate  and 

up-to-^date  and  not  presented  in 
lids  leading  ways 
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Comments 


Aztec  weaving  and  art  is 
Illustrated  but  other  evldencje  of 
Latin  Aiserican  »rt  could  not 
be  found. 


cec 


The  empathetic  approach  to  Az 
children  is  an  outstanding 
exception  to  a  sketchy  treatin|snt 
of  Latin  American  culture. 


The  accounts  of  Interventions 
in  Cuba  and  Panama  obscure  th<! 
issue  of  national  sovereignty 
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Eviden 
Throug 

Somewh 
Eviden 

Scarce 
Not  at 
Evidcm 

Comments   

eel lent, 
eo- 
Latin 

» 

C*    The  charts t  maps^  and 

Illustrations  arc  up*-to-date 

X 

The  maps  and  illustrations  or 
pre-K!olumbian  cultures  are  e>( 
However,  there  is  no  decent  ^ 

^                     U.    The  terminology  used  to  describe 
^                           other  cultures  is  acceptable 
i                           and  accurate;  value*-laden 

negative  descriptions  are  avoided 

X 

political  map  of  contemporary 
America. 

Cuntruverslal  Ibsuob  are  treated 
t                                             fulrly;  diverse  viewpoints  are 

presented  without  bias. 
Countries  not  considered 
''friends"  of  the  United  States 
are  given  Calr  treatment 

• 

X 

Controversy  Is  avoided  by 
bias  and  omission 4 

616 


ERIC 


617 


EVA1.UATIVE  CRITERIA 
(Latin  America) 


Title t   ThA  Amt»,»<rnn  Way  

Publisher  t    Hnlh^   Rinahnrh  t.  UinBfrnn 

Copyright:  1.979  

Reviewor:  ilA  


I 

ro 
I 


I.    The  text  should  convey  to  the 

student  cultural  and  geographical 
diversities  as  well  as  human 
commonalities  in  a  positive  way 


618 


A.    Peoples  of  other  cultures  ore 
dcscribad  without  bias  or 
stereotypical  descriptions » 
including  ones  relating  to  Sisx 
roles,  religion  custom?,  etc* 


B.    History  is  presented  without  an 
eurocentric  Western  bias.  All 
phases  of  the  area's  history  are 
presented  as  important  in  and  of 
themselves,  not  just  as  they 
relate  to  the  West.  The 
colonial  period  is  discussed 
fairly,  presenting  the  negative 
as  well  as  positive  Impact. 


4J 

:» 
o 

'd  o 

u 


4J 

Id  «i 


U 

u  li  S 
u 

to  -H 

u  o  > 

U)  M 


Comments 


Although  discussions  of  Latin 
America  are  generally  confine 
to  their  economic  and  political 
Interface  with  the  U.S. 
philosophical  core,  sections 
on  Indian  and  colonial  cultures 
are  adequate  for  basic 
undeifstanding. 


6iy 


f 


I 


Geography  l8  pi^esented  with 
reference  to  human  culture 
and  to  the  area's  political 
and  economic^  concerns.  Exotic 
but  less  humanly  relevant 
geographical  features  do  not 
dominate  the  material.  The 
concept?  of  ••continent," 
"country, •'  and  "culture"  are 
differentiated* 


I).    Political,  social,  and  economic 
issues  are  treated  honestly.  The 
effects  of  the  dominant  role  of 
Western  powers  are  analyzed 
without  deference  to  Westerni- 
zation.   Areas  of  political, 
social,  and  economic  conflict 
are  discussed  openly.  Peoples 
are  described  with  diversity 
of  social,  political,  and 
economic  interests,  not  as 
homogenous  citizens  of  a  nation 
or  area. 


o 

a  to 
•o  0 


o 

U 

(O  ^ 


u 

0 
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Comments 


Two  of  the  better  U.S.  histof-y 
accounts  of  the  Mexican  War 
and  Spanish-American  War 
appear  here.    The  balanced 
narrative  is  effective  in 
providing  descriptions  of 
the  allure  of  world  power, 
economic  pressures,  and 
belief  in  American  superiority 
at  issue  in  these  conflicts. 
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Evident 
Throughout 

Somewhat 
Evident 

* 

Scarcely,  or 
not  an  all 
Evident 

 \ 

Coroments 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity 

t%w\A   K£intit*u    At\    t*HA  CilltlLliral 

context 

X 

1 

F.    Commonalities  in  the  human 
experience  are.  made  relevant 
to  tne  reader  •    inetc  4.»  «ii 
opportunity  to  draw  comparisons 
and  contrasts  in  lifestyles  and 
institutions 

Description  of  Spanish 
colonial  traditions  Is  too 
sketchy  for  cross-cultural 
i  conparisons , 

XI,    ine  texcDOOK  snoujio  tci ^ua^-^v^ 
scholarship; 

A.    The  text  reflects  contemporary 
scholarship,  including- views 
of  scholars  from  the  area 
being  studied 

1 

X 

r 

% 

1  Incomplete  coverage  of  Latin 
American  societies  is  partia: 
rectified  by  margin  notes 

1  and  bibliographies 

B,    The  facts  are  accurate  and 

up-to-date  and  not  presented  in 
misleading  ways 

X 

.1 
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o  > 
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Common  ts 


C.    The  charts )  maps^  and 

lllustratlona  are  up**to-*date 


Attractive  naps  and  photograpfa 
embelliah  the  narrative  and 
promote  understanding  of  cultural 


0.    The  terminology  used  to  describe 
other  cultures  is  acceptable 
and  accurate;  volue*- laden 
negative  descriptions  are  avoided 


E«    Controversial  issues  are  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias* 
Countries  n6t  considered 
y friends*^  of  the  United  States 
are  given  fair  treatment 


and  economic  diversity. 


Economic  and  "moral"  policy 
themes  related  to  the  area 
are  developed  with 
contlnunity  and  sequence. 
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EVALUATIVE  CRITERIA 
(Latin  America) 


Title:  Tills  la  Americans  Stow 
Publisher  t  Houghton-Mifflin  ComnaiMr 

Copyright:  1978  

Reviewer:  tfl4   . 


Evident 
Throughout 

..  Someuhat 
Evident 

Scarcely,  or 
Kot  at  all 
Evident 

• 

Coiranents 

1,    The  text  should  convey  to  the 

student  cultural  arid  geographl-^al 
diversities  as  well  as  human 
commonalities  in  a  positive  way 

« 

X 

A.    Peoples  of  other  cultures  are 
ileHcrlbod  without  bios  or 
Btitreotyplcul  Uuacrlptlons, 
IncLudLng  ones  relating  to  sex 
roles,  religion  customs,  etc. 

X 

* 

Ij.    UlKtory  is  presented  without  an 
tMirocontrlc  Wuuturn  bioH.  All 
pliaHUH  of  the  urua'n  lilatory  are 
J)rl•^U!ntod  m  Impoi  tuiii'  In  and  of 
thcMiiaolvcs,  not  Just  us  they 
relate  to  the  West.  The 
colonial  period  la  discussed 
fairly,  prenentlng  the  negative 
OS  well  as  positive  Impact. 

X 

Wemisperhlc  In  scope,  the 
text  provides  extensive  and 
well-balanced  analyses  of 
Spanish  colonial  rule,  the 
movement '  for  Latin  American 
Independence,  and  contemporar 
Latin  American  societies. 

if 
n 

m  H 


S 


el  iJ  d 

u  Id  S 

<o  *J 

p  ^  > 

ss  M 


Comments 


C.    Ceography  is  prosentod  vlCh 
reference  to  humon  culture 
ond  to  the  areata  political 
and  economic  concerns.  Exotic 
but  less  humanly  relevant 
geographical  features  do  not 
dominate  the  material.  The 
concepts  of  "continent/* 
"country  I "  and  "culture'^  are 
differentiated. 


X 


I).    Pol  It  leal  I  Bocial,  and  economic 
l»&ucH  are  treati^d  honestly.  The 
effects  of  the  dominant  role  of 
Western  powers  are  analyzed 
without  deference  to  Westerni-* 
nation*.    Areas  of  political^ 
tioclali  and  economic  conflict 
are  discussed  openly.  Puoples 
are  described  with  diversity 
of  sociali  political  I  and 
economic  interests »  not  as 
homogenous  citizens  of  a  nation 
or  urea. 


This  is  one  of  the  U.S. 
history  books  that  attends 
to  the  geographic  and  cultural 
diverffities  as  well  as  the 
commonalities  of  the.  Latin 
American  republics. 


Although  biased  to  the  U.S. 
model  of  development ^  the 
narrative  provides  extensive 
description  of  the  conflict 
between  U.S.  business  and  ^ 
security  interests  and  the 
desires  of  Latin  American 
nations  to  control  their  own 
human  and  natural  resources. 
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<* 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely*  or 
Not  at  all 
Evident 

Comments 

E.    The  arts  and  music  are  preaenled 
positlvelyt  shoving  diversity 
and  beauty  in  the  cultural 
context 

f.  * 

X 

V.    Commonalities  in  the  human 
experience  are  mad„e  relevant 
to  the  reader.    There  Is  an 
opportunity  to  draw  comparisons 
and  con Iran ts  In  lifuatyluH  and 
Inn tlLut ions 

X 

Economic,  racial,  social  and 
geographical  differences  and 
similarities  are  adequately 
described  in  the  section  on 
contetBporary  Latin  America 

TT        ThA  r^vl-hnnk  fihoiild  rc*£loCt  QUalltV 

scholarship; 

A.    The  text  reflects  contemporary 
scholarship,  including  views 
or  scholars  from  the  area 
being  studied 

X 

B,    The  facts  are  accurate  and 

up-to-date  and  i\ot  presented  in 
mis leading  ways 

X 

62V 


ii 

§ 

If 


el 
en 

V}  III 


u 
o 


U  14  V 

OOP 
M  S5  M 


Comments 


C.    The  charts  9  maps»  and 

illustrations  are  up-to-»date 


Illustrations  are  consistent] 
excellent  from  the  maps  of  tilade 
routes  and  independence  moven  ents 


D«    The  terminology  used  to  describe 
other  cultures  is  acceptable 
and  accurate;  value-laden 
negative  descriptions  are  avoided 


to  photos  of  contemporary  Br^sil 
and  Venesuela 


Fs.    Conttovurslul  Issuos  arc  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias. 
Countries  not  considered 
"friends"  of  the  United  States 
aru  given  fair  treatment 


The  text  is  to  be  commended 
for  its  discussion  of  the 
U.S.  role  of  policemen  in 
Latin  America  I  U.S.  apathy 
towards  the  region  following 
World  War  11^  and  the  balance 
of  trade  deficit  with  the  U.S 
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EVALUATIVE  CRITERIA 
(Latin  America) 


Title!  Tun  nanMirin«  of  Propreaa 

Publisher '  IinidlrtW  nvnt-hpra 

Copyright ;  1977  

Rev  lower :        llA  ^  
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I,    The  text  should  convey  to  the 

student  cultural  and  geographical 
diversities  as  well  as  human 
commonalities  in  a  positive  way 


A.    Peoples  of  other  cultures  are 
described  without  bias  or 
stereotypical  descriptions. 
Including  ones  relating  to  sex 
roles,  religion  customs,  etc. 


D.    History  is  presented  without  an 
'   eurocentrlc  Western  bias.  All 
phases  of  the  area's  history  are 
presented  as  important  in  and  of 
themselves,  not  just  as  they 
relate  to  the  West.  The 
colonial  period  is  discussed 
fairly,  presenting  the  negative 
as  well  as  positive  impact. 


4J 

O 


§ 


in  1^ 


M 

M  SS  M 
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Comments 


Following  a  tersely  factual 
approach  toward  Latin  America 
issues t  both  negative  and  positive 
exaiiii>le8  and  concepts  of  Latin 
American  cuU:ure  are  omitted. 


Problesis  in  organizational  structure 
encourage  students  to  consider 
concepts  of  imperialism  and 
foreign  relations  outside  the 
context  of  U«S«  interventions 
Latin  America « 


in 


630 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

4 

Comments 

C.    Geography  is  presented  with 
reference  to  human  culture 
and  to  the  area's  political 
and  economic  concerns »  Exotic 
but  less  humanly  relevant 
geographical  features  do  not 
dominate  the  material »  The 
concepts  of  "continent," 
"country,"  and  "culture"  are 
differentiated* 

0*    Political,  social,  and  economic 
issues  are  treated  hones tly»  The 
effects  of  the  dominant  role  of 
Western  powers  are  analyzed 
without  deference  to  Westernl-- 
zution*    Areas  of  political, 
social,  and  economic  conflict 
are  discussed  openly.  Peoples 
arc  described  with  diversity 
of  social,  political,  and 
economic  Interests,  not  as 
homogenous  citizens  of  a  nation 
or  area. 

X 

\ 

Oversimplification  accoun^< 
for  biased  analysis  of  wa 
with  Mexico t  Economic  issues 
are  treated  honestly  along 
with  security  concerns  in 
the  analysis  of  hemispheric 

20th  century,  but  are  omittec 
from  analysis  of  contemporary 
relations t 
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m 

■  * 

.« 

K  * 

* 

Evldoit 
Throughout 

• 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

E.    The  arts  and  music  are  presented 
positively,  showing  diversity 
and  beauty  In  the  cultural'' 
context 

• 

V 
A 

There  is  no  description  or 
illustration  evident  of 
Latin  American  art* 

F.    Commonalities  in  the  human 
experience  are  made  relevant 
to  the  reader*    There  Is  an 
opportunity  to  draw  comparisons 
and  contrnsta  in  lifestyles  and 
institutions 

X 

There  is  a  paucity  of 
substantive  content  on  Latin 
American  culture* 

■ 

iS 

lines 

II,    The  textbook  should  reflect  quality 

*  scholarship: 

A.    The  text  reflects  contemporary 
scholarship »  including  views 
of  scholars  from  the  area 
being  studied 

1 
1 

i 

X 

The  neglect  of  economic  issue 
and  Latin  American  perspectiv 
and  concommi taint  emphasis  on 
the  threat  of  communism  undar 

B.    The  facts  are  accurate  and 

up-to-date  and  not  presented  in 
misleading  ways 

X 

objective  analysis. 
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Comments 


C«  'The  charts g  maps^  and 

illuatratlons  are  up»*to~date 


D«    The  terminology  used  to  describe 
other  cultures  is  acceptable 
,  and  accurate;  value-^laden 
negative  descriptions  are  avoided 


Controversial  issues  are  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias. 
Countries  not  considered 
^'friends**  of  the  United  States 
are  given  fair  treatment 


Treatment  of  controversial  issues 
is  inconsistent t  with  increasing 
bias  toward  national  security! in 
descriptions  of  more  recent 
episodes  in  U.S.--Latin  Amerlc4n 
relations. 
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EVALUATIVE  CRITERIA 
(Latin  America) 


I,    The  text  should  convey  to  the 

Htudent  cultural  and  geographical 
diversities  as  well  as  human 
comroonallties  in  a  positive  way 

"      A^    i'eoplcH  of  other  cultures  are 
(IcHcrlbed  without  hlaa  or 
Htercotypiciil  dusorlpt  tona, 
Including  ones  relating  to  sex 
roleH,  religion  customs,  etc. 

b.    History  is  presented  without  un 
ourocuutric  Western  bins.  All 
pimyoa  of  the  uren's  history  are 
presented  ua  important  in  and  of 
themselves ,  not  just  as  they 
relate  to  the  West.  The 
colonial  period  is  discussed 
fairly,  presenting  the  negative 
jis  well  as  positive  Impact. 


Title {The  Free  and  the  Brave 

Publisher  tRand  McNallv  

Copyright  t  1980  

Rev lower :  <H4 


u 
o 


0^  M  0 
U  (Q  0) 

u  o  > 


en  ss  ts) 


Conunents 


Sections  on  Indian  cultures 
and  the  Spanish  conquest  are 


of  patronizing  attitudes*  Naitative 
and  graphic  Illustrations  of  the 
cross-cultural  encounter  fronj  both 


free 


Astec  and  Spanish  perspecttvejs 
contribute  to  sensitivity  and  balance 

The  colonial  section  suffers  from 
lack  of  depth  of  content  and 
analysis.  Improvements  are  needed 
In  the  area  of  analysis  of  the 
medieval,  feudal  Intellectual, 
social  and  spiritual  values 
Introduced  by  Spain  Into  Latii 
America i  — 


G3o 


4 


»  ^ 
• 

Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all. 
Evident 

*  1 

Comments  ^ 

C.    (iuography  la  prQsentod  with 
reference  to  human  culture 
and  to' the  area's  political 
and  economic  concerns.  Exotic 
but  less  humanly  relevant 
neographlcal  features  do  not 
domJ.nute  the  material.  Tlie 
concepts  of  "continent," 
"country,"  and  "culture"  are 
dl rferentlntedt 

X 

1).    Political,  social,  and  economic 
issues  are  treated  honestly*  The 
effects  of  the  dominant  role  of 
Western  powers  are  analyzed 
without  deference  to  Westernl-^ 
nation.    Areas  of  political, 
social,  and  economic  conflict 
are  discussed  openly.  Peoples 
are  described  with  diversity 
ot  social,  political,  and 
economic  interests,*  not  as 
hotiiogauous  citl/ens  of  a  nation 
or  area. 

X 

The  text  realistically 
describes  the  fear  of  U.S. 
expansionism  on  the  part  of 
Latin  American  couhtries, 
permitting  the  reader  to 
study  U.S.  political  and 
economic  conflict  in  an 
objective  fashion, 

• 

ERIC 


,  m 
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Evident 
Throughout 

8 

%t 

•  * 

Scarce^ 
Not  at 
Evident 

Comments 

B.    The  arts  and  music  ure  presented 
positively,  showing  diversity 
and  beauty  in  the  cultural 
context 

• 

X 

Diversity  and  beauty  la 
discussed  only  in  the  context 
nf  thfi  Indian  cultured • 

F.    Commonalities  in  the  human 
experience  are  made  televant 
to  the  reader.    There  18  an 
opportunity  to  draw  comparlsoiia 
nnU  contrasts  In  lifostylca  and 
InHtitutions 

X 

The  most  effective  use  of 
comparison  and  contrast  ia 
in  the  treatment  of  the 
Astec-Spaniard  encounter t 

11.    The  textbook  should  reflect  quality 
scholarship: 

X 

A,    The  text  reflects  contemporary 
scholarship,  including* views 
or  scholars  from  the  area 
boinft  studied 

X 

B,    The  facts  are  accurate  and 

up-to-date  and  not  presented  in 
m Is loading  ways 

X 

6 

1  —  
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• 

1 

If 

Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

C«    The  charts  g  maps^  and 

illustrations  are  up*to-date 

X 

D»    the  terminology  used  to  describe 
other  cultures  is  acceptable 
and  accurate;  value*>laden 
negative  descriptions  are  avoided 

X 

IS*    Controverslul  issues  are  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias. 
Countries  n6t  considered 
''friends**  of  the  United  States 
are  given  fair  treatment 

X 

The  analysis  of  the  U»S»  - 
Mexican  War  exemplifies  the 
author's  cognizance  of  the 
need  to  reverse  North 
American  Images  of  Latin 
America* 
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EVALUATIVE  CRITERIA 
(Latin  America) 


I.    The  text  should  convey  to  the 

student  cultural  and  geographical 
diversities  as  well  as  human 
commonalities  in  a  positive  way 

A.  Peoples  of  other  cultures  i-.-e 
described  without  bias  or 
t*tcreotypical  descriptions, 
including  ones  relating  to  sex 
roles,  religion  customs,  etc. 

B.  .  History  is  presented  without  an 

eurocentric  Western  bios.  All 
phases  of  the  area's  history  are 
presented  as  iroportont  in  and  of 
themselves,  not  just  as  they 
relate  to  the  West.  The 
colonial  period  is  discussed 
fairly,  presenting  the  negative 
as  well  as  positive  Impact. 


-  Title:  American  Adventures 
Publisher  t  Scholast^*  ^ndk  Services 

Copyright:   1980  

Rev  lower :   *1A   


Evident 
Throughout 

3  V 

Scarcely,  or 
Not  at  all 
Evident 

Comments  ^ 

X 

Latin  American  cultures  are 
cursorily  treated  or 
omitted  entirely. 

X 

Stereotypes  are  avoided  by 
omitting  descriptions  of 
Latin  American  historical 
and  contemporary  figures. 

X 

Accounts  of  the  U.S. -Mexi can 
War,  the  Spanish-American 
War  and  the  Panairia  Canal 
acquisition,  are  distorted 
by  lack  of  detail  on  domestic 
and  Latin  American 
opposition  to  these  events. 
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Evident 
Throughout 

Somewhat 
;  Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

4 

ence« 

* » 

C»    Geography  la  presented  with 
reference  to  human  culture 
and  to  the  areata  political 
and  economic  concerns.  Exotic 
but  less  humanly  relevant 
geographical  features  do  not 
dominate  the  material*  The 
concepts  of  '^continent/' 
"country,"  and  "culture"  are 
differentiated. 

X 

I).    Political,  social,  and  economic 
Issues  are  treated  honestly.  The 
effects  of  the  dominant  role  of 
Western  powers  are  analyzed 
without  deference  to  Wcsternl-* 
zation.    Areas  of  political, 
social,  and  economic  conflict 
are  discussed  openly*  Peoples 
are  tiescrlbed  with  diversity 
of  social,  political,  and 
economic  Interests,  not  as 
homogenous  citizens  of  a  nation 
or  area. 

X 

\ 

The  most  honest  treatment  of 
an  issue  in  U.S .-Latin 
American  relations  occurs  in 
the  history  of  Texan  indepenc 
Other  Issues  received  biased 
analysis  due  to  emphasis  on 
numanicarianism  and  security 
and  neglect  of  economic 
determinants. 
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The  arts  and  music  are  presented 
positively,  showing  diversity 
and  beauty  in  the  cultural 
context 

Commonalities  in  the  human 
experience  are  made  relevant 
to  the  reader •    There  is  an 
opportunity  to  draw  comparisons 
and  contrasts  in  lifestyles  and 
ins ti tut ions 


The  textbook  should  reflect  quality 
scholarship: 


A.    The  text  reflects  contemporary 
scholarship,  Including  views 
of  scholars  from  the  area 
being  studied 


B.    The  facts  are  accurate  and 

up-to-date  and  not  presented  In 
misleading  ways 


Comments 


There  is  no  mention  of 
Latin  American  arts  and 
music • 


Because  political  and  militai 
confrontations  form  the  bafti« 
for  most  of  the  Latin  Americ£ 
area  discussion,  there  is 
insufficient  information  oii 
lifestyles  in  this  area  from 


ihicb 


Sections  on  U.S.  occupation  oj 
Cuba  and  the  Panama  Canal 
mislead  students  about  U.S. 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

w 

C,  Tlie  charts,  maps,  and 

illustrations  are  up-to-date 

X 

D.    The  terminology  used  to  describe 
other  cultures  is  acceptable 
and  accurate;  value-laden 
negative  descriptions  are  avoided 

X 

U.    Controversial  issues  are  treated 
fulrly;  diverse  viewpoints  are 
presented  without  bias. 
Countries  not  considered 
"friends"  of  the  United  States 
are  given  fair  treatment 

X 

I 

Controversial  U.S.  economic 
and  military  Interventions  o 
the  20th  century  are  Ignored 
Earlier  Interventions  dlsplaj 
ethnocentric  bias. 
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EVALUATIVE  CRITERIA 
(Latin  America) 


Title!  AmfiriPa!  *'«er<<'a! 
Publisher :  SCQtfc^  Pfj^namnn 

Copyrt8htJ___m2. 
Rev lower:  


• 

Evident 
Throughout 

Sometfhat 
Evident 

Scarcely*  or 
Not  at  all 
Evident 

Comments 

I.    The  text  should  convey  to  the 

stuuunt  cultural  and  geographical 
divers It le9  as  well  as  human 
comtnonalltlea  In  a  positive  way 

X 

The  tent  mlsleadingly  lumps 
together  two  pre-Columbian 
civilisations  which  were  as 
different  as  the  Greeks  and 

A,    Peoples  of  other  cultures  are 
duHcribod  without  bias  or 
stereotypical  descriptions, 
including  ones  relating  to  sex 
roles,  religion  customs,  etc. 

X 

•  • 

History  Is  presented  without  an 
uurocentrlc  Western  bins*  AH 
phases  of  the  area's  history  are 
preBentcd  as  important  In  and  of 
themselves,  not  Just  as  they 
relate  to  the  West,  The 
colonial  period  Is  discussed 
fairly,  presenting  the  negative 
as  well  as  positive  impact. 

X 

Little  guidance  is  provided 
students  Interested  in 
learning  about  the  Spanish 
feudal  heritage  and  struggle 
for  independence  in  Latin 
America*  j 
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1 


Evident 
Throughout 

Somewhat 
Evident 

Scarcely «  or 
Not  at  all 
Evident 

♦ 

Comments 

C,    Geography  la  nrosentod  with 
reference  to  human  culture 
and  to  the  area's  political 
and  economic  concerns*  Exotic 
but  less  humanly  relevant 
geographical  features  do  not 
dominate  the  material •  The 
concepts  of  "continent 
"country,"  and  "culture"  are 
dif fcrentlated. 

X 

I).    rolitlc<ii»  HOC  la] »  and  economic 
issues  arc  treated  honestly.  The 
effects  of  the  dominant  role  of 
Western  powers  are  analyzed 
without  deference  to  Westernl-* 
zatlon.    Areas  of  poUtlcali 

i\re  discussed  openly.  Peoples 
are  described  with  diversity 
of  social,  political t  and 
economic  Interests »  not  as 
homogenous  citizens  of  a  nation 
or  area. 

X 

The  book  does  an  excellent  Jo 
of  integrating  description  of 
the  Spanish-American  War  into 
discussions  of  political  and 
economic  imperialism » 
nationalism,  and  Jingoism.  Th< 
interjection  of  Latin  Amerlcai 
perspective  in  the  narrative  ^. 
leading  up  to  the  "Good 
Neighbor  Policy"  is  alsoC^^^ 
commendable. 
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•  1 

Evident 
Throughout 

H  t 

Scarcely,  or 
Kot  at  all 
Evident 

1 

Comments  1 

E.    The  arts  and  music  are  presented  1 
Dosltlvely.  showing  diversity 
and  beauty  in  the  cultural 
context  1 

X 

Art  Is  discussed  only  In  1 
the  pre-Columbian  context.  1 

F.    Commonalities  in  the  human 

(iXDGrlonce  ate  made  relevant  1 
to  the  reader.    There  ia  an 
opportunity  to  draw  comparisons 
Mud  contrasts  in  Ufeatylus  and 
institutions 

X 

 H 

II.    The  textbook  should  reflect  quality 
scholarship: 

X 

A,    The  text  reflects  contemporary 
t»cholarahlp,  including  views 
of  scholars  from  the  area 
being  studied 

Reliance  on  Bartolome  de  las  | 
Casas  for  the  history  of  i 
Spanish  treatment  of  the  j 
Indians  results  in  a  distorted 

B.    The  facts  are  accurate  and 

up-to-date  and  not  presented  In 
misleading  ways 

X 

1  ^ 

•  1 
•  1 
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1  ' 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely 9  or 
Not  at  all 
Evident 

Comrocncs 

CO 

Q.    The  charts,  maps,  and 

illustrations  arte  up-to-date 

X 

0.    Tho  terminology  used  to  describe 
other  cultures  Is  acceptable 
and  accurate value-laden 
negative  descriptions  are  avoided 

X 

&•    Cunt rovers lul  Issues  are  treated 
fulrly;  diverse  viewpoints  are 
presented  without  bias. 
Countries  not  considered 
"friends"  of  the  United  States 
uru  given  fair  treatment 

X 

Information  on  the  nature  am 
evolution  of  Latin  American 
attitudes  toward  the  U.S. 
Is  provided  In  the  context  ol 
economic  Intervention  In  Mex: 
and  military  Intervention  in 
Nicaragua.    However »  the 
^-tCHt  doco  not  ot tend  fce-the— 

legacy  of  resentment  engendered 
by  U.S.  colonialism. 
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EVALUATIVE  CRITERIA 
(Latin  Anverica) .  ^ 


I 


Title;  Let  Freedom  Rlng^ 
Publisher !  SUvef'Biirdett 
Copyright ;  197^^ 
Ruviuwer:____ilA  


I. 

00 


I ,    The  text  should  conveyl  to  the 

aludent  cultural  und  gfeographical 
diversities  as  well  asi human 
commonalities  in  a  positive  way 


Peoples  of  other /cultures  arc 
described  witho/t  bias  or 
stereotypical  iiescriptlon?, 
including  on^  relating  to  sex 
roles,  religion  customs,  etc. 


B.    History  is  presented  without  an 
eurocentric  Western  bias.  All 
phases  of  the  area's  history  are 
presented  as  important  In  and  ol 
themselves,  not  just  as  they 
relate  to  che  West.  The 
colonial  period  is  discussed 
fairly,  presenting  the  negative 
as  well  as  positive  impact. 


4J 
O 

'O  O 
•H  U 


s  > 


U 
O 


4J 


u3  :s  pa 


Comments 


Mention  without  description  c f 
the  Indian  cultures  and  the  application 
of  the  militant  lable  to  Chidanos 
exemplify  cultural 


insensitlvity 


Pre-Columbian  and  colonial 
Latin  Araericah  history  is 
avoided  or  only  cursorily 
mentioned.    The  Latin  Americ4i 
movements  for  independence 
are  similarly  neglected. 


(Mb 


ERIC 


* 


Evldeut 
Throughout 

Somevhat 
Evident 

Scarcely f  or 
Not  at  aill 
Evident 

Comments 

Geography  Is  presented  with 
reference  to  liuman  culture 
and  to  the  area's  political 
and  economic  concerns •  Exotic 
but  less  humanly  relevant 
geographical  features  do  not 
dominate  the  material.  The 
concepts  of  "continent/' 
"country,"  and  "culture"  are 
differentiated. 

.0,    Political »  social 9  and  economic 
issues  are  treated  honestly.  The 
effects  of  the  domin^at  role  of 
Western  powers  are  analyzed 
without  deference  to  Wes^'erni- 
nation.    Areas  of  polltl^ali 
social  1  and  economic  conflict 
arc  discussed  openly.  Peoples 
are  described  with  diversity 
of  social 1  political,  and 
economic  interests,  not  as 
homogenous  citizens  of  a  nation 
or  area* 

X 

The  histories  of  the  Spanish- 
American  War,  dollar  diplomacy 
and  Texan  Independence  adopt " 
a  partial  Latin  American 
perspective  and  provide  Inslg  i 
into  the  role  of  ideology  and 
economy  in  U.S  .-Latin  Attiprir^u 
relations.  But  these  are 
fairly  Isolated  cases. 
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Tho  arts  and  muBlc  are  presented 
positively,  showing  diversity 
and  beauty  in  the  cultural 
context 

,1  F.    Coromonalitles  in  tho  hvunun 

experience  are  roade  relevant 
T  to  the  reader.    There  is  on 

opportunity  to  draw  coropaviaons 
and  contrasts  in  lifestyles  and 
institutions 


II.    The  textbook  should  reflect  quality 
scholarship: 

~"a^    The  text"rcflects  contemporary 
scholarship,  including  views 
of  scholars  from  the  area 
being  studied 

b".    The  facts  are  accurate  end 

up-to-date  and  not  presented  in 
misleading  ways 


tJol 


Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

ant 

5  itary 
snpt 

:  here» 
L  scussions 
I  conflict 
,  iccount 

X 

There  are  no  references  to 
Latin  American  art  from  any 
historical  period* 

X 

There  is  insufficient  back- 
ground material  on  pre-Columbi 
colonial »  post-colonial »  and 
jcontemporary  LAtin  American 
society* 

1  \ 

Provisions  of  bibliographies 
with  which  to  obtain  supplemc 
1  information  represent  an  att€ 
to  remedy  deficiencies  in 

X 

The  text  is  most  inconsistent 
1  ranging  from  comprehensive  d: 
1  of  Cuba  and  Mexican  points  ol 
1  to  oversimDllflcqtlon  in  the^ 

of  the  Canal  issue. 
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Evident 
Throughout 

Somewhat 
Evident 

Scarcely,  or 
Not  at  all 
Evident 

Comments 

IS 

Ct    The  charts »  maps^  and 

illustrations  are  up-to-date 

X 

—  ^ — —  

D.    The  terminology  used  to  describe 
other  cultures  Is  acceptable 
and  accurate;  value-laden 
negative  descriptions  are  avoided 

X 

Controversial  issues  arc  treated 
fairly;  diverse  viewpoints  are 
presented  without  bias. 
Countries  n6t  considered 
"friends**  of  the  United  States 
are  given  fair  treatment 

X 

The  account  of  the  Panama 
Canal  acquisition  si  misleadii 
But  the  history  of  Cuban 
Independence  and  U.S.  relet loi 
with  the  island  is  excellent. 
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EVAI.UATIVR  CRITERIA 
(Canada) 


Title American  History  for  Today 

PubllBher  Glnn  and  Company  

Convrlght  1977  

Reviewer 


Yes 

Not 

Applicable 

Comments 

1.    In  general,  the  text  makes  clear  that 
Canada  Is  not  a  oupiicabion  or 
extension  of  the  United  States 

X 

2.    If  the  book  treats  the  settlement  of 
Quebec,  It  also  refers  to  the 
settlement  of  the  rest  of  Canada 

X 

3.    The  book  makes  clear  that  Canada  is 
a  blcultural  society: 

X 

a.    Canada  has  two  official 

languages — English  and  French 

.  X 

b.    Institutions  differ  In  Quebec 
and  th»  other  provinces  * 

X 

A.    Canada  has  been  a  refuge  for  Americana: 

X 

• 

9 

a.    Loyalists  In  the  Revolution 

X 

b.    Slovea  from  the  South 

X 

c.    Draft  reslsters 

''  ■    /I  ^  ■  I' 

X 

J  

id 

ERIC 


Yes 

0 

Not 

Applicable 

Comments 

5.    The  book  describes  migration  of 
Canadians  to  the  U.S.: 

X 

X 

b.    Acadians  (Cajuns)  to  Louisiana 

X 

c.    Second  largest  source  of  Immigrants 
to  U.S.  during  much  of  the  20th 
century 

X 

6.    If  the  book  mentions  the  burning  of 
Washington  in  the  War  of  1812  It 
describes  It  as  rctallotlon  for 
Americans  burning  of  York  (Toronto) 

X 

7.    Modern  maps  of  Canada  Identify  the 
provinces  and  territories  of  Cannda 

X 

o.    If  the  book  discusses  modern  American 
foreign  trade.  It  describes  the  ma lor 
two-way  coraroercp  between  the  U.S. 
and  Canada.    (Canada  Is  the  best  U.S. 
customer  and  vice  versa) 

X 

t 

♦  • 
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'f 


• 

Yes 

0 

Kot 

Applicable 

• 

Comments 

9.    If  the  book  deals  with  American 
diplomacy  1  it  acKnowieages  vne 
unique  relationship  of  the  U.S. 
and  Canada: 

X 

• 

a*    Peaceful  settlement  of  problems 

X 

b.    Long  9  undefended  ooraer 

X 

c*    Mutual  defense  program 

X 

d.    Easy  movement  of  citizens  across 
borders 

X 

c.    Cooperative  ventures  such  as 
IJC  and  i.utoPact 

X 

C.    Existence  of  serious  problems: 

X 

(1)  fishing  rights 

X 

(2)  acid  rain 

X 

(3)  cross-national  investments 

1 

X 

To.    Canada  has  been  a  speclol  friend: 

X 

4 

a.    Increase  of  oil  sales  during  Arab 
embargo 

X 

b.    Help  in  escape  of  Americans  from 
Iran 

X 

i 
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EVALUATIVE  CRITERIA 
(Canada) 


Title  America!  Itp  P^np^p  »nA  Vjblues 
Publisher  Harcourt.  Brace  &  inygpowich 
Copyright  1979    v 


Reviewer 


I 


• 

(0 

i 

Not 

Applicable 

CofltmGnts 

1.    In  general,  the  text  makes  clear  that 
Canada  Is  not  a  rfunllratlon  nr 
extension  of  the  United  States 

X 

2.    If  the  book  treats  the  setltlomcut  of 
Quuhuc,  U  also  ruFcrs  to  the 
HuttJomont  of  the  rest  of  Canada 

X 

3.    The  book  makes  clear  that  Canada  Is 
a  bicultural  society: 

• 

X 

a,    Canada  lias  two  official 

lanfjuaKes — English  and  French 

X 

b.    Institutions  differ  in  Que.bac 
and  the  other  provinces 

X 

A«    Canada  has  been  a  refuge  for  Americans: 

X 

a*    Loyalists  in  the  Revolution 

X 

b.    Slaves  from  the  South 

X 

c.    Draft  resistors 

X 

o      6-5  V 
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Yes 

o 

Not 

Applicable 

* 

Comments 

5.    The  book  describes  migration  of 
CanndlanH  to  the  U.S.: 

X 

u.    qucbcckers  to  New  Englund 

X 

b.    Acadlans  (Cajuns)  to  Louisiana 

X 

c.    Second  larsest  source  of  iiamigrants 
to  U.S.  during  much  of  the  20th 
century 

X 

6.    If  the  book  mentions  the  burning  of 
Washington  In  the  War  of  1812  it 
dcacrlbea  It  aa  retaliation  for 
Amur  leans  bxiruing  of  York  (Toronto) 

X 

_  ^                       -  -  - 

7.    Moilcru  inups  of  Cunuda  Identify  the 
provinces  and  territories  of  Canada 

X 

8.    If  the  hook  discusses  modern  American 
forclRn  trade.  It  describes  the  major 
two-way  commerce  between  the  U.S. 
ami  Canada.     (Canada  is  the  best  U.S. 
cuBlumer  and  vice  versa) 

X 

* 
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Yes 

0 

Not 

Applicable 

Comments 

9.    If  the  book  deals  with  American 

unique  relationship  of  the  M.S. 
and  Canada: 

X 

a.    Peaceful  settlement  of  problems 

V 
A 

b.    Longi  undefended  border 

X 

C*     Mutual  dfif^nfiQ  nroomm 

X 

d*     EflSV  inotffinifint'  nf  i^^t4  9t>ntx  ii#«T*Afio 

borders 

X 

a.    Cooperative  ventures  such  as 
T.JC  and  AutoPact 

X 

f.    Existence  of  serious  problems; 

X 

(1)  fishing  rights 

X 

(2)  acid  rain 

Y 
A 

(3)  cross-national  investments 

X 

JO.    Canada  has  been  a  special  friend: 

X 

a«    Increase  of  oil  sales  during  Arab 
embargo 

X 

b«    Help  la  escape  of  Americans  from 
Iran 



X 

6GU 

ERIC 


EVALUATIVE  CRITERIA 
(Canada) 


Title   We  the  People 


Piihllaher  D.C.  Heath 
Copyright  


1977 


Revlewor 


tfl5 


1.    In  general,  the  text  makes  clear  that 
Canada  is  not  a  duplication  or 
extension  of  the  United  States 


y]    If  the  book  treats  the  settlement 
Quebec,  it  also  refers  to  the 
acttlement  of  the  rest  of  Canada 


3.    The  book  makes  clear  that  Canada  is 
a  blcultural  society: 


a.    Canada  has  two  official 

languages — English  and  French 


b.    Institutions  differ  in  Quebec 

and  the  other  provinces  

4;    Canada  has  been  a  refuge  for  Americans: 


a.    Loyalists  in  the  Revolution 


b.  Slaves  from  the  South 

c.  Draft  reslsters 


o 


0) 

u 

sa  < 


X 
X 


Comments 


ERIC 


re  I 


Yes 

o 

1  ... 

Not 

Applicable 

Comments 

5,    The  book  describes  migration  of 
Canadians  to  the  U.S.: 

X 

a,    QuebcHikers  to  New  Kngland 

X 

h,    Acadlans  (Cajuns)  Lo  Louisiana 

X 

c.    Second  largest  source  of  immigrants 
lo  U.S.  during  much  of  the  20th 
century 

X 

6»    If  the  book  mentions  the  burning  of 
^   Washington  in  the  War  of  1812  it 
describes  it  as  retaliation  for 
Americans  burning  of  York  (Toronto) 

X 

7.    Modern  maps  of  Canada  identify  the 
provinces  and  territories  of  Canada 

X 

8«     ir  the  book  discusses  modern  American 
foroif'n  trade,  it  describes  the  ma^or 
tv^o-way  commerce  between  the  U.S. 
and  Canada,     (Canada  is  the  best  U.S. 
customer  and  vice  versa) 

X 

1 

ERIC 


Yes 

0 

Not 

Applicable 

Comments 

9.    If  the  book  deals  with  American 
diplomacy,  It  acknowledges  Lliu 
unique  relationship  of  the  U.S« 
and  Canada: 

X 

_ — . 

a,    Toaccful  settlement  of  problems 

X 

Long,  undefended  border 

X 

c.    Mutual  defense  program 

X 

d.    Easy  movement  of  citizens  across 
borders 

X 

h*      rooi>4*ratlve  ventures  such  as 
IJC  and  AutoPuct 

X 

f.    Existence  of  serious  problems; 

X 

(1)  fishing  rights 

X 

(2)  acid  rain 

1 

1 

X 

(3)  cross-national  investments 

1 

X 

 r  

To.    Canada  has  been  a  special  friend: 

X 

a.     Increase  of  oil  sales  during  Arab 
embargo 

X 

b.    Help  in  escape  of  Americans  from 
Iran 

X 

erIc 


EVALUATIVE  CRITERIA 
(Cunadu) 


t le  The  American  Way 
Publisher  Holt,  Rlnehart  &  W<nP*;»" 

Copyright  1979   

Reviewer  //1 5 


# 

1 

i 

Not 

Applicable 

Comments 

!•    In  general,  the  text  makes  clear  that 
Canada  is  not  a  duplication  or 

X 

• 

«    &i         uuijiv  t*t2at5»  Lii6  HisLuxenienc  or 
Quebec »  It  also  refers  to  the 
settlement  of  the  rest  of  Canada 

X 

3,    The  book  makes  clear  that  Canada  Is 
a  blcultural  society: 

X 

a,    Canada  has  two  official 

lanftuaRoa— English  and  French 

X 

b.    Tustltutlons  differ  In  Quebec 
and  tlie  other  provinces 

X 

4,    Canada  has  been  a  refuge  for  Americans: 

X 

a.    Loyalists  In  the  Revolution 

X 

b.    Slaves  from  the  South 

X 

c.    Draft  resLsters 

X 

er|c 
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9 

>* 

0 

Kot  , 
Applicable 

1 

Comments 

5.    The  book  describes  migration  of 
Canadians  to  the  U.S.: 

X 

a.    Quobeckers  to  New  England 

X 

b.    Acadians  (Cajuns)  to  Louisiana 

X 

c.    Second  largest  source  of  immigrants 
to  U.S.  during  much  of  the  20th 
century 

X 

6.    If  the  book  mentions  the  burning  of 
Washington  in  the  War  of  1812  it 
describes  it  as  retaliation  for 
Americans  burning  of  York  (Toronto) 

X 

,  

7.    Modern  maps  of  Cunudu  Identify  the 
provinces  und  territories  of  Cunudu 

X 

8.    If  the  book  discusses  modern  American 
foreij-n  trade,  It  describes  the  mujp'". 
two-way  commerce  between  the  U.S. 
und  Canada.     (Canada  is  the  best  U.S. 
customer  and  vice  versa) 

 r 

r 

X 
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Yes 

0 

Not 

Applicable 

• 

Comments 

9*    If  the  book  deals  with  American 
dlnlonuicv*  It  ackunwIiirlnDM  t\\t% 
unlquu  relationship  of  the  U.S. 
and  Canada: 

X 

J 

•  a.    Peaceful  settlement  of  problems 

X 

b.    Long,  undefended  border 

X 

O           Mtlt"tlill     #lf^FA1^eA  ff%V*tf^A¥*ltm 

Vf     ttuvucij.  ulsttsiise  p&ogE^clin 

X 

u«    utiay  niuveineiiu  oc  cxzxz^hB  across 
borders 

X 

c*    Cooperative  ventures  such  as 
IJC  and  AutoPact 

• 

X 

Existence  of  serious  problems: 

X 

(1)  fishing  rights 

X 

(2)  acid  rain 

Y 

A 

(3)  cross-national  Investments 

X 

10.    Canada  has  been  a  special  friend: 

X 

• 

a.    Increase  of  oil  sales  during  Arab 
embargo 

X 

b/    Help  in  escape  of  Americans  from 
Iran 

X 
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EVALUATIVE  CRITERIA 
(Canada) 


.  Title  Thla  Is  Ameri,cfl'H  Story 
PiihHflher  Houfihton-Mlf  f  lln  Co. 

Copy  right  1978  . 

Reviewer  #15  


tn 

(U 

>* 

o 

Not 

Applicable 

Comments 

1.    In  general,  the  text  makes  clear  that 
Canada  Is  not  a  duplication  or 
extension  of  the  United  States 

X 

2.    If  the  book  treats  the  settlement  of 
Quebec,  it  also  refers  to  the 
settlement  of  the  rest  of  Canada 

X 

3.    The  book  makes  clear  that  Canada  Is 

a  blcultural  society:  ; 

X 

a.    Canada  has  two  official  j 
languogea — English  and  French  ' 

X 

b.    Inscltutiona  differ  in  Quebec 
and  the  other  provinces 

X 

A.    Cuuiida  has  beun  a  refuge  for  Americans: 

X 

• 

9 

a.    Loyalists  In  the  Revolution 

X 

b.    Slaves  from  the  South 

X 

c.    Draft  ruaisters 

X 
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Not 

Applicable 

Comments 

5»    The  book  describes  migration  of 
Canadians  to  the  U.S.: 

X 

a.    Quebeckers  to  New  Enc^lAnH 

X 

b.    Acadlans  (Cajuns)  to  Louisiana 

X 

c.    Second  largest  source  of  immigrants 
to  U.S.  during  much  of  the  20th  ^ 
century 

X 

6.    If  the  book  mentions  the  burning  of 
Washington  in  the  War  of  1812  It 
describes  It  as  retaliation  for 
Americans  burning  of  York  (Toronto) 

X 

7.    Modern  maps  of  Canada  identify  the 
provinces  and  territories  of  Canada 

X 

0.    If  Che  book  discusses  modern  American 

foreign  ti'ade,  it  describes  the  roaior  1 
two-way  commerce  between  the  U.S.  1 
and  Canada.     (Canada  is  the  best  U.S.  ' 
customer  and  vice  versa) 

X 

V 
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If  the  book  deals  with  American 
diplomacy,  it  acknowi^dges  the 
unique  relationship  of  the  U.S. 
and  Canada: 


Peaceful  settlement  of  problems 


b.    Long,  undefended  border 


Mutual  defense  program 


d.    Easy  movement  of  citizens  across 
borders 


Cooperative  ventures  such  as 
TJC  and  AutoPact 


[Existence  of  serious  problems: 


(1)  fishing  rights 


(2)  acid  rain 

O)  cross-national  Investmen t s 
ToT~  Canada  has  been  a  special  friend; 

a.  Increase  of  oil  sales  during  Arab 
embargo 

b.  Help  in  escape  of  Americans  from 
Iran 
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Applicable 

Comments 

1.    In  general »  the  text  makes  clear  that 
Canada  Is  not  a  duplication  or 
extension  of  the  United  States 

X 

2,    If  the  book  treats  the  settlement  of 
Quebec^  It  also  refers  to  the 
settlement  of  the  rest  of  Canada 

X 

J*    ine  DOOK  makes  clear  that  Canada  is 
a  blcultural  society: 

X 

a.    Canada  has  ti^o  official 

languages — English  and  French 

X 

b.    Institutions  differ  In  Quebec 
and  the  other  provinces 

X 

4.    Canada  has  been  a  refuge  for  Americans: 

X 

a.    Loyalists  In  the  Revolution 

X 

b.    Slaves  from  the  South 

X 

c.    Draft  reslsters 

X 
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Yes 

0 

Not 

Applicable 

Comments 

5.    The  book  describes  migration  of 
Canadians  to  the  U.S.: 

X 

a.    Qucbeckors  to  New  England 

X 

b.    Acadians  (Cajuns)  to  Louisiana 

X 

c,    Sucond  largest  source  of  Immlgraata 
to  U.S.  during  much  of  the  20th 

X 

6.    If  the  book  mentions  the  burning  of 
Washington  In  the  War  of  1812  it 
describes  It  as  retaliation  for 
Americans  burning  of  York  (Toronto) 

X 

7«    Modern  maps  of  Canada  Identify  the 
provinces  and  territories  of  Canada 

X 

8.    If  the  book  discusses  modern  American 
foreign  trade •  it  describes  the  ronlor 
two-way  commerce  between  the  U.S. 
and  Canada.     (Canada  is  the  best  U.S. 
customer  and  vice  versa) 

« 

X 
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Yes 
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Not 

Applicable 

Comments 

9*    If  the  book  deals  with  American 
diplomacy 1  It  acknowledges  the 
unique  relationship  of  the  U.S. 
and  Canada: 

X 

a.    Peaceful  settlement  of  problems 

X 

b.    Long>  undefe'.Jed  border 

X 

c.    Mutual  defense  program 

X 

d*    Easy  movement  of  citizens  across 
borders 

X 

e«    Cooperative  ventures  such  as 
IJC  and  AutoPuct 

X 

f.    Existence  of  serious  problems: 

X 

(1)  fishing  rights 

X 

(2)  acfW  rain  ^ 

j 

X 

(3)  cross-national  investments 

1 

X 

10,    Canada  has  been  a  special  friend: 

X 

a.    Increase  of  oil  sales  during  Arab 
embargo 

X 

b.    Help  in  escape  of  Americans  from 
Iran 

X 
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Reviewer  ^15  - 


1.    In  general,  the  text  makes  clear  Lhat 
Canada  Is  not  a  duplication  or 
extension  of  the  United  States 


01 


2.    If  the  book  treats  the  settlement  of 
Quebec,  it  also  refers  to  the 
settlement  of  the  rest  of  Canada 


3.    The  book  makes  clear  that  Canada  is 
a  Ulcultural  societyi 


a.    Canada  has  two  official 

languaftes—English  and  French 


a.    Loyalists  in  the  Revolution 


b.     Slaves  from  the  South 


c.    Draft  resisters 
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Comments 
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Applicable 

Comments 

S.    The  book  describes  migration  of 
Canadians  to  the  U.S.: 

X 

a.    Quebpckers  to  New  England 

V 
A 

b.    Acadlans  (Cajuns)  to  Louisiana 

X 

c.    Second  largest  source  of  Immigrants 
to  U.S.  during  much  of  the  20th 
century 

X 

6.    If  the  book  mentions  the  burning^ of 

Wnshin<?tnn  in  thet  Uor  nF 

i«  xfti|^           XII    wilts   Vf  a  &    wL    XOXfc  XL 

describes  it  as  retaliation  for 
Americans  burning  of  York  (Toronto) 

X 

7.    Modern  maps  of  Canada  identify  the 
provinces  and  territories  of  Canada 

X 

 — •  ^  

8.    If  the  book  discusses  modern  American 

foreign  trade,  it  describes  the  ma  lor  1 
two-way  commerce  between  the  U.S.  { 
and  Canada.     (Canada  is  the  best  U.S. 
customer  and  vice  versa) 

X 
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Not 

Applicable 
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Comments 

9.    If  the  book  deals  with  American 
diplomacy,  ii.  acknowledges  the 
unique  relationship  of  the  U.S. 
and  Canada: 

X 

a.    Peaceful  settlement  of  problems 

X 

b.    Longt  undefended  border 

X 

c.    Mutual  defense  program 

X 

^       d.    Easy  movement  of  citizens ^across 
borders 

X 

 .  

A>     Cocneratlve  ventures  such  as 
^      IJC  and  AutoPact 

X 

f.    Existence  of  serious  problems: 

X 

(1)  fishing  rights 

X 

(2)  acid  rain 

1 
1 

X 

(3)  cross-national  Investments 

I 

X 

10.    Cunada  has  been  a  special  friend: 

X 

a.    Increofee  of  oil  sales  during  Arab 
embargo 

X 

b.    Help  in  escape  of  Americans  from 
Iran 

X 
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,  Not 

Applicable 

Comments 

1.    In  general^  the  text  makes  clear  that 

CAnadu  In  nnt  a  diinllcatlon  or 

extension  of  the  United  States 

X 

2,    If  the  book  treats  the  sett^lcmeut  of 
Quebec^  It  also  refers  to  the 
settlement  of  the  rest  of  Canada 

X 

3.    The  book  makes  clear  that  Canada  la 

a  blcultural  society:  ^ 

X 

a.    Canada  has  two  official  { 
languages — English  and  French  ' 

X 

b.    Institutions  differ  In  Quebec 
and  the  other  provinces 

X 

4.    Canada  has  been  a  refuge  for  Americans: 

X 

u.    Loyalists  in  the  Revolution 

X 

b.    Slav«^j  from  the  South 

X 

c.    Draft  reslsters 

X 
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Yes 
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^* 

Not 

Applicable 

Comments 

5.    The  book  describes  migration  of 
Canadians  to  the  U.S.: 

X 

a.    Qucbeckers  to  New  England 

X 

■   ■  — 

b.    Acadlans  (Cajuns)  to  Louisiana 

X 

c.    Second  largest  source  of  immigrants 
to  U.S.  during  much  of  the  20th 
century 

X 

6.    If  the  book  mentions  the  burning  of 
Washington  in  the  War  of  1812  it 
describes  it  as  retaliation  for 
Americans  burning  of  York  (Toronto) 

X 

7.    Modern  maps  of  Canada  identify  the 
pirovx»i'-d>  iiiiii  ucv*  jLLw*  x\#t9     *,  ».*^»»«v»»i» 

X 

8,    If  the  book  discusses  modern  Mnerlcan 

Fnr»» fpii  rrndf>,  It  describes  the  ma.lor  j 
Lwo-way  commerce  between  the  U.S.  | 
und  Canada.     (Canada  is  the  best  U.S. 
customer  and  vice  versa) 

X 
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Yes 
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Not 

Applicable 

Comments 

9.    If  the  book  deals  with  American 
diplomacy.  It  ocknowledcies  the 
unique  relationship  of  the  U.S. 
and  Canada: 

X 

a.    Peaceful  settlement  of  problems 

Y 
A 

b.    Long,  undefended  border 

X 

c.    Mutual  defense  program 

X 

d.    Easy  movement  of  citizens  acrosfi 
borders 

X 

e.    Cooperative  ventures  such  as 
IJC  and  AutoPact 

X 

t.    Existence  of  serious  problems: 

X 

(1)  fishing  rights 

X 

(2)  acid  rain 

X 

(J)  crons^-na clonal  Investments 

1 

X 

10 •    Canada  has  been  a  special  friend: 

X 
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a.    Increase  of  oJl  sales  during  Arab 
embargo 

X 

b.    Help  in  escape  of  Americans  from 
Iran 

X 
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EVALUATIVE  CUITERIA 
(Caitudu) 


Yes 
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Mot 

Applicable 

1,    In  general,  the  text  makes  clear  that 
Canada  is  not  a  clupiicacion  or 
extension  of  the  United  States 

X 

2.    If  the  book  ireuts  the  settlctnciit  of 
()urI)oc,  IL  also  rcfors  lo  the 
si't'ticmcnt  of  the  rest  of  Ctinadu 

X 

3.    The  book  makes  c^.lear  that  Canada  lis 
a  blcultural  society: 

X 

% 

u.    Cunadu  has  two  official 

lanj»n«r,ctt— Knf\l  l«h  und  French 

X 

b,     InHtltutlons  differ  in  Qtiebuc 
and  the  other  provinces 

X 

A.    Canada  has  been  u  refuge  for  Americans: 

X 

• 

a.    I.oyallBts  in  the  Revolution 

X 

b,    Slavus  from  the  South 

X 

c.    Draft  resisters 

X 
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Copyright 
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Not 

Applicable 
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Comments 

5.    The  book  describes  migration  of 
CanadianH  to  the  U.S. : 

X 

u*    (Juebockers  to  New  England 

X 

b.    Acadlans  (Cajuns)  to  Louisiana 

X 

c.    Second  largest  source  of  immigrants 
to  U.S.  during  much  of  the  20th 
century 

X 

6.    If  the  book  mentions  the  burning  of 
Wasnlngton  In  the  War  of  1812  it 
describes  it  as  retallntlon  for 
Amor 1 cans  burning  of  York  (Toronto) 

X 

7.    Modern  iiiupH  of  Cunadu  .Idenklfy  the 
provinces  and  territories  of  Canada 

X 

B«      If   the  book  discuSfies  mnrlpm  AmA v* -1  o am 

foreign  trade,  it  describes  the  major 
iwo-x^ay  commerce  between  the  U.S. 
and  CiMiada^     (Canada  Is  the  best  U.S. 
cusioiiior  and  vice  versa) 

X 
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Not 

Applicable 

Comments 

9.    If  the  book  deals  with  American 
dinlomacv.  it  ncknowlediics  the 
unique  relationship  of  the  U.S. 
and  Canada: 

X 

• 

a.    Peaceful  settlement  of  problems 

X 

Lons.  undefended  border 

X 

c.    Mutual  defense  p^oftram 

X 

ri     Fiiflv  movomfinti  of  cltlzens  across 
borders 

X 

e.    Cuopuratlvc  ventures  such  as 
I.iC  and  AutoPact 

X 

f.    KxIstcMico  of  seriouH  problems: 

X 

(1)  fishing  jrlghts 

X 

(2)  acid  rain 

X 

O)  cross -national  Investments 

X 

To.    Canada  huH  bucn  a  special  friend: 

X 

^a.    lucreaae  of  oil  sales  during  Arab 
embargo 

X 

b.    Help  in  escape  of  Americans  from 
Iran 

X 
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Copyright  1977  

Reviewer  #15 
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Not 

Applicable 

Comments 

I«    In  general^  the  text  makes  clear  that  . 
Canada  is  not  a  duplication  or 
extension  of  the  United  States 

X 

2.    If  the  book  treats  the  settlement  of 
Qiioboct  it  ulso  ruferH  to  tho 
settlement  of  the  rest  of  Canada 

X 

J*     iiic  uouK  nioivcss  cxcar  uuoc  Uunaoa  is 
a  blcultural  society: 

X 

a.    Canada  has  two  official 

lan}»uaji08 — Engllith  and  French 

X 

b.     rnstitutlons  differ  In  Quebec 
and  the  other  provinces 

X 

4.    Canada  has  been  a  refuge  for  Americans: 

X 

a.    Loyalists  In  the  Revolution 

X 

b.    Slaves  from  the  South 

X 

c»    Draft  resistors 

X 
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Applicable 
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b.    The  book  deecribea  migration  of 

Pctrtii/I  t  finu    t*f%    t*hA    UaSa  S 

X 

a.    Qmbebkers  to  New  England 

X 

b.    Acadlans  (Cajuns)  to  Louisiana 

X 

A      CAtf*/\«%#l  liai*ooat*  aoiiiTpA  oF  Innnlftf  AtltlS 

C*      DGCOnO    AofcgeSv   owuiue  wi    Aimu*^^  «>^»*««» 

to  U.S.  during  much  of  the  20th 
century 

X 

1 

6.    If  the  book  mentions  the  burning  of 
Washington  in  the  War  of  1812  It 
describes  It  as  retaliation  for 
Americans  burning  of  York  (Toronto) 

X 

7.    Modern  maps  of  Cunoda  identify  the 
nvovmcos  ana  cerrxturiBti  ol  v»oi»«»uc» 

V 

A 

8.    If  the  book  discusses  modern  American 
foreign  trade.  It  describes  the  major 
iwo-way  commerce  between  the  U.S. 
and  Canada.    (Canada  Is  the  bust  U.S. 
cuHtomer  and  vice  versa) 

X 
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9.    If  the  book  dcala  with  American 
diplomiK!y,  It  acknowledges  the 
unique  relationship  of  the  U.S. 
and  Canada: 


a.    Peaceful  settlement  of  problems 


b.    Long,  undefended  border 


Mutual  defense  program 


d.    Easy  movement  of  citizens  across 
borders  V 


e«    Cooperative  ventures  such  as 
IJC  and  AutoPact 


f.    lixlHtence  of  serious  problems: 


(I)  fishing  rights 


(2)  acid  rain 


(i)  crrosa-mitlomil  Invewtments 


10.    Canada  haH  been  a  special  friend: 


a.    Increase  of  oil  sales  during  Arab 
embargo 


b.    Help  in  escape  of  Americans  from 
Iran 


X 
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TiTLg    American  History  for  Today 
PUOL I RHFR    Glnn  and  Company 
PART  I  REVIEW 


Reviewed  By. 
Copyright  


16-A 


0221 


3.  Erron,  Group  Rep. 

A.  Under-  b.  Segre- 

REPRESEN-  GAT ION 
TAT ION 


68"j 


ERIC 


c 


PART  H  SPECIFIC  COMMENTS      (provide  row/column) 


A/1.  *'You  are  fools  and  old  women".  Not  only  wives  and 
daughters,  but  single  ones  and  widows;  Fathers  and 
often  mothers  an  well,  etc.    Pp.  204,  309,  339. 

A/2a.    Women  were  shown  in  pictures  as  wives  of  distinguished 
husbands,  as  by^standers,  household  or  menial  work, 
few  accomplished  pictured.    Pp.  485  &  490,  173,  etc. 

A/2b.    Farms  -  sons  worked  side  by  side  with  their  fathers; 
daughters  helped  their  mothers. 

A/2b.  Frail  and  shy  schoolteacher,  Dorothea  Dlx. 

A/ 2c.  Black  slave  mothers  smothered  nexirboms.    Pp.  228. 

A/2c.  Crows  were  so  great  that  women  fainted.    Pp.  187. 

A/2c.  Triangle  Fire     women  Jtunped  screaming  from  windows.  Pp.322. 

A/3a.    All  men  must  obey  the  law;  no  man  need  break  it;  no  man 
can  put  himself  above  the  law.    Pp.  193. 

A/3a.    Workingmen,  cowboys,  cattlemen,  sheepmen,  freemen, 
writingmen,  fightingmen,  newspapermen,  Klansman, 
freedmen.    Pp.  186,  269,  321,  345. 

A/3b.    i/ars  and  pictures  (throughout  the  book)  women  and 
minorities  omitted. 

B/2a.    Often  only  politicians  mentioned. 

B/2a.    Civil  War  -  harships  of  Che  slaves  much  is  omitted. 

B/2a.    Pictures  generally  show  Blacks  as  laborers;  Indians 
were  omitted  la  social  roles. 

B/2b.  Explanation  not  detailed  enough  for  Indian  culture 
practices.    Pp.  135. 

B/2c.  Indians  misrepresented  in  pictures  and  captions.  Pp.  14 »  531 »  532, 
more  comments  on  next  page 
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B/2d.    Rarely  are  Blacks  shown  in  the  19th  century  dressed 

.  ji>09FP-y!_,  

B/3a.    Needs  more  pictures  of  actual  conditions  with 
explanations  of  all  racial  groups. 

B/3b.    Needs  more  pictures  of  Blacks  and  Indians  with 
Whites.    (17th  -  19th  centuries) 

C/2a.    Other  Mexican  roles  should  be  shown  also.    Pp.  535. 

C/2b.    Puerto  Ricans  shown  with  bias.  Pp.332. 

C/3a.    Pictures  show  White's  role  conceptions  and  net 
ethnic  roles  of  minorities. 

C/3b.   >SlU  in  false  impression  of  Soviets  and  communism. 
Example:    Pp.  A96. 

D/3a     Religious  materials  almost  entirely  omitted.    It  is 
needid  in  that  it  did  change  or  enhance  social  and 
political  practices. 

E/3a     Physically  handicapped  or  mentally  ill  were  not 

mentioned  as  an  integral  part  of  society  throughout 
the  textbook. 
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PART  III    ~    SUMMARY  OF  REVIEW 

1*    The  majority  of  photos  and  pictures  should  be  In  color* 
They  should  Include  more  women  and  minorities  and 
integrated  explanatory  material  on  the  same  page. 

2*    Use  more  information  about  culturally  (ie.  poets »  artists » 
etc)  and  socially  accomplished  people. 

3*    Integrate  inset  information  into  general  chapter  sections* 

4*    Historical, events  should  be  viewed  from  perspectives 
other  than  Just  those  of  Anglo-Americana* 

5*    Needs  a  glossary* 

6*    More  information  should  be  offered  about  the  elderly  and 
handicapped* 

7*    Women  and  minorities  should  not  be  supported  in  their 
stereotyped  roles* 


PART  IV  — •    RECOMMENDATIONS  FOR  ACTION 

^   Use  as  is 

X      Redevelop  the  materials 

Use  the  materials  in  ways  which  will  counteract  the  bias 
  Do  not  use  materials 

Other  
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PART  II  SPECIFIC  COMMENTS      (provide  row/col\ion) 


E/1.     Reference  to  handicapped  people  as  "crippled"  and 
"deaf  and  dumb".   P.  383 

A/2a.    Men  shown  as  businessmen,  politicians,  fishermen, 
lawyers,  engineers,  farmers,  prospectors; 
women  as  weavers,  housewives,  seamtr esses  and 
teachers . 

A/3a.    Only  5  women  depicted  out  of  27  biographical  sketches. 

F/1.     Several  derogatory  references  to  Indians  treuling  furs 
for  "a  few  trinkets  and  beads."    P.  349. 

A/ 3b.    Pictures  represent  men  only.    P.  650  and  638. 

A/2e.    Continued  use  of  masculine  pmouns  excluding  women. 

B/3a.    The  textbook  says  the  first  Africans  arrived  in  1619, 
when  Blacks  were  in  America  long  before  this. 

B/2a.    Chinese  workers  are  described  as  household  servants, 
waiters  and  laxmderers.    P.  551 

B/2c.    Textbook  blames  Chinese  for  a  "willingness"  to  work 
for  low  wages.    The  docile,  subservient  stereotype 
is  reinforced.     P.  551 

A/3a.    Textbook  totally  omits  the  large  number  of  women  chat 
traveled  to  America  as  indentured  servants.  P.  69. 

F/1.     Descriptions  of  Native  Americans  as  "fierce  and 
warlike".    P.  68. 

E/2a.    Handicapped  person  depicted  only  as  health  care  recipients. 

F/2c.    Native  Americans  were  portrayed  as  "friendly"  because 
they  assisted  the  invaders.    Other  Indians  were 
portrayed  as  "unfriendly"  because  they  defended  their 
communities.    P.  73. 

F/3b.    Native  Americans  are  under  the  supervision  of  Bureau 

of  Indian  Affairs.    P.  565.    No  other  mimrity  group  in 
U.S.  have  a  special  bureau  controlling  their  affairs. 


PART  III    —    SUI-WARY  OF  REVIEW 


Sexism  is  depicted  throughout  the  textbooks.    The  continual  use 
of  masculine  pronouns  esecludea  women.    The  occupational  roles 
for  Asian  Americans  such  as  servants,  waiters,  and  launderers, 
indicate  the  group  as  docile,  subservient  and  complacent.  Slurs 
against  Native  Americana  as  "warlike"  people  who  will  be  pacified 
with  "trinkets  and  beada"  is  extremely  biased.    Overall,  the 
incidence  of  bias  is  severe. 


PART  IV    —    RECOMMENDATIOKS  FOR  ACTION 

  Use  as  Is 

Redevelop  the  materials 
X       Use  the  materials  in  ways  which  will  counteract  the  bias 
Do  not  use  materials 

Other   
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CEOISS  BIAS  REVIEW  CHECKLIST 


Title     We  the  People 


PUBL I SHER D.C.  Heath  and  Company 
PART  1  REVIEW 


Reviewed  By. 
Copyright  


16-C 


1977 


A.  Male/Female 


B.  Racial 


C.  ETmic 


).  Religious 


:.  Handicapped 


Oti  er 


1.5LUR 


SLIGHT 

severe 


2.  Stereotypes 

a.  Occu-  b.  Family  c.  Per-    d.  Physic, 

pational  School  sonality  CHARAtT./ 

Role        Role  Traits  Appear. 
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slight 
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SEVERE 
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„  PART  11  SPECIFIC  COMMENTS     (provide  row/column) 

A/2a.   Men  portrayed  in  e  variety  of  occupatiwns  while  females 
are  usually  presented  in  dresses  and  as  housewives.  Left 
out  female  explorers,  pioneers,  etc.    pp.  83,  86,  101,  109, 
169,  191,  276,  338,  351. 

A/ 2b.    Alii  families  with  fathers,  mothers,  boys  and  girls.  Girls 
help  mothers,  boys  help  fathers.    The  roles  of  women  are 
generally  underemphaslsed.    pp.  23,  24,  42. 

A/2e.    Some  stereotypic  terms  are  used,  such  as,  craftsman,  businessman, 
cattleman  and  frontiersman,  but  not  frequently,    pp.  80,  90, 
110,  111,  188,  192,  303,  304,  336. 

A/3a.    Material  on  women  limited,  fragmented  and  isolated.  Very 
few  illustration^  of  women  in  various  roles,    pp.  504. 

A/ 3b.    Does  not  mention  the  role  of  women  in  the  development  of 

history  in  the  U.S.    Should  not  seperate  material  on  women 
from  the  rest  of  the  text.    pp.  200,  338. 

B/1.     "Negroes"  used  instead  of  Black  Americans  throughout  text, 
including  the  index,    pp.  136,  139,  252,  256,  292,  etc. 

B/3a.    Only  presents  the  white  mans  point  of  view.    pp.  252,  258. 

In  discussing  prejudice,  left  out  Blacks  completely,    pp.  352. 

B/3b.    Black  minorities  definitely  segregated  from  rest  of  the 
text.    pp.  292. 

C/1.     "They  were  often  in  dance  of  attack  by  Indians."  .pp.  190, 
192,  194,  228. 

C/3a.  &  3b.    There  is  underrepresentation  and  segregation  for  all 
ethnic  and  racial  groups,    pp.  232-234,  252,  304-314, 
352-354. 

D/3a.    Only  Protestant  Caucasian  religions  are  mentioned,  very 
few  religious  groups  discussed,    pp.  78,  84,  92,  96,  240. 

E/1.     Handicap  Individuals  presented  as  lame.    "Because  he  was 
lame  Sequoya  spent  much  of  his  time  alone  in  quiet 
activities."    pp.  208. 

E/3a.  &  3b.    Handicapped  are  not  adequately  discussed  by  the 
use  of  one  story,    pp.  208. 
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PART  III    —    SUMMARY  OF  REVIEW 


Because  the  textbook  la  so  brief.  It  does  not  deal  adequately  with 
any  of  the  groups.    Famllios  are  often  presented  In  traditional 
roles.    In  general: 


1.  The  text  reflects  the  white  adalt  tnale  point  of  view. 

2.  The  textbook  did  not  present  the  issue  of  slavery 

objectively  and  usually  referred  to  Blacks  as  Negroes. 
The  different  American  Indian  tribes  were  presented, 
but  the  book  reflected  Indians  as  one  group  of  people. 

3.  Very  few  ethnic  groups  were  presented.    They  were 

usually  presented  with  the  context  of  Ismigratiou. 

4.  Handicapped  individuals  vertually  had  no  positive 

representatiot.^ . 


Overall,  the  amount  of  bias  is  slight  to  severe.    The  textbook 
may  not  have  been  biased  if  it  had  presented  more  detailed 
information. 


PART  IV    —    RECOMMENDATIONS  FOR  ACTION 

  Use  as  is 

  Redevelop  the  materials 


X     Use  the  materials  in  ways  which  will  counteract  the  bias 

  Do  not  use  materials 

Other  ^   — 
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CEDISS  BIAS  REVIEW  CHECKLIST 


Ti  F     The  American  Way 


piiBM  tctu^.  Holt.  Rlnehart  &  Winston 
PART  I  REVIEVf  


reviewed  by. 
Copyright  


16-D 


S919. 


A.  Male/Female 


B.  Racial 


C.  EThNIC 


i.Slur 


SLIGHT 
SEVERE 

m 


-2.  Stereotypes 

A.  Occu-  B.  Family  c.  Per-    o.  Physic. 

PATioNAL  School  sonality  Charact./ 

Role        Role  Traits  Appear. 


E.  OThER 


ighj: 

SEVERE 

J. 

rSLlGHf) 


SEVERE 


D.  Religious 


E.  handicapped 


Other 


ERIC 


SLIGHT 
SEVERE 


C§LIGHI> 
SEVERE 


SLIGHT 
SEVERE 


SLIGHT 
SEVERE 


SLIGHT 
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SLIGHT 

rsEviRE 


SLIGKT 
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SLIGHT 

CMverO 
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SEVERE 
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SEVERE 
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SEVERE 
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3.  Erron.  Group  Rep, 

A.  UhDER-  8.  SEGRE- 

REPRESEN-  GAT  ION 
TAT ION 


SEVERE 


69 


SEVERE 


SLIGHT 
SEVERE 


PART  H  SPECIFIC  COMMENTS      (provide  row/column) 


A/2a.  Not  adequate  occupational 

A/3a.  Variety  pictured  for  female 

A/2b.  Only  traditional  vlev  of  family 

B/2b.  Mom,  dad,  jchlldren 

C/2b.  Mom,  dad,  children 

B/1.  "Cauae  of  problems  for  whites"    p.  352 

C/1.       "cheap  labor"    p.  563 

"holding  back  west  expansion"    p.  288 

gyj^'     somewhat  choppy  integration 
C/3b!     throughout  the  book 

E/2a«  &  2b.     total  non-representation  of  t andlcapped 
as  part  of  society 

E/3a.  &  3b.     total  non-representation  of  handicapped 
as  part  of  society 
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PART  III    —   SUI'MARY  OF  REVIEW 

Overall  a  very  good  book 

Problem  areas:    family /handicapped 

Minor  problem:    a  somewhat  choppy  integration 
 of.mlaority  groups 

Well  organized  as  a  historical  continuilk 


PART  IV    —    RECOMMENDATIONS  FOR  ACTION 

X       Use  as  is 

Redevelop  the  materials 

  Use  the  materials  in  ways  which  will  counteract  the  bias 

  Do  not  use  materials 

Other   
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CEDISS  BIAS  REVIEW  CHECKLIST 


Title     I'hla  is  America's  Storv 


PUDL I SHER  HouRhton-Mlfflln 


J  Revieived  By. 
.  Copyright  


le-E 


1978 


PART  I  REVIEVf 


2.  Stereotypes 
A.  Occu-  B.  Family  c.  Per-    o.  Physic,   e,  OThER 
PATioNAL  School      sonality  Charact./ 


3.   Erron.  Group  Rep. 

A.  U^DER-  8.  SEGRE- 

represen-  cation 

TAT ION 


ERIC 
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PART  II  SPECIFIC  COMMENTS     (provide  row/column) 

C/1.      Some  Spanish  explorers  referred  to  as  "gold-hungry 
Spaniards"  on  p.  52 

B/1.      Used  term  "dvillae"  them  when  talking  about  American 
Indians  on  p.  59 

B/1.       "Negroes"  and  "Blacks"  are  used  interchangeably 
throughout  textbook. 

B/2e.     Two  youths  are  referred  to  as  Indian  "braves." 

p.  58,  113.    "Brave"  is  an  English  word,  and  authors 
should  use  American  Indian. 

B/2c.     Sentevice  states  that  "hostile  Indians  lurked"  in 
the  forest  ready  to  attack,    p.  74 

A/2b.     Referred  to  "Puritan  settler  and  wife"  on  p.  68  and 
"colonial  farmer  and  family"  p.  88.    (Woemn  treated 
as  baggage) .    Dolley  Madison  mentioned  as  gracious 
hostess"  for  her  husband  on  p.  237.    When  discussing 
hard  working  conditions  in  the  factor,  book  says 
that  "many  young  women  workers"  expected  to  marry  and 
quit,  p.  273.    Because  of  modem  conveniences, 
Mrs.  Jones  has  time  to  work  oiTI^TA,  p.  532. 

A/2e.  Generic  use  of  "men"  used  on  p.  70,  75,  81.  J5,  129, 
141,  128-9.  Tarm  "forefathers"  used  on  p.  155,  xm, 
172! 

a; 3a       Section  on  "How  Colonists  Live"  mainly  about  men. 
'     p.  89  -  105.    Section  on  "Pioneer  Life"  also  Ignores 
women,  p.  313-4.    Helen  Keller  not  mentioned  in  section 
on  handicapped,  p.  332.    Eleanor  Roosevelt  not  mentioned 
in  section  on  her  husband,  p.  640.    Only  1  biography 
about  woman;  17  about  men.    Only  16  women  mentioned  by 
name  throughout  textbook. 

B/3a.     All  biographies  of  whites.    Ko  mention  of  Blacks. 
C/3a.     No  ethnic  minorities  represented  in  biographies. 
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PART  III    —    SUI'IMARY  OF  REVIEW 


A  major  shortcoming  Is  the  under-^representation  of  women*  Only 
one  women  is  included  in  the  biographies »  and  only  sixteen  are 
mentioned  by  name  throughout  the  book* 

The  terms  ''Blacks''  and  "Negroes"  are  used  interchangeably* 

American  Indians  are  referred  to  as  "Indians"  and  the  term 
"brave"  Is  used* 

In  most  instances*  the  language  is  non*-sexist* 

All  the  people*  In  general*  are  treated  with  respect  and 
fai^ess* 


PART  IV    —    RECOMMENDATIONS  FOR  ACTION 

X       Use  as  is 
  Redevelop  the  materials 

  Use  the  materials  in  ways  which  will  counteract  the  bias 

Do  not  use  materials 

Other  


J 
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CEDISS  BIAS  REVIEW  CHECKLIST 


REVIEWED  By. 

Copyright. 


16-F 


ERIC 
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PART  II  SPECIFIC  COMMENTS      (provide  row/colunn) 


A/3a.     Females  are  under-represented  in  text  and 
illustrations,  especially  pages  1  -  230. 

B/3a.     Other  than  Caucasian  males,  contributions  of 
other  racial  groups  are  extremely  limited. 

B/2d.     The  Illustration  on  page  665  shovs  poverty  in 
the  United  States;  however,  the  only  people 
shown  are  Black  Americans.    Thus  equating  Black 
Aaerieans  to  poverty. 

C/3a.     Contributions  o£  ethnic  groups  are  very 
limited. 

E/3a.     Besides  two  Illustrations,  handicapped  persons 
are  not  mentioned. 
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PART  III    —    SUMMARY  OP  REVIEW 


Two  Centuries  of  Progress  seems'  to  lack  the  appropriate 
representation  of  most  minority  groups.    In  general,^ the 
textbook  largely  depicts  the  contributions  of  male  Caucasians. 
Ihe  main  weakness  Is  the  under-representatlon  of  Women, 
Black  Americans,  Hlspanlcs,  American  Indians  and  other 
minority^-grouprr  


PART  IV    —    RECOMMENDATIONS  FOR  ACTION 


Use  as  Is 


X      Redevelop  the  materials 

_    Use  the  materials  in  ways  which  will  counteract  the  bias 
Do  not  use  materials 


Other 


ERIC 
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CEOISS  BIAS  REVIEW  CHECKLIST 


Title  Free  and  the  Brave 


A.  Male/Female 


Q.  Racial 


Publisher  Rand,  McNally  &  Company 
PART  I  REVIEW 


Reviewed  By^ 
Copyright  


16-G 
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PART  II  SPECIFIC  COMMENTS     (provide  row/column) 


A/ 2b.     .page  101  -  "men"  who  ran  the  farm 
page  137  -  girls  played  with  dolls 
page  490  -  cowboy 

A/2e.     page  4  •>  townsmen 

page  106  -  Dutch  businessmen 

pp.  98,  135,  51,  38,  S3  -  use  of  word  man/men 

fi/1.       No  capitalization  of  word  Black  throughout  textbook. 

Native  Americans  constantly  referred  to  as  Indians, 
pp.  472,  487,  48. 

B/3a.     Under-representatlon  of  Indians,  Chapter  21. 

B/2c.     page  76  -  "Indians  attack" 
page  9  -  "civilized  tribes" 

^/l.       Roosevelt  referred  to  as  crippled. 

C/2a.     page  140  -  "afrlcans  were  usually  farmers" 

A/1.       Chapter  9  title  -  "Bickering  with  the  Mother  Country" 
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PART  III    —    SUMMARY  OF  REVIEW 


Overall  the  linquiscie     bias       Is  moderate  to  severe.  The 
vocabulary  throughout  is  sexist  -  terms  man/men  used  frequently. 
Capitalization  of  blacks  omitted  and  Native  Americans  constantly 
referred  to  as  ".Indians".    Use  of  cultural  bias  by  use  of  terms 

"indian  attacks"  and  "civilized  tribes " .    S ter eotyping  

occasionally  appeared  in  textbook  as  in  example  C/2a.  ~" 


PART  IV  —  RECOMMENDATldiJS  FOR  ACTION 
  Use  as  is 


Redevelop  the  materials 
X       Use  the  materials  in  ways  which  will  counteract  the  bias 


.  Do  not  use  naterial^^ 


.  J 


Other 
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CEDISS  BIAS  REVIEW  CHECKLIST 
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FART  IX  SPECIFIC  COMMENTS      (provide  row/column) 

B/2a.     Mexican  Americans  represented  only  as  migrant  workers 
and  vaqueros.    pp.  205-207,  621-624  In  textbook. 

B/1.       Placed  In  category  with  plants  and  animals.  (Indians) 
p.  145  In  textbook. 

B/3a.     Indians  unrecognized  as  having  any  residency  or 
settlements  In  North  America,    p.  26  In  textbook. 

B/3a.     Indians  under-represented  throughout  entire  early 
history.    Where  mentioned  only  the  name  "Indian" 
occurs,    ex.  Pp.  39,  46,  145  in  textbook. 

E/3a.     Handicapped  not  pictured  at  all. 

E/3a.     Mentally  111  ar^  the  only  handicapped  mentioned 
In  depth.    Pp.  181-183    In  textbook. 
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PART  III    —    SUMMARY  OF  REVIEW 


The  atudcnt  textbook  throughout  eerly  history  did  not  represent 
Indians  enough  or  adequately.   Mexican  Americans  were  represented 
as  migrant  workers  and  vaqueros  (herdsmen).   Handicappers  are 
not  pictured.    The  only  type  of  handicap  mentioned  in  depth  is 
mental  illness.   Overall  incidence  of  bias  is  slight  to  moderate. 


Piu.r  IV    —   RECOMMENDATIONS  FOR  ACTION 
Usrs  as  is 

Redevelop  the  materials 

Use  the  materials  in  ways  which  will  counteract  the  bias 
To  not  use  materials 

Other   , —  
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C£OISS  BIAS  REVIEW  CHECKLIST 


Title     America!  America! 


PUSL 1 SHER   Scott.  Foresman 


Reviewed  By. 
Copyright  


16-1 
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PART  I  REVIEW 


C.  ETWIC 


3.  Religious 
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k-Slur 


2.  Stereotypes 

A.  Occu-  B.  Family  c.  Per-    o.  Physic. 

PATioNAL  School  sgnality'  Charact./ 

Role       Role  Traits  Appear. 
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PART  II  SPECIFIC  COMMENTS      (provide  row/column) 


B/3a.     Blacks  are  shown  in  pictures,  but  there  is  little 
or  no  explanation  of  the  pictures. 

D/3a.     Religious  Issues  and  Institutions  are  not  given 
adequate  consideration. 

E/3a.     Handicapped  and  Senior  Citizens  not  represented 
in  this  book. 
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FART  III    —    SUMMARY  OF  REVIBM 


FART  IV  RECOMMENDATIONS  FOR  ACTION 

^^^^^   Use  as  is 

Redevelop  the  materials 

Use  the  materials  in  ways  which  will  counteract  the  bias 
Do  not  use  materials 
Other  • 


ERIC 
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CEDISS  BIAS  REVIEW  CHECKLIST 


Title 


Reviewed  By. 
Copyright. 
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PART  XI  SPECIFIC  COMMENTS      (provide  row/column) 


0 

A/1.       Sexist  language  is  used  on  p.  551.    The  term  "office  girls" 
is  used  to  discuss  occupations. 

A/2a.     On  p.  553  mention  is  made  of  many  women  finding  life's  work 

 being  good  wivea^ -andHtto^ers .-  None  is  made  of  men  who 

desire  to  be  good  husbands  and  fathers. 

A/2a.     In  the  first  3  tinits  all  the  pictures'of  women»  except  one» 
depict  them  in  family,  non*working  settings. 

•  A/2c.     An  unfavorably  adjective  is  used  on  p.  457  to  describe  a 
female*    "...a  strong  willed  woman." 

A/2e.     On  p.  440  women  were  "given"  the  right  to  vote» 

A/2e.     On  p.  587  a  women  is  referred  to  using  a  title  and  her 
husband's  name,  "Mrs.  Walter  McNab  Miller." 

A/ 3a.     Mention  is  made,  but  no  discussion  on  women  suffrage 
in  Chapter  10. 

V3a.  ^  In  the  section  on  the  Westward  Move  to  the  Mississippe  there 
is  no  mention  of  womens  contributions  on  the  frontier 

A/3a.     There  is  no  mention  of  women  in  the  Spanning  the  Continent 
section. 

A/3b.     The  picture  on  p.  487  depicts  two  women  during  a  break  who 
enlisted  in  WW  II.    The  caption,  not  the  text  reveals  that 
200,000  enlisted.    Information  on  their  duties  is  missing 
from  the  text. 

B/2a.     Pictorially,  Blacks  are  only  represented  on  the  plantation 
in  the  first  three  unite. 

B/2e.     The  description  of  KKK  activities  downplays  the  violence 
displayed  against  Blacks  on  pp.  541  -  542. 

B/3a.     The  three  illustrations  of  American  troops  and  officers 

of  WW  I  &  WW  II  exclude  Blacks »    This  along  with  discussion 
in  this  chapter  lead  the  reader  to  conclude  that  all 
participants  are  white,  pp.  472,  478  and  493. 
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PART  II    SPECIFIC  COMMENTS    (cont.)  i 

. 

C/1.       Page  116  contains  a  subtle  slur  Implying^jhe  subordinate 
role  of  the  Indians  to  the  English.     •  ^^^.^^ 

C/1.  Little  Turtle  "destroyed"  General  Arthur  while  General 
Arthur  "defeated"  the  Indians  with  superior  fife  power 
(p.  239). 

C/1.       The  phrase  "A  Splendid  Little  War"  was  used  to  refer  to  the 
Spanish-Americ«a  War  on  p.  463.   

C/1.       On  page  520  the  term  "flooded"  is  used  with  reference  to 
groups  of  people. 

C/2e.     The  discussion  of  ijmnigrants  on  pages  531,  532  leaves  the 
Impression  that  all  Hlspanics  are  immigrants. 

C/2e.     A  picture  of  Indians  on  a  reservation  gives  the  impression 
that  all  Indians  might  live  on  reservations  (p.  547). 

C/2e.     American  Indians  as  a  minority  group  were  discussed  in  terms 
of  land  policies  and  land  acts.    The  authors  do  not  mention 
that  the  private  ownership  of  land  -  Dawes  Act  1887  -  was 
counter  to  the  Indian  culture. 

C/3a       In  the  discussion  of  the  Middle  East,  only  Saudi  Arabia. 
Kuwait,  Iran.  Isreal  and  Egypt  are  mentioned.    The  map 
on  p.  512  shows  the  countries  of  the  middle  and  those 
referred  to  as  the  arc  of  Instability,  but  nothing  is  marked 
on  the  map.  * ' 

C/3a.     American  Indian  participation  in  the  World  Wars  is  briefly 
mentioned  in  the  section  on  minority  groups  instead  of 
the  section  on  wars  (p.  547.  548). 

C/3a.      Mention  of  Mexican  American  participation  in  WW  II  is  made  in 
the  discussion  of  minority  groups  rather  than  on  the  section 


on  war. 


C/3a.      Japanese  placement  in  detention  camps  is  discussed  in  the 
section  on  Civil  Rights,  not  in,the  WWII  Chapter  (p.  572). 

C/3a.      Japanese  participation  in  WW  II  is  discussed  separate  from 
the  War  Section  (p.  573). 
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PART  II     SPECIFIC  COMMENTS  (cont,) 


C/3a«      In  the  discussion  of  conservation  of  natural  resources » 
beginning  with  colonial  America,  there  is  not  mention 
of  American  Indians  and  how  their  culture  reflects  this 

ideology  (pp.  599 »  602  &  604). 

it 

E/2c.     The  photo  on  p.  22  is  not  related  to  the  content. 

E/3a.     The  handicapped  as  a  group  is  not  discussed  at  all.  There 
is  a  picture  of  a  handicapped  person  registering  to  vote 
shown  In  context  of  the  26th  amendment. 

F/3a.     There  is  no  discussion  of  the  aged. 
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PART  III    —    SUMMARY  OF  REVIEW 

For  the  most  part,  the  authors  of  the  textbook  did  a  good  job  In 
the  discussion  of  history.    Proper  use  of  the  backgroung  Infonaatlon 
about  historical  events,  suggestions  for  teaching  and  the  Inquiry 
activities  should  assist  the  classroom  teacher  In  effective 
planning.    The  attempt  Is  made  to  Include  Infonsatlon  about  women 
and  other  minority  groups  although  some  sections  on  ethnic  and 
racial  groups  are  treated  separately  rather  than  Integrated  Into 
the  proper  time  frame  of  American  History.    Overall,  we  think 
the  textbook  is  well  written  and  organized.    The  subject  mattar 
is  developed  satlsfactorlaly  and  the  author's  choice  of  vocabulary 
is  excellent. 


PART  IV    —    RECOMMENDATIONS  FOR  ACTION 

^  Use  as  is 

  Redevelop  the  materials 

X      Use  the'materials  in  ways  which  will  counteract  the 

  Do  not  use  materials 

Other  .  ■  • 
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